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Globally, school counseling programs vary in format and the extent to which 

they are implemented (Gysbers, Lapan, & Blair, 1999). Reviewed 

comprehensive school counseling programs, seemed to map out a holistic 

role for the school counselors. Hence, while emphasizing the significance of 

school counselors‟ time direct services to students with a broader perspective 

they also seem to recommend reaching out to the support communities of the 

students as well as services such as advocacy and research. Following this 

global tradition, the article evaluates the present role of the Sri Lankan 

school counselor based on global as well as local parameters and outlines 

potential role of school counselors for the future based on the needs of the Sri 

Lankan students and their support communities such as teachers, school 

administrators, parents and the community at large. The article also provides 

suggestions and recommendations to the policy makers, teacher educators 

and school counselors in the Sri Lankan milieu.  
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INTRODUCTION 
 

Large number of Sri Lankan students experience difficult situations and require solutions to challenging problems 

(Pathirana, 2014; De Zoysa, Rajapakse & Newcombe, 2004). Majority of the children in those difficult 

circumstances cannot think of solutions on their own to those problems. Moreover, the adults they interact with or 

friends they associate may not be able come up with workable/effective answers to the problems they experience. 

Therefore, they may require speaking to professionals who has the capacity to be non-judgmental and empathetic 

when addressing these issues. Hence, school counselors are in a unique position to provide services to children who 

display a typical behavior and children who experience difficult situations stemming from conflict within their 

varied embedded ecological spheres.   

 

Moreover, since school may also be perceived as a surrogate home by children they may often will share home 

conditions/problems/conflicts experienced at home with teachers and school counselors that they may not disclose to 

other adults with whom they come in contact. As a result, school personnel are the first to know or gain insights that 

something is not right in the child‟s world.  

 

Hence, there can be many advantages of aligning school counseling closely with the Sri Lankna educational 

initiatives. Especially given the current emphasis on school accountability and student performance, it is certainly 

prudent to note school counselors' many and unique contributions to student success (Green & Keys, 2001).  

 

Potential role of school counselors in Sri Lanka 

The aim of this articles is to present and discuss the potential role of the Sri Lankan school counselors in the context 

of Assessment; Consultation, Advocasy and Research. In doing so it accepts that the roles and responsibilities of the 

school counselors may vary due to  geographical variations, number and needs of students in the school, nature of 
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the school community. It also acknowledges that potential role of the school counselors may also be based on the 

perceptions of what school administrators think as appropriate.  

 

Moreover, the present article also believes that the Sri Lankan school counselors need to expand or change their 

roles in how they respond to student needs, from quasi therapists to relief teachers. Targeting students‟ academic 

struggles in isolation from external factors (e.g., issues occurring outside of school such as domestic violence) limits 

schools in addressing the struggling issues/ needs of the students and prevents from building on the assets of 

students and their communities. The article also is of the opinion that factors such as poor teacher quality, low 

morale, negative school climates (e.g., corporal punishment, expulsion of students), and limited family involvement 

cripple the capacity of schools to meet the vast needs of students. Further, research suggests that comprehensive, 

data-driven school counseling programs are more effective over disjointed, haphazard interventions for contributing 

to student outcomes such as student test scores, grades, school satisfaction and school climate and safety (Dimmit, 

2003; Lapan, Gysbers, & Petroski, 2001; Sink & Stroh, 2003). 

 

1. Assessment 

Cohen, Swerdlik, and Phillips (1996), defines psychological assessment as „„the gathering and integration of 

psychology-related data for the purpose of making a psychological evaluation, accomplished through the use of 

tools such as tests, interviews, case studies, behavioral observation, and specially designed apparatuses and 

measurement procedures‟‟ (p. 6). Since school counselors work with students, parents and staff to help determine 

their academic skills, learning aptitudes, social/ emotional skills, behavior issues, learning environments, and special 

education eligibility; assessment could be viewed as one of the fundamental potential role of the Sri Lankan school 

counselor.  

 

However, in the Sri Lankan context standardized psychological tests and assessments protocols have been a rare 

luxury available for an exceptionally few students. Even those assessments available were carried out using outdated 

„culture bias‟ assessment tools, developed elsewhere in the world. Hence, the present article recommends the policy 

makers to develop culture friendly psychological assessment tools, and train Sri Lankan school counselors to 

administer them under the mentorship of more experienced counselors who had completed supervised internships.  

