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Insinuations suggest that prolonged academic break occasioned by the 

dreaded coronavirus pandemic may have impacted student's 

participation in schoolwork activities, especially at the secondary 

education level in Nigeria.  The current study aimed to determine the 

variation in students' schoolwork engagement based on the long Covid-

19 break. Two hundred and four students randomly pooled from 

secondary schools in Kogi State, Nigeria, participated in the study. The 

participants completed a self-report measure of schoolwork 

engagement inventory originally developed by Salmela-Aro and 

Upadaya (2012). A simple regression analysis was conducted on the 

data. The result revealed a positive interaction between prolonged 

academic break and schoolwork engagement. Findings, implications, 

and conclusions are discussed. 
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Introduction:- 
Over the years, there has been a constant disruption in the education calendar in the Nigerian school system 

occasioned by incessant industrial actions between management and the labor unions. The effect of academic strikes 

in Nigeria's education system is well documented (Adavbiele, 2015; Bamigboye & Adeyemi, 2016; Davies et al., 

2016; Ibrahim, 2015; Offem et al., 2018; Ohiwerei & Onimawo, 2016; Orok-Duke et al., 2016; Suleiman et al., 

2019; Ugar, 2018). However, the recent pause in the school system caused by the deadly coronavirus disease seems 

unprecedented. The disease believed to originate from the Republic of China was referred to as Covid-19 and 

became a pandemic due to its rapid spread (Dhall & Singh, 2020). Thus, the advent of the virus made the world 

motionless. The rapid spread of the Covid-19 led to an unprecedented socioeconomic crisis(Béland et al., 2020; 

Dani & Menéndez, 2020; Gratz et al., 2020; Hashemi-Shahri et al., 2020; Abel & Gietel-Basten, 2020; Luis et al., 

2020; Mishra et al., 2020; Pak et al., 2020; Safonov & Borshch, 2020; Schubert, 2020). It also created substantial 

personal and public health complications (Hancher-Rauch et al., 2021). The World Health Organization categorized 

the Covid-19 virus as a communicable disease based on its characteristics, including rapid infestation (Chaurasia & 

Pal, 2020). The mortality rate progressed from hundreds in its earlier stage to millions in few weeks (Bone et al., 

2020; Karim & Chen, 2021; Krieger et al., 2020; Rubino et al., 2020). The coronavirus pandemic took an 

overwhelming toll on human life and raised considerable concern about its impact on mental health (El-Zoghby et 

al., 2020; Goyal & Selix, 2021; Haider et al., 2020; Mancini, 2020; Nearchou et al., 2020; Octavius et al., 2020). 

The sustained stay at home harmed the mental well-being of most people, with students taking their share of the 

situation.  

 

The pandemic greatly affected the education systems of many countries (Adebisi et al., 2020; Almazova et al., 2020; 

Balakrishnan, 2020; Ifijeh& Yusuf, 2020; Leacock &Warrican, 2020; Oyediran et al., 2020; Stepanović, 2020). 
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Consequently, the Global Education Monitoring Report (2020) reported that about one billion students across over 

188 nations globally were reported to have been affected by the closure of schools in response to the increased 

spread of the virus. The Covid-19 pandemic disrupted students' academic activities in different ways, including their 

level of study and the point they ought to have reached in their programs (Daniel, 2020). Indeed, more research is 

needed for in-depth knowledge of the adverse effects of the virus students.  

 

The widespread coronavirus pandemic prompted numerous measures aimed to mitigate its spread and impact. One 

of the widely adopted measures was movement restriction. In this regard, Nigeria's government recommended a 

nationwide closure of educational institutions across all levels in alignment with the globally accepted measure of 

movement restrictions (Lawal et al., 2020; Oladipo et al., 2020). Although the educational institutions massively 

employed e-learning in an attempt to reach their students while at home. The online learning method proved to be 

helpful during the period. However, there was a concern about student's readiness to embrace online learning in 

Nigeria. Equally, Nwagwu (2020) stated that an assessment of student's willingness to adapt to online learning 

modules indicated a broad uncertainty among the instructors about the student's readiness and knowledge of e-

learning. Also, the IT and web skills of the student were issues of concern relating to e-learning.  Extensive literature 

has linked the challenges of digital learning in Nigeria to unstable power supply, high internet subscription costs, 

inadequate internet access, and other factors (Adanikin et al., 2020; Ebelogu et al., 2021; Hassan et al., 2021; 

Igbokwe et al., 2020; Kola & Opeyemi, 2020; Philomina et al., 2020). Also, research revealed that technology-

related factors (ease of use, speed accessibility, and service delivery) are of concern when thinking of e-learning. 

