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Abstract 12 

Multicultural education is a teaching and learning approach that is originated by democratic 13 

values and beliefs and aims to cultivate cultural pluralism in culturally diverse societies. The 14 

National Education Policy (NEP) 2020 of the Government of India, which seeks to introduce 15 

a revolutionary era in the nation‟s educational landscape, is a significant departure from 16 

traditional educational methods. India has consistently been a multicultural nation. A diverse 17 

array of origins, languages, perspectives, and cultures has been brought to the classroom from 18 

its ancient period to the present. The B.Ed. student teachers are the primary stakeholders for 19 

the implementation of multiculturalism in the 21st-century inclusive classrooms. This 20 

research employs thematic analysis to examine B.Ed. student teachers‟ views and perceptions 21 

on multicultural education and inclusion in India in context of NEP-2020. Fifty (50) B.Ed. 22 

student teachers participate in this study. Findings indicate that B.Ed. student teachers have 23 

concerns about the inclusivity through multiculturalism. Recommendations include 24 

integrating cultural competence training in teacher education, experiential learning 25 

opportunities, multicultural content in the B.Ed. curriculum, and promoting multilingual 26 

educational practices.  27 
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Introduction: 31 

Multicultural education is a transformative approach to teaching and learning that aims to 32 

promote educational equity and social justice through the recognition and appreciation of 33 

cultural diversity in schools (Banks, 2015). It encompasses the idea of embracing cultural 34 

pluralism and providing all students, regardless of their cultural background, with the 35 

opportunity to achieve academic success (Gay, 2018). In the context of India, a nation 36 

defined by its rich tapestry of cultures, languages, and traditions, multicultural education 37 

becomes an essential component of teacher education programs to prepare future educators 38 

for culturally responsive pedagogy (Kumar, 2019). The National Education Policy (NEP) 39 

2020 further strengthens this vision by advocating for inclusive education that acknowledges 40 

and addresses the needs of diverse learners, fostering a learning environment that is both 41 

equitable and inclusive (Ministry of Education, 2020). The NEP 2020 is a landmark policy 42 

aimed at overhauling the educational system in India by introducing reforms that emphasize 43 

flexibility, creativity, and inclusivity (Sahoo & Tripathy, 2021). One of its core principles is 44 

to embrace India's cultural diversity by promoting multilingualism, respect for local 45 

knowledge, and multicultural perspectives in educational practices (Menon, 2020). This 46 

aligns with the broader goal of multicultural education, which seeks to develop educational 47 

settings that respect and celebrate differences while encouraging meaningful interactions 48 

among students from various cultural backgrounds (Grant & Sleeter, 2011). Today's 49 

classrooms are increasingly diverse, with pupils representing many cultural, racial, and 50 

linguistic backgrounds. Consequently, it is necessary for Educators should have the necessary 51 

skills and knowledge to promote equality inclusion in the classroom. Multicultural education 52 

originated as a framework for addressing the difficulties that emerge in various classrooms. It 53 

encourages cultural sensitivity respect for diversity and equal opportunities for all students. 54 

Nevertheless, incorporating multicultural education comes with obstacles and benefits must 55 

be understood by Educators can effectively promote equality classroom (Naz, et al., 2023). 56 

B.Ed. student teachers, as future educators, are pivotal in the implementation of multicultural 57 

education in inclusive classrooms (Sharma, 2022). Their perceptions and preparedness 58 

significantly influence how multiculturalism and inclusive practices are translated into 59 

classroom pedagogy (Pandey & Nayar, 2020). Hence, understanding their perceptions 60 

becomes crucial in shaping policies and training programs that can effectively address the 61 

educational needs of a culturally diverse society. The present study seeks to analyze the 62 

perceptions of B.Ed. student teachers in India regarding multicultural education and 63 



 

 

inclusion, particularly in the context of NEP 2020, to draw insights that could inform future 64 

teacher education curricula and professional development initiatives. 65 

Literature Review 66 

Multicultural education has long been recognized as a transformative framework aimed at 67 

promoting equity and cultural pluralism within diverse classrooms (Banks, 2015). Gay (2018) 68 

further emphasized the importance of culturally responsive pedagogy in affirming students' 69 

cultural identities, thereby fostering better academic outcomes. Grant and Sleeter (2011) 70 

argued for a significant shift in teacher preparation programs, advocating for a focus on 71 

cultural sensitivity, social justice, and inclusivity to address the growing diversity in 72 

classrooms. 73 

In India, the National Education Policy (NEP) 2020 (Ministry of Education, 2020) has 74 

aligned with these ideas, emphasizing multilingualism, local knowledge, and cultural heritage 75 

as essential components of an inclusive classroom reflective of India's multicultural ethos. 76 

