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Introduction:-

Teachers’ beliefs are thought to have a great influence on their classroom practices. Due to the great influence,
teachers’ beliefs and practices in teaching reading have been recently gaining increased research momentum. This
heightened research interest is also rooted in the evidence that teachers’ beliefs become central importance for
understanding and improving educational processes and teaching practices (Barrot, 2015; Kane, Sandretto, & Heath,
2002). They are closely linked to teachers’ strategies for coping with challenges in their daily professional activities,
shape students’ learning environment and influence students’ motivation and achievement (Wilkins, 2008). They
have a strong impact on classroom practices (Barrot, 2015; Basturkmen, 2012; Farrell & Bennis, 2013; Kuzborska,
2011) and influence how the teachers facilitate the interaction between learner, teacher, and subject matter in a
particular classroom context with particular resources (Breen, Hird, Milton, Oliver, and Thwaite, 2001).

Other research evidence is also reported that teachers’ beliefs and practices do not always integrate basic principles
of teaching reading (Barrot, 2015; Nazari, 2014). They posit that teachers' theoretically based beliefs are not related
to their practices in teaching reading. There is inconsistency between the teachers’ beliefs and their classroom
practices due to a complex interaction. In other words, teachers apply practical knowledge (obtained from their
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actual experience) and not theoretical knowledge (theory and principles of teaching reading comprehension) when
they teach reading in the classroom (Barrot, 2015). It is an existing gap between the teaching principles in reading
comprehension and teaching beliefs of EFL teachers; and this gap becomes more complex when teachers apply their
beliefs in reading classroom.

One example of principles that can be applied in teaching reading is a socio-cognitive perspective. However, not
many studies have been carried out to investigate whether the teachers are aware to apply the principles of socio-
cognitive in teaching reading. This study, therefore, would like to examine the teachers’ beliefs and practices in
teaching reading viewed from socio-cognitive perspective.

Teacher Belief

Teacher belief plays a dominant role in teacher professional development and teaching practice. It refers to an
unobservable cognitive dimension of teaching including what the teachers know, believe, and think (Borg, 2003).
This definition is based on the assumption that teachers are active decision-makers who make choice as to what and
how of teaching based on their network of knowledge, beliefs, and thoughts (Barrot, 2014, Borg, 2003). Vygotsky
(1978) also added a social aspect to teacher beliefs by including the interconnected inferences in how a person
constructs themselves in relation to the world. From his own belief constructs, a person will base his actions. In this
context, belief means a conception, world view, and mental model that shape learning and teaching practices
(Emest, 1989; Nazari, 2014).

There have been many studies conducted on the relationship between the teachers’ beliefs and practices in teaching
reading. An integrated teaching study was conducted by Barrot (2015) who examined the teaching beliefs and
practices of experienced ESL teacher from a socio-cognitive-transformative perspective. Using semi-structured
interview, the five ESL teachers were interviewed focusing on their beliefs and practices as regards second
integrated language teaching involving reading, listening, speaking, writing, and grammar. The findings revealed
that there were consistencies between their beliefs and practices and some divergence were also observed.

Unlike the first studies, Kuzborska (2011) conducted a study to explore the theoretical beliefs about reading
instruction and the instructional practices of a total of eight Lithuanian English for Academic Purposes (EAP)
teachers who taught reading to a group of advanced EAP learners. Data were collected through video-recorded,
semi-structured interviews, classroom observations, and document analysis. Despite the discrepancy, the findings of
the study showed correspondence between the theoretical beliefs and instructional practices

In a more recent study, Karimi, Abdullahi, and Khales Haghighi (2014) also investigated the differences between
teachers’ beliefs in reading instruction and reading instructional practices between two groups of high-efficacy and
low-efficacy EFL teachers. Moreover, the researchers explored the degree to which the teachers’ classroom-based
reading instructional practices correlated with their self-reported theoretical orientations to reading instruction. The
findings of the study confirmed that there was a little alignment between teachers’ beliefs and their actual
instructional practices.

In addition, Nazari (2014) conducted a study on teachers’ opinions and practices regarding reading comprehension
classes of 21 male and female teachers at Shiraz Azad University and the Iran Language Institute (ILI). It was found
that there was a consistency between teachers’ beliefs about reading strategies and their classroom practices. It was
also found out that, in spite of being generally aligned, there was some contradictory evidence regarding teachers’
stated beliefs and their actual classroom practices.

