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This study determined the significant influence of oral communication 

strategies and speaking anxiety on the strategic competence of students. 

The descriptive-correlational research design was utilized in this study. 

Using stratified random sampling, 300 college students in a State 

College in Mati City, Davao Oriental,were determined as respondents 

of the study and were given survey questionnaires. The experts 

validated the adapted instruments and were used to obtain data from the 

respondents during the survey. The data were analyzed using the Mean, 

Pearson r, and Path Analysis. The level of oral communication 

strategies of the respondents was very high, while the level of speaking 

anxiety was moderate. On the other hand, the students' strategic 

competence level was high. Furthermore, results showed a significant 

relationship between oral communication strategies and strategic 

competence and between speaking anxiety and strategic competence. 

Moreover, it was found that both oral communication strategies and 

speaking anxiety significantly predict strategic competence; thus, oral 

communication strategies and speaking anxiety significantly influenced 

strategic competence.  
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Introduction:- 
Chapter 1 

Rationale 

Filipinos have been using the English language since the American colonization of the country (Esquivel 58). With 

this, Filipinos become renowned fluent speakers of English among other Asian countries;however, recently,Filipinos 

failed to retain the said status (Orbeta and San Jose 156). It is believed that language anxiety significantly affects the 

success of the learner‟s learning performance (Esquivel 59).This can be explicitly observed in classroom situations 

wherein students often express stress, nervousness, and anxiety while learning and speaking the English language 

(Ibrahim and Mohammed128). Also, it is found that second language speaking anxiety has a significant effect on the 

oral performance of learners (Woodrow 308).Thus, in order to become effective communicators, there is a need to 

develop communicative competence, most specifically its sub-component, strategic competence. However, the 

strategic competence of the students has been given little attention, but practitioners andresearchers in linguistics 

havestarted to recognize the importance of developing this among the learners (Tatsukawa 72). 
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Strategic competence is considered a vital part of speaking ability and oral proficiency (Seong 13). Hence, it is on 

this premise that the study is based upon. To improve oral performance and communicative proficiency, the use of 

specific oral communication strategies can help students redress their language deficiency (Nakatani 151). 

Therefore, students should use communicative strategies to have effective communication when they lack accuracy 

when using the language. 

 

The Framework of Communicative Competence by Canale and Swain in 1980emphasized that strategic competence 

is the ability to use communication strategies or problem-solving devices to “overcome communication problems 

derived from lack of knowledge” in using the target language (Kongsom 12). Likewise, the Theory of Foreign 

Language Anxiety by Horwitz, Horwitz, and Cope in 1986 stressed that speaking anxiety is the apprehension 

experienced by an individual who is not fully proficient in using the target language (Gardner and Mac-Intyre 

5).This anxiety can be both a cause and consequence of poor language performance (Orbeta and San Jose 157). 

Also, the Affective Filter Hypothesis of Stephen Krashen in 1981 suggested that when stimuli spark certain 

emotions like anxiety, it interferes with acquiring a second language (Park et al. 46). In other words, the lower the 

anxiety, the more helpfulit will be for second language acquisition (Krashen 31). 

 

As an English teacher in her locality, the researcher observed that many students were anxious in speaking English 

in class and were uncomfortable using English when communicating their ideas to the class.Since there were limited 

available materials and published works on strategic competence, the researcher wanted to understand the students' 

situation better.With this regard, the researcher deemed it necessary to conduct a study to describe the level of oral 

communication strategies,determine the level of speaking anxiety and ascertain the level of strategic competence of 

the college students in Mati Citywhen speaking English.Furthermore, the researcher aimed to establish the 

association between the oral communication strategies and strategic competence as well as the speaking anxiety and 

strategic competence to determine further which significantly impacts the strategic competence of the students. 

 

Research Objective:- 
This study aimed to establish the significant influence of oral communication strategies and speaking anxiety on 

thestrategic competence of students. Specifically, the study sought to attain these objectives: 

1. To describe the level of oral communication strategies in speaking the English language in terms of: 

a. social affective strategies; 

b. fluency-oriented strategies; 

c. negotiation for meaning while speaking strategies; 

d. accuracy-oriented strategies; 

e. message reduction and alteration strategies; 

f. nonverbal strategies while speaking; 

g. message abandonment strategies; and 

h. attempt to think in English strategies. 

2. To determine the level of anxiousness of the students when speaking the English language in terms of: 

a. in-class anxiety; and 

b. out-of-class anxiety. 

3. To ascertain the level of strategic competence of the students in speaking in terms of: 

a. cognitive; 

b. communicative; 

c. goal-seeking; and 

d. educational compensatory. 

4. To establish the relationship between 

a. oral communication strategies and strategic competence in speaking; and 

b. speaking anxiety and strategic competence in speaking. 

5. To identify which exogenous variables (oral communication strategies and speaking anxiety) significantly 

predict the endogenous variable (strategic competence in speaking). 

 

Hypothesis 

The null hypotheses below were tested at a 0.05 level of significance: 

1. There is no significant relationship betweenoral communication strategies and strategic competence and 

between speaking anxietyand the strategic competence of the students. 
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2. Oral communication strategies and speaking anxiety do not significantly predict the strategic competence of 

students. 