The article also recommends the Ministry of education, National Institute of Education (NIE) and universities 

offering counselling and psychology courses to develop standardized psychological tests and check lists (e.g. risk 

assessment criteria), as well as developing good practices of conducting interviews/ focus groups. The article 

envisions such tests would help school counselors to identify academic as well as social emotional need/issues 

within students of diverse developmental milestones. It is also envisaged that such measures would pave the way to 

create national as well as regional norms of intelligence, achievement and aptitude of the Sri Lankan student 

population. 

 

2. Consultation 
The article is of the opinion that the school counselors must strategically tackle the educational, social and emotional 

challenges their students experience by engaging family, school and community members. The article is of the 

opinion such approaches would help close the achievement gap, strengthen the surrounding community and 

promotes psychosocial wellbeing within the students. In order to achieve this broad goal literature conveys that 

school counsellors require to identify the significance of including students, their families and teachers as well as 

school administration in school-based interventions (Holcomb-McCoy,2004) and partnering with the above 

mentioned sectors to create healthy school environments. 

 

This article prefers to explore the concept consultation as relevant to the Sri Lankan context, mapping out the role of 

the school counsellors employing the framework of culturally competent model presented by Lee (2001) which 

provide four primary levels of service, they are: providing support to students, providing services for parents and 

families, interventions with educators, and community involvement.  

 

2.1. Providing support to students 

The article is of the opinion that activities to provide support to students can be carried out in several ways as 

mentioned below. 
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2.1.1. Conducting prevention programs for students 

A growing global trend in the field of counselling is the focus on prevention instead of intervention (WHO, 2002). 

Though school counsellors may have interacted with the students only after some crisis had occurred, in the past; at 

present there is a global recognition shift in the role of school counsellors to intercede prior to any incidents and to 

become more proactive in developing and enacting school wide prevention plans.  

Therefore, the present article recommends conducting prevention programs on a regular basis for Sri Lankan 

students; as a potential role responsibility for the Sri Lankan counsellor. The article is also of the opinion that the 

school counselors need to prepare for this potential role by planning suitable prevention programs, 

collecting/developing resource materials and executing them in a manner developmentally/ geographically 

appropriate for their students. The article also endorses the value of reaching majority of the students in the school to 

participate in these preventive psycho-educational programs.  

The article also identifies the potential content of the prevention programs such as social skill training for students 

(e.g. acquiring attitudes, knowledge, and interpersonal skills to understand and respect themselves and others), 

preventing bullying in schools, conducting study skills programs, implementing programs to build positive 

connections between students and the rest of the school community, identifying potential learning difficulties of the 

students, and designing preventive programs for children at risk.  

The article is of the opinion that in prevention tolerance of diversity needs to be addressed as it is an important goal 

in a multicultural society as in Sri Lanka. The article recognizes that school counselors need to help all students to 

accept others regardless of sex, age, race, sexual orientation, culture, disability, or religious beliefs. While 

commending the considerable interest the Ministry of Education (Ministry of Education, 2013) has taken in peace 

education and harmony in Sri Lankan schools by setting up a sub branch of peace education; the article makes 

recommendation to the Ministryation to systematically train school counsellors to fulfil this potential role through 

structured training programs, workshops, internships and monitoring/supervision.   

2.1.2. Conducting intervention programs 

 Develop individualized solutions for learning and adjustment 

One of the important potential role of the Sri Lankan school counsellors, the present article foresee is to design and 

deliver comprehensive intervention programs that promote student achievements as well as their social emotional 

wellbeing. The present study believes that these programs need to be comprehensive in scope, preventive in design 

and developmental in nature.  

 

Traditionally, individual and group counselling approaches have been used as methods of intervention when dealing 

with student problems (Ministry of Education, 2013; Balasuriya, 2003; NIE, 2014) by the school counsellors in 

addition to approaches such parent–teacher conferences and referral to another professional (Holcomb-McCoy, 

2004). In the past, Sri Lanka school counsellors more or less seem to have followed one to one counselling approach 

when providing intervention for their students. In the above mentioned approaches, the student is identified as 

having the problem.  