Socio-cognitive Perspective in Reading Comprehension

A socio-cognitive perspective is a perspective stating that learners’ cognitive development is achieved through
mediation of more knowledgeable others (MKO) in classroom social interaction. The mediation includes persons
(peer, teacher, expert), artifacts (course book, material, signs), and tools (technology, computer, others) which
function to facilitate the students’ learning (Vygotsky, 1978). They also served as scaffolds who facilitate students’
learning process in their zone of proximal development (ZPD) (Lantolf, 2015; Ormrod, 2008; Schunk, 2012; Swain
M, Kinnear P, and Steinman L, 2015; Vygotsky, 1978). The theory strongly posits that cognitive development will
be supported well through mediation, scaffoldings, ZPD and cognitive apprenticeship (Daftarifard & Birjandi, 2017;
Hill, 2012; Mayer, 2014; Ormrod, 2008; Sadeghi, Afghari & Zarei, 2016; Schunk, 2012).
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Applied in the teaching of reading, socio-cognitive theory of Vygotsky is relevant to the essence of reading
comprehension. It aims at facilitating learners improve their strategic reading skills and help them take on more
responsibility of their reading activities (Duffy, 1991; Vygotsky, 1978). The theoretical framework of socio-
cognitive reading comprehension is based on the socio-cognitive theory which emphasizes on the crucial role of
social interaction in cognitive development of reading comprehension. This perspective views that reading is
interactive and both cognitive and social aspects influence readers’ understanding on text to construct meaning
(Snow, 2002; Vygotsky, 1978)). This social occurrence is peer-mediated instructions and can be fostered when
teaching is focused on the learner’s zone of proximal development (ZPD). This zone means the area between the
level at which the students is currently achieving and the level at which the student can achieve if there is assistance
(scaffolding) from a more knowledgeable person or a more sophisticated other.

Based on the description, there are four main concepts of socio-cognitive which are applied in teaching reading
comprehension, namely mediation, ZPD, cognitive apprenticeship and scaffolding. They are relevant with the
concept of reading formulating that students’ comprehension is influenced by the factors of reader, text, activity, and
sociocultural context in the environment (McLaughlin & Overturf, 2013; Neuman & Gambrell, 2013; Tantillo,
2013; Vacca, 2015). The relevance of socio-cognitive theory in reading comprehension concept is explained as
follows.

First, socio-cognitive theory believes that human mind is mediated. It means that there is no knowledge and
cognitive development obtained directly but through mediation (Daftarifard dan Birjandi, 2017; Vygotsky, 1978). In
fact, the students can obtain the knowledge directly but it cannot yet function optimally, therefore, mediator (MKO,
peers, artifacts, tools) within social interaction is needed to form the knowledge more matured (Al-Faki & Siddiek,
2013; Anderson, 2014; Ehri, 2014). The main task of MKO is to facilitate the students to find their own inquiry.

Second, the theory believes that individuals’ potency can develop optimally within his ZPD. The development grows
through cognitive mediator and scaffolding in social interaction (Colter & Ulatowski, 2017). To attain the better
purpose, the students must get used to doing challenging tasks so that they can focus their attention to finish the
tasks easily (Vygotsky, 1978). In this context, learning resources derive from outsider and may vary depending on
teachers’ and students’ creativity in finding them. In reading instruction, students’ ZPD is developed through
challenging tasks and texts in reading comprehension activity (Lee & Mallinder, 2017; Hwang, et. al, 2015). These
are intended to increase the level of students’ understanding through modeling text and its exercises (Ogle,
Blachowicz, & Fisher, 2015). ZPD is also developed through Islamic tasks-oriented reading and evaluation
intended to know how far the students comprehend text. The task-oriented reading aimed at facilitating students to
become successful readers (Anderson, 2014; Waring & McLean, 2015).

Third, the theory holds that scaffolding is an effective way to help students develop their competence during social
interaction. In this research, scaffolding refers to a teaching tool that serves as a support to develop students’ reading
competence (Amerian & Mehri, 2014; Lantolf, Thorne & Poehner, 2015). The forms of assistance may vary
depending on the problem that students encounter. One of examples is reading strategy (Anderson, 2014). The
scaffolding can be stratified and called multi-layered-scaffoldings which function to scaffold students’ reading
comprehension to be strategic readers (autonomous readers).

Fourth, the theory claims that cognitive apprenticeship concept can stimulate students’ cognitive development in
their ZPD (Lee, 2017). In reading context, cognitive apprenticeship can be applied in every types of activity in the
three phases of reading activities. The forms of task-oriented readings in cognitive apprenticeship include,
mentoring, scaffolding, and self-reflection to evaluate the progress (Widodo, 2016).

