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Introduction:-

Marrs (2017) writes that ‘education that inculcates higher order thinking and decision-makingskills are what employers
seek today’( P: 306).In this contemporary age, people who internalize,adapt, and keep up with technological and
scientific developments are more critical than the oneswhoadapt andconsumeready-
madeinformationasitispresentedtothem.Independent,creative,self-confident individuals who can choose the resources
they need appropriately and solve theproblem with scientific methods play an active role in a contemporary global
society (Kuuk andArslan, 2020). Nurturing people with these kinds of qualities is made possible by the
continuousdevelopment of teaching methods provided by education (Freire,1974; Marrs, 2017). For thisreason,
changes made in educational systems should show progress from traditional teachingmethods to contemporary
approaches aimed at building whatPauloFreire calls‘libertarianeducation’ — an educational system in which both the
teacher and student simultaneously seethemselvesas teachers andstudents(P:71).

ReflectivecriticalthinkingskillsandattitudesareactivitiesthathavebeenassociatedwithSocial;Studiessinceitsintroductionas
aschoolsubject(Thornton,1992). Thisisnotsurprising,ofcourse,considering the influence of John Dewey and other like-
minded individuals on the formation ofsocial studies. The history of social studies education has been influenced by
numerous
peopleworkingintheDeweyantraditionofeducationemphasizesexperience,reflection,attitudes,skills,andinsightful

thinking(Grants and Smith,2018; Ogundare,2000).In recentyears,however,reflectivecritical
teachingandpracticehavebeen amajorconcernin
education(KuukandArslan,2020).Thereappearstobeamovementforincreasedteacherprofessionalismandincreasedinvolve
ment of teachers in all aspects of school decision-making involving how  social

studieseducationcanavoidbankingtypeofdelivery. This necessitatesholisticreflectivecriticalthinkingskills and attitudes
inculcation in the quest for educators’ voices to be heard internationally andfrom the national discourses( Rowe et al,
2015). This has caught global attention including inGhana.However, many scholars have developed a renewed interest
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in reflective critical thinkingskills, values, and practices. Since the early 1980s, little literature has appeared on
reflectivecritical thinking skills, values, and practice that represents the nature of diverse perspectives onreflection and
how educators can encourage it (Agyeman-Fokuo, 1994; Thornton,1988). SocialStudieseducationresponded to
thiscallbyinfusing some aspectsofreflectiveattitudesskillsand
criticalthinkingasobjectivesinsocialstudieseducation(NationalCouncilforSocialStudies,1992;GES, 2007). This research
seeks to add to the discourse in addressing reflective critical thinkingskills and attitude in social studies education.
Critical thinking practice in the social studiescurriculum in the Ghanaian and global schools will be explored to identify
its fate.Specifically,this research seeks to find out whether social studies practitioners are implementing what
thecurriculum demands,and suggestions of how social studies educators can improve reflectivecriticalthinkingskills
andattitude.

Method:-

This is a conceptual article. Therefore, we adopted a desk review of existing articles, books, government reports, policy
documents and parliamentary proceedings, law reports, and other relevant documentation on women empowerment
specific to the Ghanaian context. Both peer-reviewed and gray literature were consulted. Based on the literature
analysis and our understanding of RCTSA issues, we offer a critical perspective on how we can inculcate into students
and tutors RCTSA through the social studies education.

Reflectivecriticalthinkingskillsandattitudesdiscourse

Reflective thinking is part of the critical thinking process of analyzing and evaluating decisionsand focus on the
judging process. Students know how to learn in the learning process, and theycan combine reflection with thought
(Kuuk and Arslan, 2020). Students are aware of what theyknow and what they need to know. Reflective thinking,
however, is crucial to encourage learningin solving complex problems. This is because reflective thinking makes it
possible for people tomake a retrospective criticality, to involve in problem-solving processes, and to determine
theirattainmentstrategies (Ajiboye,1991).

Reflective thinking is defined in different ways. Boud, Keogh, and Walker (1985) describereflective thinking as
"reflection in the context of learning as a general term for intellectual andemotional activities that individuals engage in
discovering new understanding and experience".Boud (1999) defines reflective thinking as an act of thinking about the
learning process, ratherthan insisting on the necessity of learning of the students. Reflective learning is concerned
withthe educator's understanding of their actions, learning processes, and experiences (Mann et
al2009).Reflectivethinking meansthat anybelieforformofknowledgeshouldbeconsideredinaneffective, persistent, and
careful manner and the teachers should organize the learning processbased on research and constructivism. To achieve

this, the primary goal of teachers should be tofocusonteaching-
learningwiththelimitedopportunitiesavailablewithintheclassroom(Dervent,2015). The reflective thinking learning
approach provides the learners with raising

