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Abstract 4 
This article explores the phonetic structures of English and Punjabi, focusing on English 5 
phonics and the traditional Punjabi “Muharni”. Through a comparative analysis, it 6 
highlights similarities and differences in sound patterns, pronunciation, and articulation. 7 
The study aims to support bilingual learners by building bridges between native 8 
phonology (Punjabi) and second language acquisition (English). Practical classroom 9 
strategies are discussed for using Punjabi Muharni as a scaffold for teaching English 10 
phonics effectively. 11 
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1. Introduction 14 
Language learning at the foundational level is deeply rooted in phonological awareness. 15 
English phonics instruction, which emphasizes the relationship between letters and 16 
sounds, plays a crucial role in reading and pronunciation. In Punjabi, Muharni (a 17 
traditional oral recitation of Gurmukhi alphabets with sounds) serves a similar function, 18 
building early sound recognition and articulation. This study compares the two systems 19 
and explores how Punjabi-speaking learners can benefit from phonics instruction rooted 20 
in familiar phonetic structures. 21 

2. Theoretical Framework 22 
Phonemic awareness, a subset of phonological awareness, is essential in early literacy. 23 
Research shows that learners transfer phonological knowledge from their first language 24 
(L1) to their second language (L2). This transfer can be either facilitative or inhibitive 25 
depending on the degree of overlap between the two languages. The Comparative 26 
Analysis Hypothesis and the Interdependence Hypothesis support the idea that skills in 27 
L1 can positively influence L2 learning when approached strategically. 28 

3. Phonic Structure of English vs Punjabi Muharni 29 

 English Phonics: English consists of 44 phonemes represented by 26 letters, 30 
including short/long vowels, digraphs (e.g., /ch/, /sh/), blends, and diphthongs. 31 

 Punjabi Muharni: The Gurmukhi script has 35 consonants (Vianjan) and 3 vowel 32 
holders (Lagā Mātras), forming a predictable and highly phonetic system. 33 

Key Differences: 34 

 English is non-phonetic in many cases (e.g., “knight”, “though”), whereas Punjabi 35 
is largely phonetic. 36 

 English uses multiple letters for single sounds; Punjabi uses one-to-one sound-37 
symbol correspondence. 38 



 

 

4. Classroom Implications 39 

 Teachers can draw parallels between familiar Punjabi sounds and English 40 
phonemes (e.g., /p/ in Punjabi “pagg” and English “pen”). 41 

 Using Muharni as a warm-up activity can prepare students for English phoneme 42 
recognition. 43 

 Visual charts linking English and Punjabi sound examples can reinforce learning. 44 

 Emphasizing articulation and mouth movements familiar in Punjabi can ease 45 
English pronunciation challenges. 46 

5. Findings and Observations 47 

 Students who practiced Muharni were quicker in identifying and producing 48 
English sounds. 49 

 They showed improved confidence in oral reading and spelling. 50 

 Bilingual phonetic anchoring reduced confusion between similar sounds (e.g., /t/ 51 
vs /ʈ/). 52 

6. Conclusion 53 
The comparison between English phonics and Punjabi Muharni reveals that linguistic 54 
bridges enhance bilingual learners’ phonological skills. By respecting native language 55 
structures while introducing English phonics, educators can create inclusive and 56 
effective learning environments. Future studies should explore structured bilingual 57 
phonics programs for early learners in multilingual regions. 58 
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