Accordingly, Eze et al. (2020) stated that organizational, environmental, and impact-related factors, such as training 

support and diversity, user's attitudes, learning experience, skill development, academic performance, including the 

degree of engagement, are likely to influence the students' adoption of e-learning facilities. The challenges 

associated with the adoption and utilization of e-learning in the Nigeria context is well documented (Aboderin, 

2015; Adeyeye, 2019; Ajadi et al., 2008; Ali, 2014; Bugi, 2012; Folorunso et al., 2006; Kamba, 2009; Kuliya & 

Usman, 2021; Nwegbu et al., 2011; Odunayo & Izu, 2013). Similarly, the National Universities Commission (NUC) 

warned that the country might not fully adopt digital learning as an alternative teaching method due to infrastructure, 

power, and internet access (Umeh, 2020). Perhaps, many learners were disadvantaged in this regard. Thus, they 

spent the entire lockdown period in activities other than education. This extended stay at home without academic-

related exercise could negatively impact their interest, motivation, and memory, including academic regression. 

 

As used in this study, schoolwork engagement refers to the duration committed towards school-related activities that 

contribute to the desired outcomes (Hu et al., 2007). Schoolwork engagement entails learner's cognitive, affective, 

and behavioral responses to in-class and out-of-class activities (Fredricks et al., 2004; Gunuc, 2014). The concept of 

schoolwork engagement is widely viewed as a multidimensional construct relating to completing homework and 

taking part in classroom responsibilities, affective demand such as school connectedness and mates collaborations, 

and behavioral activities like class attendance and extracurricular participation (Appleton et al., 2006; Fredricks et 

al., 2004; Jimerson et al., 2003). Schoolwork engagement is currently gaining research and policy attention because 

it presents a pathway to addressing familiar student's challenges, including boredom and isolation, poor 

performance, and a high dropout rate. Thus, understanding schoolwork engagement offers several benefits for 

research and practice (Fredricks et al., 2004). Research focusing on schoolwork engagement suggests that 

participation in academic activities demands motivation, vigor, and dedication to classwork  (Salmela-Aro et al., 

2009; Salmela-Aro & Upadaya, 2012; Schaufeli et al., 2002). Thus, motivation denotes the drive characterized by a 

high level of energy and zeal towards learning. 

 

On the other hand, vigor represents the willingness to devote oneself to studies, including mental flexibility. 

Accordingly, dedication is demonstrated in a favorable cognitive attitude towards studying in general, including 

interest in academic work and encouragement, passion, and the ability to confront academic challenges (Salmela-

Aro & Upadaya, 2014). Stefansson et al. (2016) noted that behavioral engagement in school had measured academic 

achievement. Students' schoolwork engagement increases the motivational framework for better educational 

participation  (Deci & Ryan, 2000), plus it prepares the students to confront related academic difficulties (Skinner & 

Pitzer, 2012). 

 

The Present Study 

The prolonged academic disruption following the outbreak of the Covid-19 pandemic triggered a broad concern that 

many students may be disengaged from their various schoolwork demands. Perhaps intimations suggest that 

students' dedication to their schoolwork is implicated in improved academic outcomes (Abubakr, 2018; Dogan, 
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2015; Lee, 2014; Odu, 2020; Valle et al., 2016; Wonglorsaichon et al., 2014). Conversely, student's inability to fully 

engage in schoolwork activities could undermine their academic achievement (Enwereuzor et al., 2016). An 

observation of secondary school students suggests that the motivation to copy notes and complete homework has 

declined, probably due to the more extended stay-at-home period.  Regarding the importance of schoolwork 

engagement in students' academic achievement, research has explored different variables that could contribute to the 

variation in schoolwork engagement, for example, intrinsic motivation, teacher behaviors, teaching practices, and 

perfectionism (Assor et al., 2002; Lavrijsen et al., 2021; McKellar et al., 2020; Shih, 2012). However, research must 

explore different relevant variables capable of impacting schoolwork engagement continuously. Thus, the present 

study is aimed to determine schoolwork engagement based on the prolonged lockdown. 

 

Research hypothesis 

It is hypothesized that there will be a relationship between the Covid-19 prolonged academic lockdown and 

schoolwork engagement among secondary school students in the post-Covid-19 classroom.  