awarenessabouthowtolearnandhowtoimprovetheirabilities. Thus,themethodcreatesanenvironmentinwhichstudentscantak
epersonalresponsibilityfortheir learning(Tilleyet al.,2017;Agyemang—Fokuo,1994). Reflective thinking is seen as an
important ~ component  of  education in  practice, andmanystudiesinthe literaturehavearguedthat
reflectiveprocessesarenecessaryforthequalityof learning (Ogundare,2000;Shon, 1987). The guiding role of social
studies teachers is veryimportant in the application of the reflective method in a classroom environment. In this
method,as the teachers use their own lives and experiences in their classes, they are accepted as valuablesources of
information. Likewise, their students need to reflect on their knowledge, thoughts, andexperiences in the process of
learning.Not only that but the ability to question what we learn(Marrs,2017:496). Reflective thinking helps students
become more aware of their learning whenthey are faced with an astonishing problem( Moon, 2008). Developing
students' and people’sabilitytothink critically isaveryimportant
goalofeveryeducationalstructure(HighereducationResearch Institute, 2018). Moreover, Grant and Smith (2018) view
Reflective Critical ThinkingSkills (RCTs) as the most important purpose of education. Others say RCTs must be the
mostuniversallyemphasizedgoalforsocialstudieseducation(Lindholm,2005)sinceitcanremedythesituation where students
van turned into containers; receptacles to be filled by the teacher( Marrs,2017).

Ghana Education Service Teaching syllabus for SHS Social Studies(2007) defined social studiesas the study of
problems of society (P:1). The subject aims at preparing individuals to fit intosociety by equipping them with
knowledge about the culture and ways of life of their society, itsproblems, its values, and its hopes for the future
(Tamakloe et al, 2008; Agyeman-Fokuo 1994).Thesubjectismulti-disciplinary  andtakesitssourcesfrom
geography,history,sociology,psychology, economics, and civic education (Social Studies syllabus for SHS, 2007: P:1;
NCSS,1992). Social Studies education aims at helping students to understand their society better;
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helpsthemtoinvestigatehowtheirsocietyfunctionsandassiststhemtodevelopreflectivecriticalvaluesand skills and at the
same time developmental kind of mind that transforms society (Lawal andOyeleye,2003; Merryfield, 1993). It is
anticipated that through social studies education, studentsand teachers will understand Ghanaian society well. It aims at
examining society’s
institutionalchallenges,andwaysoflifewithacriticalandconstructivemind,thecountrywillsurelybeonthepathtobetterandfast
ergrowthindevelopment(SocialStudiesSHSSyllabus,2007). TheteachingSocial Studies syllabus for Ghanaian SHS has
Reflective Critical Thinking Skills and Attitudesideasandprinciplesrunningthroughobjectives2,3,and5as follows

Developpositiveattitudesandvaluestowardsindividualand societalissues
Develop critical andanalytical skillsinassessingissuesforobjectivedecision-making
Develop inquiryandproblem-solvingskillsforsolvingpersonal andsocietalproblems.

Moreover,thepre-requisiteskillsneededforeffectivestudyofSocialStudiesattheSeniorHighSchoollevel
areknowledgeandunderstanding ofobservationalskillsand a critical mindtolife (GES,2007).

The critical mind should encompass the analytical ability to discriminant thinking and
evaluativecriticalminds.Evaluationentailsadetailedreflection,Skills,and Attitudesoftasksthatoneneedstoperformintheteac
hing-learningprocess(Dervent,2015).

Case(2005), definedReflective Critical Thinking as “comparing,investigating, and
creatingopinionsbyusingdetectedsimilarities,developingcognitiveskills,analyzing,comparingvariousinformationtoconcl
ude”(p.2).Reflectiveskills,attitudes,andcriticalthinkingasanindispensablepart of a human being since all our day-to-day
actives hinge on them. In the view of Ogundare(2000), ‘important differences exist between our thinking style in our
daily life and our scientificthinking style’. RASCT is occurrence integrated with the senses making it the root and
source oflife(Mayweg-
Paus,etal,2016).Theabilitytothinkcriticallyisaskillthatcanbetaught, learned,andimproved(Valpy,2007).Roweetal,(2015)e
xplainedReflectiveCritical ThinkingSkillslikethe ability to recognize existing circumstances and modeling the relations
among the features ofthe situation,andderivingsomeimportancefromtheserelations.

Accountsofthenatureofreflectivecriticalthinkingascribeanimportantplacetoreflectivecriticalthinking  attitudes (Arthur,
1988). It is usually established that it is not sufficient for somebody tohave critical thinking skills. They must also be
prepared to practice them: suitable attitudes
ordispositionsarevitalforsomeonetobeacriticalthinker(Possin,2008).JohnDewey(1933)arguedforthenecessityforhavingb
othskilledmethodsandthedesiretousethem.Deweycited inGrantand Smith (2018) emphasized that these attitudes are
"traits of moral qualities character" (P: 12).In other words, critical thinking has a moral dimension: there is an ethics of
belief and inquiry aswell as of action. Reflective Critical Thinking Skills and Attitudes provide a list of the
attitudes,dispositions, or traits of character necessary for the formation of the habit to propel
development.ThreeofthemostimportanttraitsofReflectiveCritical ThinkingSkillsandattitudesaccordingtoFreire(1974)areo
pen-mindedness,whole-heartedness(orabsorbedinterest),andresponsibility in facing consequences. This may increase
parents’ wish of theirchildren becoming children ofnationthinkers andnotworkers(Marrs,2017)