However, despite these advancements, research suggests that challenges persist in effectively 77 

implementing multicultural education. Naz et al. (2023) identified several barriers, including 78 

resistance to change, insufficient professional development opportunities, and limited 79 

multicultural content within curricula. Mukherjee (2019), in a review of culturally responsive 80 

teaching in India, observed that while multicultural education is a dynamic and necessary 81 

approach, it often struggles to meet the diverse needs of indigenous learners. The review 82 

stressed the importance of adapting teaching strategies to address cross-cultural instructional 83 

issues, highlighting the need for policy reforms and curriculum adjustments to better support 84 

diversity in education. 85 

Similarly, Gunasekaran et al. (2022) conducted a historical study of multicultural education in 86 

India, exploring the influence of the country's four major educational systems. Their findings 87 

underscored how social hierarchies, particularly the caste system, have shaped access to 88 

education and marginalized certain groups, calling for reforms that promote social justice and 89 

equity. The role of teachers in fostering multicultural classrooms was also emphasized by 90 

Karthikeyan (2014), who suggested that teacher preparation should extend beyond traditional 91 

curriculum delivery to include peace education and active engagement with diverse cultural, 92 

ethnic, and religious groups. Karthikeyan argued that such integration of values and ethics 93 

would help nurture tolerance and respect for cultural diversity in the classroom. 94 



 

 

In their analysis of teacher education programs, King and Butler (2015) found that, while 95 

many programs included some form of multicultural education, there was significant 96 

variability in how this content was presented. This inconsistency highlighted a gap in the 97 

cultural competence training provided to pre-service teachers. Bowser (2008) highlighted the 98 

growing need for teacher preparation programs to equip pre-service teachers not only with 99 

multicultural awareness but also with the tools to integrate technology into multicultural 100 

classrooms. The study revealed that while teachers expressed positive beliefs about 101 

multiculturalism, they often lacked the practical strategies needed to apply these beliefs 102 

effectively in diverse, technology-enhanced settings. Phuntsog (1993) pointed to the 103 

importance of incorporating multicultural curricula into elementary teacher preparation 104 

programs. While teacher educators recognized the value of multicultural education, they 105 

emphasized that its integration varied significantly across institutions, suggesting the need for 106 

strengthening multicultural content to better prepare teachers for diverse classrooms. 107 

The studies of Amani (2023) and Tomar (2023) reinforce the critical importance of preparing 108 

teachers for inclusive classrooms. Amani's research revealed that teacher education programs 109 

often lack comprehensive training in multicultural approaches, underlining the need for 110 

curriculum revisions to better equip educators to handle diverse classroom settings (Amani, 111 

2023). Similarly, Tomar's work on pre-service teachers‟ perceptions of multiculturalism 112 

emphasized the gap between positive attitudes toward social equity and a deeper 113 

understanding of multicultural education's practical implementation (Tomar, 2023). 114 

Anugrah et al. (2024) review the literature on multicultural-based teacher education 115 

curriculum reform, emphasizing the importance of preparing prospective teachers to manage 116 

diverse classrooms effectively. Their findings highlight best practices, such as fostering cross-117 

cultural understanding, critical reflection, and inclusive pedagogy. The study also identifies 118 

challenges like the need for professional development and stakeholder engagement. This 119 

research provides valuable insights for policymakers and educators to design inclusive 120 

teacher training programs, contributing to the development of culturally responsive teachers 121 

capable of addressing diverse classroom needs. 122 

Objectives of the Study: 123 

1. To critically analyze the perceptions of B.Ed. student teachers to promote Inclusivity 124 

in education through multiculturalism. 125 



 

 

2. To find out the issues and challenges to promote Inclusivity in education through 126 

multiculturalism. 127 

3. To provide some recommendation to promote Inclusivity in education through 128 

multiculturalism. 129 

Methodology: 130 

The present research is descriptive qualitative in nature. Based on the objectives few research 131 

questions were framed by the researcher and asked to the B.Ed. student teachers of Nagaland. 132 