 

However, the present article proposes ecological and sociocultural perspective for Sri Lankan school counsellors in 

order to provide an effective and lasting change within the school community. The article believes that 

thisperspective would remove barriers to academic and personal achievement within students. It also recommends 

that school counsellors should explore the interaction between home, school of the student and its impact on 

students‟ development before developing and providing interventions. Further, the article is of the opinion that once 

school counselors understand the impact of the ecological environment on student educational and mental health 

development, they would be in a unique position to create and promote policy that shifts the emphasis of 

interventions away from the student in their school environment to create collaborative interventions that „„envelops 

students, families, and the contexts in which they live, work, and play‟‟. 

 

 Develop and implement intervention strategies to address substance abuse issues 
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Substance abuse is an urgent and pressing issue which many Sri Lankan students struggle with, especially those 

studying in urban schools. Hence, it is proposed a potential role of the Sri Lankan school counsellors is to collect 

studying in urban schoos. Hence, it is proposed that another potential role for the Sri Lankan school counselor would 

be to collect data, comprehend the depth and breadth of the substance abuse problem in their school and 

develop/conduct suitable intervention strategies with the assistance of the substance abuse prevention section in the 

Ministry of education (Ministry of Education, 2013). 

 

 Develop and implement intervention strategies to address at-risk students 

Since school counselors are in a unique position to comprehend and be sensitive of working with at-risk and low-

socioeconomic (SES) students and their parents, the article identifies developing/ providing interventions for at-risk 

students and their families as one of the potential role of the Sri Lankan school counselors. 

  

Globally as well as locally schools are taking considerable initiatives to reach students who are identified as at risk 

of becoming future dropouts due to poverty, social/emotional issues, behaviour, teen pregnancies and/or academic 

problems (Ministry of Education, 2013). Growing body of research suggest that at-risk students have special needs 

that must be met for them to be successful in school (Sullivan & Bishop, 2005). Literature also convey that since 

school counsellors receive specialized training in comparison to teachers pertaining to working with at-risk 

populations they would be in a unique position to meet student  specific needs through the use of intervention and 

prevention strategies (Amatea & West-Olatunji, 2007). The article also believes that schools which utilize the school 

counselor‟s abilities to reach this at-risk population have a better chance of meeting school wide academic and 

behavioural goals. 

 

The article is also of the opinion that another extremely important potential role of the school counsellors is to work 

with other child psychosocial professionals such as child psychologists, paediatrician in the local hospital, probation 

officers, and psychosocial coordinators in order to identify parameters unique to their school, when developing and 

providing suitable interventions to at-risk students. Possible parameters could be mother migration to Middle East, 

domestic violence, poverty, death of a parent, single parent family, child in kinship care due to varied causes, 

parental unemployment/ terminal illness, and child abuse or prolonged absenteeism.  

 Develop and implement intervention strategies for students who have experienced abuse 

Given that Sri Lankan children and adolescents‟ spend a large amount of their time in school; teachers and school 

counsellors working in the field of education are in a unique position to contribute to child abuse and neglect 

detection and prevention. Hence, it could be said teachers and school counsellors have a unique role in child 

protection having far reaching influence because they are able to observe early signs of abuse, such as changes in 

behaviour or failure to develop typically. 

 

However, the cultural milieu of Sri Lanka, which spontaneously expects a child‟s obedience, seems to perceive 

corporal punishment as a common and usual disciplinary strategy (Jayaweera & Gunawardhna, 2010; de Silva, 

2007). It may explain the high prevalence of the corporal punishment (de Silva, 2007; de Silva, 2004) even though 

the government of Sri Lanka has banned the practice of it (Ministry of Education, 2008). Moreover, literature 

repeatedly conveys the adverse physical, and psychological effects of all forms of child abuse on children (Gershoff, 

2002; de Silva, 2004; de Soyza, Newcomb & Rajapakse, 2008) as well as its negative long term effects such as 

delinquency in adolescence, spousal & child abuse and crime outside the family (Straus, 1991). Though measures 

have been taken to create awareness to promote child protection knowledge among teachers and preschool teachers 

by the government and non-governmental organizations (Pathirana, 2008) the article recommends the importance of 

the potential role of the school counsellors in creating awareness, networking with child protection agencies and 

providing interventions to the students, their parents and teachers. Since the school counselor technically is the first 

to know when a student experiences abuse (physical, emotional and sexual), the article also proposes the Ministry of 

Education to develop guidelines of good practices for the school counsellors to follow during such reporting‟s and 

when providing psychosocial first aid/ interventions to their students. 