The demand for Reflective Attitudes Skills and Critical Thinking, (RASCT) manifests itselfthrough the development

of divergent thinking. However, it appears not to be encouraged in
theGhanaianandotherinternationaltraditionaleducationalstructuresthepractitionersnotwithstanding the syllabus
demands of its development/ A significant function of
educationalinstitutionsistohelppeopletoimprovetheirscientificthinkingskillsthroughReflective Attitudeskills and

Critical Thinking. Thinking action makes people feel the sense of freedom and joy ofdiscovering something new
(Grant and Smith (2018). According to Case (2005), ReflectiveAttitude skills and Critical Thinking is an active,
target-oriented, and organized mental processcarried out to assign meaning to a given situation. This can manifest
itself through an active andorganized cognitive process carried out to understand ourselves and familiarize ourselves
withwhat is happening around us.By being aware of our thinking process, considering others’thinking processes, and
applying what we have already learned is the foundation of RASCT(Thornton, 1992).Moreover, reaching conclusions
based on observations and information
andlogicallydecidingwhattobelieveornot(Case,2005).Thediscourseelaboratedcanbesummarized that Reflective
Attitudes Skills and Critical Thinking is agreed as a higher level ofthinking emphasizing the skills and tendencies of
obtaining information, comparing, evaluating,andutilizingit.
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Importanceofreflectiveattitudesskillsandcriticalthinking (RASCT)

Critical thinking deals with impartial, objective, and profound thinking, serving the function of asieve enabling a
practitioner to select and evaluate freely.In the words of Thornton,
(1992)ReflectiveCritical Thinkingenhancespurposeful,logical,andtarget-orientationsinceitenclosesproblem-solving,
deduction formulation, probability calculation, and decision making. Moreover,In the 21st century, thinking itself is not

measured to be an adequate skill and a higher level
ofthinkingskillsismoreemphasized.Improvingthecriticalthinkingskillsoflearnersshouldbeoneof
themostprominentobjectivesof education

(Giilveren,2007;Cokluk&Y1lmaz,2006).Furthermore,Criticalandcreativethinkingcanserveasadriveofguidance  leading
individualstosolutionstosocialproblems.

Itisimpossibletotransferever-increasinginformation accumulation employingeducation.Individuals must acquire
information and find solutions to their problems on their own. In aninformation society, students should be informed
about different discourses and evaluate themcritically (Moon, 2008). For students to have access to realistic
information, they should
knowhowtocomparedifferentperspectivesskillsnecessarytothinkbroadlyaboutanissueandtomakeuseofinformationfromdi
fferentfieldstosolveanyproblemconfrontedinanyspecificfield, thisisthebaneofRASCT.

Reflective Critical thinking skills such as focusing on an issue, analyzing discussions, askingexplanatory and
challenging questions, and responding to questions.Probing the reliability of
asourceofinformation,judgingtheaccuracyofdataandreachingconclusions,evaluatingpredictions,andcommunicatingwitho
thers(Case,2005). Thisskillwhenadequatelynurturedcandevelopcriticalmindsforworldinventionsandempowerment.

Dilemma Of  What Is In The Curriculum And Real Classroom

Experience

Ogundare(2000)arguedthatthedevelopmentoflearningandteachingdependsonthedevelopment of teachers' and students’
critical thinking skills. Today, the characteristic moststrongly emphasized by educators is not getting higher scores on
standardized tests (Whiley et al,2018). Whatis more importantis students’ having skills such as thinking
socially,findingscientific solutions to problems, reasoning based on historical and geographical information,viewing
things from an aesthetic perspective, reading critically, writing effectively, and carryingoutcomprehensibledialogues
(Valpy,2007).

Thecourseofsocialstudiesisatypeofcourseincludingmanyaspectsofsociallife.Socialstudiesare expected to help students
get ready for social life, actualize their social existence, acquirequalities required to be a good citizen (Thornton, 1992).
Moreover, the development of reflectivethinkingskillsandattitudeslikedecision-makingskills,
improvingsocialparticipationskillswhileproducinginformation,beingeffective,productivein social life,andlearn
theirrights andresponsibilities (Case, 2005; Arthur, 2002). Within the framework of social studies education,students
can understand the influences of and figures on today’s world. Social studies contributeto students in terms of attaching
greater importance to other people, developing empathy,
andbeingrespectfulandtoleranttothemembersofotherlifestylesandculturesMarrs(2017).

Moreover, it may help students develop some thoughts about human systems such as
economy,culture,andstate,improvetheirproblemsolving,criticalreflection,andcreativityskills,understand  how  people
communicate with each other, and construct a perspective of the future(Freire, 1974). According to Case(2005), a
qualified teacher is one having grasped the abilitiesand knowledge required in his/her subject area, equipped with the
pedagogical knowledge of
theprofession,beingabletothink,question,andcriticize,opentodevelopment,andinnovations.Suchteachers are needed to
enhance the quality of education and create a quality society. In Ghanaianschool education, teachers may undertake
important roles in contributing to the development ofthe critical thinking skills of their students. Hence, it seems to be
necessary to instill criticalthinking skills in students and teachers. In the teacher's initial training period, teachers
shouldcontinue toimprove theircriticalthinkingskills.