Referring to the explanation and brief review of previous researches, there was no study conducted to examine the
teachers’ beliefs and practices in teaching reading viewed from a socio-cognitive perspective. This study, therefore,
intended to address the following research questions.

1. What are the teachers’ beliefs in teaching reading viewed from a socio-cognitive perspective?

2.  What are the teachers’ practices in teaching reading viewed from a socio-cognitive perspective?

Research Methods:-

This qualitative research employed a case study exploring primarily upon the teachers’ beliefs and practices in
teaching reading viewed from a socio-cognitive perspective. The method was chosen because it best facilitates the
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construction of detailed, in-depth understanding of what is to be studied, and can engage with the complexity of
real-life events (Stake, 1995; Yin, 1994).

This study was conducted at State Islamic Senior High School (Madrasah Aliyah) in Central Java, Indonesia. Three
experienced EFL teachers from three schools were selected purposefully based on the academic and teaching
background as main criteria. They should at least have ten years of EFL teaching experience, a master’s degree
(MA) in English Education, and relevant experience in language teaching workshop. The profile of the three

teachers is presented in Table 1.

Table 1:-The Profile of EFL Teachers

Tl T2 T4

Academic degree MA MA MA

Expertise English Language | English Language | English Language
Education Education Education

Years of teaching | 24 24 15

experience

Experience Teaching Material | Teaching Material | Teaching Methodology
Development Development

Gender Female Female Male

Table 1 showed that three teachers have already got a master’s degree in English Language Education (MA). They
have been teaching English for more than 14 years. Three teachers have experienced in developing teaching
materials and another has experienced in teaching methodology.

The source of the data included informants, artifacts, and events. The first referred to the three teachers who were
considered to have enough knowledge, beliefs, and practices in teaching reading viewed from a socio-cognitive
perspective. They were also considered to be competent in giving detailed information related to the issue. The
second referred to the documents used by the teachers in teaching. The last constituted the teachers’ practices in
teaching reading in the classroom relevant to their beliefs The techniques of collecting data in this study included in
depth-interview, classroom observation, and document analysis. The collected data were analyzed using constant
comparative method, comprising four steps: (1) comparing incidents applicable to each category, (2) integrating
categories and their properties, (3) delimiting the theory, and (4) writing the theory (Babbie, 2001).

This study used an interview as a technique to explore the teachers’ beliefs and observation was used to confirm
their practices in teaching reading viewed from a socio-cognitive perspective. The instrument consisted of two main
parts of questions focusing on the teachers’ academic and teaching background and their teaching beliefs and
practices in teaching reading viewed from a socio-cognitive perspective. The first part consisted of five questions
and the second part consisted of six questions related to the teaching of reading viewed from sosio-cognitive
perspectives.

Before the formal interview was done, the interview guide was validated by three experts relevant to the principles
of teaching reading viewed from a socio-cognitive perspective. They suggested that the questions were briefly and
semi-structured formatted to enhance the flexibility in communication both for interviewer and interviewee (Nunan,
1991).

The three participants were interviewed individually based on the interview guide and it took about one hour each.
The overall interview guide was firstly distributed to the interviewees to learn since by knowing the questions in
advance the interviewees could get better understanding on what essential material a question addressed so that they
were able to give information needed more accurately. The process of interview was video-recorded to guarantee the
actual information given by the interviewees. At the end, the video-recorded data were transcribed and decoded for
analysis. Each response was coded and placed under the predetermined categories and it was possible that one
response could be placed in some related topics (Janzen, 2007). Getting the results of interview, classroom
observation was also conducted excessively to see the evidence of the three teachers’ classroom practices.
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Results and Discussion:-

Teachers’ Beliefs in Teaching Reading viewed from Socio-cognitive Perspective.

The three experienced EFL teachers were interviewed face to face based on the interview guide. The teachers’
responses were video-recorded and extracted into the result using content analysis. The results of the interview were

summarized and presented in Table 2.

Table 2:-Teachers’ Beliefs in Teaching Reading Viewed from Socio-cognitive Perspective

No | Principles

Teacher 1

Teacher 2

Teacher 3

1 The importance
of reading

Reading is very important.
It determines the success in
academic life and career.

Reading is very
important. It becomes the
main material in national
examination.

Reading is very important
because it is a basic skill in
education. It is door key of
science.

2 Purpose of
teaching reading

To facilitate students
understand the meaning of
the texts easily.

To help students
comprehend the meaning
from texts.