Fifty (50) B.Ed. student teachers were selected conveniently as samples for this study and the 133 

gathered data has been analyzed by thematic analysis. 134 

Data Analysis:  135 

1. How do you perceive the role of multicultural education in promoting inclusivity among 136 

students? 137 

The participants perceive multicultural education as a fundamental approach to creating an 138 

inclusive learning environment by encouraging students to embrace and respect each other‟s 139 

diverse cultural backgrounds. They highlighted that this form of education is essential for 140 

fostering human values such as empathy, respect, and social responsibility. By bringing 141 

students together in diverse cultural settings, multicultural education allows for the 142 

development of social skills and a deeper cultural understanding, which in turn helps reduce 143 

stereotypes and prejudices. Additionally, respondents emphasized that an inclusive 144 

environment, where every student feels valued, heard, and represented, promotes a sense of 145 

belonging and unity. They noted that multicultural education encourages critical thinking, 146 

enhances cultural awareness and sensitivity, and nurtures cross-cultural understanding. This 147 

approach ultimately helps students learn to appreciate differences, thereby promoting cultural 148 

tolerance and reducing potential conflicts and tensions within the classroom. By celebrating 149 

diversity and promoting „unity in diversity,‟ multicultural education not only cultivates a 150 

positive attitude towards others but also contributes to the creation of equitable learning 151 

spaces that benefit all students. 152 

2. In what ways do you think NEP 2020 can impact the implementation of multicultural 153 

education in teacher education programs? 154 



 

 

The participants believe that NEP 2020 can significantly shape the implementation of 155 

multicultural education within teacher education programs by promoting inclusive 156 

pedagogical practices and emphasizing cultural diversity. The policy‟s focus on inclusive 157 

pedagogy and holistic education encourages teacher trainees to adopt a culturally responsive 158 

approach, thereby respecting and valuing linguistic and cultural differences in the classroom. 159 

One of the key impacts highlighted is the emphasis on multilingualism and the promotion of 160 

regional languages and cultures, which supports the preservation of indigenous knowledge 161 

and traditions. The inclusion of the „three-language formula‟ and support for local languages 162 

foster a multicultural and multilingual environment, preparing future educators to effectively 163 

teach in diverse linguistic contexts. Participants noted that the interdisciplinary nature of NEP 164 

2020 encourages teacher educators to focus on social and emotional learning, which further 165 

enhances cultural sensitivity and empathy among teacher trainees. Moreover, NEP 2020 166 

emphasizes the need for robust teacher training programs that include modules on cultural 167 

awareness and sensitivity. This focus on continuous professional development ensures that 168 

teachers are well-prepared to implement multicultural education strategies in their future 169 

classrooms, thereby creating a more inclusive, equitable, and culturally enriched learning 170 

environment. 171 

3. What do you think are the essential characteristics of a culturally competent teacher?  172 

The participants identified several key characteristics that define a culturally competent 173 

teacher, with respect for all cultures being the cornerstone. They emphasized that such 174 

teachers should be aware of their own cultural identity and have a deep understanding and 175 

appreciation of the diverse cultural backgrounds of their students. Building on this awareness, 176 

a culturally competent teacher should actively work to cultivate an inclusive environment 177 

where every student feels valued and respected. Participants highlighted that cultural 178 

competence involves avoiding assumptions based on stereotypes and demonstrating cultural 179 

tolerance. Teachers should have the flexibility to adapt their teaching methods according to 180 

the diverse needs of their students, using culturally responsive pedagogy to bridge differences 181 

and promote engagement. Strong communication skills and an ability to manage diverse 182 

classrooms are also crucial to creating an environment that supports learning for all. 183 

Furthermore, the responses indicated that culturally competent teachers should exhibit open-184 

mindedness, self-reflection, and a commitment to practicing social justice. They should be 185 

able to celebrate various cultural traditions and festivals with their students to foster a sense 186 

of belonging and cultural pride. Teachers must also demonstrate personal adherence to ethical 187 



 