The way some Social Studies educators instruct affects the way of thinking of the learner
whichinturnaffectstheperceptionoftheeducandstowardswhatisbeingtaught

(Gedik,2013).Toteachforeffectivereflectivecriticalthinking,thesocialstudiesteachermustpossessaworkingknowledgeoflo
gicinanamountfarabovethatpickedupthroughhisincidentallearning(Thorntorn,1992). Thispresupposesthatsocialstudiestea
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chersmustbetrainedinlogictobe in the right position to develop the student‘s ability to think critically as highlighted in
thesyllabus. The learner must be given the experience in controlling his thinking under the guidanceof the teacher

through a learner-centered approach. Logic is not only necessary in teaching
thestudenthowtocontrolhis/herthinking,butitisalsoanintegralpartofteachingespeciallyinSocialStudies. Akurugu (2010)
and Ogundare(2000) identified two lines of reasoning. In the first

place,instructioninknowledgestartswiththeintenttoarrivesomewhere,toconclude. Inotherwords, itisastudieddiscoursethatai
msnotonlyaconclusion,butalsoshowsthestepsandreasonsleadingto the conclusions. The second is that observation bears
out the fact that instruction in knowledgeinvolveslogic.
Evans(2004)arguedforatypicalteachingprocesswhereteachersperformcertainlogical — operations. The  teacher in
inculcating reflective attitude skills and critical thinking mustdefine, interpret, explain, justify, prove, and evaluate
societal problems in their delivery. Each ofthese activities could be executed well depending on how well the teacher
engages in criticalthinkingreflections.

Paradoxically, the kind of teaching that goes on in most of the schools reported by Gedik (2013),Asaah-Junior, and
Agyiri (2020) study revealed either exclusively instructor-centered or student-centered. The type of approach adopted
in the classroom directly affects the attitudes that thelearner develops or assumes towards what is taught.In the same
vein, Akurugu (2010) studyrevealedthattheinstructor-
centeredteacherbelievesthatheisultimatelyresponsiblefordetermininggoals’(P:23). Thisthinkingappearstobebasedonthebe
liefthatiftheteachermeritsthe responsibility placed in his hands, he knows more than the students about the subject,
abouttheworldinwhichtheylive,andabouthowtheknowledgeheimpartscanenrichthelearner.PauloFrere(1993)summarisess
uchteaching stylesasinvolving the followingperception

Theteacherteachesandthestudentsaretaught

Theteacherknowseverythingbutthestudentknowsnothing

Theteacherthinksand the studentsarethoughtabout

Theteachertalksandthestudentslisten —meekly

Theteacher disciplinesandthestudentsaredisciplined

Theteacher choosesandenforceshischoice, andthestudentscomply

The teacher acts and the students have the illusion of acting through the action of theteacher

The teacher chooses the program content, and the students adapt to it( though they werenotconsulted)

The teacher confuses the authority of knowledge with his or her professional authority,whichteachers

setinoppositiontothefreedomofthestudents
. Theteacheristhesubjectofthe

learningprocess,whilethepupilsaremereobjects(P:71).Marrs(2017)concludesthatwhenaneducationsystem’sfoundat

ionishasedontheaboveepitomizesafailededucationalsystem(P:308).However,themorestudentsworkatstoringthedepo

sitentrustedtothem,thelesstheydevelopthecriticalconsciousnesswhichwouldresultfromtheirinterventioninthe

worldastransformersofthe world.

©WoNOOR~WNE
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Kuuk and Arslan (2020) argued‘the student-centered teacher believes that it should be theentire group, including
himself that should determine the goals of the group’ (P:13). Thestudent-centered instructor usually has a greater
emphasis on the students in goal-setting
andusuallyhascertainimplicitgoalswhichhehopeswouldbeachievedbythestudents.Withthis method, the degree of student
participation will be higher in terms of what goes on in theclassroomtodevelopcriticalmindstopropeldevelopment.

OneotherphenomenonobservedbylLawalandOyeleye's(2003)studyobservedthatteacherswhoadoptedthe instructor-
centeredapproachwherethedegreeofinstructortoleranceoracceptanceofsupposedly erroneous or irrelevant student
contributions was very low and virtually condemnedanycontributionthathedeemeddivergent.

Apart from the method of teaching, there is the professional competence of the social studiesteacher himself in the
knowledge of what to teach in social studies. Studies in the educationalsector have revealed that the kind of training
that teachers undergo in teaching reflective attitudesskills and critical thinking is grossly inadequate (Gedik, 2013;
Thornton, 1992). More often thannot, some teachers dismiss social studies textbooks that are recommended as
supplementaryreaders, with the assertion that such books are too difficult for the students (Valpy,2007), thisrejection in
a way seems to suggest that social studies content and ideals must be shallow anduncritical. When it is time for social
studies, what some teachers do is to decide for themselveswhich aspect of social studies to teach. If he/she decides on a
topic, some decide on the page
toopentoforchildrentoreadfromtherecommendedtextbook(Thornton,1992). Thisisfollowedbythe  answering of the
questions that follow. Students thinking and involvement are often left outcompletely. This direct method of teaching
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social studies makes students grow to believe that themost important aspect of social studies education is the social
reproduction of facts without theskillofmanipulatingknowledgeacquired(GrantandSmith,2018).

