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The aim of this study is to examine the opinions of physical education 

teachers from both Government and private elementary and high 

schools on their own in-service training programmes. 1000 pyhsical 

education teachers in Kulgam district of Jammu Kashmir were selected 

for this study. The questionnaire was developed which include two 

parts were applied to the participants. Descriptive statistics was used 

for the data analysis. Analysis was performed by SPSS software. 

Findings, obtained during research, are as follows: There is an 

insufficiency in terms of providing the willing participation to the in-

service training programmes. Specific attention was directed to the 

translation of theoretical concepts into practical and applicable tools. 

There is a fundamental and principal insufficiency about the timing, 

conditions of the place and educational materials of the inservice 

training programmes. There are some problems about the trainers' 

proficiency of teaching the subjects and adult education. There is a 

insufficiency related to evaluation of programme and success in in-

service trainings in which physical education teachers participate. As a 

result there seems to be an insufficient level of in-service training 

activities for meeting the needs and expectations of physical education 

teachers. The in-service teacher training programme is a successful first 

step in improving the expertise of PE teachers to start and develop 

higher quality and more motivating assessment practices. Nevertheless, 

in order to generate durable change within daily PE practice, follow-up 

training sessions or counselling methods (e.g. through communities of 

practice) are essential to overcome implementation barriers. 

Development, adjustment and future directions for assessment are 

discussed 

 
Copy Right, IJAR, 2021,. All rights reserved. 

…………………………………………………………………………………………………….... 

Introduction:- 
Class management includes a wide variety of operations by the physical education teacher, such as taking into 

account the safety of the students when planning the lesson, taking attendance, distributing and collecting 

equipment, regrouping students and gaining their  

attention. Teacher is also responsible to ensure that time is not lost in the transition from one activity to another, 

during students’ entering and leaving the playground or gym, and during the demonstration of the skills or 

instruction provision (Olivia & Pawless, 2001). Time management is an important procedure in teaching physical 
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education in a learning oriented environment (Duke, 1979). However, ineffective time management can lead 

students to minimize active participation with subsequent negative impact on their attitudes towards physical 

activity (Silverman & Scrabis, 2004). Physical education management is defined as the time spent to organization 

and transition actions, throughout the lesson, and it has been related to student achievement and learning, and to 

teacher effectiveness as well (Siedentop, Herkovitz & Rink, 1984). 

 

Since quality PE is characterised by the mutually related fundamental dimensions of curricu- lum, pedagogy and 

assessment (Penney et al., 2009), PE programmes would certainly benefit from the development of continuing 

professional development (CPD) on the topic of assessment. 

 

Moreover, the way in which students are assessed can considerably affect students’ motivation to move and learn 

(Johnson et al., 2011; Maes et al., 2016), which is crucially important in the context of PE as it aims to stimulate 

students to adopt a physically active lifestyle. In order to address this issue, the present study, which is part of a 

larger research programme on student assessment and motivation in PE (STAM), aimed at systematically 

developing, providing and evaluating a pro-fessional in-service teacher training programme that focused not only on 

providing teachers with up-to-date knowledge and skills on assessment, but also specifically linked assessment to 

enhancing students’ motivation for physical education. 

 

Motivation and assessment in PE 

One theory that delineates how students’ motivation and related outcomes in PE are affected is self-determination 

theory (SDT; Deci and Ryan, 2000). SDT suggests that teachers can nurture students’ three basic psychological 

needs: the need for competence (the capacity to effectively interact with the environment), autonomy (experiencing 

a sense of volition and psychological freedom) and relatedness (experiencing connectedness and intimacy with 

others) in PE by teaching in a well-structured, autonomy-supportive and relatedness-supportive way (Ntoumanis, 

2001; Ryan and Deci, 2007; Van den Berghe et al., 2012). As a consequence, various favourable out- comes could 

be expected from students in whom these needs are supported, such as better skill development, better quality 

motivation to be physically active both within (Aelterman et al., 2012) and outside the context of PE (Haerens et al., 

2010) and higher intentions to be physically active outside the classroom (Cheon et al., 2012; Van den Berghe et al., 