 

norms, values, and traditions, serving as role models for their students. Finally, the ability to 188 

build strong relationships with students from varied cultural backgrounds, coupled with a 189 

commitment to addressing the challenges that arise in multicultural settings, was seen as a 190 

defining feature of cultural competence. Such teachers are not only aware of cultural 191 

differences but actively work to integrate these differences into their teaching practice, 192 

thereby promoting an inclusive and equitable learning experience. 193 

4. What challenges do you think teachers face in promoting multicultural education in 194 

diverse classrooms? 195 

The participants identified a range of challenges that teachers encounter when implementing 196 

multicultural education in diverse classroom settings. One of the primary challenges 197 

mentioned is the lack of awareness about the various cultural backgrounds of the students. 198 

Teachers often find it difficult to become familiar with each student‟s unique cultural identity 199 

due to time constraints and the pressure to complete the syllabus. This limitation hampers 200 

their ability to address diverse cultural needs effectively. Language barriers were also 201 

highlighted as a significant issue, making communication and instruction difficult in 202 

linguistically diverse classrooms. Participants noted that teachers often lack the training and 203 

resources needed to navigate such complex environments, resulting in inadequate preparation 204 

to implement culturally responsive teaching strategies. Another major obstacle is the 205 

prevalence of stereotypes, biases, and prejudices, both within the curriculum and among 206 

teachers themselves. Overcoming these ingrained perceptions is challenging, especially when 207 

coupled with a rigid educational system that is not flexible enough to incorporate 208 

multicultural perspectives. Teachers are also burdened by curriculum limitations that fail to 209 

account for cultural diversity, making it difficult to integrate multicultural content 210 

meaningfully. The responses further indicated that teachers may struggle to manage diverse 211 

learning needs and balance varying cultural perspectives in the classroom. This challenge is 212 

exacerbated by the lack of support from parents and the broader school community. 213 

Traditional assessment methods, which are not designed to accommodate cultural differences, 214 

pose additional challenges in evaluating the progress of students from diverse backgrounds. 215 

Finally, social issues such as tribalism, if practiced or even subtly endorsed by educators, can 216 

undermine efforts to promote multicultural education and create divisions within the 217 

classroom. Participants emphasized the need for teachers to possess cultural competence and 218 

adaptability to foster an inclusive learning environment where all students feel represented 219 

and respected. 220 



 

 

5. What would be your recommendations to strengthen culturally responsive teaching with 221 

respect to your B.Ed. curriculum? 222 

The participants proposed several modifications to the existing B.Ed. curriculum to 223 

strengthen culturally responsive teaching practices. A prominent suggestion was the inclusion 224 

of a culture-inclusive paper that integrates diverse perspectives, enabling future teachers to 225 

gain a broader understanding of various cultural contexts. Incorporating more indigenous 226 

knowledge and context-specific content relevant to Nagaland was strongly recommended, as 227 

this would help future educators connect better with local cultural realities. To enhance 228 

practical learning, the respondents emphasized the need for field experiences and community 229 

engagement initiatives. Collaborating with local experts and cultural organizations was 230 

suggested as a way to expose teacher trainees to authentic cultural practices, making learning 231 

more experiential. This would also enable them to build meaningful partnerships with the 232 

communities they are likely to serve. Training programs and workshops were highlighted as 233 

essential for equipping teacher trainees with the skills needed to manage diverse classrooms 234 

with sensitivity and fairness. Additionally, introducing cultural attires on specific occasions 235 

and organizing cultural programs were seen as ways to celebrate diversity and promote 236 

cultural awareness within the college community. Overall, these changes aim to prepare 237 

future teachers to handle diversity with greater competence, making the curriculum more 238 

inclusive and reflective of the cultural richness of Nagaland and beyond. 239 

6. What Strategies or activities would you suggest to promote respect and appreciation for 240 

cultural diversity among students? 241 

The participants offered a variety of strategies and activities to foster respect and appreciation 242 

for cultural diversity among students. A prominent suggestion was organizing cultural 243 

festivals and events within the academic calendar to celebrate diverse traditions and 244 

emphasize the importance of cultural heritage. Such events could include multicultural days, 245 

food festivals, and cultural days, where students can showcase and share aspects of their 246 

cultural backgrounds, including traditional attire, cuisine, and customs. Group discussions on 247 

cultural diversity and open dialogues about cultural experiences were also recommended as a 248 

means to create a safe space for students to express their unique cultural identities and learn 249 

about others. This dialogue can be enhanced by incorporating student-led initiatives where 250 

students share the uniqueness of their cultures, enabling their peers to gain a deeper 251 

understanding and appreciation of different traditions. The participants highlighted that 252 



