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Introduction:-

It is noteworthy mentioning from the start that the term audiovisualalsospelledaudio-visual with a hyphen can have
two different meanings or functions. The first one has to do with its use to address all the materials, techniques, and
methods of information whereas the second one deals with its use as a method of teaching. We then talk of
audiovisual teaching methods, programs, or education.

Audiovisual media (AVM)also known as Instructional materials are part of our daily lives. Their primary function
consists in combining image and sound. Simply put, with image and sound, teaching becomes audiovisual, hence the
term multimedia-based education (MBE).

Statement of the Problem:

In Benin, although being today an integral part of a Teaching Unit (TU) included in the curriculum of students of the
English department, there are many learners and English language instructors who still doubt the effectiveness of the
action of audiovisual practice as an academic discipline in the learning of this target language given the difficulty
that its evaluation very often constitutes. Indeed, the issue of too plethoric class sizes in our universities and thatof
the very limited means and resources of underdeveloped countries like ours in Africa do not always allow making a
reliable and adequate evaluation of this subject.

Therefore, the present study through its outcomes proposes to value the use of audiovisual materials in the teaching
of the English languageand attempt to provide constructive solutions to the issue of the evaluation of this teaching
method when considered as an academic discipline.
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Significance of the Study:

The outcomes of the present study are expected to provide empirical and soothing evidence that could be helpful to
English language instructors, curriculum developers, English language learners, and textbooks writers. They will
help to develop more interest among EFL learners in the learning of their target language.

The present research work is important because it unveils some limits of the use of audiovisual media to teach
English to EFL learners and attempts to provide as well, significant promising solutions to push back those limits.
Thanks to the considerable suggestions made available by the present study, the issue of the difficulty ofevaluating
the impact the use of the audiovisual media has on EFL learners will no longer arise.

Purpose of the study:

The main objective of the present study is to highlight the importance of using audiovisual media to teach English as
a Foreign Language (EFL). However, some specific objectives have been considered as well. These are:

Valuing the use of audiovisual materials as an educational tool to teach EFL

Solving the problem of the evaluation of audiovisual practiceeducation when considered as a separate teaching
subject.

Research Questions:

This study relies on the following questions:

How does the use of audiovisual materials impact on the academic performance of the EFL learners?
How can the impact of the practice of audiovisual in EFL teaching be evaluated efficiently?

Hypothesis:
To suitably answer the above questions, the following assumptions have been elaborated:

The use of audiovisual materials helps EFL learners improve considerably their target language. It helps to bring the
real world into the classroom and makes EFL learners experience authentic language as it is used in a real-life
situation.

The impact of the practice of audiovisual media on EFL learners in their language learning can be assessed through
the use of classroom management strategies and computer-based test techniques.

Limitations to the Scope of the Study:

The present study has shown important limitations which are presented as follows:

1. Only first-year EFL bachelor’s degree students participated in the survey.

2. Due to the limited access to the participants, the analysis was based upon their self-report assessment.

3. Given thatthe study only based on informants from first-year LMD students and their particular learning
situation, generalization is limited.

Moreover, the scope of this research work is defined in terms of two different types of variable:
1. Independent variable: use of audiovisual media
2. Dependent variables: listening skill improvement; academic performance

Review of related literature:

Language teaching just like technology is constantly developing. Each of them, for its part, is continuallysubject to
several relevant research studiesthat allow their actors to set up theories and concepts with a view of strengthening
the knowledge and skills of professionals or specialists in the different sciences that they constitute. When these are
put in symbiosis, they produce considerable action in the field of language teaching. The actors in these research
studies, who are mostly linguists, pedagogues, and psychologists, often base themselves on sociological and natural
concepts to develop their theories. Since the handling of any language is a matter of social concern, it is, therefore,
necessary to develop strategies that can facilitate its acquisition.

Learning a language, whether first or second, has never been easy. This often requires a long endurance process

during which several challenges are taken up by the learner. When the latter decides to make his target language a
foreign one, this gives him more troubles. Although his quest allows him to open up more to the world and discover
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new cultures and interesting ways of expressing himself or behaving, he will quickly understand that learning a
foreign language is not limited only to the assimilation of its vocabulary, grammar, and some notions of its
civilization. Such a thing would suggest that he is dealing with a dead language.

Indeed, learning a foreign language differs somewhat from other disciplines in that it requires the use of several
techniques and approaches such as the method of natural appropriation and that of teaching. This is what explains
the development, by language educators, of several pedagogical strategies, hypotheses, and principles such as
audiovisual practice.

