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 3 

Abstract 4 

This study  determined the extent of research utilization and faculty engagement in 5 

publication within higher education institutions. Employing a mixed-method design, the 6 

research integrates quantitative survey data from faculty members with qualitative 7 

insights gathered through in-depth interviews to provide a comprehensive 8 

understanding of research practices and motivations. Quantitative results reveal high 9 

levels of faculty involvement in research dissemination activities such as conferences 10 

and outreach programs, yet identify limited participation in peer review and mentorship 11 

roles. Qualitative findings highlight that intrinsic motivation such as personal fulfillment 12 

and contribution to knowledge—and extrinsic factors like career advancement 13 

opportunities and institutional incentives significantly influence research engagement. 14 

Institutional support mechanisms,  and adequate resources, are crucial to enhance 15 

research productivity. The implications of these findings suggest that strategic policies 16 

focusing on motivation, support, and active dissemination can foster greater research 17 

utilization and publication efforts. The study concludes that strengthening institutional 18 

frameworks and aligning faculty incentives with research goals are essential for 19 

developing a sustainable research culture. Recommendations include implementing 20 

targeted support programs, promoting research application beyond academia, and 21 

establishing clear policies to motivate faculty participation in research activities. 22 
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The Problem and Its Setting 29 

Research is universally recognized as a vital driver of societal progress. It fosters 30 

innovation, informs policymaking, and leads to technological advancements that 31 

enhance the quality of life. Countries worldwide prioritize strengthening their research 32 

capabilities to ensure sustainable development and economic growth. However, despite 33 

the proliferation of research activities across the globe, a significant challenge persists 34 

in translating research findings into practical applications that benefit communities and 35 

institutions. This gap between knowledge creation and its utilization remains a critical 36 

concern that undermines the potential impact of research efforts (Sun et al., 2022). 37 

Globally, various barriers hinder the effective dissemination and application of research 38 

findings. These include limited access to research outputs, inadequate dissemination 39 

channels, and insufficient institutional support. Many researchers face challenges 40 

related to project funding, lack of research skills, and limited motivation or incentives to 41 

engage in publishing or applying their findings. For governments and organizations, 42 

these barriers diminish the return on investments made in research activities. 43 

Addressing these issues requires a multidimensional approach that considers 44 

organizational, personal, and broader societal factors influencing research engagement 45 

(Garcia, 2024). 46 



 

 

In developing nations, including the Philippines, the challenges become more prevalent 47 

due to resource constraints, limited research infrastructure, and socio-cultural factors 48 

that may deprioritize research activities. The Philippines, as a growing knowledge 49 

economy, recognizes the importance of advancing research capacity to compete 50 

globally and address national issues effectively. Despite efforts by government agencies 51 

and higher education institutions, research productivity remains low relative to other 52 

countries in the region. Factors contributing to this include lack of institutional policies 53 

that foster research culture, limited faculty incentives, and low awareness of research 54 

dissemination pathways (Dela Cruz & Reyes, 2023). 55 

At the institutional level, universities serve as the primary catalysts for research 56 

development. However, many academic institutions face difficulties in cultivating a 57 

research-oriented environment. These include lack of dedicated research time for 58 

faculty, limited funding opportunities, poor collaboration networks, and inadequate 59 

mentoring systems. Understanding these barriers within specific universities is essential 60 

for developing targeted strategies that promote a vibrant research culture. University-61 

specific studies—especially within private institutions—are vital because they illuminate 62 

contextual factors that generic national data may overlook (Martinez et al., 2022). 63 

Most existing literature tends to focus on national trends or theoretical models without 64 

addressing the specific challenges faced by individual universities in the Philippines. 65 

Furthermore, many studies analyze research output qualitatively or quantitatively in 66 

isolation, missing the opportunity to gain a comprehensive view of the dynamics at play. 67 

There is a notable lack of integrated research that combines both perspectives—68 

quantitative measures of research productivity and qualitative insights into faculty 69 



 

 

perceptions and experiences. This gap underscores the need for localized, data-driven 70 

studies that can inform effective policies tailored to specific institutional contexts (Sun et 71 

al., 2022). 72 

At Notre Dame of Dadiangas University (NDDU), the Research and Publication 73 

Center (RPC) embodies the institution‘s commitment to providing quality education 74 

through fostering a robust research culture that integrates research within its 75 

administrative, academic, and community engagement activities.  76 

However, over the six-year period from 2019 to 2025, only 30 research studies 77 

have been published in national and international refereed journals out of a total of 60 78 

faculty members involved in research activities. This low publication rate underscores 79 

ongoing challenges in translating research efforts into scholarly outputs. Interviews with 80 

faculty reveal that, while some faculty members incorporate their research findings into 81 

their teaching to enhance learning and pedagogical practices, efforts to publish and 82 

disseminate research beyond classrooms remain limited. Factors such as the perceived 83 

complexity of navigating publication processes, the lack of a strong culture of research 84 

dissemination, and concerns over workload and time constraints contribute to the 85 

limited engagement in research publication. Additionally, the absence of a broader 86 

institutional framework that incentivizes or rewards research dissemination further 87 

hampers faculty motivation to publish, reflecting a need to address these barriers to 88 

foster a more active research and publication culture at NDDU. 89 

In light of the identified problems, this research proposal  was conceptualized to 90 

comprehensively determine  the extent of research utilization and the level of faculty 91 

engagement in research publication. The findings serve as basis for research 92 



 

 

development strategies  to enhance faculty participation,  utilization,  publication, and  93 

research productivity at NDDU. 94 

Literature Review 95 

Research Utilization 96 

Research utilization elements cover stakeholder awareness, policy and practice 97 

changes, training and education, and feedback and mechanisms. Raising awareness 98 

among stakeholders about research incentives, and fundings increase the likelihood of 99 

conducting research being considered in decision making. While incorporating research 100 

evidence into policies of higher educational institutions (HEIs) quality management and 101 

practices of HEIs in teaching-learning ensure that best decisions are informed by the 102 

best available evidence, leading to more effective outcomes. Moreover, providing 103 

training and education on research findings and their application enable faculty 104 

members to integrate evidence into their work, enhancing the utilization of research. 105 

Lastly, establishing feedback loops allow for continuous improvement and adaptation of 106 

research utilization strategies based on stakeholder input and outcome assessments. 107 

Thus, when these elements are effectively implemented, they facilitate the translation of 108 

research into practical research, ultimately enhancing research utilization. This process 109 

ensures that research findings are not only disseminated but also applied to improve 110 

outcomes in various fields in the university. 111 

Stakeholder Awareness 112 

Stakeholder awareness refers to faculty members‘ knowledge or understanding 113 

on research scheme, mechanisms, infrastructures and resources, facilities and the like. 114 



 

 

This also covers university‘s provision of dissemination on research activities using 115 

digital communications (e.g. website, social media) aside from traditional notifications 116 

(e.g. paper notices in the form of memoranda, invitations and posters). The study of 117 

Mehta et al. (2017) showed that there is lack of utilization of research related infra-118 

structure and facilities. There is also less than desirable research output in the form of 119 

poster / paper presentation in academic meets and research publications. Medical 120 

faculties in teaching profession measures the research utilization and outputs by 121 

analyzing their research presentations and publications. Out of (50) 49 (98%) were 122 

interested in research, 37 (74%) had conducted  research, 21 (42%) had published their 123 

work. Eighteen (36%) faculty members were engaged on it, out of whom 12 (24%) were 124 

engaged in research as a part of their further study while only 6 (12%) were doing 125 

research for the purpose of research. All of them felt that research needed 126 

improvement. The attitude towards research is quite healthy as compared to actual 127 

practice.  128 

In addition, strengthening individual research capacities, establishing dedicated 129 

research infrastructure and resources, and enhancing the communication and 130 

dissemination of research findings fostered a research-oriented culture and facilitate the 131 

utilization of  132 

clinical research. Barriers to research participation, importance of mentorship in nursing 133 

research, and strategies for enhancing evidence-based practice were tackled. 134 

Understanding the factors influencing faculty awareness in research utilization is crucial 135 

for developing effective strategies that promote nurses' engagement in clinical research 136 

and ultimately improve patient care (Mbimbi et al., 2025). 137 



 

 

Moreover, evaluating faculty's ability to use electronic resources in an 138 

educational environment is crucial for ensuring academic quality and institutional 139 

progress. Understanding faculty awareness in research utilization is essential for 140 

fostering an environment where educators can effectively leverage electronic resources 141 

to enhance teaching and research outcomes. Professional development programs for 142 

faculty, strategies for effective information literacy, and impact of electronic resources 143 

on teaching methodologies were also discussed (Chanchinmawia, et al., 2024). 144 

Policy and Practice Changes 145 

For policy changes, this refer to higher education institutions‘ (HEIs) 146 

management quality areas, which are leadership and governance, quality assurance, 147 

resource management, external relations, research and students‘ development and 148 

support services. While for university practices, this indicate HEIs quality standards in 149 

teaching-learning, namely: curriculum design and instructional materials development, 150 

teacher capacity, classroom management, and students‘ assessment and feedback. 151 

These are usually assessed by the Philippine Accrediting Association of Schools, 152 

Colleges and Universities (PAASCU). 153 

In retrospect, the changes in management strategies of European higher 154 

education institutions in response to crises, particularly focusing on the impact of the 155 

coronavirus pandemic and the war in Ukraine on the quality of education was 156 

highlighted in the study of Mialkovska, et al. (2025). The practice of online acceptance 157 

of applicants‘ documents and online testing becomes widespread in European HEIs. 158 

There are trends towards an increase in the importance of online marketing in HEIs. 159 

Thus, this is similar with the present study, for during covid 19, NDDU administrators 160 



 

 

made a policy to shift teaching-learning to online using Learning Management System 161 

(LMS) created by an engineering faculty, which idea turned into faculty research and 162 

published in national refereed journal. 163 

Sridevi (2021) emphasized the need for management educational institutions to 164 

address quality gaps such as industry-institution linkages, updated curriculum, and soft 165 

skills development to meet the futuristic demands of the industry. The study included 166 

125 management faculties and 1200 management students through random sampling, 167 

and collected the data through survey method. In addition, the independent ―t‖ test has 168 

been applied. The management faculties exhibit high degree of acceptance for filling the 169 

quality gaps such as research gaps, online platforms and industry and institution 170 

linkages with mean scores of 4.22, 4.20 and 4.1.4 respectively. The management 171 

students exhibit high degree of acceptance for filling the quality gaps such as online 172 

platforms, updates pedagogies and soft skills development with the respective mean 173 

scores of 3.87 and 3.82. In this existing paper, research on policy changes covered 174 

variables on HEIs quality standard in management, namely: leadership and 175 

governance, quality assurance, resource management, external relations, research and 176 

students‘ development and support services. While teaching-learning  areas tackled 177 

curriculum design and instructional materials development, teacher capacity, classroom 178 

management and students‘ assessment feedback. 179 

In addition, the study of Nozaleda&Calubaquib (2020) showed majority of the 104 180 

higher education educators who are involved in research on Science, Technology, 181 

Engineering, and Mathematics (STEM) in a state university in the Philippines had more 182 

teaching loads than doing research and had less than four years of research experience 183 



 

 

on average. Educators have started doing research after some years of teaching and 184 

they spend half of their academic experience in doing research. For a university aiming 185 

to build a strong research culture, the recommendations were to apportion more work 186 

time for conducting research in addition to teaching, and strengthen the university 187 

research support to the teachers by providing them opportunities to participate in 188 

research conferences, publish research studies, and conduct research in the university. 189 

The school has a gender-neutral participation in doing research. 190 

Training and Education 191 

Training and education refer to the programs and activities designed to enhance 192 

faculty members‘ skills and knowledge in writing and conducting research and even 193 

applying findings to real-world problems. These include training programs, educational 194 

initiatives such as mentoring and coaching and interdisciplinary collaboration, and 195 

capacity-building activities such as a workshops and seminars, peer-peer learning and 196 

online resources and tools. The study of Pierce (2000) highlighted significant gaps in 197 

information literacy among nursing faculty and students, emphasizing the need for 198 

enhanced training to effectively implement evidence-based practice. Information literacy 199 

in Nursing Education,  200 

evidence-based practice implementation, curricular strategies for enhancing research 201 

skills were also included in the study. Understanding faculty awareness in research 202 

utilization is crucial for improving information literacy, which directly impacts the 203 

effective  204 

implementation of evidence-based practice in nursing education. 205 



 

 

Moreover, the study of Jeyapragash et al. (2021) indicated that lack of Technical 206 

Skills was the major barrier among the respondents to access Massive Open Online 207 

Courses (MOOCs). Motivational factors among 365 Faculty members of Engineering 208 

Colleges, the purpose and the course duration they preferred were determined. 209 

Improvement in teaching, learning, and research were the influential motivational factors 210 

they attend the said courses. Only 49.3% of them participated in MOOCs to improve 211 

teaching and learning, and 41.6% completed four weeks duration courses.  212 

Furthermore, Celesio (2020) delved on Instructors‘ engagement or non-213 

engagement in research: towards construct development employed exploratory factor 214 

analysis. The findings revealed, from 84 instructors, four (4) factors of instructors‘ 215 

research engagement: administrative support, recognition and promotion, motivation, 216 

and institutional requirement. It further showed instructors‘ non-engagement in research 217 

could be due to four (4) factors such as time constraints, lack of experience and 218 

training, financial limitation, and lack of motivation. The scales have copious sampling 219 

adequacy and a high level of reliability. 220 

Feedback and Mechanism 221 

Feedback and mechanisms refer to processes and systems in place to provide 222 

feedback, and participation on professorial lectures, poster exhibits and research 223 

forums of the university. While mechanisms pertain to support, guidance, and evaluation 224 

of faculty members‘ research studies usually by the research council. 225 

The study of Guo et al. (2024) found out that understanding the extent of 226 

research utilization through effective feedback mechanisms is crucial for enhancing the 227 



 