 

 Develop and implement crisis intervention strategies 
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Literature conveys that crisis interventions/ management as a continuous process being most effective when schools 

pre-determine an action plan, train staff to respond with correct intervention techniques, and navigates a seamless 

transition into crisis intervention and support mode (U.S Department of Education, 2003). Therefore, the article 

recommends planning and implementing crisis intervention strategies as the next potential role of the Sri Lankan 

school counsellor.  

 

In the past, Sri Lankan students have experienced natural as well as man-made disasters. Conflict which prevailed 

for almost three decades, Tsunami and its repercussions, floods, and land-slides are some disasters which have left 

Sri Lankan students physically, emotionally and economically vulnerable. They are further disadvantaged due to the 

fact that after almost all the disasters school have been converted into temporary crisis centers for refugees.  

 

Hence, following a crisis the article identifies a potential role of the school counselors is to promote interdisciplinary 

coordination among psychologists, probation officers, psychosocial coordinators, child rights officers, teachers, and 

administrative staff of the school. Moreover, the article recommends school counsellors to create student crisis 

support groups, immediately after a traumatic event enabling the students cope with intense feelings and assuring 

them that they are not alone. Moreover, the article also recommends the schools to make use of the school child 

protection committees established by the National Child Protection Authority (if they have already been established 

in the schools) or any other existing support group.  

 

The article being aware of the natural and man-made crisis experienced by Sri Lankan students and the inadequacy 

of the educational system to effectively handle them recommends that Ministry of Education also need to prepare 

and train the school counselors to handle crisis and provide adequate intervention if and when required.  

 

 

2.2. Providing support to teachers 

Another potential role that the article maps out for Sri Lankan school counselors is providing support to teachers. 

The article believes that school counselors can create a significant impact on the school teachers using the skills and 

knowledge that they have procured during their specialized trainings on counseling. They can impart services such 

as developing and maintaining peer support groups for teachers to discuss psychosocial issues that teachers as well 

as their students‟ experience. The article also recognizes the importance of regular meeting for such support groups 

to discuss topics including positive discipline, consequences and alternatives to corporal punishment, difficulties, 

working with at risk students, and teacher burn out/stress/anxiety. 

 

In this context, the article views the potential role of the school counselor as a facilitator/the group leader, 

coordinators and a focal point for scheduling meetings/forming networks. Moreover, the article also recommends 

the schools counselors to meet the teachers regularly, conduct one to one discussions, pertaining to each student in 

the class with special emphasis on at risk students. The duration of discussion could vary from student to student or 

the willingness, experiences and prior training of the teacher/s. The article assumes that some teachers would require 

more discussion time specially if they have a significant number of at-risk students in their classes. Again, it is 

proposed that school counselor need to function as the facilitator, of such meetings; providing feasible/applicable 

recommendations/interventions if and when required.  

 

2. 3. Providing support to families 

The article stresses the importance of providing support to families as a potential role of a Sri Lankan school 

counsellor. A well-prepared school counselor can provide services to both children and their families that can 

alleviate the stress that may affect students‟ performance in the classroom (Kraus, 1998). The article is also of the 

opinion that one of the most significant roles of the school counsellor should be to specifically target families 

through parent education from a counseling perspective. Parent Education programs can be described as one of the 

most cost-effective strategies for preventing juvenile delinquency and adult criminal behavior‟‟ (Haggerty, Fleming, 

Lonczak, Oxford, Harachi, & Catalano, 2002, p. 376). However, a major global barrier recognized to affect the 

efficacy of programming is the parental motivation to participate (Haggerty et al, 2002). Hence, the article 

recommends that Sri Lankan school counselors as well as the Ministry of Education should explore the possibility of 

developing and executing parental awareness/ education programs for students, especially those who are at risk for 

developing psychosocial problems or have already developed them. Further, the article suggests that parental 

recruiting for the proposed parent education program would be successful if they are to occur at the school level, 

based on class teachers‟ recommendations. 
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The article conveys that inclusion criteria should be flexible to allow parent/s of any student who demonstrates 

social and/or behavioral challenges to be eligible for a referral to the parenting education program. School could 

collaborate with universities or teacher training colleges in Sri Lanka to develop and conduct parent 

training/awareness programs, develop literature/resource materials, and provide resource personnel for these training 

programs. The articles also recommend that when such occasions arise the school counsellors could function as the 

coordinator of such events.  