As underlined by Babi¢ (2014, p.3) in her article - Les Avantages de L’utilsation des MaterielsAudiovisuelsenClasse
de FLE, "the meaning of the term audiovisual education seems easy to guess at first [...] "(Adapted from Babi¢,
2014, p.3). However, when we try to look into it more deeply to develop a more consistent and standard definition,
we realize its complexity "[...] which is a challenge for teachers, but also for all those who are interested in
contemporary educational issues” (Ibid.).

According to the Merriam-Webster dictionary (n.d.), the audiovisual term is everything that is— 1: designed to aid in
learning or teaching by making use of both hearing and sight; 2: of or relating to both hearing and sight. Therefore,
to show that the termsaudiovisual material and audio-visual aids are used interchangeably, the Webster dictionary
(1994) goes further by defining the last one as "training or educational materials directed at both the senses of
hearing and the sense of sight, films, recordings, photographs, etc. used in classroom instructions, library collections
or the likes"(n.p).

When referring to the definition provided by some researchers who were among the first to discuss the issue under
investigation, we notice that most of them highlighted the particular feature of catalyst or learning development
stimulant that they constitute. Kinder (1950) for example asserted that "audio-visual aids are any device which can
be used to make the learning experience more concrete, more realistic and more dynamic" (Mizab, 2015, p.29).
Another one of those researchers, Burton (cited in Mizab, 2015, p.29), pointed out that "audio-visual aids are those
sensory objects or images which stimulate and reinforce learning".

Later on, Babi¢ (2014, p.5, referred in Zaki, 2018, p.39) will develop a rather contemporary definition of the term
audiovisual education which, according to her, "[...] implies teaching methods which are based on auditory and
visual sensitivity of the learner." She further mentions that it would be very complicated even impossible to suggest
or make an audiovisual historical background. However, some researchers like Khelaifi (2016, p.11, cited in Zaki,
2018, p.39) have attempted to divide the history of the educational audiovisual sector into three main periods. That
of educationalcinema on school television (the 1920s); the golden age of school television (1950 and 1980); and the
current changes in the audiovisual landscape.

According to Dieuzeide (1965, p.2; p.47 cited in Babié, 2014, p.5 and referred in Zaki, 2018, p.39), the term
audiovisual originates from the invention of the radio and cinema. He further explained that[...] the progress of
sound reproduction and radio broadcasting, then the appearance of talking cinema, made it possible to link around
the 1930s the term ‘audio’ to the already ancient methods of ‘visual’ teaching based on image, and the word ‘audio-
visual’ has spread among education and training specialists, and from there in American academic circles [...]
(Adapted from Dieuzeide, 1965, p.2, cited in Babi¢, 2014, p.5)

To reach an adequate result, the teacher must take into account a certain number of conditions to choosethe

audiovisual material that is suitable for his teaching. In particular, in the field of language teaching, the teacher must

choose his audiovisual material according to the following criteria developed by Cypher (1948, cited in Babi¢, 2014,

p 29) as reported by Zaki (2018, pp. 39-40):

The audio-visual materials must have a direct relation to the lesson. They should not be a mere tool of
entertainment.

2. The choice of the material depends on the specific learning objective. If we want to focus on grammar and not
on the cultural aspect, we will choose the material that contains certain types of vocabulary and sentences that
are grammatically appropriate.

3. The audiovisual documents should be chosen to complement and enrich the different areas of the curriculum.
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Beyond all the above, Babi¢ (2014, pp. 52-55, referred in Zaki, 2018, pp. 40-41), one of the researchers who have

spent a lot of time on the issue of the practice of audiovisual materials in Foreign Language class, has highlighted

several advantages of the use of audiovisual materials for teaching and learning foreign languages. Among these

advantages, we can enumerate the following:

1. The freedom and responsibility of the language teacher to organize the audiovisual contents.

2. The possibility for the language instructor to present these contents (the audiovisual ones) with appropriate
educational means.

3. The use of audiovisual materials contributes to bringing daily life to a FL class.

4. The use of audiovisual materials facilitates memorization.

5. The accompaniment of the image and the sound facilitates understanding; "The image facilitates the access to
the meaning of an authentic oral language."(Adapted from Bostina-Bratu, 2003, p.2, cited in Zaki, 2018, p. 40).

By approaching the issue under investigation in the same vein as Babi¢ (2014, p. 52), we can assert like her that
through the use of authentic audiovisual materials (such as BBC English programs, videos, stories, poems, songs,
films, cartoons, comics strips in English) learners of English as a Foreign Language come into direct contact with
English culture which can considerably develop their interest in learning their target language. In addition to
developing motivation among them, these audiovisual materials can also allow them to listen to good and authentic
English as it is spoken in real-life situations. Accordingly, they will now be able to get used to the intonation, the
different types of accents adopted by native speakers. Thanks to these materials, the learner of the English language
will be able to enjoy playing educational games, listening to music, and going by himself to get it as well as his
favorite singers’ music tracks through the use of the Internet.