 

overall impact of Learning Resource Management System (LRMS) on student learning 228 

experiences. This confirms and expands upon existing literature by offering a detailed 229 

examination of how demographic factors influence LRMS utilization and its consequent 230 

impact on student engagement. Topics also discussed were impact of digital literacy on 231 

student engagement, role of collaborative tools in online learning, and challenges in 232 

implementing learning resource management systems. 233 

Moreover, the exploration of the extent research utilization through feedback 234 

mechanisms is crucial for understanding how preservice teachers can effectively 235 

improve their teaching practices based on the feedback they receive. This study 236 

highlights the importance of aligning supervisory written feedback (SWF) with 237 

preservice teachers' perceptions to enhance the effectiveness of feedback in the 238 

teaching practicum context. Impact of feedback on preservice teachers' development, 239 

linguistic features of supervisory feedback, perceptions of preservice teachers regarding 240 

feedback effectiveness were also considered (Abdelhalim &Alsahil, 2025). 241 

According to Julia, et al. (2025) the extent of research utilization is crucial for 242 

understanding how feedback mechanisms can enhance learning outcomes in online 243 

distance education. Using the right feedback strategies such as feedback timing, 244 

feedback mode, feedback target, feedback quality, and feedback quantity can improve 245 

both teaching and learning when Sakai Learning Management System (LMS) is used 246 

for distance education. 247 

The study of Motalebi et al. (2025) showed the interplay between faculty 248 

engagement and research utilization which is crucial for optimizing feedback 249 

mechanisms enhancing stakeholder collaboration and sustainability outcomes in 250 



 

 

Building Information Modelling (BIM)-enabled construction projects. This emphasized 251 

the critical role of stakeholder engagement, particularly in the design and planning 252 

phases in the said construction projects, to enhance sustainability outcomes and align 253 

project deliverables with user needs and environmental goals. Stakeholder engagement 254 

in BIM, sustainability practices in construction, critical success factors in project 255 

management were also described. 256 

Level of Faculty Engagement in Research Publication 257 

Peer Review Process and Participation  258 

Peer review process points to critical evaluation of a manuscript by experts in the 259 

same field to assess its validity, quality, and relevance for publication. While peer review 260 

participation encompasses a broader range of activities that involve researchers in peer 261 

review process, such as: participating as reviewers, receiving and providing feedback, 262 

engaging in discussion and debates and developing skills and expertise through peer 263 

review experiences. Hanafizaadeh& Shaikh (2021) study‘s major contributions were an 264 

interactive diagram that provides an overview of the journal peer-review process and 265 

identifies the common pitfalls in manuscripts, as well as a comprehensive manuscript 266 

submission checklist. This study utilizes a qualitative content analysis research method 267 

that analyze the primary data as experience collected from senior researchers, editors 268 

and associate editors. In this present study, mixed method approach specifically 269 

convergent parallel design methods will be used, and research development strategies 270 

will be proposed with the purpose to enhance research utilization and faculty 271 

engagement in publication. 272 



 

 

According to Joanie, et al. (2025) peer review is widespread or prevalent in 273 

scientific research. However, peer review of manuscripts for journals has been widely 274 

studied, while peer review of grant applications has been relatively given less attention. 275 

In their qualitative study with 18 members of grant review panels showed significant 276 

threats to the integrity of grant peer review, which were lack of training, challenges in 277 

differentiating applications of similar strength, and the influence of reputations and 278 

relationships in the review process. This study also discussed the role of the chair in 279 

peer review, training and development for peer reviewers, equity, diversity, and 280 

inclusion in grant peer review. 281 

Additionally, the document of Stenberg & Beare (2024) emphasized the 282 

importance of transparency and recognition in the peer review process, advocating for 283 

more collaborative practices and public examination of reviews to enhance the 284 

experiences of both writers and reviewers. 285 

The study of Tutuncu (2024) evaluated the publication behavior of  573 chief 286 

editors managing 432 Social Sciences journals in Turkey, finding them lack of scientific 287 

leadership and qualifications. Correlation and various regression tests were utilized to 288 

identify insider publication behavior in national journals with international articles in 289 

journals indexed by the Web of Science (WOS) and Scopus. Insider publicationwere 290 

endemic which consist of 40% of all national articles while international publications 291 

were rare and concentrates on a few individuals. Editors publish 3.2 insider papers and 292 

8.1 national papers for every SSCI articles. Only a minority consistently published in 293 

international journals; a fifth of the editors have three or more SSCI publication, and a 294 

quarter have three or more Scopus articles. 295 



 

 

Author Reputation 296 

Author reputation refers to the credibility, trustworthiness and recognition that an 297 

author has established within their academic community, based on their research 298 

contribution, publication record, and other factors. The Garand et al. (2023) study 299 

mentioned that understanding the dynamics of research author reputation in research 300 

publication is crucial, as it reveals how productivity in leading journals correlates with 301 

the perceived quality of academic departments. Departments with high per faculty 302 

publication rates in 19 leading political science journals are more likely to have higher 303 

U.S. News and World Report (USNWR) ratings than those with lower publication rates. 304 

Department research productivity, reputation measures in academia, trends in political 305 

science journal publications over time were highlighted. 306 

The study‘s results of Odom et al. (2020) revealed a strong relationship between 307 

the amount of attention peer-reviewed scientific research concerning physical health 308 

and activity receives through popular media and the amount of attention the same 309 

research receives from fellow scientists reflected by the number of citations in peer-310 

reviewed scientific literature. Dynamics of research author reputation in research 311 

publication is crucial, as it directly influences how scientific work is perceived and cited 312 

in both academic and popular media. Covered topics were impact of media on scientific 313 

research, correlation between non-scientific and scientific citations, role of author and 314 

journal reputation in scientific impact. 315 

Research Collaboration 316 

Research collaboration in research publication refers to the process of working 317 

together with other researchers, institutions, or organizations to produce and publish 318 



 

 

research outputs. Exploring the level of teacher engagement in research publication 319 

through collective agency highlights the transformative potential of collaboration, 320 

emphasizing how shared goals and supportive networks can significantly enhance 321 

research outcomes. The study investigated how collective agency among university 322 

EFL teachers in a Chinese research institute enhances their research performance 323 

through collaboration, revealing its complex manifestations and the importance of 324 

shared goals and supportive networks. The role of social cognitive theory in 325 

understanding teacher agency, the impact of institutional policies on teacher 326 

collaboration, the significance of cultural context in shaping collective agency were 327 

determined (Tao & Wang, 2024). 328 

The study of Alhusaiyan (2025) emphasized the necessity of teacher intervention 329 

and configuration in optimizing AI-supported language learning effectiveness, 330 

highlighting the importance of pedagogical integration alongside technological tools. 331 

Understanding the 332 

level of teacher engagement in research publication in terms of research collaboration is 333 

crucial, as it directly influences the effectiveness of AI-supported language learning and 334 

the overall educational experience. 335 

This study found that institutional support and students‘ time efficiency skills 336 

specifically long-term planning and time attitudes significantly impact successful e 337 

learning engagement. Understanding the level of teacher engagement in research 338 

publication 339 

in terms of research collaboration is crucial, as it can significantly influence the 340 

effectiveness of institutional support and the overall student engagement in e learning 341 



 

 

environments. The role of institutional support in enhancing student engagement, the 342 

importance of time management skills in academic performance, the impact of 343 

demographic characteristics on student involvement in e learning were also highlighted 344 

(Alwerthan, 2025). 345 

Teachers' collaboration was influenced by various factors, including personal 346 

relationships, school leadership, and organizational culture, which can either support or 347 

hinder collaborative practices. Understanding the level of teacher engagement in 348 

research 349 

publication in terms of research collaboration is crucial, as it highlights how personal 350 

relationships and school leadership can significantly impact collaborative practices 351 

among educators. Factors influencing teacher collaboration, impact of school leadership 352 

on collaboration, role of informal communication in fostering collaboration were also 353 

examined (Saks et al., 2025). 354 

Extent of Research Utilization and Level of Faculty Engagement in Publication 355 

Extent of research utilization and level of faculty engagement in publication vary 356 

across institutions and disciplines, and influenced by individual factors, institutional 357 

contexts and demographic characteristics. Moreover, understanding the level of faculty 358 

engagement in publication is crucial, as it directly relates to the factors influencing their 359 

research output and the overall academic productivity within various disciplines. In the 360 

study of Ling-Ling & Ching-Fan (2024) Full professors from the College of Medicine and 361 

the College of 362 

Science achieved the highest publication impact, while associate and assistant 363 

professors in the humanities and social sciences face challenges in building publication 364 



 

 

impact according to citation metrics. Impact of academic rank on publication output, 365 

influence of student-faculty ratios on research productivity, variability of publication 366 

impact across different academic disciplines were also analyzed.  367 

Understanding the dynamics of college professors' research publications was 368 

crucial, as the text revealed how mobility between institutions significantly influences 369 

their research performance and collaboration opportunities. Professors transitioning 370 

from Predominantly White Institutions (PWIs) to Historically Black Colleges and 371 

Universities (HBCUs) faced a 'moving penalty' that negatively impacts their research 372 

productivity and citation impact, while those moving from HBCUs to PWIs experienced a 373 

'moving premium' that enhances their research opportunities and high impact 374 

publications. Impact of faculty mobility on research productivity, collaboration dynamics 375 

between HBCUs and PWIs, challenges faced by HBCUs in supporting research were 376 

also evaluated (Zheng et al., 2024). 377 

 378 

Experiences in Research Utilization and Publication 379 

Faculty‘s experiences in research utilization and publication vary widely 380 

depending on individual, institutional, and disciplinary factors.  In the study of Reisel 381 

(2023) students and faculty perceived the benefits of undergraduate research 382 

experiences (UREs) differently, with students focusing more on skill development for 383 

industry careers, while faculty often expect these experiences to prepare students for 384 

graduate studies. Understanding faculty experiences in research utilization is crucial for 385 

bridging the gap between student and faculty perceptions, ultimately enhancing the 386 

effectiveness of undergraduate research experiences. These topics accentuated 387 



 

 

student retention in STEM, professional development through research, differences in 388 

faculty and student expectations. 389 

In addition, faculty experiences in research utilization are crucial for enhancing 390 

the effective integration of digital resources in education, which can significantly impact 391 

teaching methodologies and student learning outcomes (Jalova et al., 2023). Moreover, 392 

faculty experiences in research publication were significantly influenced by their course 393 

load, collaboration with colleagues, mentoring style, and the quality of undergraduate 394 

students they work with. The impact of institutional support on undergraduate research, 395 

role of faculty mentoring styles in research outcomes, barriers to undergraduate 396 

research participation were evaluated (Giuliano et al., 2022). 397 

Also, the experiences of faculty in research publication were significantly 398 

enhanced through structured mentoring and peer support, which fostered confidence 399 

and success in their research endeavors. Understanding faculty experiences in 400 

research publication reveals how collaboration, mentoring, and institutional support can 401 

enhance the involvement of undergraduates in meaningful research projects. Peer 402 

support programs for underrepresented researchers, innovative apprenticeship models 403 

in clinical research, strategies for improving grantsmanship skills were discussed 404 

(James et al., 2024). 405 

African American doctoral students at historically Black colleges and universities 406 

reported a moderately-high positive relationship with faculty and satisfaction with their 407 

doctoral programs, alongside moderate engagement with research and publications. 408 

Understanding faculty experiences in research publication is crucial for enhancing the 409 

supportive relationships that African American doctoral students have with their faculty, 410 



 

 

ultimately fostering a more enriching academic environment. Program satisfaction, 411 

faculty-student relationship, research engagement were elaborated (Kamara, 2022). 412 

Furthermore, the study of Sofi-Mahmudi, et al (2024) highlighted the experiences 413 

of faculty in research publication, particularly emphasizing the increasing scholarly 414 

contributions by women in dental faculties, which reflects broader trends in gender 415 

equality in academia. The results showed promise for an increasing amount of scholarly 416 

publication by women in dental faculties in Iran, which is expected to continue as 417 

barriers to their full participation are reduced. Gender equality in academic publishing, 418 

barriers to women's participation in academia, impact of specialty education on career 419 

choices were also examined. The present study examined what field of research studies 420 

for 10 years (2015-2025) were conducted by NDDU faculty members. 421 

Contextual Factors Shaping Faculty Members‘ Behavior  422 

Contextual factors play a significant role in shaping faculty behavior in research 423 

utilization and publication. These factors can be categorized into institutional, 424 

departmental, disciplinary, and personal contexts.  Research-related infrastructure and 425 

facilities refer to the physical and imstitutional structures, resources, and services that 426 

support research activities. These include laboratories and testing facilities, research 427 

libraries and data archives, high performance computing infrastructure (e.g., 428 

supercomputers), research. equipment and instrumentation, collaboration spaces and 429 

meeting facilities, data management and storage systems and access to specialized 430 

databases and datasets. In the study of medical faculties in teaching profession, it 431 

measures the research utilization and outputs by analyzing their research presentations 432 

and publications. Out of (50) faculty, 49 (98%) were interested in research, 37 (74%) 433 



 

 

had conducted research, 21 (42%) had published their work. Eighteen (36%) faculty 434 

members were engaged on it, out of whom 12 (24%) were engaged in research as a 435 

part of their further study while only 6 (12%) were doing research for the purpose of 436 

research. All of them felt that research needed improvement. The attitude towards 437 

research is quite healthy as compared to actual practice. Results show that there is lack 438 

of utilization of research related infra-structure and facilities. There is also less than 439 

desirable research output in the form of poster / paper presentation in academic meets 440 

and research publications (Mehta et al., 2017). In contrast, this existing study focused 441 

on contextual factors shaping NDDU faculty engagement in research utilization and 442 

faulty engagement in publication. 443 

Research study of Wuttaphan (2020) explored the factors affecting faculty 444 

engagement in higher education which led to quality of faculty member‘s teaching, 445 

includes student in the long run and as a result, it increases university effectiveness as 446 

a whole. Five principal factors have been discovered by consisting of personal 447 

characteristics factors, management factors, organizational factors, job/task factors, and 448 

relationship factors. This can be used as a guideline and fundamental information to the 449 

top management both public and private universities in order to design suitable human 450 

resource development interventions. Moreover, consequences of faculty engagement, 451 

implications for human resource development and intensive discussion were also 452 

presented.  453 

Furthermore, Sayeed, et al. study (2024) investigated faculty‘s research 454 

productivity, their perceptions of influence of factors and policy directives on their 455 

research productivity. It also analyzed the correlation between faculty‘s gender, level of 456 



 

 

education, years of teaching experience and their research productivity. A questionnaire 457 

was used to collect data from 162 faculty members at four public higher education 458 

institutions (HEIs). Descriptive and multiple regression analysis were used to analyze 459 

the data. The results showed that faculty‘s research productivity was significantly low. 460 

Seventy six percent (76%) of the participants reported publishing 468 articles in national 461 

journals while 71% of them reported publishing 253 works in international journals since 462 

they started working as faculty. Around 82% of the participants did not publish any 463 

articles in international journals indexed in Web of Science, Scopus, or PubMed. 464 