 

In addition to educational literature about the parent education program, a one-page form/ take home letter could be 

sent to parents or caregivers assessing their preferences for topics to be addressed in such programs, their 

willingness to participate, and any barriers that might hinder their participation (Haggerty et al., 2002). It is also 

recommended that the university or teacher training college could be assigned the responsibility of developing 

resource materials and providing soft skills to the school counselors (i.e.to train the parents and develop resource 

materials if and when required). However, when developing the resources and training counselors the university or 

the teacher training college need to consider the needs of the each school community (i.e. nature, content, 

sensitivity, and the type of issues to be addressed). 

 

3. Research and Program Development 

Another fundamental potential role that the present article recommends for the Sri Lankan school counselors is to 

evaluate the effectiveness of the school counseling programs. The article envisions school counselors should analyse 

school counseling program data to determine their specific needs as well as the changed outcomes of the counseling 

programs (e.g. “how are the students are different as a result of the school counseling programs initiated and 

conducted?”). The article also proposes that school counselors can use this data to show the impact of the school 

counseling program on student achievement, attendance and behaviour. In addition, the school counselors could also 

use the analysed data to address the needs of all students at a preventative level, to guide future action to improve 

future results for all students; rather than just some students in a reactionary fashion, a recommendation also made 

by American School Counselor‟s Association (ASCA, 2004). The article also proposes that based on the student 

data interventions could also be developed which may include programs such as study skills and test-taking 

strategies, career and higher education planning, and anti-bullying prevention.  

 

The article believes that the Sri Lankan school counselors are in a unique position to collect all types of data (e.g., 

process data, program evaluation data, or school related variables), or use existing data (e.g., student attendance, 

report cards) to analyse whether current activities are meeting the needs of the students, specially the needs of the at 

risk, low achieving students and those from low-income backgrounds. Unfortunately, the author has experienced 

that Sri Lankan school counsellors often do not fulfil this role maybe due to inadequate training, confusion of their 

roles and responsibilities and at time due to the enormous workload.  

 

In order to fulfil their role as program evaluators the school counselors require training. Despite general global 

agreement about the need for more program evaluation training (Green & Keys, 2001; Paisley & McMahon, 2001), 

the information pertaining to the program evaluation training provided to the Sri Lankan school counsellors are  

limited. When reflecting on this issue, the author is of the opinion that the Ministry of Education has not allocated 

adequate funds or attention to this aspect and urgently requires to do so. Moreover, based on her experience as a 

trainer the author is of the opinion that program evaluation component of the school counseling training programs 

which comprise of three or four hour session is not realistic and is not sufficient to prepare school counselors to 

conduct sophisticated evaluation studies.  

 

The article offers two suggestions to address this gap. First and foremost, appraising the content and quality of the 

outcome evaluation component offered in the Sri Lankan school counselor training programs and offer required 

content if the present content and practical training is not found adequate. Second, offering short term feasible 

trainings/workshops to Sri Lankan school counsellors on documenting outcome evaluations.   

  

4. Advocacy 

Though it seems somewhat contradictory to write about the potential role of the school counselors‟ in the context of 

advocacy, the article identifies it as a significant factor due to several reasons. First, in certain circumstances such as 

offering data in support of program efficacy, school counselors can be described as fulfilling the roles of advocates 

for their work. Hence, based on this argument, one might go so far as to treat school counselor and advocate as 
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synonymous. In describing the work of a school counsellor operating in a development-in-context paradigm, Green 

and Keys (2001) essentially described a counsellor‟s work as advocacy, since school counselors are comparatively 

more focused on creating change in the student environment (e.g., classroom, school, family, neighbourhood of the 

students).   

 

Therefore, the article proposes that an important future potential role of the Sri Lankan school counsellors should 

also be to function as the school leaders and/or team builders in schools by working with teachers, administrators, 

librarians, and most importantly students and their parents; improving teaching/ learning and to advocating equal 

opportunity and contributing to a quality education for all students. The article is of the opinion that school 

counselors training would enable them to develop and promote positive relationships through which schools can 

establish collaborative learning communities that promote academic achievement and psychosocial wellbeing of the 

Sri Lankan students‟.  

 

The article is aware of the fact that the school counselors have been conspicuously absent from Sri Lankan 

educational reforms in the past and are often viewed as peripheral to the main function of schooling and academic 

achievement even today. Hence, the article recommends to the concerned authorities that efforts should be made to 

bring school counselors into the mainstream of education reforms.  