To help students understand
the content of what they
read

3 Mediated The learning is mediated The learning is mediated | The learning is mediated
learning through course books, peers | through video, and through course books and
and teacher teachers teachers
4 Scaffoldings Reading strategies Translation Diagram
5 Cognitive Modeling Modeling Modeling
Apprenticeship
6 ZPD Problem solving Homework Homework

Theoretically, the three teachers have not been familiar with the term socio-cognitive perspective and the four basic
aspects applied in the teaching reading. P (female teacher 1) said,

“Actually I do not know the theory of socio-cognitive. Reading the interview guide, | become confused and ask
myself of what to say in teaching reading. | do not understand the terms of mediated learning, scaffolding, cognitive
apprenticeship and ZPD. I think my friend do not know either. | just read them for the first time. When reading over
and over, | relate the terms to my experience in teaching reading and finally I can guess what the core is”.

After being given clear explanation of each question, they become aware that they know the theory of socio-
cognitive though just the terms. The followings are explanations of teachers’ beliefs in teaching reading viewed
from socio-cognitive perspective as presented in the summary in Table 2.

First, the three experienced EFL teachers believed that reading is very important to teach. Based on the reasons
given, it can be said that reading constituted a basic skill in education, determiner of one’s success in career and
academic life. The better the students have reading skills, the better the success the students will get. In contrast, if
the students have low reading skills it will make them fail in getting ideas, understanding the meaning of texts and
bring about a failure (Alharbi, 2015).

Secondly, in spite of three different statement of teaching objectives, the three teachers basically agreed that they
teach reading to facilitate their students understand what they read easily. They wanted to help their students
comprehend the content of what they read without any difficulty. In other word, they are supposed to be strategic
readers. It is in line with the basic principles in teaching reading that teaching reading means to facilitate students to
be strategic readers through a complex engagement with various texts (Anderson, 2014).

Thirdly, all teachers believed that human mind is mediated. The mediation took the forms of course books and
videos-based materials. Both of them are teaching material. They said that course books are main mediation that
they use in teaching reading. They become the main source for classroom activities. This idea is supported by the
results of study stating that course books serves as main component in teaching learning process and have many
advantages, namely as (1) syllabus and learning framework for teachers and students, (2) standardization of
teaching, (3) an effective and efficient resources, (4) the media for quality maintenance, and (5) an interesting and
motivating learning resources (Aydin, 2012; Charalombous, 2011; Srakang & Jansem, 2013). Despite the course
books and video, mediation may take the forms of objects, artifacts, tools, MKO (teachers and peers), and learning
community.
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Fourth, the three teachers believed that students’ comprehension was enhanced by multi-layered scaffoldings. They
mentioned that they used reading strategies, translation, and diagram as the forms of scaffolding to facilitate students
understand texts easily. This concept is in line with what is suggested by Vygotsky (1978) that scaffolding is a form
of assistance given by an adult (teachers and peers) to students to finish their task in their ZPD. The assistance
includes instruction, all types of strategy, media, concept maps, tools, technology, and explanation.

Fifth, the three teachers also believed that students’ comprehension could be engaged through some types of
cognitive apprenticeship. The form of cognitive apprenticeship they applied in teaching reading was modeling of
text presented in the course books. They considered that modeling of text can assist students understand texts easily.
In teaching reading, the modeling of text presented in the course books is included in the form of cognitive
apprenticeship or scaffolding. That is called multi-layered scaffolding. In this context, modeling meant the example
or model given by the teachers to be imitated in actions. In addition, coaching, mentoring, reflection, articulation are
different forms of the aspect (Lee, 2017).

Sixth, the three teachers stated that students’ competence could be fostered optimally within their ZPD through the
activity of problem solving and giving homework. They did not think the theory of ZPD in socio-cognitive theory.
They only thought of the way in developing students’ competence for critical thinking. It seemed that the teachers
answered the questions by guessing only because they needed a long pause to think. In the theory, Vygotsky
believed that when a student is at the ZPD for a particular task, providing the appropriate assistance (scaffolding)
will give the student enough of a "boost" to achieve the task. Once the student, with the benefit of scaffolding,
masters the task, the scaffolding can then be removed and the student will then be able to complete the task again on
his own.

Teachers’ Practices in Teaching Reading viewed from a Socio-cognitive Perspective

Classroom observation of the three experienced teachers was done to make sure whether they really practiced their
beliefs in teaching reading viewed from socio-cognitive perspective. The results of the classroom observation were
summarized and presented in Table 3.