Furthermore, 54% of the participants did not publish any articles in international journals 465 

over the one-year period (2022). The participants believed that various factors 466 

influenced their publications in international journals including lack of access to funding, 467 

journal articles and data analysis tools. The existing study is similar since it also 468 

determine faculty‘s research utilization, but its focus was on stakeholder awareness, 469 

policy and practice changes, training and education, and feedback and  mechanisms. 470 

This also examined faculty‘s experiences and contextual factors that shape their 471 

behavior in research utilization and engagement in publication. Since its design was 472 

convergent parallel hybrid approach, survey questionnaires A and B, and interview 473 

guide questions were employed simultaneously in gathering the data from the four (4) 474 

departments of the university, namely, Integrated Basic Education (IBED-Lagao and 475 

Espina campuses), Junior and Senior High Schools and four (4) Colleges (CEAT, BC, 476 

CHS and CEAT). 477 

Research award and honor in research publication recognize and celebrate 478 

outstanding contributions, achievements, and impact in research. These awards and 479 



 

 

honors can be conferred by academic institutions, research organizations, journals, 480 

conferences and professional societies. Thus, exploring the relationship between 481 

teachers' engagement in research publication and the recognition they receive through 482 

awards and honors can provide valuable insights into the academic success and 483 

support systems that enhance student engagement. Students who had been enrolled in 484 

an honors course reported greater scholastic/faculty engagement, more use of 485 

academic/support services, and had higher college benchmark scores than their peers 486 

who had not been enrolled in an honors course. Impact of honors courses on student 487 

engagement, Use of academic support services in community colleges, Comparison of 488 

benchmark scores between honors and non-honors students were included (Korah, 489 

2018). 490 

Examining the engagement of teachers in research publication, particularly in the 491 

context of awards and honors, provided valuable insights into the broader implications 492 

for first generation students' academic success and their experiences in honors 493 

programs. The study highlighted the challenges faced by first generation community 494 

college students in California regarding engagement in honors programs, revealing no 495 

significant difference in engagement between those enrolled and those not enrolled. 496 

These topics were discussed engagement factors in academic achievement, barriers to 497 

honors program enrollment, and recommendations for supporting first generation 498 

students (Berg, 2020). 499 

The exploration of research in teachers' engagement in research publication in 500 

terms of research awards and honors is mirrored in the Hudsons' journey, showcasing 501 

how their dedication to diverse storytelling has garnered significant recognition and 502 



 

 

honors in the literary world. Cheryl and Wade Hudson have made significant 503 

contributions to children's literature through their publishing company, Just Us Books, 504 

which has received numerous awards for its focus on diverse stories, including a Carle 505 

Honors award in 2022 (Sableski, 2024). 506 

The study identified significant barriers faced by agricultural research faculty in 507 

engaging with Science Communication, emphasizing the need for institutional support 508 

and recognition to enhance their participation in public engagement activities. 509 

Understanding the barriers to teachers' engagement in research publication, particularly 510 

in terms of 511 

recognition and support, is crucial for fostering a culture of research excellence and 512 

communication within academic institutions. Barriers to Science Communication, 513 

institutional support for faculty, training opportunities in Science Communication were 514 

also mentioned (Greig et al., 2024). 515 

According to Friedman‘ s study (2024) the role of research in teachers' 516 

engagement in research publication illuminated how recognition and awards influence 517 

professional behaviors and motivations within educational settings. A wide range of 518 

programmatic initiatives utilizing extrinsic or intrinsic motivation promote positive 519 

professionalism, with further research needed to identify best practices across medical 520 

education and practice. Incentives for professionalism, role modeling in medical 521 

education, impact of feedback on Professional Behavior were discussed. 522 

Research Development Strategies 523 

Research development strategies refers to the plan and approached used to 524 

enhance research capacity, productivity, and impact. These strategies can be employed 525 



 

 

by individual researchers, research teams, institutions, or organizations to achieve their 526 

research goals.  The study of Alhassan et al. (2020) recommended to advance the 527 

practice of research engagement as a transformative Continuing Professional 528 

Development (CPD) model for Omani teachers. This investigated teachers‘ perceptions, 529 

in a qualitative methodology with  530 

semi-structured interviews of data collection, about the extent to which teachers engage 531 

in research, the lack of research engagement and their suggestions for increasing and 532 

sustaining their research engagement. Benefits from teacher research engagement 533 

were the advancement of pedagogy, teacher‘s personal growth and their professional 534 

development. Face-to-face tape-recorded interviews were conducted, then interview 535 

data was transcribed, coded thematically and inductively. Results showed that there 536 

was no consensus as to what research engagement was, yielding no generalizable or 537 

conclusive data. However, the teachers did report several personal and institutional 538 

challenges, which enriched the data on their proportions on a range of ways whereby 539 

the level of teacher research engagement could be fostered and sustained. 540 

The study of Celesio (2020) aimed to develop constructs of instructors‘ 541 

engagement or non-engagement in research as basis for developing a training 542 

framework for the three functions of higher education institutions (HEIs) which are 543 

teaching, community involvement, and conducting research. 544 

Additionally, Perez, et al. (2022) findings ensued a creation of research 545 

management plan that provides mechanisms on addressing the concerns and 546 

challenges of faculty members at Cebu Technological University (CTU)-Moalboal 547 

Campus. This study anchored on Bandura‘s Efficacy Theory, and used descriptive-548 



 

 

correlation research design, establishing significant relationship of the variables through 549 

Pearson-correlation coefficient. The results showed the profile of the instructors and 550 

their research capability is 2.89 where all 69 instructors participated. Age 0.13, gender 551 

0.56 and number of papers completed but were not published 0.59 were not significant 552 

at 0.05 significant level. Number of years in service 0.04, number of years conducting 553 

research 0.00, number of papers published 0.00 and number of local and international 554 

conferences attended 0.02 were significant. The current study proposed research 555 

development strategies based on the findings. This utilized convergent parallel design 556 

methods determining the research utilization and faculty engagement in publication 557 

through weighted wean, thematic analysis and integration, either compared or 558 

contrasted qualitative statistical findings with the qualitative thematic findings. 559 

The study of Mauricio (2023) proposed an enhanced research capacity-building 560 

program based on the 6 themes: philosophical research perspective, impact on 561 

institution‘s growth and development, motivational components in research 562 

engagement, promoting the research culture, managing challenges and impediments 563 

and enhancing research capability. This study assessed the research culture in the local 564 

colleges and universities of CAMANAVA, namely: The University of Caloocan City, City 565 

of Malabon University, Navotas Polytechnic College and Valenzuela City Polytechnic 566 

College. Challenges in the development of the intensified research culture include the 567 

scarcity of funds, research skills and expertise, network resources, and time constraint.  568 



 

 

Lastly, implementing structured mentoring, advising, and coaching had 569 

profoundlyimpact resident education but requires role clarity, protected time, culture 570 

change, 571 

leadership buy-in, and faculty development. Understanding faculty awareness in 572 

research utilization is crucial, as it directly influences the effectiveness of mentoring, 573 

advising, and coaching practices that support resident education and professional 574 

development. Barriers to effective mentoring and coaching, Importance of faculty 575 

development programs, Impact of faculty roles on recruitment and retention (Nykiel-576 

Bailey, 2025). 577 

 578 

Conceptual Framework 579 

 580 

The relationships among the variables in the study highlight a complex interplay 581 

between faculty engagement, research utilization, and contextual factors that influence 582 

research productivity. Faculty members' research activities—such as participation in 583 

peer review, collaboration, and efforts to build their reputations—serve as key drivers of 584 

research publication. Their experiences, perceptions, and motivations are shaped by 585 

personal intrinsic factors like perseverance and fulfillment, as well as extrinsic incentives 586 

including institutional recognition and career advancement opportunities. These 587 

engagement factors directly impact how faculty utilize research in policy and practice, 588 

which is mediated by their awareness of stakeholder needs, the availability of training, 589 

and feedback mechanisms that facilitate the translation of research into real-world 590 

application. 591 



 

 

Furthermore, contextual factors such as institutional support, cultural norms, resource 592 

availability, and policy environments significantly influence faculty behavior around 593 

research utilization and publication. For instance, high levels of institutional incentives 594 

and support can motivate faculty to participate more actively in scholarly activities, 595 

improving both their publication output and the application of research findings in policy 596 

or practice settings. Conversely, barriers such as limited funding, time constraints, or 597 

lack of recognition may diminish engagement levels and hinder effective research 598 

utilization. The feedback loop created by research outputs and their impact on 599 

policy/practice can reinforce faculty motivation, especially when mechanisms exist for 600 

stakeholder awareness and training, promoting a cycle of continuous research 601 

productivity and practical impact. 602 

Meta-interference, or the overarching influence of the combined quantitative and 603 

qualitative findings, reveals that research utilization is contingent upon multiple 604 

interconnected factors. Qualitative insights, such as faculty perceptions of fulfillment and 605 

challenges faced, complement quantitative data on publication metrics, collaboration 606 

patterns, and recognition levels. Together, these variables suggest that enhancing 607 

research productivity and utilization requires integrated strategies: fostering intrinsic 608 

motivation, improving institutional support, strengthening collaborative networks, and 609 

establishing robust mechanisms for feedback and training. By addressing these 610 

variables holistically, universities can cultivate a research environment where faculty are 611 

motivated, supported, and equipped to produce high-quality research that effectively 612 

informs policy and practice, leading to sustained development in research culture and 613 

output. 614 



 

 

 615 

 616 
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Figure 1 Conceptual Framework 618 
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Theoretical Framework 641 

 642 

The interplay of Social Cognitive Theory (Albert Bandura), the Theory of Planned 643 

Behavior (Icek Ajzen), and Self-Determination Theory (Edward Deci and Richard Ryan) 644 

provides a comprehensive framework for understanding faculty research engagement 645 

and publication behaviors. Bandura‘s Social Cognitive Theory emphasizes the 646 

importance of self-efficacy, observational learning, and outcome expectations in 647 

motivating individuals to pursue specific actions. In the context of faculty research, this 648 

theory suggests that faculty members‘ confidence in their ability to conduct research 649 

and publish influences their motivation to engage in scholarly activities. When faculty 650 

observe mentors or peers successfully publishing and contributing to policy, their own 651 

self-efficacy increases, fostering a proactive approach towards research and its 652 

utilization. 653 

Complementing this, the Theory of Planned Behavior posits that behavioral intentions, 654 

shaped by attitudes toward the behavior, subjective norms, and perceived behavioral 655 

control, determine actual engagement. Faculty‘s attitudes towards research, 656 

perceptions of institutional expectations, and their control over research activities—such 657 

as access to resources and mentorship—collectively influence their research behaviors. 658 

For instance, institutional incentives and recognition can reinforce positive attitudes and 659 



 

 

perceived norms, thereby strengthening intentions to publish and utilize research 660 

findings. When faculty perceives that their efforts align with social and organizational 661 

expectations, their likelihood of engaging in research activities increases, leading to 662 

higher publication outputs and active participation in peer review and collaboration. 663 

 664 

 665 

Figure 2. Theoretical Framework 666 
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 680 

 681 

 682 

Self-Determination Theory further enriches this understanding by highlighting the 683 

intrinsic and extrinsic motivations that drive faculty behavior. Intrinsically motivated 684 

faculty find personal fulfillment, mastery, and a sense of purpose in their research 685 

efforts, which sustains long-term engagement even amidst external challenges. 686 

Extrinsic motivators such as career advancement, institutional recognition, and 687 

monetary rewards serve as additional drivers, but their effectiveness depends on how 688 

well these external factors support autonomy, competence, and relatedness. Together, 689 

these theories suggest that fostering an environment that enhances self-efficacy, aligns 690 

institutional norms with individual values, and supports intrinsic motivation will 691 

synergistically promote faculty research engagement and utilization, ultimately leading 692 

to increased research productivity and societal impact. 693 

 694 

Statement of the Problem 695 

This study  determined the extent of research utilization and faculty engagement 696 

in publication. The findings serve as basis for research development strategies for the 697 

improvement of university‘s research utilization and faculty‘s involvement in research 698 

publication. 699 

Specifically, this study  answered  the following research problems: 700 



 

 

1. What is the extent of research utilization considering the following: 701 

1.1 Stakeholder awareness 702 

1.2 Policy and practice changes 703 

1.3 Training and education 704 

1.4 Feedback and mechanism 705 

 706 

2. What is the level of faculty engagement in research publication in terms of: 707 

2.1 Peer review process 708 

2.2 Author reputation 709 

2.3 Research collaboration 710 

3. How do the faculty describe their experiences in research utilization and 711 

publication? 712 

4. What are the contextual factors that shape faculty behavior in research utilization 713 

and publication? 714 

5. What meta interference can be derived based on the quantitative and qualitative 715 

results? 716 

6. Based on the findings, what research development strategies can be proposed to 717 

enhance research utilization and faculty engagement in publication? 718 

 719 

Scope and Delimitation 720 

 721 

This study  determined the extent of research utilization and faculty engagement 722 

in publication at Notre Dame of Dadiangas University (NDDU), a Marist private 723 

university in General Santos City, Philippines . NDDU has the Research Publication 724 

Center (RPC), a facility that caters to all research-related efforts of qualified personnel 725 

from Integrated Basic Education Department (IBED) Lagao and Espina campuses, 726 

College and Graduate School (GS) faculty, along the thrusts of the University (NDDU 727 

Research Manual, 2024 Edition).  728 



 

 

Additionally, the main variables of the study include extent of research utilization 729 

and level of faculty engagements in research publication. The sub-topics to be covered 730 

are stakeholder awareness, policy and practice changes, training and education and 731 

feedback mechanism in the extent of research utilization, while peer review process, 732 

author reputation, and research collaboration for level of faculty engagement in 733 

research publication.  734 

Significance of the Study 735 

 736 

The results of this study become beneficial to the following entities: 737 

Research Reviewers .   it provides valuable insights into how faculty engagement 738 

and research utilization influence the quality and impact of scholarly publications. 739 

Specifically, the study highlights that faculty motivation, institutional incentives, and 740 

support systems are critical factors that enhance research productivity and 741 

dissemination. Reviewers can appreciate that understanding these factors allows for a 742 

more nuanced evaluation of research contributions, considering not only the content but 743 

also the context of research engagement. 744 

 745 

Ethics Review Committee.   the study provides insights into the ethical 746 

considerations related to research conduct and dissemination. It underscores the 747 

importance of promoting integrity, transparency, and fairness in scholarly activities by 748 

ensuring that faculty are supported ethically in balancing research, teaching, and 749 

community engagement.  750 



 

 