As regarded by Khelaifi (2016, p.17) the use of audiovisual media "[...] makes it possible to decipher
misunderstood messages, difficult words, complicated situations [...], because images work as an aid to learning "
(Adapted from Khelaifi, 2016, p.17). Zaki (2018, p.40) contended this idea by highlighting that "[...] the audiovisual
is very beneficial for the pronunciation"(Adapted from Zaki, 2018, p.40).He further mentioned that the audiovisual
material, "increases the motivation of learners, encourages them to participate actively in the [language] class and
arouses curiosity [among them]" (Ibid.). To support his words, he referred to the ones of Khelaifi (2016, p.16) who
said that

Video is a very important element in the learning of a language. It causes interaction and the participation of
learners, [...], [it] enables the effective involvement of the learner, which constitutes one of the driving forces of
learning [...] (Adapted from Khelaifi, 2016, p.16)

To end with his presentation of the advantages of using audiovisual materials, Zaki (2018, p.41) willadd that
audiovisual media constitutes a package of advantages for the learner and that they facilitate the task of the teacher.
To better support his ideas, he will cite the words of researchers like Kadzro (2016, p. 43) and Gagea (2015, p. 298).
According to Kadzro (2016, p. 43) "the teacher needs audio-visual materials [...] to go a little faster to finish the
syllabus [...]" (Adapted from Kadzro, 2016, p. 43). Gagea (2015, p.298), for his part, affirmed that thanks to the
audio-visual aids, the learners "[...] will also train themselves to take place in conversational exchanges to report an
event, analyze it, express a point of view by respecting the speaking turns and by situating their floor taking for
contribution to discussions in accordance with that of their interlocutor [...] " (Adapted from Gagea, 2015, p.298).
According to Gagea (2015, p.298), the other advantage of using audio-visual media is to be able "[...] to build the
judgment and the critical sense of [the learner], to anchor it in audio-visual news, to make him touch the
complementarity between narrative and explanatory discourse. "(lbid.).

Overall, in the view of all the above, we noticed that though nearly all the researchers referred to in the present
research study and who have carried out investigations into the importance of the use of audiovisual materials have
reached conclusive results, none of them has addressed however the issue of the evaluation of this pedagogical tool
in the context where it is used in a Foreign Language Teaching class with numerous learners. It is therefore
important to find outprobablesolutions that can make it possible to remedy the problems of the use of audiovisual
materials in underdeveloped or developing countries where the issue of large class size is very often raised.
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Methodology of the Study:-

Research Design:

A research design is a “[...] blueprint for conducting a study that maximizes the researcher’s control over factors that
might interfere with the validity of the study”(Mbuthia,2009, p.121).

The present study is an exploratory research design that involves two phases; the qualitative and the quantitative
ones. According to Hagan (2013, p.72), in anexploratory research studywhich is a Mixed Methods design, the initial
phase focuses more on qualitative than quantitative data.This study was primarily designed to find out on the one
hand whether the use of audiovisual materials to teach Foreign Languages does effectively have a positive impact on
the learners’ academic performance. On the other hand, it aimed at considering the possible solutions to the problem
that their evaluation raises in underdeveloped and developing countries due to the issues of large class size and lack
of financial means to acquire them.

To reach the different objectives of this study, the world of first-year bachelor degree students has been mainly
investigated. Data have been collected from the related literature review, EFL learners as well as four (04) English
language instructors who have been teaching theaudiovisual practice as an academic subject to first-year LMD
students for half a decade.

The Target Populations:

To carry out the present study, actors involved in the EFL teaching and learning process have been considered.
Therefore, around 4000 first-year bachelor degree students and four (04) of their language instructors have been
theoretically targeted. However, only a sample of them has participated in the survey. They have all been addressed
and interviewed inside the enclosure of the University of Abomey-Calavi (UAC).

Sample of the Study:

A sample is a collection of subset population elements through a definite procedure. It is used to represent a
population when the entire one could not be studied and examined to answer different research questions. Since
first-year bachelor's degree students, because of their number, were usually divided into four groups of
approximately 1000 students according to the initials of their names, only five percent (5%) of them from each
group have been selected randomly. Therefore, a total number of 200 first-year LMD students and 04 of their
language instructors have been investigated.