2012). On the other hand, frustrating these basic psychological needs (i.e. through controlling teaching styles) has 

been found to diminish student motivation in PE (De Meyer et al., 2014; Haerens et al., 2015). In particular, 

assessment risks undermining students’ needs. For instance, traditional grading practices in PE are often employed 

as ‘a point-in-time grading’ (Hay, 2006; Hay and Penney, 2009). As a result, these moments of assessment are 

perceived by students as either pass or fail, rendering it a moment of high stakes assessment, which could lead to 

feelings of anxiety and incompetence in (less skilled) students (Krijgsman et al., 2016; Maes et al., 2016). In 

addition, student performances are often compared to standardised norms or to the performances of classmates 

(Johnson et al., 2011), which could also be especially detrimental for feelings of competence of locomotory less 

gifted students (Beltran-Carrillo et al., 2012). Furthermore, students are rarely involved in the assessment process 

(Borghouts et al., 2016), thereby decreasing feelings of autonomy in PE. Feelings of relatedness are possibly 

frustrated through assessment situations that are emotionally unsafe (e.g. performing a somersault in front of the 

class, or being assessed on a group dance while the rest of the class watches). 

 

Fortunately, assessment in PE also provides promising possibilities for increasing students’ basic psychological 

needs. Such practices, however, are rarely deliberately employed (Georgakis and Wilson, 2012; Hay, 2006). By 

adopting the principles of Assessment for Learning (AfL) (Black and Wiliam, 2009; Hay, 2006; Wiliam, 2011), for 

instance by integrating feed-up, feedback and feed forward in lessons, teachers can provide more structure to the 

students (Hattie and Timperley, 2007), which has been related to increased feelings of competence (Jang et al., 

2010). Feed-up implies that the learning objectives, assessment methods and criteria have been com- municated and 

are clear to students at the beginning of a unit, semester, etc. Feedback then informs students on what progress they 

have made in their learning process. Subsequently, feed forward shows students what further improvements need to 

be made to advance their progress towards the desired learning outcomes. Additionally, feelings of competence can 

be enhanced by taking into account student differences through differentiation in the assessment (e.g. by using 

adaptive assessment methods). 

 

Furthermore, since student involvement and provision of choice are generally low within current assessment 

practices (Borghouts et al., 2016) it is assumed that feelings of autonomy can be enhanced by allowing and 

stimulating a more active role in the planning and delivery of assess- ment. One way to actively involve students in 
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the assessment process is through peer- and self- assessment (Black and Wiliam, 2009). Through peer- and self-

assessment students become owners of their own learning, which has been related to increased autonomous 

motivation (Black and Wiliam, 2009) and increased self-regulation and achievement (Harris and Brown, 2013). 

Another approach could be to involve students within the construction of the assessment criteria or the moment of 

assessment. Furthermore, to positively impact on students’ feelings of relatedness it seems beneficial to try and 

provide an emotionally safe assessment environment (e.g. not being assessed in front of the whole class. 

 

Methods:- 
Recently, Aelterman et al. (2013) have proposed a framework that allows for the systematic development of theory-

based CPD programmes in PE. In our study we adopted a similar iterative 

 

Research design of provision, evaluation and revision, while closely collaborating with PE teachers in the field. 

1000 pyhsical education teachers in Kulgam district of Jammu Kashmir were selected for this study. The 

questionnaire was developed which include two parts were applied to the participants. Descriptive statistics was 

used for the data analysis. Analysis was performed by SPSS software. Findings, obtained during research, are as 

follows: There is an insufficiency in terms of providing the willing participation to the in-service training 

programmes. There is a fundamental and principal insufficiency about the timing, conditions of the place and 

educational materials of the inservice training programmes. 

 

Results:- 
In order to provide a comprehensive view, questionnaire and focus group results will be alternately described. 

Overall, participants highly valued the training programme, with an average rating of 8.2 (+0.56) on a 10-point scale 

that did not significantly change across the three training sessions. 

 

Focus group data revealed that participants acknowledged the difficulties surrounding assessment practices as well 

as a perceived inability to make meaningful changes. However, the programme provided them with much food for 

thought and was deemed a good starting point to begin to make alterations in their daily PE practice. 

 

In particular, teachers appreciated the theoretical depth that was provided while the practical application within the 

context of PE always remained at the forefront. The various sections of the training programme are evaluated in 

more detail below. 