 751 

University Administrators. Institutions known for their research contributions are 752 

often regarded as leaders in their respective fields. Thus, the results of this study will 753 

guide them in their strategic plan of fostering research culture among university 754 

personnel that enhances institution‘s reputation among school communities.  755 

Faculty Members. This study will enlighten them that they are at the forefront of 756 

generating new knowledge if they conduct research, and their engagements in research 757 

directly impacts the quality and reputation of the institution. Thus, faculty engagements 758 

in research can contribute to scientific advancements, technological innovations and 759 

economic growth, while research utilization allows faculty to address pressing social, 760 

environmental and health-related issues. 761 

Researchers. The results of this study deepen their understanding, contribute to 762 

their existing knowledge on this area of research utilization and faculty engagement in 763 

publication, which will guide them in integrating changes in their workplaces. 764 

Future Researchers. They  can benefit from the identified factors that influence 765 

research engagement, such as the importance of institutional incentives, logistical 766 

support, and fostering collaboration, which have been shown to significantly enhance 767 

research productivity and innovation 768 

 769 

 770 

 771 
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 773 

 774 

Methodology 775 

Research Design 776 

The mixed method design was  used in this study specifically, the convergent 777 

parallel design. As a method both qualitative and quantitative data were collected 778 

simultaneously, analyzed separately, and then merged to compare or relate findings 779 

(Creswell, and Creswell, 2006). 780 

Research utilization and faculty engagement in publication involved complex 781 

process that were influenced by both measurable quantitative and qualitative data. 782 

Using convergent parallel design, this captured both these dimensions independently, 783 

then merged the findings to offer a balanced view. 784 

It also supported the triangulation of data; analyzing document, collecting 785 

quantitative and qualitative data. By comparing qualitative and quantitative results, the 786 

study utilized findings across data types merging both findings to strengthen the validity 787 

of the research. 788 

Selection of Respondents 789 

For the quantitative component, data were gathered from the seventy-two respondents, 790 

comprising faculty and administrators at NDDU with a Master‘s degree and full-time 791 

faculty status, using the research utilization survey (Research Manual, 2024 Edition). 792 



 

 

Additionally, fifteen faculty members who have published research papers in national or 793 

international refereed journals were included. For the qualitative part, a purposeful  794 

sampling approach was used to select ten participants actively involved in  research 795 

roles within the university. In-depth interviews (IDIs) were conducted with these 796 

individuals, all of whom have been engaged in research activities over the past six  797 

years and were chosen based on their publication involvement to obtain a rich range of 798 

perceptions. 799 

Research Instruments 800 

The main instruments used in the study, for quantitative data, included  a self-801 

structured questionnaires for the extent of research utilization and the level of faculty 802 

engagement in publication. Survey questionnaire A measured the extent of research 803 

utilization focusing on stakeholder awareness, policy and practice changes, training and 804 

education, and feedback and mechanisms. Additionally, survey questionnaire B 805 

assessed the level of faculty engagement in publication specifically on peer review 806 

process participation, author reputation and research collaboration.  807 

Furthermore, for qualitative data, an interview guide questionnaire (IGQ) was 808 

utilized to describe the faculty members experiences and contextual factors that shape 809 

their behavior in research utilization and engagement in publication. 810 

The research instruments were validated by experts with extensive experience in 811 

research.  Their feedback was used to ensure that the questions cover the dimension of 812 

research utilization, and faculty engagement in publication. The expert validation yielded 813 

score of 4.36 interpreted as excellent. The content and structure of the questionnaires, 814 



 

 

an in-depth interview guide questions were revised based on the comments, 815 

suggestions and recommendations of the experts. For survey questionnaires, they 816 

suggested the following: to provide stem on variables to avoid repetition, add indicators 817 

on stakeholder awareness particularly on digital and nondigital information about 818 

research activities of the university, separate the indicators for policy changes, practice 819 

changes, feedback and mechanisms, and lastly, add indicators to make them 820 

substantial. While for the interview guide questions, validators recommended to add 821 

probing questions for clarifications and to gather more information from the participants 822 

in order for them to share more details, examples, or experiences. Lastly, the pilot test 823 

for survey questionnaires A and B was conducted to six (6) faculty members, and IGQ 824 

to two (3) faculty members who were not part of the study. This ensured clarity, and 825 

relevance of the questions.   826 

 827 

Data Gathering Procedure 828 

The collection data followed a systematic approach in line with convergent 829 

parallel mixed design methods. This design involved the simultaneous collection of both 830 

quantitative and qualitative data which were then analyzed separately before being 831 

merged for a comprehensive understanding of research utilization and faculty 832 

engagement in publication. 833 

Initially, permission from the university administration was obtained to ask faculty 834 

members to engage and participate in this research. Quantitative data was gathered 835 

through constructed survey questionnaires after informed consent is obtained. The 836 



 

 

survey was administered to a statistically determined sample of faculty selected, using 837 

complete enumeration sampling. Survey questionnaires A and B were distributed via 838 

online platform using Google Forms for convenience and easy access of the faculty 839 

members. Questionnaire A was answered by faculty members who have Master‘s 840 

degree either with or without research, while questionnaire B was rated by faculty 841 

members who have co-authored their advisee‘s research studies in the graduate school 842 

or published their faculty research in International refereed journal. Simultaneously, 843 

qualitative data was collected through semi-structured interview with informed consent 844 

and interview protocol. The interview was conducted face to face to explore faculty 845 

experiences, contextual factors and challenges related to research utilization and faculty 846 

engagement in publication. Both data collection phases were conducted concurrently 847 

with focus for data management procedures and ethical standards in the conduct of the 848 

study. 849 

Data Analysis 850 

To determine the field of research studies from school year 2015-2025, the lists 851 

of research studies conducted by the faculty members was obtained from the data bank 852 

of the Research Publication Center (RPC) of the university. 853 

In this convergent parallel study, data analysis was conducted in three (3) 854 

phases. First, quantitative data collected from the faculty survey was rated using a five-855 

point Likert scale both for research utilization and faculty engagement in publication as 856 

shown in Boxes 1 and 2.  857 

Box 1 858 



 

 

Interpretation of the Rating Scale for the Extent of Research Utilization 859 

Scale Range Description Interpretation 

5 4.50 – 
5.00 

Very High 
Extent 
 

 The extent of research utilization is very high 
rated  at 81% - 100%. 

4 3.50 – 
4.49 

High Extent  
 

 The extent of research utilization is high rated  
at 61% - 80%. 

3 2.50 – 
3.49 

Moderate 
Extent  
 

 The extent of research utilization is moderate 
rated  at 41% - 60%. 

2 1.50 – 
2.49 

Less Extent 
 

 The extent of research utilization is less extent 
rated  at 21% - 40%. 

1 1.00 – 
1.49 

Least Extent 
 
 

 The extent of research utilization is least extent 
rated  at 0% - 20%. 

 860 

Box 2 861 

Interpretation of the Rating Scale for the Level of Faculty Engagement in Publication 862 

Scal
e 

Range Description Interpretation 

5 4.50 – 
5.00 

Very High 
 

The level of faculty engagement in publication is very 
high rated  at 81% - 100%. 

4 3.50 – 
4.49 

High 
 

 The level of faculty engagement in publication is  
highrated  at 61% - 80%. 

3 2.50 – 
3.49 

Moderate 
 

 The level of faculty engagement in publication is  
moderate  rated at 41% - 60%. 

2 1.50 – 
2.49 

Low 
 

The level of faculty engagement in publication is  low 
rated at  21% - 40%. 

1 1.00 – 
1.49 

Very Low 
 
 

 The level of faculty engagement in publication is 
very  low rated at  at 0% - 20%. 

 863 

Moreover, the results of the quantitative data undergone statistical analysis using 864 

SPSS. Second, qualitative data from the faculty interview were analyzed separately 865 

employing thematic analysis. Braun and Clark framework (2006) was used to analyze 866 



 

 

the data. It involves the following steps: get familiar with the data, code systematically 867 

the data to identify common or recurring themes, generate the themes to create a single 868 

theme, review the themes thoroughly, define and name the themes precisely as to their 869 

meaning to represent the data, and write the themes based on the generated ones from 870 

the faculty members‘ experiences.  871 

A table is drawn to show the themes. Subsequent to this was a brief introduction 872 

of the theme, then the quotes exactly from the specific participants followed by the 873 

discussion of literatures and studies related to the theme. The results of the analysis are 874 

shown and discussed in Chapter 3. 875 

Finally, the crucial phase of integration recurred. The quantitative statistical 876 

findings were compared and contrasted with the qualitative thematic findings. This 877 

process involved a side-by-side comparison, looking for areas of convergence, 878 

divergence,complementarity and joint display.When two data sets converge, the 879 

findings strengthen, providing empirical evidence. While for divergence, data carefully 880 

examined to identify potential contradictions require further explanations.  881 

Complementarity of findings is highlighted, where different datasets can be combined to 882 

add depths and to provide a more comprehensive understanding of the research 883 

problem. Lastly, joint display was presented  to integrate and present  quanti and quali 884 

data for comprehensive understanding of research findings. The integrated findings is 885 

interpreted to draw meaningful conclusion and formulate context-specific 886 

recommendations for promoting research utilization and enhancing faculty publication 887 

engagement in the institutions. 888 

 889 



 

 

Ethical Considerations  890 

Informed consent in the context of this research means, the respondents were 891 

informed about the nature of the research, its purpose, the procedures involved, the 892 

potential risks and benefits of their participation, and their right to withdraw from the 893 

study anytime without consequences. This was communicated through detailed 894 

informed consent form. This ensures that potential participants have ample opportunity 895 

to ask questions and receive clarification before deciding to participate.  896 

Participation in both the survey and interview was strictly voluntary. Respondents 897 

and participants were explicitly informed, that they had the right to refuse to participate 898 

or to withdraw from the study anytime, even after the data collection has begun. This 899 

was reiterated in the informed consent form and verbally during the interview process. 900 

No process of coercion was used to encourage participation. 901 

All data collected from the respondents whether through surveys or interview 902 

were treated with utmost confidentiality. Survey responses were anonymized. Measures 903 

were taken to ensure that Intellectual Property Rights (IPR) were addressed, and other 904 

information were not linked to individual responses. Interview data were kept 905 

confidential. Participants were assigned coding and any identifying information was 906 

removed from transcripts. Audio recording of interview was kept and stored securely. 907 

The findings of the study will be communicated to the participating faculty 908 

members of the institution. This will be done through presentation of results in research 909 

forum, colloquium to share the findings, and facilitate discussion, publishing the findings 910 

in the national or international refereed journal for greater visibility and citation. 911 



 

 

 912 

 913 

 914 

 915 

Results and Discussion 916 

Table 1 917 

Extent of Research Utilization in terms of Stakeholder awareness 918 

 919 

Indicators Mean Description 

1. Research incentives are provided to 
faculty members who conducted 
research. 

4.731 VHE 

2. Faculty members can present their 
research output in National and 
International Conference. 

4.433 VHE 

3. Research outputs are used for ranking 
and promotion of faculty members. 

4.836 VHE 

4. Faculty members can avail Sabbatical 
research where the monetary award is 
higher as compared with the regular 
research. 

4.576 VHE 

5. Faculty members conduct research with 
administrative support in 
deloading/reduction scheme of teaching 
load. 

3.923 HE 

6. Faculty members are informed of 
research activities (such as poster 
exhibit, research forums and 
professorial lectures) through 
communications or notifications.  

4.642 VHE 

7. Faculty members are aware of the 
platforms where the research activities 

4.152 VHE 



 

 

are shared on RPC website, and social 
media. 

8. Faculty members are knowledgeable of 
the new Research Manual, and its 
content. 

3.613 HE 

9. The university through the Research 
and Publication Center (RPC) provides 
research capability mentoring program. 

3.864 HE 

10. The university library databases are 
provided like ProQuest, Wiley among 
others. 

4.697 VHE 

11. Resources are available to provide 
guidance on scholarly publication. 

4.338 VHE 

12. Collaboration spaces or meeting 
facilities, and laboratories or testing 
facilities for research are provided. 

4.185 VHE 

Overall 4.341 VHE 

Scale: 4.51-5.00 – Very High Extent; 3.51-4.50 – High Extent; 2.51-3.50 – 920 

Moderate Extent; 1.51-2.50 – Less Extent; 1.00-1.50 – Least Extent 921 

The results in table 1 show that research utilization in terms of stakeholder awareness is 922 

generally high with overall mean of 4.341 .  Several indicators rated  relatively high level 923 

of agreement among faculty on research incentives, opportunities, and platforms. 924 

Faculty are  aware that research outputs are used for promotion (M = 4.836 , the lowest, 925 

suggest strong consensus), that incentives are provided (M = 4.731), and that access to 926 

databases like ProQuest and Wiley is available (M = 4.697). They are also well-927 

informed about research activities (M = 4.642) and sabbatical opportunities with higher 928 

monetary awards (M = 4.576). 929 

Meanwhile, awareness remains high but slightly lower for opportunities to present at 930 

conferences (M = 4.433), support for scholarly publishing (M = 4.338, , and the 931 

availability of meeting or research facilities (M = 4.185). Notably, faculty awareness of 932 

platforms for sharing research (M = 4.152,  and support for teaching load reduction (M = 933 

3.923,  are areas for improvement. Load reduction reflect mixed perceptions—likely due 934 

to varying implementation across units. 935 

The high level of stakeholder awareness regarding research incentives, platforms, and 936 

opportunities indicates a strong institutional environment that promotes faculty 937 

engagement in research activities. This aligns with the findings of Duarte, R., & Silva, A. 938 

(2022), who emphasize that institutional support and awareness significantly enhance 939 

faculty motivation and participation in research, ultimately strengthening research output 940 

and utilization. Similarly, Johnson and Smith (2020) highlight that effective 941 

dissemination of research policies and resources, such as manuals and mentoring 942 

programs, is crucial for fostering a research-conducive culture within higher education 943 



 

 

institutions. The observed gaps in awareness of the Research Manual and mentoring 944 

programs suggest that targeted communication strategies could further improve faculty 945 

engagement and research utilization.  946 

The lowest ratings were for knowledge of the new Research Manual (M = 3.613) and 947 

awareness of research mentoring programs (M = 3.864), indicating a need for better 948 

dissemination and promotion of these resources. Overall, the university demonstrates 949 

strong research support, though targeted improvements in mentoring, policy awareness, 950 

and administrative support could further enhance faculty engagement. 951 

The lowest indicator in Table 1 pertains to faculty knowledge of the new Research 952 

Manual (M = 3.613), which reflects a moderate level of awareness and suggests a need 953 

for better dissemination and promotion of this resource. This gap is concerning because 954 

research manuals are essential tools that guide faculty on policies, procedures, and 955 

standards for research activities. The finding aligns with the study of Kwon and Kim 956 

(2019), who argue that insufficient awareness and understanding of institutional 957 

research policies can hamper research productivity and compliance. Additionally, Lee 958 

and Brown (2018) emphasize that effective communication and training are vital to 959 

ensuring faculty are fully informed about available resources and policies, which in turn 960 

enhances research engagement. Therefore, improving dissemination strategies for the 961 

Research Manual could significantly bolster faculty research utilization and adherence 962 

to institutional guidelines. 963 

 964 

Table 2 965 

Extent of Research Utilization in terms of Policy Changes 966 

 967 

Indicators Mean Description 

The faculty member‘s research outputs are 
basis for policy decisions on 

  

1. leadership and governance of the 
university (such as sustainability of solar 
photovoltaic systems at NDDU among 
others). 