 

Review of Related Literature:- 
This section presents the varied literature sources from journal articles, internet sources, and other related studies to 

help readers understand the study's variables. It discusses relevant information such as notions, theories, and 

findings from various authors tosupport the research objectives, vital in understanding the study.  

 

The study's independent variable is the oral communication strategies with eight indicators.Social affective 

strategies; fluency-oriented strategies; negotiation for meaning while speaking; accuracy-oriented strategies; 

message reduction and alteration strategies; nonverbal strategies while speaking; message abandonment strategies; 

and attempt to think in English strategies. The other independent variable of the study is the speaking anxiety with 

indicators, in-class anxiety, and out-of-class anxiety. The study's dependent variable is the strategic competence with 

indicators, cognitive, communicative, goal-seeking, and educational compensatory. 

 

The three variables were being defined according to different cited related studies and pieces of literature. Moreover, 

similar studies related to the three variables and their association with one another will be cited to provide 

substantive proof for comprehensive support of the study's objectives. 

 

Oral Communication Strategies 

Oral communication strategy is defined as anapproach done by the learners to express or decode the meaning in the 

target language (Mahmood and Murad 103; Rastegar and Gohari 402). Nakatani and Goh (208) regarded it, in 

interactional view, as “problem-solving phenomena to compensate for communication disruptions, but also as 

devices with pragmatic discourse functions for message enhancement”; and in psycholinguistic view, “learners‟ 

problem-solving behaviors arising from gaps in their lexical knowledge.” 

 

Communication Strategies are strategic competence that includes verbal and nonverbal strategies to avoid 

communication breakdowns due to learner‟s deficiency in knowledge ofthe target language (Kárpáti 5-6; 

Paramasivam 199; Zhang & Liu 119; Zulkurnain and Kaur 94).In other words, communication strategies, as defined 

by Bialystok (3), "are a systematic technique employed by a speaker to express his meaning when faced with some 

difficulty.” Also, learners can employ specific communication strategies (CSs) to develop or improve 

communicative proficiency (Doqaruni 180; Nakatani 151; Zhang and Liu 139).That is why there is a need to assess 

the strategy used in the actual learning events of the learners and then choose appropriate strategies for pedagogical 

purposes (Nakatani 161). 

 

In congruity to this reason, Nakatani (151) has developed the Oral Communication Strategy Inventory (OCSI) to 

investigate what were the strategies used by female Japanese English as Foreign Language (EFL) learners in a 

communicative task simulation. This instrument has eight (8) indicators: social, affective strategies; fluency-oriented 

strategies; negotiation for meaning while speaking; accuracy-oriented strategies; message reduction and alteration 

strategies; nonverbal strategies while speaking; message abandonment strategies; and attempt to think in English 

strategies.The following indicators are defined below: 

 

Social Affective Strategiesrefer to the strategies used by the learners to control their anxiety, enjoy and communicate 

smoothly, encourage themselves to use English,and behave socially during interaction (Nakatani 155).This strategy 

involves the learner's efforts to have fun while doing English oral communication activities (Zulkurnain and Kaur 

108). 

 

Fluency-Oriented Strategies focus on the learners' fluency in communicating, considering the rhythm, intonation, 

pronunciation, and clarity of speech for the listener‟s comprehension (Nakatani 155). This involves using fillers and 

self-repair strategies (Kuen et al. 61). The learners use this to produce the correct pronunciation of the target 

language (Zulkurnain and Kaur 108). 

 

Negotiation for Meaning While SpeakingStrategiesfocus on the negotiation between the learners and their 

interlocutors – maintaining interaction, avoiding communication breakdown, checking the interlocutor‟s 

reaction,and whether they understand each other (Nakatani 155). This includes confirmation checks, clarification 
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requests, and comprehension checks (Kuen et al. 61). It also includes giving examples to clarify the message 

(Zulkurnain and Kaur 108). 

 

Accuracy-Oriented Strategies are concerned with the desire of the learners to speak English accurately by paying 

attention to the forms of speech and correcting mistakes for grammatical accuracy tospeak appropriately like native 

speakers of English (Nakatani 155). This also includes approximation, circumlocution, and synonym (Kuen et al. 

61). It is associated with the desire to speak in accurate English by correcting their own mistakes while speaking 

(Rohani 90). 

 

Message Reduction and Alteration Strategies are strategies that “learners use to avoid a communication breakdown 

by reducing an original message, simplifying their utterances, or using similar expressions that they can use 

confidently” (Nakatani 155).Reduction strategies may include “avoidance” and “omission” to overcome 

communication problems (Paramasivam 199). Learners also “alter” the original message to simpler expressions to 

better understand (Zulkurnain and Kaur 108). 

 

Nonverbal Strategies while SpeakingStrategies include the use of eye contact, gestures, and facial expressions to 

attract the listener‟s attention and understand more (Nakatani 155; Rohani 90; Zulkurnain and Kaur 108). 