When it comes to reflective critical thinking infused in teaching,it merely deals with copyingnotes and structural items
on the board for students to identify without prior treatment of theaspects is as bad as not teaching at all(Mayweg-
Paus,2016). In this 21% century, higher reflectivecriticalthinking skillsareemphasizedincontemporarysocialstudies
educationdevelopment

(Marrs, 2017; Evans,2004). One of the most important functions of education is to improve
thescientificandpracticalReflectiveCritical ThinkingSkillsoftheirstudents.However,teachersandstudents in social studies
appear to have less grasp of the concept and even to teach as it
isembeddedinthesubject.Gedik(2013)reportedinhisresearchthattherewasinadequateknowledge of RCTs among students
and teachers. This may be as a result of a lack of
activitiespromotingstudentstothink,question,andinvestigateduringschooling.Educationaffectsthe development  of
RASCT, therefore it must be nurtured and utilized in social studies education notonly written down in books but must
be made practical. This is because the number of
activitiesperformedinsocialstudieseducationistoenhanceRCTs(Valpy,2007).

How to reconceptualize and demystify  the Reflective attitude  skills and critical
thinking(RASCT)dilemmainsocialstudieseducation.

Thornton(1992;1988) posit that reflective critical thinking skills and attitudes in social studiestake special importance
in its delivery and teaching. Without it, the subject can easily degenerateinto little more than memorization of
information that students perceive as irrelevant to theirlives(P:1). University educators have echoed Dewey in calling
for actualizing RASCT in SocialStudies Education (Grant, 2018). However, little headway has been made towards its
realizationin schools though the school curriculum has created a lukewarm quasi reflective critical thinkingskills
floating  within  the curriculum little is happening in reality. Thornton, (1992) observed
thatteachers,ingeneral,areinapoorpositiontoteachRCTSA. AcauseofthisdilemmaisdebatedbyZumwalt ~ (1988)  who
concluded that local and state policies have often undermined RCTSA inteaching and learning by not making effort to
improve it. Probably so they can produce morezombies(uncritical-mindedpopulace)tomanipulateandcontrolthem(Jim-
Mars,2017).Thornton(1988)maintainsthatRCST Ateachingremainsanexceptionratherthantheruleinsocialstudies. An
attempt by Social Studies practitioners to package RCTSA into their instructionalchecklists of discrete subskills as
found in the current practice in Ghana and other countries onlytrivializes what it means to be a reflective critical thinker
and its subsequent effects on solvingsocietal challenges. If social studies practitioners are interested in
improvingRCTSA, in
socialstudiesteaching,thenthereistheneedforpoliciesandproceduresthatwillsupportteachersdoingthe important work of
solving societal problems and advancement of educational improvement asstated in the objectives of social studies in
Ghana. Thornton(1996) writes that teachers are thecurricular and instructional gatekeepers of education, they must take
steps to inculcate how toteachand practiceRCTSAinsocialstudiesand other related subjects(Grant andSmith,2018).

Pedagogical skills in Social Studies Education must focus on giving students insights into how
tothinkaboutsolvingsocietalproblemsthatareunconstrainedbytheinformationathand(KuukandArslan,2020).SocialStudies
teaching-
learningenvironmentmustbecouchedtodevelopimaginativeskills.SocialStudiespractitionersareexpectedtomakesignifican
tchangesintheir delivery especially, identifying and studying RCTSA as specific, and intentional RCTSA
topicsembeddedinthecurriculumarrangement(Moon,2008).Thiswillcreateasenseoffeelingfreedomand  the joy  of
discovering things and working on their own. Whiley et al (2017) opined thatintegrative and focused courses in Social
Studies such as practical contextproblem
solvingenhanceRCTSAmindsetdevelopment.Wheneducatorsassessdivergentopinionsandexaminationbecomemoreofstu
dent-orientedpracticalquestions, itwilleradicaterotelearning(Gasper,2012). Divergent pedagogical goals and strategies
must be pursued in the schoolenvironment to be a teaser for RASCT development. Marrs( 2017) and Frere (1993)
advocate thefollowing as what ought to be in the social studies classroom to influence reflective criticalthinking:

Observation,formulationof theindependentdefinitionoftheconcept, performanceofintellectualdiscourse beyond
repeating what has been said to be true, and students taking part in decidingwhat to learn. This can be achieved when
critical thinking methodology is consciously taught bySocial Studies practitioners (Gardner, 2013). Grant and smith
(2017) also support pedagogicalimplementation improvement. Balin and Siegel (2003) support the claim that RCTSA
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deals withhow an individual can problematize problems and evaluation of specific beliefs, claims, andactions. It can
be constructed by relating teaching-learning processes to real-world scenarios.However, Arthur (1988) extols the
importance of RACTSs but claimed that Social Studies appearto be largely ineffective in developing those skills in
students to help solve societal challengescreatively.