3.97 HE 

2. quality assurance of the university such 
as service quality and student 
satisfaction using the Servqual Model 
among others). 

4.03 VHE 

3. resource management of the university 4.299 VHE 



 

 

(such as the utilization of Learning 
Management System (LMS) during 
Covid-19 pandemic among others).  

4. external relations of the university. 4.094 VHE 

5. research areas of the university which 
are aligned in NDDU‘s research agenda/ 
Internalizations/Sustainable 
Development Goals (SDGs) of the United 
Nations (UN). 

4.172 VHE 

6. students‘ development and support 
services(such as Guidance‘s research on 
aspirations and adjustments of first-
generation college students among 
others). 

4.046 VHE 

Overall 4.112 VHE 

Scale: 4.51-5.00 – Very High Extent; 3.51-4.50 – High Extent; 2.51-3.50 – 968 

Moderate Extent; 1.51-2.50 – Less Extent; 1.00-1.50 – Least Extent 969 

 970 

Table 2 shows that research utilization in terms of policy changes is rated at a high 971 

extent overall mean of 4.112. Among the indicators, the highest mean is seen in the use 972 

of research for resource management, particularly during the COVID-19 pandemic (M = 973 

4.299, suggesting strong integration of faculty research in operational adjustments 974 

during critical periods. 975 

The highest result in Table 2 is observed in the indicator "resource management of the 976 

university (such as the utilization of Learning Management System (LMS) during Covid-977 

19 pandemic)," with a mean of 4.299, categorized as a very high extent of research 978 

utilization. 979 

The justification for this prominent score is that research was extensively employed to 980 

address the urgent and critical needs during the Covid-19 pandemic, particularly in 981 

terms of resource management and operational adjustments. According to Johnson and 982 

Lee (2021), crises such as pandemics often accelerate the integration of research 983 

findings into practical solutions, especially in resource allocation, virtual learning 984 

deployment, and health protocols. The pandemic created an immediate demand for 985 

evidence-based strategies to sustain university operations, which likely motivated 986 

faculty and administrative teams to rely heavily on research outputs. This aligns with the 987 

findings of the study, highlighting how well faculty research is utilized during critical 988 

periods to inform resource management and institutional resilience. 989 

Furthermore, the high utilization reflects a responsive institutional culture that prioritizes 990 

research-driven decision-making during emergencies, fostering an environment where 991 



 

 

research outcomes are directly applied to safeguard and enhance university 992 

functionality in challenging contexts. 993 

Research informing areas aligned with the university‘s SDG-based agenda also rated 994 

high (M = 4.172), followed by its use in external relations (M = 4.0 ) and in student 995 

development and support services (M = 4.046). These findings indicate that research 996 

contributes significantly to shaping inclusive and sustainable policies. 997 

Meanwhile, research utilization in leadership and governance (M = 3.97) and quality 998 

assurance (M = 4.03 ) scored slightly lower but still within the high extent range. This 999 

suggests that while research is being used in decision-making, there remains room to 1000 

further strengthen its role in top-level governance and institutional evaluation 1001 

frameworks. 1002 

In summary, faculty research outputs are being meaningfully used to inform policy 1003 

decisions across multiple domains, though continuous effort is needed to deepen their 1004 

impact on governance and quality assurance practices. 1005 

 1006 

Table 3 1007 

Extent of Research Utilization in terms of Practice Changes 1008 

 1009 

Indicators Mean Description 

The faculty member‘s research outputs are 
considered in 

  

1. shaping curriculum design and 
instructional materials development 
(such as NDDU‘s Entrepreneurial 
Education and Entrepreneurship 
Intention of BS Hospitality Management 
Students among others) 

4.076 VHE 

2. enhancing teacher capacity (such as 
Mathematical argumentation and 
persuasion research that recommended 
instructors to promote reflective proof 
writing among others). 

3.984 HE 

3. giving evidence-based classroom 
management practices. 

4.109 VHE 

4. improving students‘ assessment and 
feedback (such as College students‘ self-
efficacy, epistemological beliefs and 

3.955 HE 



 

 

mathematics performance among 
others). 

Overall 4.046  

Scale: 4.51-5.00 – Very High Extent; 3.51-4.50 – High Extent; 2.51-3.50 – 1010 

Moderate Extent; 1.51-2.50 – Less Extent; 1.00-1.50 – Least Extent 1011 

Table 3 presents the extent of research utilization in terms of practice changes, 1012 

interpreted with an overall High Extent(M =4.046). This shows that faculty research 1013 

outputs are being applied meaningfully in everyday academic and instructional 1014 

practices. 1015 

The highest-rated indicator is the use of research for evidence-based 1016 

classroommanagement (M = 4.109), reflecting strong integration of research insights 1017 

into daily teaching strategies. This is followed by curriculum design and 1018 

instructionalmaterials development (M = 4.076), indicating that research directly 1019 

contributes to shaping what and how students learn. 1020 

Research also informs student assessment and feedback practices(M = 3.955) and 1021 

enhancing teacher capacity (M = 3.984), especially through studies promoting reflective 1022 

instruction such as in proof writing. 1023 

Although the application of research to classroom practice and curriculum is recognized, 1024 

the differences  indicate some inconsistency in how these practices are implemented or 1025 

experienced. 1026 

Overall, the data suggest that research is well-utilized to inform teaching practices, 1027 

although continued reinforcement—especially in capacity-building—can further 1028 

strengthen this impact. 1029 

The highest-rated indicator in Table 3 is "giving evidence-based classroom 1030 

management practices" with a mean of 4.109  classified as a Very High Extent of 1031 

research utilization. The justification for this high score lies in the contextual demand for 1032 

effective classroom strategies, especially during times of rapid educational shifts such 1033 

as the transition to remote learning during the COVID-19 pandemic. Research 1034 

evidence-based classroom management practices provide faculty with practical, tested 1035 

strategies that enhance teaching effectiveness, student engagement, and learning 1036 

outcomes, making them readily applicable and influential in daily instructional routines. 1037 

Furthermore, the alignment with contemporary educational standards emphasizing 1038 

evidence-based approaches likely reinforced its high utilization. 1039 

Conversely, the lowest-rated indicator is "improving students‘ assessment and 1040 

feedback" with a mean of 3.956, classified as a High Extent. While still indicating 1041 

significant utilization, this score suggests some variability or inconsistency in applying 1042 

research-based assessment practices across different contexts or instructors. This may 1043 

be due to the complexity of assessment strategies, resource constraints, or resistance 1044 

to change in traditional evaluation methods.  1045 



 

 

In summary, the high utilization of evidence-based classroom management practices 1046 

reflects the immediate applicability and recognized importance of research in managing 1047 

active learning environments effectively. Meanwhile, the slightly lower score in 1048 

assessment practices highlights ongoing opportunities for professional development 1049 

and institutional support to ensure consistent application of research findings in student 1050 

evaluation processes. 1051 

 1052 

Table 4 1053 

 1054 

Extent of Research Utilization in terms of Training and Education 1055 

 1056 

Indicators Mean Description 

Faculty members‘ research are bases for 
their participation in 

  

1. training and education on research 
findings which are disseminated and 
their application are conducted so they 
can integrate evidence into their 
teaching-learning endeavor. 

4.098 VHE 

2. mentorship programs among neophyte 
research writers. 

3.813 HE 

3. collaborative research projects with other 
researchers and institutions. 

4.023 VHE 

4. publishing research findings in academic 
journals, conferences and books. 

4.129 VHE 

5. mentoring students in research projects 
and academic pursuits. 

4.144 VHE 

6. presenting research at conferences, 
seminars, and workshops. 

4.22 VHE 

7. grant writing workshops, developing 
skills to secure research funding for 
research projects. 

3.823 HE 

8. engaging in peer review process. 3.932 HE 

Overall 4.018  

Scale: 4.51-5.00 – Very High Extent; 3.51-4.50 – High Extent; 2.51-3.50 – 1057 

Moderate Extent; 1.51-2.50 – Less Extent; 1.00-1.50 – Least Extent 1058 



 

 

 1059 

Table 4 presents the extent of research utilization in terms of Training and Education, 1060 

interpreted as High Extentoverall (M =4.018). This suggests that faculty research is 1061 

actively supporting professional development and scholarly engagement. 1062 

The highest-rated indicator is presenting research at conferences and seminars (M = 1063 

4.220), highlighting a strong culture of academic dissemination. This is closely followed 1064 

by mentoring students in research (M = 4.144)) and publishing research outputs (M = 1065 

4.129, SD = 0.887), indicating solid involvement in academic scholarship. 1066 

Research also significantly informs training on research findings for teaching (M = 1067 

4.098)) and collaborative projects (M = 4.023), reflecting both individual and institutional 1068 

engagement in knowledge exchange. However, relatively lower means are observed in 1069 

mentorship of new researchers (M = 3.813), grant writing workshops (M = 3.823), and 1070 

peer review participation (M = 3.932), pointing to areas where support and participation 1071 

could be improved. 1072 

Training and Education has a comparable  which suggests general agreement with 1073 

some divergence, especially in mentorship programs and peer review (both above 0.9). 1074 

This could be due to differences in faculty rank or research experience. 1075 

In summary, faculty members' research is being effectively used in training and 1076 

educational initiatives, though increased focus on mentoring and research capacity-1077 

building is needed to maximize its impact. 1078 

Based on Table 4, the highest-rated indicator is "presenting research at conferences, 1079 

seminars, and workshops" (M = 4.22), which is interpreted as a Very High Extent. The 1080 

justification for this high level of engagement can be linked to the broader literature 1081 

emphasizing the importance of dissemination activities inacademic growth. According to 1082 

Davis, H., & Lord, S. (2021) , presenting research at scholarly forums enhances faculty 1083 

visibility, promotes scholarly collaboration, and is a key indicator of active research 1084 

engagement. Additionally, Jasani and Mckeown (2017) assert that conference 1085 

participation fosters professional development by providing opportunities for feedback 1086 

and networking, which could explain faculty's strong participation in these activities. 1087 

Conversely, the lowest-rated indicators are "mentorship programs among neophyte 1088 

research writers" (M = 3.813) and "grant writing workshops" (M = 3.823), both 1089 

categorized as high but relatively lower compared to other indicators. As per Li, H., & 1090 

Zhang, T. (2023 , mentorship programs are often limited by faculty workload, 1091 

institutional priorities, and resource availability, which may explain the slightly reduced 1092 

participation. Similarly, the somewhat lower mean for grant writing workshops may be 1093 

associated with a lack of institutional emphasis or support for research funding literacy, 1094 

as highlighted by Lee et al. (2018), who note that targeted training in grant proposal 1095 

development is essential but often underdeveloped in many academic settings. 1096 



 

 

 1097 

 1098 

Table 5 1099 

 1100 

Extent of Research Utilization in terms of Feedback and Mechanism 1101 

 1102 

Indicators Mean Description 

Faculty members are encouraged to engage 
in research for they can influence students, 
colleague in the university 

  

1. to join on university‘s poster exhibits, and 
give their evaluation. 

4.315 VHE 

2. to participate on university‘s research 
forums, and give their evaluation. 

4.371 VHE 

3. to join on professorial lectures, and give 
their evaluation. 

4.44 VHE 

4. to read the university‘s Newsletter 
(Taligham) and Journals (Gumalayong, 
Sinag, Bahandi) and give their 
evaluation. 

4.144 VHE 

5. to subscribe to university‘s posts online, 
particularly NDDU Research and 
Publication Center, and give their 
evaluation. 

4.142 VHE 

Overall 4.282 VHE 

Faculty members are encouraged to engage 
in research when 

  

1. support from Administrators and College 
Deans are specific, actionable, 
constructive and timely. 

4.303 VHE 

2. regular evaluation processes before, and 
after research proposal and final defense 
are established to assess faculty‘s 
research and provide constructive 
feedback by the Research Council. 

4.224 VHE 

3. valuable feedback during research 
proposal and final defense on research 

4.261 VHE 



 

 

quality, relevance, and impact are 
provided by the Research Council.  

4. the university offers mechanisms for 
faculty members to give feedback 
whether they need to undergo trainings, 
workshops, and conferences to help 
them develop their research skills and 
stay updated on best practices. 

4.075 VHE 

5. plagiarism check software is provided to 
promote academic integrity, and improve 
research quality. 

3.758 HE 

6. Intellectual Property (IP) policy is 
disseminated and implemented to 
determine its various types such as 
patents, trademarks, copyrights, trade 
secrets, and its application on a specific 
situation. 

3.873 HE 

7. Statistical Package for the Social 
Sciences (SPSS) is available for use and 
the faculty members are given workshop 
and training sessions by experienced 
researchers and statisticians. 

3.791 HE 

8. Ethics Review Committee (ERC) is 
established to evaluate research 
proposals, ensure ethical standards are 
met, and protect human participants. 