 

Message Abandonment Strategies are used by learners when facing difficulty expressing ideas or working out their 

verbal plan, such as giving up the attempt to communicate, leaving the message unfinished, or seeking help from 

others to continue the conversation (Nakatani 156).The learner tends to stop and give up in the middle of the 

utterance due to the inability to continue expressing the idea or thought (Kárpáti 7) if they fail to repair their 

utterances (Zulkurnain and Kaur 108). 

 

Attempt to Think in English Strategiesare “useful for learners to think as much as possible in the English language 

during actual communication” (Nakatani156).In other words, learners think in English during the communication 

and not in their native language (Rohani 90). 

 

Hence, a considerable amount of literature has been published on analyzing the use of CS by the students. Just like 

in the study of Zulkurnain and Kaur (93), the Oral Communication Strategies Inventory (OCSI) was conducted to 

examine the different oral communication difficulties of the 100 Diploma of Hotel Management students at the 

UniversitiTeknologi MARA (UiTM) branch campus in Penang. According to the results, the learner‟s deficiency in 

English language knowledge has brought communication difficulties. Hence, most of them are keen to participate in 

oral communication activities to interact with other speakers. The study's implicationsuggested that teachers should 

be more creative in giving interactive speaking activities and teach coping strategies to the learners to improve their 

communication skills. 

 

Consequently, the Oral Communication Strategy Inventory has been utilized in the study of Huang (85) to identify 

the factors that influence the oral communication of the students of Lunghwa University of Science and Technology 

in Taiwan. Results showed that the strategies most often employed by students were message reduction and 

alterationstrategies,and the least often employed were message abandonment strategies. Also, it is found that the 

frequent use of English outside the classroom and motivation in speaking English are prevailing factors of the use of 

communication strategies among the participants. 

 

Also, in the study of Kagwesage (1), findings have revealed that Economics and Management students at a 

university in Rwanda have multiple coping strategies.That enables them to complete academic tasks given through 

the medium of English, most notably the successful use of other languages at their disposal to mediate cognitively in 

their demanding academic tasks. 

 

In the same light, the study of Kuen et al. (57) has shown that the experimental group which received CSs training 

designed with metacognitive strategies has outperformed the controlled group in terms of communicative 

performance and strategic competence. In the 12-week training period, communication strategies such as 

circumlocution, appeal for help, clarification request, fillers, comprehension check, confirmation checks, self-repair, 

and topic avoidance were integrated into the Communicative English 2 curriculum the Mechanical Engineering 

students. The results also showed that literal translation from the first language was frequently used in 

communication by the learners. 
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Meanwhile, in Wang et al.'s (701) study, findings have revealed that when Chinese English learners encounter 

problems usinga foreign language (English) during communication, they use different communication strategies. 

These strategies were substitution, approximation, circumlocution, literal translation, exemplification, word-coinage, 

and repetition. Based on the findings, frequent literal translation depended on the development stage of the target 

language. Also, the frequent repetition implied a lack of flexibility and variety in usingcommunication strategies. 

Hence, learners' use of the CS was greatly influenced by their interlanguage and cultural background development 

stage. 

 

Similarly, in the study of Thu and Thu (283), the students‟ use of communicative strategies in their speaking 

performance was analyzed and identified. The most employed strategies of the learners were compensatory 

strategies which indicated that conversations were sustained and interaction with partners was upheld, while the 

least employed strategy was avoidance strategies. 

 

Likewise, the study of Şener and Balkır (68) have suggested that when teachers and tutors incorporate 

communication strategies in their classes, learners are more driven and encouraged to use CSs in their conversation. 

The study also shows that students who were inclined to use more CSs are more successful in terms of oral 

competence than students who do not. The most frequent strategies used by the students are modification strategies 

which are also referred to as social strategies. 

 

However, Chen (57) has categorized the communication strategies used by the participants in their class presentation 

of his study into short-term coping strategies and long-term strategies. “Short-term coping strategies are strategies 

that can be used during presentations to reduce current speaking anxiety such as adopting physical adjustment, using 

repetitions, pauses, fillers and focusing on the presentations, while long-term strategies refer to long time 

preparations and improvements for English speaking proficiency to alleviate future in-class speaking anxiety, such 

as having a good preparation, developing a good spirit of improvisation for impromptu presentations or other 

presentation requirements” (58). The result of the study revealed that the English for Secondary Language (ESL) 

learners used both short-term and long-term strategies to cope with their in-class speaking anxiety. 

 

More importantly, the study of Grace Lin (7) has emphasized the importance of using communicative strategies as 

these compensate for the linguistic limitations in the use of the learners' second language. The study revealed that 

students coped with their linguistic problems by using strategies in their communication processes or linguistic 

productions. Also, according to Kárpáti (5), communication strategies are necessary for EFL and ESL learners 

during the communication process, especially during “communication breakdown” due to inadequacy in linguistic 

and cultural background. 

 

Therefore, communication strategies are utilized by learners when they face difficulty during verbal 

communications. These strategies are employed to help successfully deliver the communication task when speaking. 