 

 Collaborating with the school principal 

As part of the principal‟s education team in the schools, the school counselor has a vital role to play in supporting 

academic achievement by acting as a proactive leader and advocate for student success (Capuzzi 1998; House and 

Martin 1998; Lee and Walz 1998). However, again the article is aware that in the past, Sri Lankan school 

counsellors and principals may not have traditionally viewed one another as partners within the educational system. 

However, the article proposes that they can be powerful allies for school reforms, focusing on helping students 

understand and meet more rigorous academic standards as well as achieve social emotional wellbeing. The present 

study envisions forming new attitudes pertaining to school counselors and principals joining forces for leadership 

and advocacy can positively affect a school‟s mission, its climate, and its students‟ ability to achieve academic 

success.  

 

 Collaborating with the schools’ special education teacher/s 

Since the roles and responsibilities of special education teachers and school counselors in the 21st century appear to 

be moving in similar directions, the article proposes they should work together, be advocates for each other. Both 

professions are experiencing a shift from the pull-out model of program delivery to one of collaboration and 

inclusion. Both are striving to provide more comprehensive programs that reach not only students with disabilities 

but all students. Both seem to be addressing concepts such as dependable settings, inclusion, developmental 

curriculum experiences, enrichment units, staff and family involvement, teaming, and alternative program delivery 

models. Hence, the article suggests that shifts would offer a window of opportunity for collaboration and 

consultation that benefits both types of professionals and the students they serve. 

 

 Collaborating with child mental health professionals 

Further, article also views collaborating with child mental health/ educational professionals as another potential 

advocate role of the Sri Lankan school counselors. Since many professionals, at present are working on adopting 

alternatives to traditional service delivery models, the article assumes that school counselors would be able to 

achieve harmonious work relationship with them. Collaborative consultation is one approach that may alleviate the 

pressures resulting from expanding workloads and scope of practice for both professions. In order to facilitate this 

collaborative model the article believes, evaluating and changing the school counselor training and creating 

awareness of their roles as advocates is essential.  

 

 Community collaborative programs 

Another potential advocate role recommended for the school counselor by the present article is to collaborate with 

the community agencies to support the social and emotional needs of school children (Adelman & Taylor, 1998; 

Anderson-Butcher & Ashton, 2004; Keys, Bemak, & Lockhart, 1998). Globally, this approach has been tried out 

with success and existing school–community collaborative programs include social skill groups, child abuse 
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prevention, planned parenthood, big brothers and big sisters, internships within the community, and various 

programs coordinated with policing services (Anderson-Butcher & Ashton, 1998).  

 

Hence, it is proposed that Sri Lankan school counselors need to participate as members of the educational team and 

use skills of leadership, advocacy and collaboration to promote systemic change as appropriate. Effective school 

counseling programs are a collaborative effort between the school counselor, parents and other educators to create 

an environment that promotes student achievement. 

 

Conclusions  
Hence, the present article recommends large scale potential roles for the Sri Lankan school counselors, in contrast to 

their present conventional and peripheral roles of being quasi-therapists and relief teachers. It also proposes a multi-

phasic career ladder designed to allow the school counselors to assume wider range of responsibilities and greater 

financial rewards when fulfilling these responsibilities in their recommended potential roles. It also proposes 

rewards/ remuneration/ promotions to school counselors if and when they acquire qualifications, attend on the job 

trainings, acquire more experience, design culturally feasible interventions to benefit students and conduct research.  

 

The article is also of the opinion that large scale changes maybe required to realise these potential roles and majority 

of the Sri Lankan school counselors may not feel prepared for it. However, some school counsellors working in the 

Sri Lankan context may already possess the skills needed and may already be engaging in roles, such as leader, 

collaborator, and advocate needed to create such collaborative partnerships. Therefore, the article recommends the 

Ministry of Education, Sri Lanka to conduct an audit pertaining to the current competencies of the Sri Lankan school 

counsellors and initiate measures to bridge this gap. 

 

However, article firmly believes that school counselors are ideally positioned within the schools to act as change 

agents and collaborative leaders to create relationships with school communities and families in the best interests of 

the students. Furthermore, literature conveys that when school counsellors perceive their role to be congruent with 

building school–family–community partnerships, they were more likely to be involved in promoting the wellbeing 

of the school community (Bryan & Holcomb-McCoy, 2010). Moreover, the article is aware that school counselor 

programs implemented in Sri Lanka lack continuity in their implementation, and school counselors require 

knowledge/ skill training pertaining to the importation of the national standards and how to make their services 

valuable, cohesive, and organized. 