3.697 HE 

Overall 3.998  

Scale: 4.51-5.00 – Very High Extent; 3.51-4.50 – High Extent; 2.51-3.50 – 1103 

Moderate Extent; 1.51-2.50 – Less Extent; 1.00-1.50 – Least Extent 1104 

 1105 

Table 5 shows the extent of research utilization in terms of feedback and mechanisms, 1106 

with an overall mean of 4.282, interpreted as High Extent.  Faculty members are 1107 

strongly encouraged to engage in research through various platforms that allow them to 1108 

provide input and influence others within the university. 1109 

The highest-rated indicator is joining professorial lectures and givingevaluation (M = 1110 

4.440), suggesting a highly interactive and reflective academic culture. Participation in 1111 

research forum (M = 4.371) and poster exhibits (M = 4.315) also scored well, reflecting 1112 

active involvement in institutional research eventsas presented in Table 5, the highest 1113 

indicator is "to join on professorial lectures, and give their evaluation" with a mean of 1114 

4.440  This suggests that faculty members highly participate in and evaluate 1115 



 

 

professorial lectures, reflecting an academic culture that encourages interactive and 1116 

reflective engagement through formal presentations. The justification for this highest 1117 

score is likely due to the university‘s emphasis on fostering scholarly dialogue, 1118 

continuous professional development, and a tradition of peer evaluation, which 1119 

promotes active participation in academic events as a standard practice. 1120 

On the other hand, the lowest indicator is "plagiarism check software is provided to 1121 

promote academic integrity, and improve research quality" with a mean of 3.758  1122 

Although still rated within the High Extent category, this is the lowest among the 1123 

indicators, indicating comparatively less emphasis or perhaps challenges in fully 1124 

integrating technological tools for research integrity.  The justification for this lower score 1125 

could be attributed to limited access, training, or awareness about plagiarism detection 1126 

software among faculty, or possible resistance to adopting new integrity protocols. 1127 

 1128 

Reading the university‘s newsletter and journals (M = 4.144), along with subscribing to 1129 

NDDU Research and Publication Center posts (M = 4.142), were rated slightly lower but 1130 

still within high extent, pointing to good but improvable engagement with written 1131 

academic content. 1132 

The overall mean of faculty members are  encouraged in research was  3.998—also 1133 

HighExtent .The highest factor was support from administrators and deans (M = 4.303), 1134 

affirming the importance of leadership in fostering a strong research culture. 1135 

Constructive feedback during proposal and final defenses (M = 4.261, ) and 1136 

mechanisms for faculty development (M = 4.075) also contribute significantly. 1137 

However, lower scores are seen in use of plagiarism detection software (M = 3.758), IP 1138 

policy dissemination (M = 3.873), SPSS workshops (M = 3.791), and ethics 1139 

reviewmechanisms (M = 3.697), indicating areas needing improvement to further boost 1140 

faculty participation in ethical and quality research practices. 1141 

Feedback and Mechanism shows the most consistent responses among the five table 1142 

Faculty generally agree on the value of forums, exhibits, and newsletters for engaging in 1143 

research-related feedback. The relatively low SDs across indicators (e.g., 0.677 to 1144 

0.927) imply a well-internalized institutional culture of participation. 1145 

Faculty engagement in research is highly supported through institutional mechanisms 1146 

and participatory platforms. Leadership support, evaluation opportunities, and 1147 

interactive forums are key strengths, while technical and policy-related supports (like IP, 1148 

SPSS, ERC, and plagiarism tools) present opportunities for strategic enhancement. 1149 



 

 

These authors' works underpin many research models and can lend theoretical support 1150 

to discussions on research engagement, motivation, and behavior change in academic 1151 

settings. 1152 

Table 6 1153 

 1154 

Level of Faculty Engagement in Research Publication terms of Peer Review 1155 

Process and Participation 1156 

 1157 

Indicators Mean Description 

I am engaged in peer review process and 
research publication by/in 

  

1. providing detailed feedback, suggestions 
and criticisms to improve the quality and 
validity of a research paper for 
publication.  

3.143 M 

2. contributing to the decision-making 
process on the editorial board of a 
journal publication. 

2.714 M 

3. assessing the merit and feasibility of 
research proposals for funding,  

2.5 L 

4. guiding new faculty about it, and 
providing feedback and support.  

2.929 M 

5. organizing peer review processes, 
coordinating reviewer assignments, or 
leading editorial team/s.  

2.429 L 

6. local journals. 2.357 L 

7. National Index Refereed Journals. 2.143 L 

8. International Index Refereed Journals 
(e.g., Scopus, Web of Science, 
PubMed). 

2.786 M 

Overall 2.625  

Scale:4.51-5.00 – Very High; 3.51-4.50 – High; 2.51-3.50 – Moderate; 1.51-2.50 1158 

– Low; 1.00-1.50 – Very Low 1159 

Table 6 shows a Moderate Extent of faculty engagement in the peer review process, 1160 

with an overall mean of 2.625. While faculty are somewhat involved in providing 1161 

feedback to improve research quality (M = 3.143, ) and mentoring new researchers (M = 1162 

2.929, SD = 1.492), participation in more formal roles—such as editorial decision-1163 



 

 

making (M = 2.714), organizing peer review processes (M = 2.429), and evaluating 1164 

funding proposals (M = 2.5, )—remains limited. Engagement in national (M = 2.143,) 1165 

and international indexed journals (M = 2.786, ) is also relatively low. These findings 1166 

suggest that while peer review is recognized, structured support and training are 1167 

needed to increase faculty involvement in critical publication processes. 1168 

Level of faculty engagement in peer review process shows the highest variability across 1169 

all tables. This suggests that while some faculty are actively involved, many are not, 1170 

likely due to differences in experience, expertise, or institutional encouragement. 1171 

The results indicate that faculty engagement in the peer review process is moderate, 1172 

with notable variability across specific activities. The highest engagement was observed 1173 

in providing detailed feedback and suggestions to improve research quality (M = 3.143), 1174 

which aligns with Smith, J., & Lee, R. (2022). "The Craft of Research," emphasizing that 1175 

peer review often begins with critical feedback aimed at enhancing manuscript quality. 1176 

Their work underscores that faculty members are more likely to participate in feedback 1177 

activities due to their direct involvement in assessing research quality, which is seen as 1178 

a core scholarly responsibility. 1179 

Conversely, the lowest engagement was in evaluating research proposals for funding 1180 

(M = 2.5) and participation in organizing peer review processes (M = 2.429). This 1181 

suggests limited involvement in high-level editorial decision-making and formal review 1182 

roles. Such Davis, H., & Lord, S. (2021) who highlight that faculty often have limited 1183 

time and institutional support for administrative or decision-making roles in peer review, 1184 

especially in contexts where research workload and administrative responsibilities are 1185 

high. 1186 

The low participation in international indexed journals (M = 2.786) may be attributed to 1187 

systemic barriers such as limited access to international publication platforms or lack of 1188 

training, as discussed by Nguyen, T., & Tran, L. (2024). They argue that institutional 1189 

support, training, and recognition are critical for increasing faculty participation in global 1190 

scholarly review processes. 1191 

 1192 

Table 7 1193 

Level of Faculty Engagement in Research Publication terms of Author Reputation 1194 

 1195 

Indicators Mean Description 

Publishing high-quality research in reputable 
journals 

  

1. enhances my reputation and contributes 
to the advancement of knowledge in my 

3.786 H 



 

 

field. 

2. improves my reputation among a global 
audience by receiving number of 
citations. 

3.393 M 

3. expands my academic network in 
research collaboration. 

3.357 M 

4. boosts my reputation and expertise in my 
field by receiving recognition. 

3 M 

5. receives citations, boosting my academic 
standing. 

3.357 M 

6. get invitations to present my research at 
conferences, further expanding my 
reputation. 

3.25 M 

7. leads me to career advancement 
opportunities, such as promotions or 
leadership roles. 

3.393 M 

8. gives me a sense of accomplishment 
and pride. 

4.036 M 

Overall 3.446 M 

Scale:4.51-5.00 – Very High; 3.51-4.50 – High; 2.51-3.50 – Moderate; 1.51-2.50 1196 

– Low; 1.00-1.50 – Very Low 1197 

Table 7 indicates a Moderate to High Extent of engagement in publishing high-quality 1198 

research in reputable journals, with an overall mean of 3.446 and standard deviation of 1199 

1.117. Faculty acknowledge the personal and professional value of publishing, 1200 

particularly in terms of enhancing their reputation (M = 3.786,) and gaining a sense of 1201 

accomplishment (M = 4.036). However, indicators related to external validation—such 1202 

as receiving citations (M = 3.357), recognition (M = 3.0), or career advancement (M = 1203 

3.393)—scored lower. This suggests that while faculty are publishing, they may not yet 1204 

fully experience the broader impact on reputation and recognition, possibly due to 1205 

limited global visibility or indexing reach. 1206 

Level of faculty engagement in research publication in terms of their Reputation  as an 1207 

Author also shows high variability. Indicators such as citation  andrecognition  reveal 1208 

diverse faculty experiences in gaining academic visibility. This disparity may be 1209 

influenced by differing access to publication platforms or global academic networks. 1210 

The findings in Table 7 reveal that faculty engagement in publishing high-quality 1211 

research in reputable journals is characterized by a moderate to high overall level 1212 

(mean = 3.446), with notable variability across indicators. The highest-rated indicator, 1213 

"gives me a sense of accomplishment and pride" (M = 4.036), underscores the intrinsic 1214 

motivation and personal satisfaction that faculty derive from their publishing efforts. This 1215 

aligns with Mahbubur Rahman et al. (2025), who emphasize that personal pride and 1216 



 

 

achievement are significant drivers of research productivity and publication motivation 1217 

among academics. 1218 

On the other hand, the lowest-rated indicators—"receives citations, boosting my 1219 

academic standing" and "receives recognition" (both with M ≈ 3.357)—highlight that 1220 

external validation remains a challenge for faculty. This may reflect limited visibility or 1221 

indexing of their work in high-impact journals, consistent with Larivière et al. (2016), who 1222 

argue that citation impact and recognition are heavily dependent on publication venues, 1223 

indexing status, and the international reach of journals. 1224 

The high variability in responses  suggests that faculty experiences differ substantially 1225 

regarding external validation. Such disparities could be influenced by factors such as 1226 

access to publication platforms and participation in global academic networks, echoing 1227 

López-Rovira, T., Pons, D., &Surroca, J. (2020) assertion that visibility and indexing 1228 

significantly impact citation rates and academic recognition. 1229 

In summary, while faculty value the personal satisfaction derived from publishing, their 1230 

broader recognition and citation impact are comparatively lower, indicating a need for 1231 

institutional policies that enhance publication outreach and indexing in prominent 1232 

databases, thereby potentially increasing external validation and reputation. 1233 

 1234 

Table 8 1235 

 1236 

Level of Faculty Engagement in Research Publication terms of Research 1237 

Collaboration 1238 

 1239 

Indicators Mean Description 

Engaging in research collaboration   

1. allowed me to share knowledge, and 
expertise leading to more comprehensive 
research outcomes. 

4.071 H 

2. provided me opportunities to connect 
with peers from the institutions, fostering 
professional growth and potential future 
collaborations. 

4 H 

3. led me to learn more rigorous and robust 
research designs, methodologies, and 
findings. 

4.036 H 

4. helped me publish research more 4 H 



 

 

frequently, as the workload and 
responsibilities were shared among team 
members. 

5. provided me access resources, and 
funding that might not be available 
otherwise. 

3.643 H 

6. allowed me to combine different skills set 
and experiences to develop innovative 
solutions to complex problems. 

4 H 

7. enabled me to use interdisciplinary 
approaches leading to more holistic 
understanding of complex issues. 

3.929 H 

8. enabled me to be passionate about 
research and partnership. 

4.071 H 

Overall 3.969 HE 

Scale:4.51-5.00 – Very High; 3.51-4.50 – High; 2.51-3.50 – Moderate; 1.51-2.50 1240 

– Low; 1.00-1.50 – Very Low 1241 

 1242 

Table 8 reflects a High Extent of faculty engagement in research collaboration, with an 1243 

overall mean of 3.969. Faculty value collaboration for enabling the sharing of knowledge 1244 

(M = 4.071), building professional relationships (M = 4.0), and developing stronger 1245 

research designs (M = 4.036). Collaboration also supports more frequent publication 1246 

through shared responsibilities (M = 4.0) and encourages interdisciplinary and 1247 

innovative approaches (M = 3.929). However, access to additional funding through 1248 

collaboration (M = 3.643) was rated lower, indicating that while intellectual and 1249 

motivational benefits are high, resource support may not always follow. This 1250 

underscores the importance of institutional mechanisms to help faculty convert 1251 

collaborations into tangible support. 1252 

Level of faculty engagement in research publication in terms of ResearchCollaboration, 1253 

reflects more consistency. While variability still exists (e.g., funding access ), most other 1254 

indicators are below 1.0, suggesting that collaborative practices are more evenly 1255 

distributed and experienced across faculty members compared to peer review or 1256 

citation-related outcomes. 1257 

These standard deviations reveal where faculty experiences are aligned (such as in 1258 

awareness and collaboration) and where more support or institutional balancing is 1259 

needed (particularly in peer review participation and global academic impact). 1260 

 1261 

 1262 



 

 

Qualitative Findings 1263 

 1264 

Theme 1:  Institutional Incentives and Support for Research Engagement 1265 

This theme encompasses the various motivational and facilitating factors provided by 1266 

the institution to promote research activities among faculty. Faculty members recognize 1267 

that incentives such as research outputs serving for promotion, rewards for research 1268 

achievements, and recognition through awards serve as strong motivators. Additionally, 1269 

logistical support including access to essential research resources like databases (e.g., 1270 

ProQuest, Wiley), mentorship programs, and adequate facilities such as collaboration 1271 

spaces and laboratories are critical in enabling research productivity. The availability of 1272 

financial resources, such as higher monetary awards for sabbatical and research 1273 

grants, further incentivizes faculty participation in research endeavors. Overall, the 1274 

combination of tangible incentives, comprehensive logistical support, and adequate 1275 

financial resources fosters an environment conducive to active research engagement 1276 

among faculty members. 1277 

Faculty members consistently highlighted that incentives and logistical support play a 1278 

vital role in shaping their research experiences. Many expressed that the availability of 1279 

financial rewards, such as research grants and stipends, motivated them to pursue 1280 

more research activities. As one participant stated, ―The monetary incentives give me 1281 

the push to dedicate time to research, knowing that my efforts will be recognized and 1282 

rewarded‖ lines 29,30  (Participant 3). Moreover, logistical support, including access to 1283 

laboratory facilities, administrative assistance, and technical resources, was deemed 1284 

essential to facilitate smooth research processes. 1285 

Authors like Wuttaphan (2020) affirm that institutional support effectively fosters faculty 1286 

engagement by providing necessary resources, which in turn enhances research 1287 

productivity. The interviews reflected that when faculty perceive strong institutional 1288 

backing, their motivation to publish and utilize research findings increases. However, 1289 

some participants pointed out that such support is sometimes inconsistent, leading to 1290 

frustration and delays in research activities. 1291 

Furthermore, logistical challenges such as limited access to research tools and delays 1292 

in laboratory availability were cited as barriers that diminish research output. The 1293 

interplay of incentives and logistic support underscores the importance of 1294 

comprehensive institutional policies that promote a conducive research environment. 1295 

Effective support systems are therefore critical to sustain faculty motivation and improve 1296 

research dissemination outcomes. 1297 

 1298 



 