Table 1: Number of learners (per gender) Involved in the Survey

. First-vear EFL Bachelor degree Participants
Research site Students Males Females
Group | k1) 3
English  Department  of  the (‘:::p ) T :7
University of Abomey-Calavi (frou::! M m
IAC), Benin Republic, e
CLACK St Repiato Group 4 42 13
Total 123 n
Table 2: Number of Instructors of English language (per gender) Involved in the Survey
EFL Instructors In charge of audiovisual | Participants (Instructors of | Total of
Research site practice with First-year EFL Bachelor English language) : 3
degree Students Male Female  [NRERECRS
: Group 1 | 0 1 1
English  Department of‘ the Group? 1 0 } 1
University of  Abomey-Calavi Group 3 0 i .‘ 1
'AC), Bealn Republic. —t-
(UAC), Benin Republic Croas ¢ " 2 1
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Methods used for the Data Collection:-

For the first phase of this exploratory design study, data have been collected from the review of some related
literature by basing on the opinions as well as the various outcomes provided by the different researchers who
carried out those studies on the importance of the use of audiovisual materials in foreign language teaching.

Regarding the second phase of the present exploratory research study, interview and focus group questionnaires and
classroom observations have been used to collect data. The questionnaire addressed to language instructors deals
mostly with the way their audiovisual practice classes can be effectively assessed. As for the one addressed to the
EFL learners, it has to do with the impact the audiovisual practice classes have on their English language acquisition
as well as their academic performance. Besides, through focus groups, the issue of the best way to assess audiovisual
practice classes has also been addressed to some of those students who participated in the study.

Procedure of Data Analysis

The following research instruments have been used to analyze the data collected. In the first phase of the study, the
content analysis technique was used to examine the data collected from the review of related literature to triangulate
and validate the findings from the other instruments.

This research method is a suitable one for the present research study because it facilitates the analysis of literature
contents such as articles, pictures, and other documents and materials of various formats (Bryman, 2011).

Regardingthe second phase of this exploratory design study, theinductive content analysis strategy (thorough
description, analysis, and interpretation of data through data reduction and data coding techniques) used by
researchers such as Bodgan and Biklen (1992, pp.70-72)and Davis (1995) has been adopted to examine the different
data collected from the different participants (EFL learners and English language instructors) through the distribution
of the semi-structured interview questionnaires, classroom observationsand focus groups.

Gather Data 3 Look for Patterns —p Develop Theory

Specific level of focus Analysis General level of focus

Figure 1:- Inductive Research.

Source: Blackstone, A. (2018, p.20). Inductive or deductive? Two different approaches. Principles of sociological
inquiry: Qualitative and quantitative methods, 1.

Reliability and Validity:

One of the imperatives of all research procedures has to do with the validity and the reliability of the data and
outcomes. However, these two notions are not observed in the same way by quantitative and qualitative researchers,
because in quantitative research, the reality is seen as objective whereas, in the qualitative research, it is subjective.

As pointed out by Golafshani (2003, p.601) “reliability is a consequence of the validity”. Similarly, Bryman (2008)
noted that “validity presumes reliability” (p.698).

On the other hand, one of the advantages of a content analysis technique as a research analysis method is that it is
based on an interpretive approach and consequently does not rely as much on the experimental factors. This
situation helps then “[...] to validate the research study and to make it more reliable” (Reva, 2012, p.19). However,
this study has discussed the internalreliability (stability, reproducibility, accuracy) and contentvalidity(closeness of
categories, conclusions, generalizability).
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Internal reliability:

Reliability has to do withthe extent to which the instruments used in a research studyprovide the same outcomes
over several trials. As pointed out by Krippendorff (1980) “stability is the degree to which a process is invariant or
unchanging over time” (p.130). In the present research study,a test-retest procedure has been adopted.The interview
and focus group questionnaires have been administered to ten (10) participants selected randomly from each of the
four groups of the first-year LMD students. Most of the forty (40) students who participated in the t-test in different
conditions and separate time situations confessed that the different questionnaires were fluid though they noticed
that some of them were tricky. Therefore, no considerable bias has been observed since there were no significant
differences between the means of answers provided by the respondents of the four groups as far as the
questionnaires addressed to them are concerned. Since the different judgments provided by the same participants
administered two times to the same various questionnairesand each time in distinct situations are unchanging, we
can then say that their coding is stable. However, as it is warned by Krippendorff (1980), stability is “the weakest
form of reliability and should not be trusted as the sole indicator of the acceptability of content analysis data for
inference and analysis” (pp.130-131). That is why the content of the data collected through this research study based
on the cues (importance of the use of audiovisual materials, strategies used to assess a class of audiovisual
practice)have been analyzed as well by other coders, each of them coded the set of content once. The outcomes of the
test-retest procedure based on different coders have shown that all the coders produced the same coding motives. It
can then be inferred that the data obtained through the use of the different research instruments (interview, focus
group questionnaires) are reliable. Given that the research questionnairesadministered to participants are standardized
ones (they are written and submitted to respondents and ask the same questions in a similar format that makesto
record answers regularly), it can be inferred that they are accurate.