 

Hence, this article acknowledges role of Sri Lankan school counselors as both given the context in which they work, 

(a) school counsellors primarily require to use their counseling (and other) skills towards the goals of enhancing the 

academic success and life career planning of all of their students, and (b) as the frontline mental health specialists in 

the schools, who thus must deal with the wide variety of societal issues confronting today's students and their 

families. However, the article also recommends, in accordance with global standards (ASCA, 2003; ASCA, 2004) 

that Sri Lankan school counsellors require a diverse set of skills and training to perform the proposed roles of 

advocates, catalysts, brokers, leaders, facilitators and systemic reformer in addition to their interventionist role to 

fruitfully effect school improvement and student achievement 

 

References 

Adelman, H. S., & Taylor, L. (1998). Reframing mental health in schools and expanding school reform. Educational 

Psychologist, 33, 135-152. 

 

American School Counselor Association (2004). ASCANational Standards for Students. Alexandria, VA: Author, 

Retrieved on 22
nd

 of March, 2015  

 

American School Counselor Association. (2003). The ASCA national model: A framework for school counseling 

programs. Alexandria, VA: Author. 

 

Amatea, E., & West-Olatunji, C. (2007). Joining the conversation about educating our poorest  children: Emerging 

leadership roles for school counselors in high-poverty schools. Professional School Counseling, 11(2), 81-89.  

 



 
ISSN 2320-5407                               International Journal of Advanced Research (2015), Volume 3, Issue 5, 609-618  

617 

 

Anderson-Butcher, D., & Ashton, D. (1998). Innovative models of collaboration to serve children, youth, families, 

and communties. Children and Schools 26(1), 39-53. 

 

Balasuriya, L., & Hughes, R (2003). Education and employment: Sri Lankan at the cross roads, Paper submitted for 

the 9th International conference on Sri Lanka Studies, 28th – 30th November 2003, Matara, Sri Lanka. 

 

Bryan, J.,& Holcomb-McCoy,C.(2010).Editorial introduction: Collaboration and partnerships with families and 

communities. Professional School Counseling, 14, ii-iv. 

 

Bryan, J., Moore-Thomas, C., Day-Vines, N. L., & Holcomb-McCoy, C. (2011). School counselors as social capital: 

The effects of high school college counseling on college application rates. Journal of Counseling & Development, 

89(2), 190-199. 

 

Capuzzi, D. (1998). Addressing the needs of at-risk youth: Early prevention and systemic intervention. In. C. C. Lee 

&  G. R. Walz (Eds.), Social action: A mandate for counselors (pp.99-116). Alexandria, Va.: American Counseling 

Association. 

 

 

Dimmitt, C. (2003). Transforming school counseling through collaboration and the use of data:A study of academic 

failure in high school. Professional School Counseling, 6, 340-349 

 

de Silva D.G.H. (2007). Children needing protection: experience from south Asia. Archives in Diseases in 

Childhood, 92, 931-934 doi:10.1136/adc.2006.101196 . Retrieved on 14th Augusts, 2011,  

 

de Silva, D. (2004). Do schools promote violence in Sri Lanka? Ceylon Medical Journal, 49 (1), 21-23. 

 

De Zoysa, P., Newcombe, P. A., & Rajapakse, L. (2008). Consequences of parental corporal punishment on 12-

year-old children in the Colombo district. Ceylon Medical Journal, 53, 7-9. 

 

De Zoysa, P., Rajapakse, L. & Newcombe, P. A. (2004). A personality profile of Sinhala speaking school children in 

Sri Lanka. Proceedings of the 60
th

 Annual Conference of the Sri Lanka Association for the Advancement of Science. 

Colombo, Sri Lanka. 

 

Gershoff, E. T.(2002). Corporal punishment by parents and associated child behaviors  and experiences: A 

metaanalytic and theoretical review. Psychological Bulletin,  128 (4), 539–579. 

Green, A., & Keys, S. (2001). Expanding the developmental school counseling paradigm: Meeting the needs of the 

21st century student. Professional School Counseling, 5(2), 84-96. 

Haggerty, K. P., Fleming, C. B., Lonczak, H. S., Oxford, M. L., Harachi, T. W., & Catalano, R. F. (2002). Predictors 

of participation in parenting workshops. The Journal of Primary Prevention, 22, 375-387. 