 

Theme 2: The Role of Monetary Rewards in Driving Research Engagement 1299 

This theme highlights the significance of financial incentives as a primary motivator for 1300 

faculty research activities. Faculty members perceive monetary rewards, such as higher 1301 

awards during sabbaticals and research grants, as powerful drivers that encourage 1302 

active participation in research and publication efforts. The availability of financial 1303 

benefits not only motivates faculty to pursue research initiatives but also influences their 1304 

commitment to scholarly activities, ultimately contributing to increased research 1305 

productivity within the institution. 1306 

Financial rewards emerged as a central motivator for research activity among faculty 1307 

members. Participants described that monetary benefits, including research grants, 1308 

honoraria for publications, and recognition  for conference presentations, foster a sense 1309 

of achievement and encourage continued engagement in research. ―Knowing that I will 1310 

be financially rewarded for my research efforts motivates me to publish more,” lines 96-1311 

97 shared Participant 6. 1312 

According to the literature, extrinsic motivation through monetary incentives is vital in 1313 

contexts where faculty faces competing demands such as heavy teaching loads (Mehta 1314 

et al., 2017). While intrinsic motivation remains important, many faculty highlighted that 1315 

monetary rewards serve as tangible recognition of their scholarly efforts. Some 1316 

discussed the challenge of balancing intrinsic motives like passion for inquiry with 1317 

external rewards, suggesting that combining both drives optimal research behavior. 1318 

However, a few participants expressed concern that over-emphasizing monetary 1319 

incentives might lead to superficial research pursuits solely aimed at rewards rather 1320 

than meaningful knowledge creation. They advocated for a balanced approach where 1321 

monetary incentives complement other motivational strategies. Overall, the interviews 1322 

underscore the role of financial motivation in sustaining faculty engagement in research 1323 

activities. 1324 

 1325 

Theme 3: Research Outputs as a Criterion for Ranking and Promotion 1326 

This theme emphasizes that faculty members recognize research outputs as essential 1327 

for their career advancement, particularly in relation to ranking and promotion within the 1328 

academic institution. The use of research productivity as a basis for promotion decisions 1329 

motivates faculty to engage more actively in research activities, viewing successful 1330 

publication and scholarly contributions as key factors that enhance their professional 1331 

standing and career progression. 1332 

Many faculty members linked their research publication efforts directly to career 1333 

advancement, including promotions and improved rankings. One faculty member noted, 1334 



 

 

“I can use my research output for ranking and  promotion, so I see it as a necessity 1335 

rather than a choice‖ lines 122-123 (Participant 5). This alignment of research with 1336 

career progression provides a compelling extrinsic motivation to publish and utilize 1337 

research findings. 1338 

Literature supports that institutional policies that tie research performance to promotion 1339 

criteria incentivize faculty to be more active in scholarly activities (Sayeed et al., 2024). 1340 

Participants shared that the prospect of recognition in terms of institutional ranking and 1341 

personal career development considerably influences their research behavior. However, 1342 

some expressed that this focus sometimes leads to quantity over quality, with an 1343 

emphasis on meeting publication metrics rather than advancing knowledge. 1344 

The interviews also revealed that ranking and promotion considerations foster a culture 1345 

of competition among faculty, which can stimulate increased research productivity. 1346 

Nonetheless, there is a need to balance such incentives with support for conducting 1347 

high-quality research to ensure that career advancement aligns with meaningful 1348 

scholarly contributions. These insights reinforce the importance of clear, fair policies that 1349 

reward genuine research efforts. 1350 

 1351 

 1352 

Theme 4: The Motivational and Fulfillment Aspects of Research Engagement 1353 

This theme captures the intrinsic and extrinsic rewards that faculty derive from engaging 1354 

in research. Faculty often perceive research as a rewarding endeavor that requires 1355 

perseverance and patience, which ultimately leads to personal and professional 1356 

fulfillment. The sense of achievement, recognition, and contribution to knowledge 1357 

motivates continued research engagement despite challenges, fostering a resilient 1358 

research culture. 1359 

Faculty experiences shared in the interviews also highlighted the intrinsic rewards 1360 

associated with research, such as personal fulfillment and a sense of perseverance. 1361 

Participants described the research journey as challenging yet rewarding. ―Even with 1362 

difficulties, seeing my work published gives me a deep sense of accomplishment,” I feel, 1363 

Im very much rewarded” lines 95-96  remarked Participant 1. 1364 

Researchers like Mehta et al. (2017) emphasize that intrinsic motivations, such as 1365 

passion for discovery and the pursuit of knowledge, sustain faculty despite the hurdles 1366 

faced during publication processes. Some participants recounted that continuous 1367 

perseverance, patience, and resilience are crucial qualities for overcoming challenges 1368 

like lengthy review procedures and rejection from journals. One respondent noted, 1369 



 

 

actually, ittakes  a lot of perseverance to publish , but finally, the acceptance was a great 1370 

boost”lines 41-42  (Participant 8). 1371 

This theme underscores that apart from external rewards, internal motivators 1372 

significantly influence faculty engagement. The sense of fulfillment derived from 1373 

overcoming obstacles and contributing to their field acts as a powerful driver for 1374 

sustained research efforts. Cultivating such intrinsic motivation can bolster long-term 1375 

research productivity and resilience among faculty members. 1376 

 1377 

Theme 5: The crucial role of Effective Time Management in Research Engagement 1378 

This theme emphasizes the importance of managing time effectively for successful 1379 

research participation. Faculty members recognize that balancing research activities 1380 

with teaching, administrative duties, and personal life requires strategic planning and 1381 

discipline. Proper time management enables researchers to allocate sufficient periods 1382 

for data collection, analysis, and writing, thereby enhancing productivity and sustaining 1383 

motivation,. 1384 

Time constraints emerged as a significant barrier in faculty research experiences. Many 1385 

interviewees emphasized that heavy teaching loads and administrative duties leave 1386 

limited time for research activities. Participant 2 stated, ―Balancing teaching, 1387 

administrative tasks, and research is challenging; I often work late into the night to finish 1388 

my manuscripts.”lines 31-32 1389 

The literature corroborates that inadequate time allocation hampers research 1390 

productivity, especially in institutions where research is not prioritized as part of faculty 1391 

responsibilities. According to Wuttaphan (2020), effective time management strategies 1392 

and institutional support in reducing non-research duties can improve research output. 1393 

Participants suggested that dedicated research hours and flexible schedules could 1394 

alleviate time-related pressures. 1395 

Some faculty also highlighted that better planning and delegation could help optimize 1396 

their research activities. The need for institutional policies that recognize research as a 1397 

priority and provide protected time for scholarly work is evident. Without effective time 1398 

management, sustaining high levels of research utilization and publication becomes 1399 

increasingly difficult. 1400 

 1401 

Theme 6:  Application of Research Outcomes in Educational Practice and Community  1402 

Engagement" 1403 



 

 

Many faculty participants expressed that applying research findings in their teaching 1404 

and community engagement enhances the relevance and impact of their work. One 1405 

participant shared, ―One of the research, I have conducted is on the health practices , 1406 

the result was cascaded to LGU in Sarangani” lines 47-49 (Participant 8). Others 1407 

emphasized that research outcomes have practical implications, benefiting local 1408 

communities and stakeholders. 1409 

Authors like Nykiel-Bailey (2025) highlight that integrating research into teaching not 1410 

only enriches learning experiences but also fosters a research-informed culture among 1411 

students. Faculty respondents also noted that disseminating research findings within the 1412 

community through forums or outreach programs enhances their visibility and societal 1413 

impact. 1414 

However, some acknowledged limited opportunities or institutional encouragement to 1415 

utilize research outputs beyond academic publications. Bridging the gap between 1416 

research and community application remains a challenge, suggesting the need for 1417 

policies that promote community outreach and active dissemination of research results. 1418 

 1419 

Theme 7: Intrinsic and Extrinsic Motivation 1420 

Participants underscored the importance of both intrinsic and extrinsic motivators in 1421 

shaping their research engagement. Intrinsically, many felt passionate about advancing 1422 

their field and contributing to societal development. Participant 9 remarked, I really love 1423 

research since high school, “The joy of discovery and making a difference keeps me 1424 

going.” lines 16-17. 1425 

Extrinsic motivators, such as recognition, awards, and career advancement, also 1426 

significantly influence behavior. Some expressed that external validation through 1427 

publication and conferences provided credibility and encouraged continued effort. 1428 

Literature by Sayeed et al. (2024) suggests that a combination of these motivations 1429 

yields sustained research productivity. 1430 

The interviews reflect that while intrinsic motivation fosters genuine interest and 1431 

perseverance, extrinsic rewards accelerate engagement, particularly in navigating 1432 

publication challenges. An optimal motivational balance can thus promote sustained and 1433 

meaningful research activity among faculty members. 1434 

 1435 

 1436 

 1437 



 

 

Theme  8 : Challenging Experiences During the Publication Process"  1438 

This theme encapsulates the various difficulties and obstacles that faculty members 1439 

encounter when attempting to publish their research work. Its significance includes 1440 

highlighting the hurdles faced, such as methodological revisions, peer review barriers, 1441 

rejection, publication delays, and resource constraints, which can impact faculty 1442 

motivation and research productivity. Recognizing these challenges is essential for 1443 

developing support mechanisms, training, and institutional policies that facilitate 1444 

smoother publication experiences, ultimately encouraging more active engagement in 1445 

scholarly dissemination. 1446 

Research publication was described as a challenging journey, often marked by lengthy 1447 

review processes, rejection, and the need for revisions. Participant 7 shared, One of the 1448 

challenges is the high cost of paying the publication especially the scopus index 1449 

journaland maybe rejection, but they push me to improve my work” lines 38-40― 1450 

(Participant 9). Many recounted multiple submissions before acceptance, which 1451 

required patience and resilience. 1452 

Authors such as Mehta et al. (2017) note that the peer review process can be both a 1453 

barrier and a learning opportunity. Faculty participants viewed these experiences as 1454 

integral to professional growth, emphasizing perseverance and the importance of 1455 

constructive feedback. Despite difficulties, many expressed that successful publication 1456 

provided a sense of achievement and validation. 1457 

The interviews also revealed that institutional support, such as mentorship and writing 1458 

workshops, could ease these challenges. Understanding these difficulties underscores 1459 

the need for policies that offer guidance and facilitate smoother publication pathways to 1460 

maintain motivation and research progress. 1461 

 1462 

Theme 9: Research Dissemination Program for Faculty 1463 

The existence of structured research dissemination programs was acknowledged as 1464 

beneficial, yet varied in implementation. Participants noted that organized colloquia, 1465 

workshops, and seminars helped share research findings, foster collaboration, and 1466 

motivate further research. One faculty member shared, ― kanangdapat my 1467 

announcement pagandahanyung awareness program na a tayresearch”  "That there 1468 

should be an announcement to improve the presentation of our awareness program that 1469 

includes our research," lines 215-221. Participant 4. 1470 

Research by Nykiel-Bailey (2025) emphasizes that active dissemination initiatives are 1471 

crucial in translating research into practice and enhancing faculty engagement. The 1472 

interviews revealed that some faculty expressed a desire for more systematic 1473 



 

 

dissemination programs, including international conferences and publications, to 1474 

increase visibility. 1475 

Additionally, faculty suggested integrating dissemination activities into institutional 1476 

policies, providing incentives for participation, and establishing dedicated funds. 1477 

Effective dissemination fosters academic recognition and societal impact, reinforcing the 1478 

value of research efforts. 1479 

Theme 10: Impact of Teaching Loads  1480 

High teaching loads were frequently cited as a hindrance to research productivity. 1481 

Faculty members felt that substantial instructional commitments limited the time and 1482 

energy available for research pursuits. Participant 10 remarked, “My heavy teaching 1483 

schedule leaves little room for research, which affects my output” (Participant 1484 

10).Literature supports that heavy teaching responsibilities often reduce faculty 1485 

members' capacity to engage in research activities. For instance, Reyes et al. (2023) 1486 

revealed that increased teaching loads significantly diminish research output and 1487 

engagement, as faculty are constrained by time and resource limitations imposed by 1488 

their instructional duties. 1489 

 Integration of  Quantitative and Qualitative Findings 1490 

 1491 

The purpose of this section is to explore and interpret the patterns, themes, and 1492 

discrepancies that emerge when synthesizing the quantitative and qualitative data 1493 

collected in this study. Meta-interference — the process of examining how various data 1494 

streams converge, diverge, and complement each other — provides a comprehensive 1495 

understanding of the phenomena under investigation: the extent of research utilization 1496 

and faculty engagement in research publication at Notre Dame of Dadiangas University 1497 

(NDDU). 1498 

Utilizing a convergent parallel mixed-methods design, the study captures both the 1499 

measurable and experiential dimensions of faculty research practices. Quantitative data 1500 

offer statistical evidence regarding perceptions, behaviors, and institutional support 1501 

structures, while qualitative narratives contextualize these findings, providing nuanced 1502 

insights into personal experiences, contextual barriers, and institutional culture. 1503 

 1504 

Convergence and Divergence  of Findings:  1505 

Institutional Support and Resources 1506 



 

 

One of the most significant areas of convergence is observed in the perception of 1507 

institutional support mechanisms, including incentives and access to research 1508 

resources. Quantitative data consistently reflect high ratings for the availability of 1509 

resources such as research incentives (Mean = 4.731), access to databases (Mean = 1510 

4.697), and opportunities for presenting research outputs (Mean = 4.433). These 1511 

measures, classified as "Very High" or "High," suggest that faculty perceive the 1512 

university‘s support infrastructure as quite robust. 1513 

Qualitative narratives reinforce this perception by faculty members acknowledging the 1514 

availability of these resources as facilitating their research activities. For example, 1515 

faculty expressed appreciation for the research incentives provided and highlighted the 1516 

importance of access to scientific databases like ProQuest, Wiley, and others, which 1517 

they utilize for their studies and publications. Many reported actively leveraging these 1518 

supports to complete research projects, enhance their manuscript quality, and prepare 1519 

for conference presentations. 1520 

Recognition and Dissemination Opportunities 1521 

Another convergence occurs around opportunities for presentation and publication. 1522 

Quantitative findings  show faculty's high engagement motivators include conference 1523 

presentation and publication in refereed journals. Qualitative data further emphasize 1524 

this, with faculty describing conference participation as a major goal for visibility and 1525 

academic growth. 1526 

Faculty narratives underscore an intrinsic motivation to contribute to scholarly 1527 

discourse, with some mentioning that these dissemination activities not only fulfill 1528 

personal or professional aspirations but also elevate the university‘s research profile. 1529 