Content validity:

To test the validity of the different research instruments, a coding scheme also known as an interpretation
mechanism that arranges data into categories(Poole and Folger, 1981) has been elaborated to help coders to analyze
the data content. The use of multiple classifiers made it possible to attain the closeness of the different categories by
associating an explicit variable with implicit ones. The different conclusions obtained follow favorably the data
collected. It was implied that enigmatic words are simply withdrawn to assure accuracy in the analysis. Therefore,
only words or indicators related to the different issues under investigation were allowed. The different concept
categories were determined by comparing the various responses provided by the distinct participants. Their different
answers were first reduced to enable the sorting of concepts into distinct groups to make it possible that in each of
them the concepts are at the same time parallel as possible to each other and non-similar as conceivable from
concepts in every different group. Sincestability, reproducibility, and accuracy have been observed as far as the
different concepts are concerned, the notion of generalizability is likely to be suggested.

Presentation, Analysis, and Interpretation of the Study:

Interview:

An interview, as pointed out by Freeman (1998), is a “structured oral exchange with someone”(p. 216). Therefore,
to probe the informants developing perceptions about the importance of the use of audiovisual materials in a Foreign
Language Teaching and the way this pedagogical tool can be effectively assessed in a large size class situation,
semi-structured interviews have been used. They have been carried out simultaneously with the completion of the
questionnaires (Cf. Table 3). The data collected through the different individual interviews areanalyzed and
presented in Tables 4 and 5.

Learners’ Answers to Open-ended Questions:

In sum, most of the respondentsfrom the EFL learners who admitted having a very bad level in English (low:
37.00%; below average: 35.00 %) mentioned that they enjoy very much their audiovisual practice class (87.50%).
Though most of them (78.00%) recognized that they still have to improve their level in English and overcome
problems such as anxiety (34.50%), lack of motivation (15.50%), lack of self-confidence (12.5%), lack of listening
comprehension (15.50%), they, however, confessed that the practice of the audiovisual class motivates them to
develop more interest in their target language learning. As freshmen, they (55.00%) believe that the most important
language skill is Listening and since “Speaking is developed through Listening” (55.00%), then the use of
audiovisual materials can help them improve both skills. Moreover, they supported that before experiencing the use
of audiovisual materials in their target language learning, they (50.50%) were not able to produce oral
communication for fear of making mistakes. But after having attended audiovisual practice classes for some while,
they (89.00%) noticed that the use of audiovisual aids in their Foreign Language classes made their target language
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learning enjoyable, exciting as well as enthusiastic. Consequently, they (79.50%) inferred that the different activities
of audiovisual practice classes are educational ones and argued that they (64.50%) are really important to develop
listening and speaking skills.As for the issue of sitting for the audiovisual practice examination, though some of
them (38.50%) mentioned not being yet really ready for it because not knowing the way it will take place, 61.50% of
them contrarily admitted they were ready for it even though they are concerned as well about the way it will take
place. Nevertheless, to the question of how the practice of audiovisual can be evaluated successfully, they provided
considerable information. In this regard, they (62.50%) suggested that language laboratories be used and proposed
(37.50%) that small groups of students are made and different sequences of the same examination questions (tandem
repeat sequences) are used.

These results suggest that the use of audiovisual materials helps EFL learners develop more interest in their target
language learning. This implies that they are likely to have a positive impact on their academic performance. In the
view of the different responses provided by the respondents, it can be suggested that the impact of the practice of
audiovisual in EFL teaching can be evaluated through the use of language laboratories as well as the management of
the large size classes by dividing the test-takers into small groups.

Instructors’ Answers to Open-ended Questions:
In parallel to EFL learners, the language instructors who participated in the survey were interviewedbasedontwelve
open-ended questions as presented in table 3.

The outcomes show that two of the language instructors (50.00%) have been teaching English as a Foreign
Language at university about the last five (5) years and the two others (50.00%) have been dealing with it for
approximately ten (10) years. According to most of them (50.00%), their EFL students do not have good abilities in
speaking and listening. That is why, said nearly all of them (75.00%), ““we try to promote their listening skill through
the use of audiovisual aids in our English language classes”. They (75.00%) further mentioned that to better help
learners develop an interest in their target language learning, it is compulsory to inform them about the culture of the
native language speakers. However, only one of them (25.00%) confessed using audiovisual materials in his
language teaching classes. Two of them (50.00%) mentioned that they often make use of audiovisual aids and one
(25.00%) asserted that she sometimes makes use of audiovisual material (an overhead projector) to teach English to
her EFL learners. Regarding the question related to the kind of teaching aids they often make use of, all of them
(100.00%) mentioned pictures, videos as well as woofers (speakers). However, three of them (75.00%) pointed out
that they sometimes make use of relia and overhead projectors. This suggests that most of them were experienced
with the use of audiovisual materials in their language teaching. They (75.00%) mentioned that their use helps
teachers and learners practice the foreign language in a real-life situation by giving the latter the chance to develop
their oral communication skills.