Also, it is important to note that these strategies are categorized according to their purpose and are used specifically 

during specific communication contexts. Most importantly, these strategies help the learners or speakers to develop 

their communicative competence in speaking English. 

 

Speaking Anxiety 

Anxiety in language learning is a psychological issue related to the nervous system. Consequently, it affects our 

motions and ability to learn a language (Latif 224). In other words, language anxiety is a reaction where the learners 

experience nervousness and worry in a specific situation,specificallywhen the learners mustuse the target language 

in language learning (Horwitz et al. 125). 

 

Anxietyhas beenassociatedwith the context of language learning (Bensalem 235). This context of language learning 

where learners experience anxiety can be inside or outside the classroom (Santos et al. 24). In line with this, 

Woodrow (313) has developed the Second Language Speaking Anxiety Scale to measure language learning anxiety 

in the context of English as the second language. In her study,language anxiety can be categorized according to in-

class anxiety and out-of-class anxiety.  

 

The first indicator, in-class anxiety, refers to anxiety during classroom communication (Woodrow 312). This refers 

to the anxiousness learners perceive during a language learning task that is difficult to deal with (Akkakoson 72). 
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This anxiety stems from the fear of negative evaluation by teachers, lecturers, and peers (Zhiping and Paramasivam 

6). 

 

The second indicator, out-of-class anxiety, refers to speaking anxiety experienced during communication outside of 

class. One of the items included considers the communication that may take place between the learner and their 

future lecturer (Woodrow 312-314). 

 

As to date, there were also several models for language anxiety.  Foreign language anxiety has three components: 

communicationapprehension, fear of negative evaluation, and test anxiety(Liu and Zhang 2). Meanwhile, Na‟s (25) 

model has four factors adding anxiety of English classes as the fourth indicator. However, the instrument used by 

Ibrahim and Mohammed (134) in their study, a modified version of the Foreign Language Classroom Anxiety Scale 

by Horwitz et al. (125), had five indicators in identifying foreign language speaking anxiety, namely: fear of 

communication; language proficiency; low self-esteem and lack of confidence; fear of perceptions of others; and 

error correction/fear of negative evaluation. 

 

Speaking anxiety, in particular, is fear in expressing orally or something that can impede one‟s ability to speak 

because of the inability to focus on the speaking process. It creates low self-confidence, making the students stay 

silent and quiet even if they have the knowledge or idea to express (Basic 4). To simply define, speaking anxiety is 

“the fear of using the language orally” (Balemir19). Occhipinti (39) has noted that students‟ anxiety is characterized 

by “palpitations, blushing and sweating as well as going blank at the moment of speaking.” 

 

It was emphasized that the inadequacy of one‟s linguistic knowledge is the root of speaking anxiety. 

Misunderstanding the message and making mistakes are the highest risks brought by poor communicative 

competence thus, making learners more anxious and afraid of other people‟s negative judgment toward them 

(Balemir 22).Speaking anxiety deters students from speaking,which harms their oral skills. Though most schools do 

not consider speaking anxiety concerning language teaching, it could be considered a social difficulty (Basic 23). 

 

Another study found that the “linguistics difficulties, cognitive challenges, role of teachers, competitiveness and lack 

of information” were correlates of language anxiety (Kayaoğlu and Sağlamel 149). Most notably, lack of vocabulary 

and the role of teachers were significant reasons for the student's language anxiety. 

 

These factors that are found to be influencing the speaking anxiety of the students have been explored in several 

studies (Akkakoson 63; Al Nakhalah 96; Amiri and Ghonsooly 859; Boonyaprakob et al. 76; Hashwani 121; 

Ibrahim and Mohammed 138-139; Lucas et al. 94; Woodrow 308). In Al Nakhalah's (96) study, he investigated the 

speaking difficulties of the fourth-grade English language students at Al Quds Open University. These difficulties 

are because of fear of mistake, shyness, anxiety, and lack of confidence. Also, the study found that the student's 

environment does not support them to speak English frequently thus, making it the main reason why students have 

problems in speaking English. With the study results, the researcher suggested suitable solutions for speaking 

difficulties such as frequent practice speaking in English frequently and allowing learners to participate in discourse 

that would allow them to speak in English. 

 

In another study, Boonyaprakob et al. (76) have conducted the FLCAS to identify the anxiety and measure the 

anxiousness of the 40 Thai students. Results have shown that most of the participants had moderate to high-level 

EFL classroom anxiety. Also, fear of negative evaluation was the major reason why students are most anxious in the 

classroom. Hence, students were worried about failing their English class. 

 

The quantitative analysis of the study of Akkakoson (63) revealed a moderate level of speaking-in-class anxiety 

among Thai EFL students brought by test anxiety, fear of negative evaluation, and communication apprehension. 

Also, the key cause of speaking anxiety among the students is their lack of vocabulary. 