Howtocreatereflectivecriticalthinkingskillsinschools

Schools are largely unsuccessful in promoting RCTSA to the students (Abrami,2008). Critical Assessment Tools (CAT)

Website cited by Grant and Smith (2018) identified four

ReflectiveCritical ThinkingSkillsnecessaryforsocialstudieseducatorstopromoteRCTSA

1. Evaluatinginformationability-separatingfactualinformationfrominferences, interpretation,evaluating
evidencetoidentifyappropriateandinappropriate

conclusions.

2. Creativethinkingability
Abilitytoidentifyalternativeinterpretationsfordataorobservation,recognizingnewinformationthatmaycontradictorsup
portyourthinkingand experience
a) Abilitytoidentifyhownewinformationcanbeusedtosolveproblems.

3. Learning and problem solvingthis is the bane of the Social Studies curriculum and dealswith

a) Abilityto separaterelevantand irrelevantinformation
b) Abilitytointegratemultiplesourcesofinformationtosolveproblems

4. Abilityto learnandapplynewinformationto solvereal-worldproblemscommunication—dealswiththe

abilitytocommunicate focusedideaseffectivelyandprecisely.

Moreover, Gedik (2013) suggested the following ways of improving Reflective Critical

ThinkingSkillsand AttitudesamongSocialStudies educators:

1. More activities aiming to improve the RASCT of Social Studies educators must beincorporatedintotheirtraining

2. Social studies educators should be provided with opportunities to apply methods andtechniques of critical

reflective thinking skills like listening, observing, drawing atentative conclusionbasedoninformationavailable

totheindividual

Appropriate activities must be incorporated to help students improve their criticalthinkingskills

4. The information must be provided on how to inculcate RCTSAIn the
educationalcurriculumspecificallySocialStudies

5. Parents'’consciousnessonhowtoimprovetheRCTSAoftheir children.

Roadmapsshould be developed onhowtouseRCTSA inoureverydayactivity

7. Socialstudieseducatorsmustbeinformedabouthowtoteach,andwhichmethodsandtechniquestousein facilitating
reflectiveattitudeskillsand criticalthinking.

w

o

ApproachestoteachingReflectiveCritical ThinkingSkillsandAttitudes.
Traditionally,threegeneralapproacheshavebeenusedtoteachSocialStudiesstudentstothinkreflectively. Theseare
1. genericthinkingskills,

2. directinvolvement,

3. uniqueformsofreasoningapproaches(Gomex,2002)

Thegenericthinkingskillsapproach

Popularized by  writers such as Benjamin  Bloom, Robert Marzano, and Louis Raths
divideseducationalobjectivesintothreedomains:knowledge,skills,andattitudes(Valpy,2007).Proponents believe that there
is a core set of thinking skills that can be taught independent ofspecific content knowledge and attitudes. For example,
in Dimensions of Thinking,Marzano
etal(1988)identifyeightreflectivethinkingprocessesskillsincludingconceptformation,problem-solving, decision making,
including defining goals, setting goals, inferring, and predicting. Thisapproach espouses an information-processing
model where each skill is introduced and practicedindependently before the skill to a particular body of information
(Mulnix, 2012). Many but notall versions of reflective critical thinking advocate a generic skills approach. The appeal
of thisapproach is the promise of teaching a finite set of “skills” that forms the basis of thinking in alldomains.

Thedirectinvolvementapproach

PromotedbyJohnDewey, iscenteredonlearningbydoing.ltseekstoinvolvestudentsinvariouskinds of authentic tasks that
experts and scholars would embark on. In Social Studies, this meansusing primary documents to construct problem-
solving versions and participating in
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simulationsofculturalevents. Thegoalistoteachstudentstothinkbyassumingtheroleseitherofactors(e.g., historical
figures,lawyers, and politicians) or of scholars (e.g., historians, sociologists, andpolitical scientists) operating in various
fields. The strength of the direct involvement approach isanengagingpedagogyandperceivedstudentrelevance
(Gomex,2002).

Theuniqueformsofreasoningapproach

It arose as a reaction against the generic skills approach. Writers such as Paul Hirst and
JeromeBruner,JohnMcPeck,andRobinBarrowarguedthateachdiscipline(orclusterofdisciplines)hasits distinctive methods
of inquiry, standards of reasoning, and defining concepts (Valpy,
2007).Theyarguedcompetentthinkingcanbemasteredonlybylearningthediscipline-specificrulesandprocesses unique to
each form of reasoning (Case, 2005, Marzaro, 1988). In the social studiescontext, this means teaching core concepts
(e.g., primary and secondary sources of problemidentification, eyewitness testimony, provenance), and examining how
it differs from others.Advocates of the unique forms of reasoning approach would, of course, advocate what | call
thedirectinvolvementapproach.Inaddition,thetendencyintheuniqueformsofreasoningapproachis to teach about the core
concepts, standards, and methodological issues, but not to employ themregularly to engage students in thinking about
the subject matter. At the risk of oversimplifying,the focus of the unique involvement approach is on the activities
within a field whereas the formsofreasoningapproachemphasizethe theoryofthinkingabouta field.

The three approaches are often used in combination. However, Social Studies is a study of
theproblemsofsociety(GES,2007;Agyemang-

Fokuo,1994;Tamakloe,1991). Thesubjectpreparestheindividualtofitintosocietybyequippinghim/herwithknowledgeaboutt
hecultureandwaysoflife oftheirsociety,itsproblems,itsvalues,anditshopesforthe future.