 

Theoretical section 

Participants expressed their enthusiasm about the discussion as a starting point for the training programme. They 

immediately felt immersed in the topic, which prompted them to critically review their own assessment practices. 

For some participants this process already started after completing the preceding questionnaire that led up to the 

discussion.  

 

Scores on the theoretical section were generally high and did not significantly change across the three training 

sessions. One exception was essentiality, which consistently scored somewhat lower than the other aspects of 

appreciation during all training sessions. Focus group data from the first training session further revealed that some 

participants found the theory, especially SDT, to be quite complex, which they related in part to the fact that it was 

new for them. For example, since SDT consists of various sub-theories, such as basic needs theory and cognitive 

evaluation theory (Ryan and Deci, 2000), some participants had trouble understanding the relation- ships between 

concepts such as basic needs and motivational quality. Despite our attempt to enhance the practicality and 

applicability of SDT in a PE context in the two following training sessions, by using more and better PE-related 

examples, essentiality scores did not significantly improve over time. Interestingly, focus group data revealed that 

teachers were unaware of some important goals as stated in the national curriculum, such as adapting assessment to 

the abilities of the student and taking supporting skills into account in the assessment (e.g. organising, refereeing and 

coaching). 

 

Practical section 

Participants were generally very positive about the practical assignments that took place in the gymnasium. All 

aspects scored >4 on a five-point Likert scale except for innovation, which scored a little below 4. Scores did not 

significantly change over the course of the three training sessions. Essentiality even scored >4.5 over all three 
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training sessions, indicating that participants highly valued the practical application of theoretical concepts on 

assessment and motivation. The MAMC toolbox was also well received, with participants especially praising the 

conversion of important theoretical constructs into daily PE practice, insights for implementation as well as the 

flexibility to employ the instrument within various PE subjects.  Participants found the first practical assignment 

(adapting an existing assessment situation) useful and instructive and indicated that the four assessment situations in 

the gymnasium closely resembled the difficulties they experienced in their own teaching practice. Presenting and 

discussing the findings of each group afterwards and receiving feedback from the trainers were also deemed 

insightful, although some participants wanted to spend more time on the group discussion afterwards. 

 

Generally, participants favoured ending the training programme while reflecting on its content with their direct 

colleagues. However, time constraints, especially in the third training session, kept them from coming to a well 

thought out and coherent consensus. It was also mentioned that discussing changes with only two to four member of 

the PE department present was not as effective as it could be. 

 

In addition, although the PE teachers found the training programme to be an excellent starting point, they also 

pointed out that they needed extended guidance when making changes at their schools. Suggestions were made for a 

longer training programme, follow-up training sessions and continual coaching. 

 

Discussion:- 
A challenge within assessment is to nurture rather than frustrate students’ needs for competence, autonomy and 

relatedness (Krijgsman et al., 2016; Maes et al., 2016). In addition, assessment has been identified to be amongst the 

most challenging aspects within the PE profession (Lo´pez-Pastor et al., 2012). In an attempt to address these issues 

we systematically developed, provided and evaluated a professional in-service teacher training programme that 

focused not only on providing teachers with up-to-date knowledge and skills on assessment, but also specifically 

linked assessment to enhancing students’ basic psychological needs. Given the need for professional development 

programmes to bridge the gap between contemporary educational research and the daily practice of teaching 

(Vanderlinde and Van Braak, 2010), the training programme was systematically developed in close collaboration 

with PE teachers. 

 

Conclusions:- 
From the study it was concluded that there is a fundamental and principal insufficiency about the timing, conditions 

of the place and educational materials of the inservice training programmes. There are some problems about the 

trainers' proficiency of teaching the subjects and adult education. There is a insufficiency related to evaluation of 

programme and success in in-service trainings in which physical education teachers participate. As a result there 

seems to be an insufficient level of in-service training activities for meeting the needs and expectations of physical 

education teachers. 

 

The in-service teacher training programme is a successful first step in improving the expertise of PE teachers to start 

and develop higher quality and more motivating assessment practices. Nevertheless, in order to generate durable 

change within daily PE practice, follow-up training sessions or counselling methods (e.g. through communities of 

practice) are essential to overcome implementation barriers. The training programme in this study could be an 

important first step to improving PE teachers’ expertise on motivating assessment practices. 
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