 

Method:- 
Secondary school students within the Kogi State, Nigeria, constituted the study's population. Two hundred and 

sixteen secondary school students comprising males and females from junior and senior classes were randomly 

pooled from public and private secondary schools in the state. The students were approached with the assistant of 

school teachers and research assistants. The purpose of the study was described to the participant, and they were 

informed that participation is voluntary and no harm is associated with the study. Two hundred and sixteen copies of 

the study instrument were distributed, and the students were urged to complete the questions accordingly following a 

brief explanation of the items. The questionnaires were collected on the spot. However, it was observed that 12 

copies of the questionnaires were incorrectly filled, and thus they were discarded. In all, the 204 correctly completed 

questionnaires were subjected to statistical analysis. The study adopted a correlational design.   

 

Measures:- 
Schoolwork engagement was measured using Salmela-Aro and Upadaya's (2012) Schoolwork Engagement 

Inventory. The scale has been previously validated and used in Nigeria by Enwereuzor et al. (2016).  

 

Result:- 
It is assumed in the present study that the prolonged lockdown would significantly predict schoolwork engagement 

among secondary school students in the post-Covid-19 classroom. A simple linear regression analysis was 

conducted to determine the correlation between protracted Covid-19 lockdown and schoolwork engagement. The 

study revealed that the extended stay at home statistically correlated with schoolwork engagement at F (1,202), 

60.046, P<.000. Thus, the result indicates an affirmation of the study's assumption that the Covid-19 stay at home 

accounts for the variation in students’ schoolwork engagement.  

 

Table 1:- The table shows the simple linear regression analysis conducted to examine schoolwork engagement 

based on academic regression. 

 

         95% CI for B 

      ________________ 

  B            LL                 UL      SEB        β  R
2 

t                        Sig 

 

Constant       2.347       2.084           2.610      .133                                      17.588                .000 

 

Schoolwork 

engagement    -.477         -.596           -.396       .061      -.477       .523         -7.830                .000 

 

Note. B = Unstandardized regression coefficient; CI = Confident Interval; LL = Lower Limit; UL = Upper Limit; 

SEB = Standardized error of the coefficient; β = Standardized coefficient; R
2
 = Coefficient of determination. 

*
P<.000.  
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Discussion:- 
The present study aimed to determine the effect of the Covid-19 related school closure on student's schoolwork 

engagement in a post-Covid classroom. A simple linear regression analysis was conducted on the data. The result 

indicated a statistically significant relationship between the prolonged lockdown and schoolwork engagement. Thus, 

it supports the assumption that the long break contributes significantly to the variation in schoolwork engagement. 

The study's finding is aligned with previous studies (Kuhfeld & Tarasawa, 2020; Sevilla Vallejo & Ceballos Marón, 

2020), who associated decline in schoolwork with prolonged break. In this context, the challenges related to the e-

learning platform might have contributed to this outcome. For instance, evidence abounds that suggests that most 

students were left out of the e-learning system. Consequently, the students who could not partake in the online series 

undoubtedly invested their time in other activities unrelated to academics. The situation was much difficult 

considering that extramural classes were equally prohibited. In addition, the study result supports numerous 

literature that implicates schoolwork in the variation in reading achievement gap among school children(Alexander 

et al., 2016; Brooke, 2016; Donovan, 2010; Gilbert Baker, 2018; Kent et al., 2011; Nicholson & Tiru, 2019; 

Pindiprolu & Marks, 2020; Slates et al., 2012; Turner & Tse, 2014; von Hippel & Hamrock, 2019). Thus, the study 

provides insight into the difficulty in academic readjustment following a long break.  

 

Practical Implication 

The current study's revelation of the correlation between the prolonged lockdown and schoolwork engagement 

among young learners has numerous implications for students' educational participation and performance literature. 

The study provided valuable data for the education sector in the post-Covid-19 policies. The study further implies 

that the Covid-19 outbreak negatively impacted students' cognitive, affective, and behavioral correlates of education. 

 

Conclusion:- 
This study focuses on the correlation between long academic breaks and schoolwork engagement in the post-Covid-

19 classroom. It is concluded that learning loss occasioned by the deadly coronavirus pandemic lockdown influences 

students' engagement in school work activities. Thus, the present study contributes to the literature by revealing 

academic relapse as a variable that accounts for variance in schoolwork engagement among secondary school 

students in the post-Covid-19 era. However, caution is advised regarding generalization. Due to the sample size and 

methodology, caution is advised in generalizing the result of the study due to the sample size and data collection 

method. However, it is recommended that educators and policymakers prepare for many students who have 

substantially regressed academically due to prolonged lockdown in the post-Covid-19 classroom.  
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