 

Similarly, it was found in the study of Amiri and Ghonsooly (859) that the fear of negative evaluation was the major 

source of anxiety among the study participants after employing a Persian version of the FLCAS to the freshmen 

studentsatGonabad University of Medical Sciences. Hence, the statement “I get nervous when the language teacher 

asks questions which I haven‟t prepared in advance” got the highest mean. The factor with the lowest mean was 

English classroom anxiety.  
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Furthermore, Woodrow (308) has developed the Second Language Speaking Anxiety Scale (SLSAS), which will 

provide data on the anxiety experienced by the learners both inside and outside the language learning classroom. It 

was found that the most frequent source of anxiety was interacting with native speakers of English among the out-

of-class speaking activities. On the other hand, “performing in English in front of the classmates” was the most 

dreaded in-class speaking activity. According to this study, a student may have anxiety because of a lack of skills or 

“retrieval interference” that is why it is important to take into consideration the communication both inside and 

outside the language learning classroom and make sure that learners have the skills and should practice for everyday 

communication.  

 

Similarly, a study has been conducted by Lucas et al. (94) among foreign language learners in the Philippines to 

determine if these students experience language anxiety. It was found that the study participants experienced English 

language anxiety, most particularly test anxiety and fear of negative evaluation anxieties. The study suggests 

speaking strategies will help foreign language learners to cope with their communication anxiety. 

 

In a similar sense, it was also found that the study participants had moderate anxiety levels. However, the findings 

revealed a confusing result since girls demonstrated less confidence, although they were not afraid or nervous than 

boys who were more nervous but demonstrated more confidence. Then, it is emphasized that anxiety level varies 

from student to student (Hashwani 121). 

 

In a similar vein, a study conducted by Ibrahim and Mohammed (138-139) has employed a Foreign Language 

Speaking Anxiety Scale (FLSAS) on the 60 student respondent of their study to find out the sources of foreign 

language speaking anxiety. Results revealed that more than half of the students believed that language speaking 

anxiety was brought by fear of negative evaluation or error correction. The statements, "Our teacher is strict and 

corrects every mistake," and "My classmates laugh at me when I make a mistake while speaking," from the 

interview conducted in the study, justified the reason as to why the student perceived the fear of negative evaluation 

or error correction as the major cause of speaking anxiety. Fear of communication came as the next cause for 

language speaking anxiety. 

 

It can be noted that speaking anxiety among language learners is a prevalent characteristic among them. The 

learners' speaking anxiety can be observed even when communicating inside or outside of the classroom. This 

anxiety brought nervousness and worry to the students during speaking activities thus, affecting their psychological 

state and limiting their capability to use the English language orally. 

 

Strategic Competence 

The term „competence‟ has become controversial in linguistics, especially associating it to communication. In this 

concern, Dell Hymes (278) defined communicative competence as the capability of an individual to employ 

linguistic awareness in various communication settings or situations appropriately. The idea of Hymes about 

communicative competence has brought birth to different models of communicative competence. The most 

prominent and comprehensive model is of Canale and Swain (4). This model posited three components of 

communicative competence: grammatical competence, sociolinguistic competence, and strategic competence 

(Canale and Swain 28; BagaricandDjigunović, 97).  

 

In this study, the third component, the strategic competence of the communicative model of Canale and Swain (30), 

has been emphasized as it concentrates on the various communication strategies employed by a learner. In other 

words, the strategic competence of an individual refers to the knowledge of using verbal and nonverbal 

communication strategies to cope with the problems they encounter during “communication breakdowns” (Altun 18; 

Celce-Murcia 42, Dörnyei and Thurrell 17). Also, this refers to “the way learners manipulate language to meet 

communicative goals” (Brown 228). Thus, the strategic competence of the learners is an essential component in 

developing their communicative competence, for this denotes fluency in communication (Dörnyei and Thurrell 17; 

Meenakshi 71). Shumin (208) also defined strategic competence as the ability of an individual to determine when 

and how to start, sustain, and dismiss conversations and how to settle communication and comprehension problems.  

 

In the same light, Wei Lin (11) explained strategic competence as the ability of an individual to engage in many 

ways of solving language-related difficulty to have successful communication. This ability uses specific coping 

strategies to achieve a particular goal of communication. Hence,this component of communicative competence 

focuses on the ability of the learner to successfully deliver the message to the listener and the ability to use these 
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communication strategies to aid them when they encounter communication problems (Alem 1326; Light and 

McNaughton 3-4; Seong 17; Tatsukawa 74; Tereschuck 512). 

 

In the article published by Tereshchuk in 2013, she suggested appropriate criteria for assessing the strategic 

competence in speaking. The suggested criteria are based on the content of the strategic competence, peculiarities of 

speech forms, and curriculum for English language development in universities and institutes. There were four 

recognized constituents for strategic competence: cognitive, communicative, goal-seeking, and educational 

compensatory criteria (512).  

 

Cognitive criterion refers to the realization of strategies in different thinking processes or demonstrating the 

“communicative function of thinking.” This focuses on the speaker's capability to interpret utterances, understand 

reactions, predict and construct meanings, and evaluate and critically analyze one‟s actions in a particular 

communication context (Tereshchuk513). This includes the different phases in processing information: 

comprehending input, storing, and retrieval or linking with prior knowledge or schemata (Seong 18). 