According to all of them (100.00%), the practice of audiovisual helps learners improve mostly their listening and
speaking skills. As for the issue of evaluating theiraudiovisual practice classes, three of them (75.00%) mentioned
that they have never succeeded in doing it because of time constraints and lack of appropriate assessment materials.
However, one of them (25.00%) argued that he did it once by putting his learners into groups of 10 test-takers before
submitting each group to different sequences of exam questions. Similarly, to the question “how can the practice of
audiovisual be evaluated in class?” all of them (100.00%) suggested that language laboratories be used and each
learner is made to get an audio player device (i.e. a mobile phone).Moreover, two of them (50.00%) argued
specifically that this evaluation can also be made through the use of a computer-based technique or by evaluating
learners individually or in small groups. Therefore, all that suggests the evaluation of this educational material is
indeed possible in the context of foreign language learning where the issue of large class size is often raised.
Regarding the possible factors that hinder the evaluation of the practice of audiovisual, all the respondents
(100.00%) pointed out that it is due to the issue of large class size and the lack of language laboratories. Three of
them (75.00%) also mentioned as problems that prevent the assessment of this practice, the lack of appropriate
audiovisual aids (computer, audio player device) beforetwo others (50.00%) added the fact that no requirement of
some audiovisual aids (audio player device) is made to EFL learners as learning material.

These results suggest that the use of audiovisual materials helps EFL learners develop more interest in their target

language learning. This implies that they are likely to have a positive impact on their academic performance. In the
view of the different responses provided by the respondents, it can be put forward that the impact of the practice of
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audiovisual in EFL teaching can be evaluated through the use of language laboratories as well as the management of
the large classes size by dividing the test-takers into small groups.

Summary of the Cross-analysis of the Data Collected from the EFL Learners’ and Instructors’ Answers to
Open-ended Interview Questions:

The cross-analysis of the subjects’ stated beliefs suggested the following two major trends as those that were
consistent with their perceptions about the effectiveness of the impact ofthe practice of audiovisual classes on EFL
learners’ academic performance as well as its evaluation as an academic discipline.

The first common opinion of EFL learners and their language instructors regarding the effectiveness of the use of
audiovisual materials in English language learningrelates to the development of listening and speaking skills. All of
them believed that the practice of audiovisual classes facilitates the improvement of self-confidence as well as
listening and speaking skills. They argued that it makes easier English vocabulary learning and develop class
activities’ participation by reducing anxiety among EFL learners.

The second common opinion of the two different kinds of respondents regarding the evaluation of the use of the
practice of the audiovisual in English language classesas an academic discipline relates to the fact that it can only be
possible through the management of the large size classes by dividing the test-takers into small groups or making
use of language laboratories.

Table 3:- Questionnaires distributed to EFL Students and Instructors.
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Table 4:- Learners responses to open-ended questions (from the most frequently mentioned to the least).
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Table 5:- EFL Instructors responses to open-ended questions(from the most frequently mentioned to the least).
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shitem | > beprove sposking basically when some reguired rules are ob-
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Table 6:- Results of the AnaIyS|s of the Data coIIectedfrom the leferent I|teraturerelated to the Study.
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Focus groups:

To further examine the opinion of each of the EFL learners’ respondents about the impact of the practice of
audiovisual on their academic performance and the way this educational instrument can be effectively assessed, each
of the four primary students’ groups has been divided into four different other but smaller groups of approximatively
10 EFL learners followingthe general principles of focus group design.

Indeed, when dealing with the focus group the number of participants per group ranges approximately ranges from 6
to 10 people who share similar characteristics or common interests (Marczak and Shewell, 1991).

Responses to Focus Group Questions:
Six focus group questions have been addressed to the EFL learners but only the responses provided to two of them
by those respondents are worth mentioning in the present study.

To the question: “Do you think that the different activities of your class of audiovisual practice are important to
develop your listening and speaking skills?”, most of the respondents from each focus group mentioned that the use
of audiovisual materials such as overheadprojector, videos, music, woofers, and relia helps them develop an interest
in their target language learning. Commenting on the positives of this educational instrument, some asserted “[...] I
feel too much happy when the teacher use[s] music and [a] video projector to teach English to us”; “I am not afraid
to speak English during audiovisual practice class. When the teacher uses videos [in the class], | [can] understand
better his lessons and everything that I listen [to]”; “My participating [...] [in] the audiovisual practice class help[s]
me to [improve] my English language competence [basically] my listening [skill]’; “The audiovisual practice
classputs learners [in a learning situation that approximates the one of]the native speakers or [the one that enables a
child to acquire] a language [instinctively]".