Table 3:-Teachers’ Practices in Teaching Reading Viewed from Socio-cognitive Perspective

No | Principles Evidence in Classroom Practice
Teacher 1 Teacher 2 Teacher 3
1 The importance | Stating the importance of Stating the importance of Stating the importance of
of reading reading to students both reading to students both reading to students both
written in the lesson plans written in the lesson plans written in the lesson plans
and in classroom practice. and in classroom practice. and in classroom practice.
2 Purpose of - Stating the purpose of - Stating the purpose of - Stating the purpose of
teaching teaching reading teaching reading teaching reading
reading - Guide students step by - Asking students to work - Asking students to do the
step in groups task individually
3 Mediated - Using course book - Using video-based - Using course book
learning - Explaining and helping materials - Explaining the content of
students learn. - Help students to translate text by himself
- Making group works the sentences
4 Scaffoldings - Practicing scanning, - Asking students translate | - Asking students to fill in
skimming, deducing the meaning of text the diagram presented in
meaning from contexts the course book
5 Cognitive Giving the model to be Giving the model of Giving the model of song
Apprenticeship | imitated in doing tasks descriptive text presented in the course book
6 ZPD Small group discussion on Giving homework to do at Giving homework to do at
Islamic verse related to the | home home
topic

The followings are explanation of teachers’ classroom practices as what have been summarized in Table 3.

Firstly, all the teachers proved that they believed about the importance of reading for the students. At the beginning
of the lesson, they stated it to the students and they also stated it written in their lesson plans. By knowing the
importance of reading, it is supposed to trigger the students learn better.
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Secondly, the three teachers proved that orally they stated the objective of teaching reading as what they believed. It
could be seen from their activities in the beginning of lesson. The first teacher guides the students learn step by step
in understanding the text. It seemed that what she did could work well because all students were actively engaging
in the activities. The second teacher guides students to work in group of four persons. She asked one of the
participants to be the leader to guide the group. Another teacher, however, asked the students to work individually. It
is in contrary with principle of socio-cognitive.

Thirdly, all teachers proved that course books become the mediators in teaching reading. The students have course
books and video-based materials for classroom reading activities. The first teacher explains the lesson and the way
how they learn and understand the lesson through small group discussion. It is supposed to train students solve the
problems with their peers. The second and third teachers, however, do not guide the students to learn. Instead of
guiding the students, they did the tasks by themselves and the students just write the answers. The students could get
nothing in the the lesson.

Fourth, the three teachers proved that they have applied multi-layered scaffoldings in teaching reading. The forms of
scaffoldings took different forms of reading strategy. The first teacher seemed to have mastered more strategies that
two other ones. The first teacher guided the students using different reading strategies step by step so that students
found it easy to do the tasks. One male student said,

“I like using this way. By using scanning | can answer the questions quickly and correctly. By using skimming I can
find topic sentence and answer the questions related to it without reading all part of text. By knowing the key words
before reading the text, | can understand the content of the text by guessing or deducing meaning from the context.
When | practice them repeatedly, they would become habits and, finally skills”.

Translation and diagram were different forms of strategies applied by two other teachers. They still did it like
conventional methods because those led to teacher-centered learning activity.

Fifth, the teachers applied the concept of cognitive apprenticeship through modeling activity. All teachers took the
form of modeling only as it was stated in the course book. Based on the modeling provided, the teachers gave
explanation to students to follow their examples. It indicated that the practices reflected the beliefs though just
limited to one form.

Sixth, the teachers proved that they applied the concept of ZPD. They helped students at their ZPD by giving them
challenging tasks in a small group. They guide the students do discussion on verse related to Islamic History entitled
“Muhammad the Messenger”. The verse was about the role model and their examples in every aspect of life. Two
other teachers applied challenging tasks in the form of homework only taken from the course books. Ironically the
homework was not confirmed as to give feedback in the next lesson. It meant that there was difference between
beliefs and practices.

Conclusion and Suggestion:-

Conclusion

This case study examined the stated beliefs and classroom practices of three experienced EFL teachers in teaching
reading viewed from a socio-cognitive perspective in Indonesia. The findings indicated that the teachers’ beliefs
were articulated in their classroom practices. On the other hands, there were some practices which were not related
to their beliefs and these deviances were considered natural since the teachers did negotiated learning adjusting to
the real classroom condition. Similar findings have also been reported by previous studies (Barrot, 2015; Farrell &
Ives, 2015; Richards et al, 2001). Even, experienced teacher may have different practices and beliefs (Barrot, 2015;
Breen et al, 2001). Consequently, language teachers need to reflect on beliefs and classroom practices because they
exist in a symbiotic relationship in which both shape each other, and are shaped by each other (Walsh, 2006).

Suggestion

Based on the results of the study, it is recommended that teachers join professional development and develop their
understanding or knowledge about language teaching and learning based on on certain perspectives.
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