Essential elements of the knowledge and principles from these disciplines are integrated into asubject that stands on its
own. As a subject, Social Studies helps students to understand theirsociety better; helps them to investigate how their
society  functions, and assists  them to developthatcriticalmindsthatcantransformsocieties(Arthur
1988).0ursocietyhasbeenaslow-movingsociety. It is hoped that as students understand Ghanaian society better, and can
examine

thesociety’sinstitutionsandwaysoflifewithacriticalandconstructivemind, thecountrywillsurelybeonthepathtobetterand
fastergrowthindevelopment.Thesocialstudiescurriculumisdefinedin terms of “Skills and Processes” needed to solve the
ever-evolving challenges of Ghana. Thissuggests a predominant focus on teaching generic thinking skills. However,
the inclusion ofhistorical and geographic thinking and media literacy signals some attention to unique forms
ofreasoning. Thedirectinvolvementapproachismoreimplicitthanexplicitinthiscurriculumas evidenced in references to
participation in social action projects and interpretation of sourcedocuments.

Limitationsofthethree common approaches

These approaches, especially as traditionally implemented, appear to have fallen short of thedesired result. Generally
speaking, students are not adequately prepared to think rigorously aboutsocial studies issues, and much of the
curriculum content is learned through the transmission ofinformation, and not acquired in the context of genuine
(critically thoughtful) inquiry. Theseshortcomings are partly the result of epistemological and pedagogical limitations
in the threetraditionalapproaches (Gomez,2002).

Analternativeapproach
Analternative—theembeddedtoolsapproach—istosomeextentahybridoftheotherapproaches—avoiding their limitations
and building on their strengths. It is the approach
thatunderliestheconceptionofcriticalthinkingespousedby TheCritical ThinkingConsortium(Case2005). The term
“embedded” signifies that the purpose is not to teach thinking in the disciplinesper se or as a generic skill but to teach
students to think in the context of the kinds of disciplinaryand cross-disciplinary issues and challenges that citizens
need to address. In other words,
itintegratesinstructioninthinkingwiththecurriculumcontentthatstudentsareexpectedtomaster. Thornton,(1992) writes
that curriculum content is made problematic so learning to think is not astand-alonetopicbuthow studentswork
through thesubjectmatter.Herecommendedthefollowingsteps tobe followedininculcatingRASCTin schools:choosing
the appropriatestrategies to explore questions, identifying ways to create the information needed to solve
theproblem,andpresentinganofferforthe solution.

Lindholm(2005) suggested that social studies teachers should pay attention to the following stepsinthelessonplan:
1. askingthequestionstothestudentsclearly
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contributingtoideasand activitiestosupportthestudents'evaluations
askingsub-questionstohelpthestudentsthink
encouragingthestudentstowatchandre-evaluatethelearning outcomes
preparingreflectiveprojectstoencourage thestudentstothinkovertheirprogress(Koszalka,1999).

abrwn

It is necessary to expose the students to reflective learning experiences for the development oftheir reflective capacities
of the students. Besides, the activities to be carried out should beorganized in a way employing what students can make
their assessments of their learning andperformances (Schon, 1987). Students are responsible for the completion of the
activities carriedout with both the individual and the group when a cooperative learning model is applied. Duringthis
stage, the individual is responsible both for his or her learning responsibilities, as well as forthe success of the group.
Siinbiil, (2010) posits ‘“To help students gain reflective thinking skillsstrategies,acurriculumdesignedmustpromote
students'abilitytoreflect,teachershavingreflective thinking skills, course contents supporting students and a democratic
and collaborativeclassroomenvironmentencouraging scientificthinking ofthestudentsarevitallyrequired’.

EdwardD'Angelo(1971) liststenattitudesnecessaryforachievingReflectiveattitudeskills:
intellectualcuriosity,objectivity,open-

mindedness, flexibility,intellectualskepticism, intellectualhonesty,beingsystematic,persistence,decisiveness,andrespectf
orotherviewpoints(pp.7-8).
Ennis(1985)ontheotherhandidentified13dispositionsnecessaryforachievingReflectivecriticalthinkingskills andattitudes:
1. Seekaclear statementofthequestion

Seekreasons

Tryto bewellinformed

Usecrediblesourcesandmentionthem

Takeintoaccount thetotalsituation

Trytoremainrelevanttothemainpoint

Keepinmindtheoriginalor basicconcern

Lookforalternatives

N R WD

Beopen-minded
a. Consider seriouslyother pointsofviewthanone'sown("dialogicalthinking™)
b. Reasonfrompremiseswithwhichonedisagrees-withoutlettingthedisagreementinterfere
withone'sreasoning("suppositionalthinking™)

C. Withhold judgmentwhentheevidenceandreasonsareinsufficient
Takeaposition(andchangeaposition) whentheevidenceandreasonsaresufficienttodoso

I1. Seek as much precision as the subject withhold judgment when the evidence and reasons areinsufficient
Dealinanorderlymannerwiththe partsofa complexwhole

Besensitivetothefeelings,

levelsofknowledge,anddegreeofsophisticationofothers(p.54). Whatlinkstogetherthevarietyofviewsabout
criticalthinkingattitudesanddispositions,astrongsenseofcriticalthinking,andthecriticalspiritistheconvictionthatsomethin
gmorethannarrowlyfocusedtechnicalskillsisneededifsomeoneis tobe a criticalthinker.