 

On the other hand, communicative criterion refers to the realization of association of strategies with the different 

communication activities such as speaking, listening, reading, and writing. Through this criterion, factors such as the 

speaker's intention to communicate, the context of the situation, the experiences and statuses of the interlocutors 

greatly affect the choice of strategies (Tereshchuk70, 513). 

 

Next, the goal-seeking criterion is responsible for the purpose or aim of communication. Through the aim or purpose 

of the speaker to communicate, it makes the communication a means. This constituent focuses on the tactical 

(personal communicative intentions) and strategic (personal global aim) purposes of the speaker (Tereshchuk70, 

513). This includes identifying the language tasks, choosing the task if there are one or more tasks, and deciding 

whether to complete it or not (Ślęzak-Świat 32).  

 

Lastly,thecompensatory educationalcriterion signifies the contextualized learning communicative strategies of the 

speaker according to their learning styles. This criterion also refers to the ability of an individual to use non-verbal 

strategies, explain differently, ask for help, and correct oneself (Tereshchuk 71, 513). These strategies are used to 

compensate for the gaps in knowledge of the learners to avoid interruption in communication (Alem 1329). 

 

It has been recommended that teachers give importance to exposing the students to using different communicative 

strategies and applying these in different contexts or settings of communication to help them develop their 

communicative competence. Giving structured feedback regarding their performance should also be done. Hence, it 

should be part of the curriculum to make teaching the language learners strategies to develop their communicative 

competence (Lewis 54). 

 

However, in the study of Verhoeven and Vermeer (361), it has been found that the strategic competence of the 

learners was associated with conscientiousness and openness to develop communication strategies. It was also 

recommended that the strategic competence of the children should be assessed to accumulate better insight into their 

language development.  

 

Moreover, it is believed that strategic competence involves planning, monitoring, and evaluating language. Hence, it 

consisted of “metacognitive strategies” that function in the higher cognitive activities and processes. In other words, 

strategic competence links the individual‟s language knowledge, personal characteristics, topical knowledge, and 

affective schemata to the use of language in a particular setting (Bachman and Palmer 62).  

 

In addition, in the study of Ghafournia and Afghari (28), it was found out that there is a need to include strategic-

based instructions in language programs. Better analysis and understanding of metacognitive strategies would clarify 

the complicated nature of strategic competence as a component of communicative language ability. 

 

Hence, Nakatani (77) strongly believed that strategic competence could be trained. Aside from a thorough 

examination of the interaction, strategic competence could also be developed through understanding the cognitive 

processing and metacognitive processing of the learner‟s language use. Also, Anderson (99) believed that a strong 

metacognitive skill enables the learner to reflect on their learning and become conscious of what they can do to 

improve their language learning. However, many language learners still have poor metacognitive ability. They fail 
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to select appropriate strategies and do not recognize when they can be incorporated in different communication 

settings. 

 

In the same light, Rastegar and Gohari (415) have suggested in their study that the learners must be provided with 

real-life tasks and practices intertwined with communication strategies to improve the English oral communication 

skill of the students. Thus, EFL teachers must assist students in developing speaking strategies. Hence, speaking 

strategy training should not be ignored in language learning as this would be beneficial for the improvement of 

students‟ oral language output. 

 

In sum, strategic competence has been attributed to the different communication models; thus, making it an integral 

part of a learner‟s speaking ability. This competence was mostly described as the use of coping strategies to 

successfully deliver the message despite the communication breakdown experienced by the speaker during the 

communication act. Therefore, when a learner lacks strategic competence, it may account for the student‟s inability 

to deliver the intended message during communicative tasks. 

 

Correlation between Measures 

Several studies have been conducted to investigate the correlation of oral communication strategies and strategic 

competence (Alibakhshi and Padiz 946; Kuen et al. 67; Xu 86; Zhang 194) as well as the correlation between 

speaking anxiety and strategic competence (Aghajani and Amanzadeh 154; Ahmed et al. 103; Cakici 190; Lian and 

Budin 75; Liu and Huang 1; Hashemi 1815; Orbeta and San Jose 155; Woodrow 308). The succeeding paragraphs 

shed light ondiscovering the results of the conducted related studies.  

 

In a study conducted by Alibakhshi and Padiz in 2011, they wanted to find out the effect of teaching strategic 

competence on the speaking performance of Iranian English language learners. Hence, the findings of their study 

revealed that teaching communicative strategies had a positive effect on the language performance of the 

participants. This finding supported the evidence that the experimental group did better in their oral tasks by using 

different strategies than the other group(946). 

 

On the same note, Kuen et al. (67) conducted a study on the effect of oral communication strategy training 

ondeveloping the learners‟ strategic competence. It was found that respondents perceived to learn the strategies to 

overcome the difficulties they encounter when speaking in English. With the strategy training, they had improved 

their competency skills in using the English language. Also, the study of Zhang (194) has proved that 

communicative strategies and communicative competence were correlated. The participants‟ use of communicative 

strategies is proof of their strategic competence. The study also suggested that training the use of communicative 

strategies improves the communicative and strategic competence of the learners. 