 

Holcomb-McCoy, C.  (2004).  Alienation: A concept for understanding low-income urban clients. Journal of 

Humanistic Education and Counseling Development, 43, 188-196. 

 

House, R. M., &  Martin, P.J. (1998). Advocating for better futures for all students: A new vision for school 

counselors. Education 119, 284-291. 

 

Jayaweera, S., & Gunawardena, C. (2010). Poverty and Education: A Study located in selected schools in Sri Lanka. 

Paper presented at the 10th Annual Symposium on Poverty Research in Sri Lanka - Session 3 - Children coping with 

crisis: the post conflict  perspective 

 

Keys, S. G., Bemak, F., Carpenter, S. L., & King-Sears, M. E. (1998). Collaborative consultant: A new role for 

counselors serving at-risk youths. Journal of Counseling and Development, 76, 123-133. 

 



 
ISSN 2320-5407                               International Journal of Advanced Research (2015), Volume 3, Issue 5, 609-618  

618 

 

Keys, S., Bemak, F., & Lockhart, E. J. (1998). Transforming school counseling to serve the mental health needs of 

at risk youth.Journal of Counseling & Development, 76, 381-388. 

 

Keys, S. G. (2000). Living the collaborative role: Voices from the field. Professional School Counseling, 3, 332-

339. 

 

Kraus, I., (1998). A fresh look at school counseling: A family-systems approach. Professional School Counseling, 4, 

12-17. 

 

Lapan, R. T., Gysbers, N. C., & Petroski, G. F. (2001). Helping seventh graders be safe and successful: A statewide 

study of the impact of comprehensive guidance and counseling programs. Journal of Counseling and Development, 

79, 320-330. 

 

Lee, C. (2001). Culturally responsive school counselors and programs: Addressing the needs of all students. 

Professional School Counseling, 4, 163-171. 

 

Paisley, P.O., & McMahon, H. G. (2001). School counseling for the twenty first century: Challenges and 

opportunities. Professional School Counseling 5, 106–115. 

 

Pathirana, B.D.D. (2014). Factors affecting psychosocial wellbeing of Sri Lankan adolescents, A research report 

submitted to Faculty of Arts, University of Peradeniya. 

 

Pathirana, B.D.D (2008). Investigating improvements of knowledge of Sri Lankan children who have participated in 

the “Be Safe!” child personal safety program. In. Peradeniya University Research Sessions. December, 2008. 

University of Peradeniya. 

 

Ministry of Education, Sri Lanka (2013). New Vision for Education and Milestones of Progress: Progress in 2012 

and Proposed Programmes in 2013, retrieved on 3
rd

 of August, 2014, from, 

http://www.moe.gov.lk/web/images/stories/publication/report_e.pdf 

  

 

Ministry of Education (2008). Indicators of the child friendly school initiatives in Sri Lanka, Retrieved from online 

on 13
th
 of September, 2013, from http://www.moe.gov.lk/web/images/stories/branchnews/indicators_e.pdf 

 

Nattional Institute of Education (2014). Guidance and Counselling Unit, Retrieved on 8
th
 of August, 2014 from, 

http://www.nie.lk/gcu/index.asp 

 

Sink, C. A., & Stroh, H. R. (2003). Raising achievement test scores of early elementary school students through 

comprehensive school counseling programs. Professional School Counseling, 6, 350. 

 

Steen, S., & Noguera, P. A. (2010). A broader and bolder approach to school reform: Expanded partnership roles for 

school counselors. Professional School Counseling, 14, 42-52 

 

Straus, M.A. (1991). Discipline and deviance: physical punishment of children and violence and other crime in 

adulthood. Social Problems, 38, 133-154. 

 

Sullivan, M. & Bishop, P. (2005). Disaffiliated boys: Perspectives on friendship and school success. Middle School 

Journal, 37(2), 22-30. 

 

U.S. Department of Education, Office of Safe and Drug-Free Schools, Practical Information on Crisis Planning: A 

Guide for Schools and Communities, Washington, D.C., 2003, Retrieved on 23
rd

 of March, 2015, from, 

http://www2.ed.gov/admins/lead/safety/emergencyplan/crisisplanning.pdf 

 

WHO (2002). Promotion and Prevention in Mental Health, Retrieved on 22
nd

 of March, 2015, from 

http://www.who.int/mental_health/media/en/545.pdf  

 

http://www.moe.gov.lk/web/images/stories/publication/report_e.pdf