To the question: “In your opinion how can the practice of audiovisual be evaluated successfully?”’, most of the
respondents involved in the different focus groups mentioned that the best way to assess their academic performance
based on the knowledge they have acquired by attending their audiovisual practice classes is through the use of
language laboratories. Some asserted that "we are too humerous in our class. So it is only by diving us into small

groups that you can evaluate our performance in English [...]"; "you can evaluate our [competence in your
audiovisual practice lecture] by making use of our mobile phone".

Summary of the Cross-analysis of the Data Collected from the Sixteen Focus Groups:

The cross-analysis of the data collected from the participants in each of the sixteen focus groups suggested the
following two major trends as those that were consistent with their perceptions about the effectiveness of the impact
of the practice of audiovisual on their academic performance and the evaluation of this educational instrument as an
academic discipline.

The first common opinion of all the subjects from the sixteen focus groups relates to the development of their
listening and speaking skills. Most of them believed that the practice of audiovisual classes helps them to develop
their English vocabulary learning and listening skills. Some mentioned that after attending the audiovisual practice
classes for all a semester, their English language pronunciation, as well as their speaking skills, have been
considerably improved. Some of them again further mentioned the practice of audiovisual is their favorite discipline
because it helps them to manage their foreign language anxiety.

The second common opinion of those subjects relates to the limited way through which the audiovisual practice
class as an academic discipline can be assessed. They all believed that is only through the use of the large classes’
size management techniques or language laboratories that this can be possible.

Results of the Analysis of the Data Gathered from the Different Classroom Observations:
To examine the attitude of the first-year bachelor degree EFL learners during the audiovisual practice classes, many
classroom observations were carried out during a whole semester.

The results obtained from the different classroom observations showed that through the audiovisual practice classes,
learners who were not able to speak in publiccan now outdo themselves to utter some words in front of their
classmates without being afraid. In other words, these classroom observations helped to notice that during the
audiovisual practice classesthe students develop a considerable interest in their target language learning. Each of
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them is focused and gives his or her attention to the lecturer. All of them are excited by the different activities used
by the lecturer and impressed by the fact that they can produce meaningful sentences and understand many words as
well. This suggests that the practice of the English language through the use of audiovisual materials helps learners
develop listening and speaking skills as well as the management of their foreign language anxiety.

These results supplement the ones obtained through the cross-analysis of the data collected from the sixteen focus
groups as well as those from the cross-analysis of the data collected from the EFL learners’ and instructors’ answers
to open-ended interview questions. Simply put, it can be suggested that the audiovisual practice class as an academic
discipline positively impacts on the academic performance of the EFL learners.

Results of the Analysis of the Data collected from the Different literature related to the Study:
For the sake of triangulation, data have also been collected from the literature related to the present study. The
results of the analysis of those data are presented in table 6 above.

The outcomes of most of the twelve (12) literature explored have shown that the use of the audiovisual materials
helps students to learn more about the culture of the native speakers and consequently develop their listening and
speaking skills. It provides learners with a positive, casual, and supportive learning environment where they can
practice their target language without fear. It stimulates thinking and facilitates memorization among them. This
motivates them to develop more interest in their target language learning and participate in different classroom
activities or interactions.

To summarize, in light of all the above, we can say that audiovisual education facilitates the learning and teaching
process. It makes the lectures more realistic, enjoyable, and attractive. It helps to improve the learners’ academic
performance and develop their listening and speaking skills inside and outside the classroom. Similarly, the analysis
of the outcomes obtained from individual interview questions, classroom observation as well as the one of those
provided by the respondents to focus group questions has proved that the use of audiovisual materials positively
impacts on the academic performance of the EFL learners. It has also revealed that learners can be evaluated based
on their audiovisual education through the use of computer-based techniques, language laboratories, or large class
size management methods. This proves that the objectives of the present study have been met and its two
assumptions plausible.

Discussion of the Results:-

The present exploratory study has been designed to investigate the importance of audiovisual education and the
possible ways that can help with its evaluation. The investigation has been carried out in the department of English
at the University of Abomey-Calavi in the republic of Benin (West Africa). The target population of the study was
the EFL first-year LMD students and their language instructors. They were randomly selected during the academic
year 2018- 2019 and administered semi-structured interview questionnaires. To generate more perception about the
audiovisual education experience and beliefs of the EFL learners who participated in the survey, focus groups and
classroom observations have been adopted. For the sake of triangulation (which is a qualitative research method of
validating the data gathered through different other research methods) data have also been collected from the review
of some related literature about the importance of the use of audiovisual materials in foreign language teaching.