 

Similarly, in the study of Xu (86), it is found out that the speaking test performance of 93 Chinese postgraduate 

students is positively correlated to the use of speaking strategies. Also, it is found that the most frequently used 

strategy is the compensation speaking strategy, but the least used is the cognitive speaking strategy. With the 

application or use of the communication strategies, students also improved their English oral performance. 

 

In the light of the issue about second language anxiety and its effect on the oral performance of the ESL learners, 

Woodrow (308) developed the Second Language Speaking Anxiety Scale (SLSAS), which will provide data on the 

anxiety experienced by the learners both inside and outside the language learning classroom. After the scale was 

validated using the confirmatory factor analysis, the study's finding indicated speaking anxiety as a significant 

predictor of learners‟ oral achievement. It was found that the most frequent source of anxiety was interacting with 

native speakers of English. 

 

Similarly, the study conducted by Lian and Budin (75) has examined English language anxiety and its relationship 

to students‟ achievement in oral English tests. They employed a questionnaire focusing on the three components of 

English language anxiety: communication apprehension, fear of negative evaluation, and test anxiety. The study's 

result showed that most of the participants experienced a moderate level of language anxiety. The correlation index 

suggested that there was a moderately significant relationship between language anxiety and oral English test 

achievement. 
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The study of Liu and Huang (1) has also explored the correlation between foreign language anxiety, learning 

motivation, and students' English performance. One of the scales employed in the study was the FLCAS. The data 

analysis showed that both foreign language anxiety and English learning motivation were significantly correlated 

with students‟ performance in English. Hence, the study suggested that language teachers and learners should ease 

the anxiety levels of the learners since it turned out that anxiety is the “most powerful and negative predictor” of the 

students' performance. 

 

Similarly, the study of Ahmed et al. (103) also aimed to determine the effect of speaking anxiety on the academic 

achievement of postgraduate students of the University of Balochistan in Pakistan. The study revealed that the 

students experienced speaking anxiety in the EFL classroom, particularly in communicating with foreign language 

instructors, because they were afraid to commit grammatical errors. With these, most of the students revealed their 

anxiousness had affected their efficiency in-class speaking activities. Also, Gkonou (24) has explored the 

components of oral classroom anxiety that impede the fluency of speaking the second language (L2). This study 

showed that the fear of negative evaluation and anxiety in English are vital parts of language anxiety. It is found that 

the higher the individual‟s speaking anxiety, the higher their language anxiety inside the classroom and perceived to 

be less competent in terms of performance in oral tasks. 

 

In the same light, Aghajani and Amanzadeh (154) have found in their study that the anxiety of the students and their 

communication performance had a significant negative relationship. The results indicated that the more the students 

are anxious, they tend to have poorer communicative performance and scores. Similarly, the study of Cakici (190) 

also found that there was a negative correlation between the language anxiety of the students and their language 

achievement.  It was suggested that EFL teachers should develop “effective anxiety reduction strategies to cope with 

anxiety-provoking situations appropriately” (196). In congruity, Hashemi (1815) has suggested that it is important to 

acknowledge the feeling of anxiety among language learners so teachers can give effective strategies that would 

help the learners cope with their anxiousness and difficulties, especially in their speaking skills.  

 

However, in the study of Orbeta and San Jose (155), language learning anxiety and learners' oral performance had 

no significant relationship. The tension, anxiety, and worry felt and expressed by the 150 student respondents of 

their study had no impact on their oral performance. 

 

Different kinds of literature have studied and explored the influence of speaking anxiety on oral performance as well 

as the use of oral communication strategies on the strategic competence of the English second/foreign language 

(ESL/EFL) learners. Some may find that there is a significant relationship between the two variables. Others may 

prove that there is no connection between the two. Many factors should be taken into consideration why these 

conflicting results arise from different studies. However, it can be noted that there isa limited number of studies that 

exist to explain the relationships of the variables at hand. Still, the existing literature has proven the influence of 

these variables on one another. 

 

Theoretical Framework 

This study is anchored to the notion of Selinker in 1972 about communication strategies. In 1980, Tarone, Cohen, 

and Dumas defined communication strategy as an approach done by the learners to express or decode the meaning 

in the target language(Rastegar and Gohari 402). Nakatani and Goh regarded it as a “problem-solving phenomena to 

compensate for communication disruptions, but also as devices with pragmatic discourse functions for message 

enhancement” (208). 

 

In addition, this study is furthersupported by the theory of Foreign Language Anxiety proposed by Horwitz et al. in 

1986 and defined this as “a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom 

language learning arising from the uniqueness of the language learning process” (128). This anxiety can be both a 

cause and consequence ofpoor language performance (Orbeta and San Jose 157).  In 1993, Gardner and Mac-Intyre 

saw language anxiety as “the apprehension experienced when a situation requires the use of a second language with 

which the individual isnot fully proficient” (5). 