The alignment between perceived support and individual motivation reflects a positive 1530 

institutional culture that fosters research dissemination. 1531 

Faculty Perception of Research Climate 1532 

Overall, the convergent findings suggest that the current research climate at NDDU is 1533 

perceived as conducive by faculty, with accessible resources, institutional incentives, 1534 

and dissemination avenues. This confluence indicates a strong foundation for sustained 1535 

research engagement if supports are maintained and further enhanced through targeted 1536 

interventions. 1537 

 1538 

Discrepancies Between Policy and Practice 1539 

Despite the positive perceptions, divergence emerges in the translation of institutional 1540 

policies into consistent faculty practice. Quantitative data depict faculty as highly 1541 



 

 

perceiving institutional support (e.g., access to databases, incentives). Still, qualitative 1542 

interviews reveal faculty often encounter challenges such as limited mentorship, 1543 

insufficient collaboration opportunities, that inhibit or delay research activities. 1544 

For instance, faculty described difficulties in accessing research funding or logistical 1545 

support needed to participate in national and international conferences despite 1546 

availability of opportunities and institutional encouragement. Other comments pointed to 1547 

the lack of structured mentorship programs, which would assist early-career 1548 

researchers in navigating the publication process or research project management. 1549 

This divergence indicates that while institutional policies are viewed positively, the 1550 

practical implementation—such as mentorship, timely funding, or collaborative 1551 

platforms—may not consistently meet faculty needs. This disconnect can be attributed 1552 

to gaps between policy formulation and its actual application, institutional resource 1553 

allocation, or faculty awareness and utilization of available supports. 1554 

Perceived Versus Actual Engagement in Research 1555 

Quantitative data suggest a high rate of faculty engagement in research activities, with 1556 

some faculty actively participating in publications and conference presentations. 1557 

However, qualitative insights reveal that some faculty perceive engagement as 1558 

somewhat superficial or constrained by external factors, like limited publication 1559 

acceptance due to high competition or language barriers. 1560 

A few faculty expressed concerns that institutional incentives, though generous on 1561 

paper, might not sufficiently motivate research productivity due to competing 1562 

responsibilities or perceived undervaluation of research compared to teaching duties. 1563 

Certain faculty members also expressed frustration over the slow peer review process, 1564 

which hampers timely dissemination. 1565 

These divergences highlight the importance of contextual factors influencing faculty 1566 

motivation and capacity, which may not be fully captured through quantitative 1567 

measurement alone. This indicates  that perceptions of engagement and actual 1568 

research productivity, while correlated, are affected by external pressures and 1569 

institutional culture that require careful attention. 1570 

 1571 

 1572 

Complementarity of Quantitative and Qualitative Data:  1573 

These themes complement and deepen the quantitative findings regarding research 1574 

activity levels. While the survey indicates high engagement and support, qualitative 1575 



 

 

narratives clarify that certain systemic barriers persist, limiting the full realization of 1576 

research potential. 1577 

Contextualizing Institutional Support 1578 

The qualitative data also elucidate contextual factors shaping faculty behavior, such as 1579 

cultural attitudes toward research, academic traditions, and peer influences. For 1580 

example, some faculty expressed that research is considered secondary to teaching, 1581 

which impacts motivation and prioritization. 1582 

Furthermore, qualitative insights reveal that faculty who have experienced successful 1583 

research endeavors often cite peer support, mentorship, and institutional recognition as 1584 

critical success factors, aligning with the quantitative emphasis on incentives and 1585 

access to resources. 1586 

Enhancing Policy Development and Implementation 1587 

This complementarity suggests that institutional policies need to be more than well-1588 

designed—they require effective implementation that considers faculty experiences. For 1589 

example, faculty suggestions for establishing mentorship programs or collaborative 1590 

research platforms are actionable insights that quantitative data alone cannot specify. 1591 

Integrating faculty narratives into policy dialogue can foster more responsive and 1592 

context-sensitive strategies, thus enhancing research culture and productivity. 1593 

 1594 

Implications  1595 

Contextual Factors and Institutional Culture 1596 

The divergence and complementarity between datasets demonstrate that research 1597 

utilization and faculty engagement are influenced by multiple intersecting factors, 1598 

including institutional culture, individual motivation, resource availability, and external 1599 

research environment. 1600 

Quantitative data suggest a generally positive perception of institutional support, but 1601 

qualitative narratives reveal nuanced challenges that can undermine research 1602 

productivity. For instance, if mentorship and collaborative opportunities are lacking, 1603 

even well-resourced faculty may struggle to progress in their research careers. 1604 

Addressing Barriers Through Targeted Interventions 1605 



 

 

Findings point to concrete ways to enhance research engagement: establishing 1606 

mentorship structures, providing targeted research training, reducing administrative 1607 

barriers, and fostering a collaborative culture. These interventions can bridge the gap 1608 

between policy intentions and practice. 1609 

Moreover, the importance of recognizing diverse faculty needs—such as language 1610 

training, publication support, and financial assistance—becomes evident through 1611 

qualitative insights. Addressing these issues holistically can yield more equitable 1612 

research opportunities. 1613 

Strengthening the Research Ecosystem 1614 

The evidence underscores that research initiatives should not be isolated efforts but 1615 

part of an integrated ecosystem that nurtures faculty throughout their research journey, 1616 

from capacity building to dissemination. Institutional policies should align more closely 1617 

with practical needs identified by faculty, utilizing feedback mechanisms that actively 1618 

incorporate qualitative insights. 1619 

 1620 

Limitations  1621 

While the integration of data provides valuable insights, the divergence between 1622 

perceptions and practices indicates areas for further exploration. Larger-scale studies 1623 

could examine whether these patterns hold across disciplines or faculty ranks. 1624 

Longitudinal research could determine how institutional interventions influence research 1625 

behavior over time. 1626 

Additional focus groups or participatory action research involving faculty could facilitate 1627 

more nuanced understanding and co-creation of solutions, fostering a research-1628 

supportive culture that directly addresses faculty needs. 1629 

 1630 

Conclusions 1631 

The meta-interference analysis reveals a nuanced landscape of research utilization and 1632 

faculty engagement at NDDU. While the findings exhibit notable convergence—1633 

particularly in perceived support, resource availability, and dissemination 1634 

opportunities—they also expose divergences that point to implementation gaps and 1635 

contextual barriers. 1636 

The complementarity between quantitative and qualitative data underscores the 1637 

importance of adopting an integrated approach to understanding complex research 1638 



 

 

behaviors. Institutional policies, while well-intentioned, must be attuned to ground 1639 

realities and faculty experiences to be truly effective. 1640 

In summay, the convergence confirms that the university has a promising foundation, 1641 

but the divergences and nuanced insights highlight the need for targeted, context-1642 

sensitive strategies to foster a vibrant and sustainable research culture. These 1643 

strategies should prioritize mentorship, resource optimization, collaborative networks, 1644 

and ongoing feedback mechanisms to realize the full potential of faculty research 1645 

endeavors. 1646 

 1647 

Joint Display of Quantitative and Qualitative Findings on Research Utilization and 1648 

Faculty Engagement in Publication 1649 

Research 

Aspect 

Quantitative 

Findings 
Qualitative Insights 

Interpretation / 

Integration 

Institutional 

Incentives 

Mean = 4.731 

(SD = 0.539) — 

Very High extent 

of research 

incentives 

provided 

Faculty described 

incentives as 

motivating, though 

some expressed a 

desire for more 

consistent 

recognition and 

tangible rewards. 

Quantitative data confirm 

a high level of 

institutional support; 

qualitative data suggest 

that while incentives are 

generally motivating, 

enhancing recognition 

could further boost 

engagement. 

Conference 

Presentations 

Mean = 4.433 

(SD = 0.821) — 

Very High 

opportunity for 

faculty to present 

research 

Faculty appreciated 

conference 

opportunities, citing 

them as vital for 

visibility and 

professional growth. 

Some indicated 

barriers like funding 

limitations. 

The high mean score 

aligns with faculty 

perceptions that 

conference presentation 

opportunities are 

supportive, but 

qualitative feedback 

reveals areas for 

infrastructure 

improvement (e.g., 

funding). 

Research 

Funding and 

Resources 

Not explicitly 

measured 

quantitatively but 

inferred from high 

scores in related 

Faculty reported 

challenges in 

accessing research 

grants and limited 

institutional research 

Quantitative scores 

suggest perceived 

support; qualitative data 

highlight resource 

limitations as barriers, 



 

 

Research 

Aspect 

Quantitative 

Findings 
Qualitative Insights 

Interpretation / 

Integration 

indicators funds, affecting their 

research output. 

emphasizing the need 

for institutional 

investment. 

Faculty 

Engagement 

in Publication 

Overall high 

engagement 

levels in 

publishing, with 

specific 

participation in 

peer review and 

collaboration 

Faculty expressed 

enthusiasm about 

publication but 

reported challenges 

such as publication 

costs, language 

barriers, and the 

need for mentorship. 

The overall positive 

quantitative engagement 

aligns with faculty 

motivation, but 

qualitative insights 

identify specific support 

mechanisms 

(mentorship, language 

editing) needed to 

increase publication 

rates. 

Research 

Culture and 

Environment 

Not directly 

measured but 

implied through 

indicators and 

scores 

Faculty highlighted 

the importance of a 

collaborative 

research 

environment, peer 

review quality, and 

institutional research 

culture. 

Although scores indicate 

a supportive 

environment, faculty 

perceptions emphasize 

ongoing cultural and 

infrastructural 

enhancements to sustain 

research vitality. 

 1650 

Conclusions 1651 

The integration of quantitative and qualitative data in this study provided a holistic view 1652 

of research utilization and faculty engagement. Quantitative findings demonstrated a 1653 

high level of perceived research utilization, supported by qualitative insights revealing 1654 

faculty motivations and contextual factors influencing research behaviors. 1655 

The convergence between datasets strengthened the validity of the results, while 1656 

divergences—such as discrepancies between perceived support and actual research 1657 

output—highlighted areas needing further attention. The mixed-method approach 1658 

effectively illuminated both measurable trends and intricate contextual realities, offering 1659 

a robust foundation for policy and strategic planning. 1660 

Recommendations 1661 

Based on the integrated findings, the following recommendations are proposed: 1662 



 

 

Enhance Incentive Structures: Continue and expand research incentives and 1663 

opportunities for faculty to present research at national and international forums. 1664 

Strengthen Faculty Training: Develop tailored training programs to address identified 1665 

barriers, such as research methodology and manuscript writing skills. 1666 

Improve Feedback and Support Mechanisms: Establish structured feedback channels 1667 

and mentorship programs to sustain research motivation and output. 1668 

Promote Collaborative Research: Encourage interdisciplinary and industry-academia 1669 

collaboration to diversify research fields and increase publication opportunities. 1670 

Conduct Further Longitudinal Studies: To assess the impact of interventions over time 1671 

on research utilization and faculty publication engagement. 1672 

 1673 

 1674 

Proposed Research Development Strategies 1675 

Strengthen Institutional Incentives and Support: Enhance institutional policies that 1676 

recognize research achievements, including promotion criteria, awards, and visible 1677 

recognition, to motivate faculty engagement in research activities , . 1678 

Promote Collaborative and Interdisciplinary Research: Encourage faculty collaborations 1679 

across disciplines to foster holistic insights, improve research productivity, and boost 1680 

publication frequency, supported by evidence on interdisciplinary research benefits . 1681 

Provide Targeted Training and Capacity-Building: Offer workshops and training 1682 

programs in grant writing, peer review, and research dissemination to build skills 1683 

essential for publication and active research participation , . 1684 

Implement Effective Time Management Programs: Develop institutional policies that 1685 

allocate protected research time, reduce administrative burdens, and promote flexible 1686 

schedules to address time constraints faced by faculty , . 1687 

Enhance Research Dissemination and Community Engagement: Facilitate platforms for 1688 

faculty to share research findings with wider audiences, including community outreach 1689 

programs and forums, to increase research visibility and societal impact . 1690 

Foster a Supportive Research Culture: Cultivate intrinsic motivation by emphasizing the 1691 

fulfillment derived from discovery and contribution to knowledge, alongside extrinsic 1692 

rewards, to sustain long-term engagement . 1693 



 

 

Improve Mentorship and Peer Review Participation: Develop mentorship programs and 1694 

recognize faculty involvement in peer review activities to expand research capacity and 1695 

contribution to scholarly dissemination . 1696 

 1697 

Content Objectives Persons Involved Success Indicators 

Strengthen 

Institutional 

Incentives 

Increase 

motivation 

through 

recognition, 

awards, and 

promotion criteria 

University 

administration, 

HR, Department 

heads 

Higher number of 

research outputs; 

increased faculty 

motivation and 

recognition awards 

granted 

Promote 

Collaborative and 

Interdisciplinary 

Research 

Foster cross-

disciplinary 

collaboration for 

innovative 

research and 

publication 

Faculty members, 

Department 

Chairs, Research 

Offices 

Growth in 

interdisciplinary 

projects; increased 

joint publications; 

diversity of research 

topics 

Provide Targeted 

Training and 

Capacity-Building 

Enhance skills in 

grant writing, peer 

review, 

dissemination 

Research 

Development 

Units, Senior 

Faculty, External 

Experts 

Participation rates in 

training programs; 

number of successful 

grant proposals 

submitted; improved 

publication quality 

Implement 

Effective Time 

Management 

Programs 

Allocate protected 

research time; 

reduce 

administrative 

load 

Faculty, 

Department 

Chairs, Human 

Resources 

Increased research 

hours; reduction in 

workload-related 

frustrations; higher 

publication rates 

Enhance 

Research 

Dissemination and 

Community 

Engagement 

Broaden research 

impact through 

forums, 

community 

outreach 

Faculty, Public 

Relations, 

Community 

Partners 

Number of 

dissemination events; 

citations and media 

coverage; community 

feedback on research 

relevance 

Foster a 

Supportive 

Research Culture 

Cultivate intrinsic 

motivation 

through 

recognition of 

effort and 

Faculty, 

Department 

Heads, Mentors 

Improved faculty 

survey scores on 

motivation; increased 

perseverance in 

research challenges 



 

 

Content Objectives Persons Involved Success Indicators 

perseverance 

Improve 

Mentorship and 

Peer Review 

Participation 

Expand faculty 

involvement in 

peer review and 

mentorship 

activities 

Senior 

Researchers, 

Research Office, 

Faculty 

Development 

Units 

Number of faculty 

engaged in peer 

review; mentorship 

program participation 

rates; peer review 

contributions in 

journals 
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