The outcomes of the cross-analysis of the different data (interviews, focus groups, classroom observations) collected
from the EFL learners suggested that the audiovisual practice classes help to improve the listening and speaking
skills. By making use of videos and audio listening materials, the language instructor brings into the classroom the
way the English language is spoken by native speakers in real-life situations. By adapting the audiovisual aids to the
level of the learners, the latter develop more interest in their target language learning and improve considerably their
self-esteem as well as their foreign language anxiety. In a nutshell, the audiovisual education provides the EFL
learners with a flexible and supportive learning environment that approximates that of the native speaker.

On the other hand, the outcomes of the analysis of the data gathered from the language instructors similarly
suggested that the use of audiovisual materials has a positive impact on the academic performance of the EFL
learners by helping them develop more interest in their target language learning. However, some of those language
instructors highlighted that the effectiveness of audiovisual education depends on the suitable use of its materials.
Indeed, audiovisual materials are the most often authentic tools that help learners to familiarizethemselves with the
culture and civilization of the target language. They makethe experience of foreign language learning a funny one.
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They help learners to easily acquire the language learning content and make the language instructors’ lectures
preparation easier. Their use even facilitates the organization of the course even though their effectiveness in the
practice depends on the language instructors’ creativity, professional freedom, professional environment, and
experience. In short, EFL learners, as well as their language instructors, can benefit from the audiovisual practice
classes.

The triangulation of the results of the analysis of the data collected from the twelve (12) different literature

addressed by the present study with the outcomes of the cross-analysis of the different data collected from the EFL

learners as well as the ones of the data gathered from the language instructors suggests the following four (04) major

trends as those that are consistent with their perceptions about the issue of the importance of the audiovisual

education. AVM help to:

1. Learn more about the culture of the native speakers and consequently develop listening and speaking skills.

2. Provide learners with a flexible, dynamic, and positive learning environment free of any stressful situation that
may be likely to hinder their target language learning.

3. Stimulate thinking and memorization among learners.

4. Develop motivation, interactions among EFL learners, and a lot of interest in their target language learning.

In light of all the above, we can say that the different findings of the twelve (12) literature reviewed corroborate the
ones of the present study. This suggests that the first objective of the present research study is met and consequently
its first assumption likely.

As far as the second question under investigation is concerned, none of the literature reviewed addressed the issue of
the evaluation of the learners’ academic performance related to their audiovisual education. However, basing on the
outcomes of the analysis of the data collected from EFL learners and their language instructors to this regard, it has
been simply suggested whether by EFL learners or their language instructors to make use of large classes size
management techniques, language laboratories, computer-based language tests or tandem repeat sequences
examination questions, internet, audio player devices using removable SD cards such as MP3 and MP4 appliances
as well as mobile phones. This infers that the second objective of the present research work is met and its second
assumption plausible.

Conclusion And Recommendations:-

The present study, which attempted to highlight the importance of audiovisual education and find out the possible
ways to evaluate EFL learners’ academic performance related to the practice of this educational instrument when
considered as an academic discipline, has come to some significant outcomes. It has shown that through the use of
movies, pictures, audio learning materials, learners have the opportunity to discover the civilization and culture of
the native speakers and experience the English language as it is spoken in real-life situations by the latter.

Indeed, the audiovisual practice helps learners to move away from the book as a formal means of teaching. The
media are the main way for learners to feel what they are learning because they are not generally in contact with the
English culture. Out of the teaching of the English language, learners are more interested in English culture,
customs, ways of behaving, and speaking than English grammar classes. So they will work and participate more in
classroom activities whenever they are taught through the use of audiovisual media.

However, though most of the EFL learners, as well as their language instructors who participated in this study,
admitted that the best way to learn a foreign language is to make the student develop extrinsic motivation— which
implies the learning of the native speaker’s culture and civilization through the use of audiovisual materials, it is
noteworthy mentioning that this could not be possible without the professional experience of the language instructor.
He is the one who can identify or suggest the best and suitable audiovisual materials for language learning or
teaching in accordance with the target learners’ level. He has to encourage productive interaction in the classroom
and fight against the passivity of learners.

In other words, to make the most of the audiovisual practice classes, learners should be guided by their language

instructors for fear to experience the problem of boredom usually due to the routine in the learning or teaching
process and the lack of variety in the use of audiovisual materials.
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As the issue of the evaluation of audiovisual education is still prominent in developing countries' educational system
it is advisable for future researchers on language learning processes to attempt to explore other techniques that could
help to better assess this educational instrument basically when it is considered as an academic discipline. They can
also investigate with more details, the drawbacks of the use of audiovisual media in the foreign language learning
process. To help to generalize the outcomes of the present research study, further research with a larger number of
participants could also be considered.
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