 

 

cultural exchange programs and collaborative projects are effective in promoting intercultural 253 

understanding. Activities such as teaching different cultural folk songs or folk tales, reading 254 

books from various cultures, and cultural storytelling can make learning engaging and allow 255 

students to explore the rich narratives of different communities. This includes incorporating 256 

lectures on multiculturalism, study tours to different cultural settings, and implementing 257 

community engagement projects to provide firsthand experiences of diverse cultural contexts. 258 

By implementing inclusive classroom activities and encouraging student-led cultural 259 

initiatives, educators can play a crucial role in fostering an atmosphere of respect, empathy, 260 

and cultural sensitivity. 261 

7. How do you see NEP 2020 transforming the current educational practices related to 262 

diversity and inclusion? 263 

The responses indicated that NEP 2020 is perceived as a transformative framework aimed at 264 

enhancing diversity and inclusivity within the educational landscape. A key theme emerging 265 

from the participants‟ responses was “quality education for all”, which emphasizes that the 266 

policy is designed to ensure equitable learning opportunities across various sections of 267 

society. This focus on inclusivity is seen in the policy's approach to social justice and support 268 

for marginalized communities, advocating for equal access to educational resources for all 269 

students, including those from underrepresented groups. The multilingual education 270 

component of NEP 2020 was highlighted as an important step toward promoting cultural and 271 

linguistic diversity in classrooms. By encouraging the use of regional languages and 272 

embracing multilingualism, the policy aims to make learning more accessible and inclusive, 273 

particularly for students from diverse linguistic backgrounds. Furthermore, NEP 2020‟s 274 

emphasis on incorporating indigenous knowledge systems is seen as a way to recognize and 275 

integrate India‟s cultural heritage into mainstream education. Another transformative aspect 276 

noted was the promotion of equitable access to all learners, including those with disabilities 277 

and from marginalized communities. The incorporation of technology to bridge learning gaps 278 

was also considered a significant step, as it provides marginalized students with resources and 279 

tools to enhance their learning experiences. Overall, NEP 2020 is seen as a progressive policy 280 

that has the potential to reshape educational practices in India by advocating for an inclusive, 281 

equitable, and culturally rich educational experience for all students. 282 

8. How can teacher educators help B.Ed. students develop the skills needed to foster 283 

Multicultural classrooms? 284 



 

 

The responses emphasize the critical role of teacher-educators in equipping B.Ed. student-285 

teachers with the skills necessary to foster multicultural classrooms. A recurring theme is the 286 

need for comprehensive training in cultural competence, which involves exposing student-287 

teachers to varied cultural perspectives and teaching strategies that accommodate diversity. 288 

Participants suggested that teacher-educators should focus on helping B.Ed. students 289 

understand diverse cultural backgrounds and recognize the importance of multiculturalism in 290 

the teaching-learning process. To achieve this, workshops, seminars, and lectures by experts 291 

were recommended as effective platforms for deepening future teachers‟ understanding of 292 

inclusivity and multicultural education. Through these activities, student-teachers can gain 293 

firsthand knowledge on designing lessons and activities that cater to the varied needs, 294 

interests, and abilities of students from different cultural backgrounds. Participants also 295 

highlighted the value of group work and collaborative learning to foster appreciation for 296 

diverse perspectives. Teacher-educators should demonstrate culturally responsive teaching 297 

methods, showing student-teachers how to adapt lessons and manage classrooms in ways that 298 

promote inclusion and equity. Moreover, the need for curriculum reform was underscored, 299 

suggesting that B.Ed. programs should be designed with multicultural classrooms in mind, 300 

incorporating content that prepares future teachers to handle cultural diversity. Reflective 301 

practices were also emphasized, where B.Ed. students are encouraged to reflect on their own 302 

biases and understand the implications of their actions in a diverse classroom. Overall, 303 

participants recognized that teacher-educators are pivotal in preparing B.Ed. students to 304 

become culturally responsive educators by providing the knowledge, attitudes, and skills 305 