Socialstudiesteachersandthewayforwardininculcatingrctsa what teachersofsocialstudiesshoulddo
todevelopacriticalthinkingattitudeisto
modelcriticalthinking,becausestudentshavearighttothisandbecauseonlyteacherswhoarecriticalthinkersthemselves ~ can
teach critical thinking (Thornton, 1992,). Teacher training institutions need toaddress the attitudes of teachers and their
cognitive and -affective skills. Social studies Teachersshould be modeled to be interested in robust strategies, i.e.,
methods in which one can haveconfidence regardless of which controversial theories one holds about the proper
analysis ofcritical thinking. If teachers are affirmed as competent professionals as is now being widelydiscussed, then it
is appropriate to look for robust or "theorist-proof' rather than “teacher-proofcurricula andstrategies(Arthur,1988).

Iconcludebyidentifyingthefollowingrobuststrategiesandtacticsforteachingreflectivecriticalthinkingattitudes andskills.

1. The teacher should model critical thinking and so must be an accomplishedcriticalthinker.

2. it is important to identify any clue of reflective critical thinking processes astheyoccur
intheclassroomandtoattempttousetheminavarietyofsituations.

3. Studentsshouldbeactivelyinvolvedandbeencouragedtotaketheinitiativeasmuch as possible. A class should be
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organized as a community of inquirers onissues that are real and of genuine interest to students so that students
canactivelythinkcriticallyaboutexperiencesandproblemsidentifiedbythem.

4. Students should be helped to identify reflective attitude thinking strategies andgroup processes that are productive
as they emerge from class discussions
andactivities. Theyshouldbehelpedtodiscoverforthemselvesproductivewaysofthinkingandinquiring.

5. The classroom atmosphere should encourage students to take intellectual risksandtotaketheirownandtheir
fellowstudents'ideasseriously. Theintellectualworth of each student should be affirmed. A variety of specific
techniques canfosterthisaim.Forexample,studentscantakeleadershiprolesinclassdiscussionsandcanbeevaluated
inpartonhowwelltheyhavetriedto grapplewiththeideas offellow students.

6. The self-esteem of students as persons and thinkers should be affirmed
bypayingattentiontotheaffectiveandinterpersonaldimensionsofcriticalthinkingwillbringrewardsintheformofgreaters
atisfaction.

Conclusion:-
Developingan appreciationof theway ouremotions,thought,andattitudesenterintoourreasoning is essential in becoming
an effective critical thinker. Reflective critical thinking has

anaffective,cognitive,andsocialdimensionthateducatorsingeneralandsocialstudiespractitionersspecifically must adapt in
their classroom interaction. Attitudinal and reflective skills, such astolerating criticism or recognizing the emotional
sources for many strongly-held beliefs, play
animportantroleinsuccessfulreflectivecriticalthinking. Theaffective,modelisintendedtorefertoawareness, planning, and
organization of emotion. Critical thinkers need to be aware of theirfeelings, emotions, and motivations. They need to be
able to control their emotions in appropriateways in reasoning.a critical thinker must recognize when a good objection
to a statement he orshe has made is infuriating but will be aware of the inappropriateness of replying angrily and
willbeabletoadmiterror,ormodifythestatement,orcomeupwithacounterargument,orsimply  adjourn the  discussion.
However, good teaching strategies do not require the elimination
ofRCTSA evenifthiswerepossible.SocialStudieseducationprovidesitsrecipientswithintellectual education which
encourages the acquisition and utilization  of  critical and  reflectivethinkingaswellasproblem-
solvingskills.Learnersshouldbeallowedtodevelopabilitiesneededforperceiving andinvestigatinghuman
actionssystematically,consciously,and

adequately. Throughthiskindofeducation,studentscanconductindependentsearchesforrelevantinformationfromavarietyofs
ources(library,internet,directories,etc).thiswillhelpindevelopinglearners who constitute a society where citizens can act
intelligently concerning the resolution ofsocialproblems.

When we inculcate RCTSA in students, the global education systems and specifically

socialstudiespractitionerswillhelpinavertingwhatMarrs(2017)summarisesas‘dumbdowneducationsystem producing
dumb  —down  teachers who  produce —dumb  down  students  with its  resultantdumb-
downpopulationofthenationofworkers,notthinkers’(P:496). Theyalsomaintainthatthesubjecthe lpsto meet

thesocialneedsofthelearnersthroughthepromotionofthedevelopment  ofsocial ~ equilibrium  and  well-integrated
personality, relatively free of undue anxiety, and who cantackle personal problems realistically.When educators
provide the RCTSA as a support serviceto the classroom environmentitwill fulfill the possible range of needs to
students and theeducational enterprise to stimulate a critical mindset for the total growth and development of
thelearners topropeleconomic development(Asaah-JuniorandAgyiri(2020).
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