necessary to create inclusive and effective multicultural classrooms. 306 

9. What role do you think student teachers should play in promoting cultural inclusion under 307 

the NEP 2020 guidelines? 308 

The responses from B.Ed. student-teachers highlight several key responsibilities they should 309 

undertake to promote cultural inclusion in line with NEP 2020 guidelines. A predominant 310 

theme is the necessity for student-teachers to develop cultural sensitivity and awareness, 311 

enabling them to recognize and appreciate the diverse backgrounds of their peers. By 312 

embodying inclusive values and attitudes, student-teachers can create safe and respectful 313 

learning environments that foster collaboration and understanding. Integrating diverse 314 

perspectives and experiences into their teaching is crucial. Student-teachers are encouraged to 315 

address biases and stereotypes actively, ensuring that their classrooms are spaces where all 316 

students feel valued. Participation in community outreach programs that celebrate cultural 317 



 

 

diversity further enriches their educational experience and allows them to connect learning 318 

with the local community. When designing lesson plans, student-teachers should prioritize 319 

incorporating multicultural content into their activities. This approach not only reflects India's 320 

rich cultural diversity but also enhances cross-cultural understanding among students. 321 

Engaging with local communities can help student-teachers bring cultural relevance into the 322 

curriculum, thereby making learning more meaningful. 323 

Promoting open discussions about diversity within the classroom is another critical aspect. 324 

By encouraging equal participation and celebrating cultural differences, student-teachers can 325 

help create an inclusive atmosphere that respects and honors varied cultural identities. 326 

Utilizing differentiated instruction is vital for meeting the diverse needs of students, allowing 327 

for tailored learning experiences that respect individual backgrounds and perspectives. 328 

Overall, B.Ed. student-teachers play a significant role in advancing cultural inclusion by 329 

fostering an environment of respect, understanding, and collaboration, aligning with the 330 

principles outlined in NEP 2020. 331 

Discussion: 332 

The findings of this study emphasize the importance of multicultural education in promoting 333 

inclusivity and understanding within educational settings, particularly for future educators in 334 

India. The participants identified multicultural education as an essential tool for fostering 335 

respect, empathy, and social cohesion among students from diverse backgrounds. They 336 

highlighted the significance of creating an inclusive learning environment where all students 337 

feel represented and valued. Through multicultural education, students develop essential 338 

social skills and cultural awareness that can help reduce stereotypes, prejudice, and potential 339 

classroom conflicts. This approach aligns closely with the objectives of the NEP 2020, which 340 

prioritizes inclusivity, multilingualism, and cultural diversity as integral components of the 341 

Indian education system. 342 

The NEP 2020's support for diverse linguistic and cultural practices was positively received 343 

by participants, who saw it as a transformative policy fostering equity and cultural 344 

appreciation in teacher education. By promoting multilingual education and regional 345 

languages, NEP 2020 enhances accessibility and provides teachers with a framework to 346 

support linguistic diversity in the classroom. Participants noted that this policy facilitates the 347 

incorporation of indigenous knowledge and cultural heritage into the curriculum, thereby 348 

encouraging teacher trainees to adopt a culturally responsive pedagogy. The NEP‟s focus on 349 



 

 

holistic and experiential learning further supports the preparation of teachers capable of 350 

navigating cultural diversity within educational environments. 351 

Despite these positive impacts, the participants also identified challenges associated with 352 

implementing multicultural education. A key concern was the lack of resources and training 353 

for teachers to address cultural differences effectively. Language barriers, curriculum 354 

constraints, and the persistence of stereotypes within the educational system were highlighted 355 

as significant obstacles. Moreover, the lack of time to understand each student‟s unique 356 

cultural background and limited support from parents and the broader school community 357 

present additional difficulties for educators. Participants stressed the need for cultural 358 

competence and adaptability to address these challenges and to create inclusive classrooms 359 

that promote equality and diversity. 360 

Conclusion: 361 

In conclusion, this study underscores the critical role that multicultural education plays in 362 

fostering inclusivity and cultural awareness among students. As classrooms in India and 363 

globally become increasingly diverse, the need for teachers who can navigate cultural 364 

differences and promote an inclusive environment is more pressing than ever. NEP 2020 365 

offers a significant policy framework for advancing this goal by advocating for a culturally 366 

responsive education system that respects India‟s linguistic and cultural diversity. This policy 367 

empowers future educators to embrace multicultural perspectives, ensuring that classrooms 368 

are inclusive and equitable for all students. The perceptions of B.Ed. student-teachers in this 369 

study highlight the benefits of incorporating multicultural education in teacher training 370 

programs. Such integration not only enhances teachers' cultural competence but also prepares 371 

them to address the complexities of diverse classrooms. Participants emphasized that 372 

culturally competent teachers should exhibit flexibility, empathy, and open-mindedness, 373 

ensuring that all students feel valued. By fostering an environment of respect and 374 

understanding, teachers can help students appreciate cultural diversity, thereby contributing 375 

to social harmony. However, the challenges identified, including curriculum limitations and 376 

resource constraints, indicate a need for comprehensive teacher training programs that 377 

address cultural competence more effectively. Integrating multicultural education into the 378 

B.Ed. curriculum, along with opportunities for practical experience, can equip future 379 

educators with the skills to manage diverse classrooms and promote inclusivity. Through 380 

enhanced professional development and curricular reforms, teacher education programs can 381 



 

 

better prepare student-teachers to implement the principles of multicultural education, 382 

supporting an equitable, inclusive, and culturally enriched learning environment for all 383 

students which will support in embracing the inclusivity and ultimately sustainable 384 

development through education. 385 

Recommendations: 386 

Including Training for Cultural Competence in Teacher Education: B.Ed. programs should 387 

integrate comprehensive training on cultural competence, enabling student-teachers to 388 

recognize and appreciate diverse cultural backgrounds. This includes modules on 389 

multiculturalism, inclusivity, and strategies to manage culturally diverse classrooms 390 

effectively. 391 

Incorporate Experiential Learning Opportunities: Teacher education programs should 392 

emphasize fieldwork and community engagement. Collaborating with local cultural 393 

organizations or participating in community events can provide future teachers with hands-on 394 

experience, helping them connect theory with real-world cultural diversity. 395 

Integrate Multicultural Content into the B.Ed. Curriculum: The curriculum should include 396 

culturally responsive teaching materials, such as literature and case studies representing 397 

various cultures. This helps student-teachers gain a broader understanding of cultural contexts 398 

and prepares them to handle diversity in their future classrooms. 399 

Promote Multilingual Education Practices: Aligning with NEP 2020‟s emphasis on 400 

multilingualism, teacher training should include language appreciation and regional language 401 

components. This supports cultural inclusivity and prepares educators to teach in 402 

linguistically diverse classrooms. 403 

Organize Professional Development Workshops: Regular workshops on culturally 404 

responsive pedagogy, language sensitivity, and inclusive teaching practices can enhance 405 

teachers‟ skills. These workshops should focus on overcoming language barriers, managing 406 

classroom diversity, and addressing biases. 407 

Encourage Reflective Practices: B.Ed. students should be encouraged to engage in reflective 408 

practices that help them recognize their own biases and understand the implications of their 409 

actions. Reflection sessions can foster empathy, helping teachers to build inclusive and 410 

respectful classroom environments. 411 



 

 

Strengthen Community Engagement and Partnerships: Teacher education institutions 412 

should build partnerships with cultural experts and local communities to provide student-413 

teachers with authentic cultural learning experiences. Involving local experts in curriculum 414 

planning or as guest speakers can enrich the educational experience. 415 

Develop Bias-Free Assessment Methods: Training programs should emphasize the need for 416 

culturally sensitive assessment techniques. Developing inclusive assessment strategies that 417 

cater to diverse learning styles and cultural backgrounds can ensure fair and equitable 418 

evaluation of all students. 419 

Celebrate Cultural Diversity in Schools: Schools should organize cultural events and 420 

activities, such as multicultural days, language appreciation events, and cultural festivals. 421 

These events can foster cultural appreciation, allowing students and teachers to experience 422 

and celebrate the diversity within their communities. 423 

Advocate for Curriculum Flexibility to Address Diversity: Policymakers and educational 424 

institutions should ensure that the curriculum allows for flexibility in addressing cultural 425 

diversity. Curriculum adjustments should accommodate diverse cultural perspectives, 426 

enabling teachers to tailor their teaching to meet the needs of all students. 427 

 428 

 429 
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