 

This study was also anchored to the framework or model of Communicative Competence by Canale and Swain in 

1980. Unlike other models of communicative competence, Canale and Swain‟s model is applicable and concerned 

with the teaching and testing context of the second language. In the said model, communicative competence is 

further subdivided into three components: grammatical competence, sociolinguistic competence, and strategic 
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competence. When communication problems arise in using the target language, it is the strategic competence (the 

knowledge of verbal and nonverbal communication strategies) that learners use through the aid of communication 

strategies that they employ to cope with the said problems. In other words, strategic competence involves „the ability 

to use problem-solving devices to overcome communication problems derived fromlack of knowledge in any of the 

other sub competencies‟ (Kongsom12). 

 

As postulated by Bresnihan and Stoops in 1996, one of the most difficult challenges in teaching a foreign or second 

language is to find means of helping the student improve their speaking ability and oral fluency (Orbeta and San 

Jose, 157). Also, it is believed that learners could improve students‟ oral proficiency by using communication 

strategies to help them redress their language deficiency (Kuen et al. 58). 

 

Hence, the researcher believed that the Communicative Competence model of Canale and Swain, Theory of Foreign 

Language Anxiety of Horwitz et al., and the notion of Communicative Strategies of Selinker are the foregrounding 

ideas that best support the urgency of conducting the study. With the use of oral communication strategies, the 

strategic competence of the learners improves, and the speaking anxiety of the students could affect the oral 

proficiency of the learners. The mentioned model, theory, and notion are highly appropriate and relevant for the 

study. 

 

Conceptual Framework 

The framework shows the relationship between the variables in the study. The first independent variable is the oral 

communication strategies with the following indicators: The social affective strategiesrefer to the strategies used by 

the learners to control their anxiety, enjoy and communicate smoothly, encourage themselves to use English, and 

behave socially during the interaction. The fluency-oriented strategy focuses on the learners' fluency in 

communicating, considering the listener's comprehension of the rhythm, intonation, pronunciation, and speech 

clarity. Negotiation for meaning while speakingstrategies focus on the negotiation between the learners and their 

interlocutors – maintaining interaction, avoiding communication breakdown, checking the interlocutor‟s reaction, 

and whether they understand each other. Accuracy-oriented strategies are concerned with the desire of the learners 

to speak English accurately by paying attention to the forms of speech and correcting mistakes for grammatical 

accuracy so as to talk appropriately like native speakers of English. Learners use message reduction, and alteration 

strategies are strategies used by learners in avoiding communication failure through reducing an original message 

into more short utterances or similar expressions. Nonverbal strategies while speakingstrategies include the use of 

eye contact, gestures, and facial expressions to attract the listener‟s attention and understand more. Message 

abandonment strategies are used by learners when facing difficulty expressing ideas or working out their verbal 

plan, such as giving up the attempt to communicate, leaving the message unfinished, or seeking help from others to 

continue the conversation. Attempt to think in English strategiesis helpful for learners to think in English as much as 

they can during a communication process (Nakatani 155). 

 

Moreover, the other independent variable is speaking anxiety in terms of in-class and out-of-class anxiety. Anxiety 

in language learning is a psychological issue that is related to the nervous system and consequently affects our 

motions and ability to learn a language. Hence, language anxiety is an anxiety reaction where the learners 

experience anxiety in a specific situation (Horwitzet al.128). In-class anxiety refers to the anxiety felt by the students 

in a communicative situation inside the classroom as the communicative setting. Out-of-class anxiety refers to the 

anxiety felt by students in a communicative situation outside the classroom as the communicative setting (Woodrow 

312). 

 

On the other hand, the study's dependent variable is strategic competence. Strategic competence includes cognitive, 

communicative, goal-seeking, and educational compensatory criteria. Cognitive criterion refers to the realization of 

strategies in the different thinking processes. Communicative criterion refers to the realization of association of 

strategies with the different communication activities. The Goal-seeking criterion is responsible for the purpose or 

aim of communication. The educational compensatory criterion signifies the contextualized learning communicative 

strategies (Tereshchuk513). 

 

Figure 1 shows the independent variables and the dependent variable of the study. The exogenous variables have a 

single-headed arrow directed towards the endogenous variable to show their direct effect on the dependent variable. 
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Figure 1:- Conceptual Framework of the Study. 

 

Significance of the Study 

In the global and educational context, effective communication is necessary for the educative process since it is 

prerogative for students to interact with their teachers and peers during classroom instructions; however, 

communication anxiety among learners hinders them from communicating and expressing their ideas effectively. 

Hence, this study is significant to understand the dilemma of the ESL learners in the use of the lingua franca, 

English, in speaking and communicating. 

 

Likewise, communicating ideas to others is one of our social responsibilities. With this regard, this study will be 

significant to readers to identify coping strategies they can use when they experience speaking anxiety in the use of 

the English language when communicating inside and outside the classroom. 

 

In addition, this research is beneficial for the students as they will identify what communication strategies they can 

use or employ to cope with their anxiety in using the English language when speaking. Also, this study would help 

what strategy is frequently used by other students to help them with their deficiencies in using the language orally. 

Likewise, this study would help the teachers introduce strategies for communication among their students. For this 

reason, the teacher would help the students lessen the anxiety they feel brought by using the second language during 

oral recitations in the classroom. For the school administration, this study would provide information on what 

possible interventions they can provide to their learners in school to overcome their anxiety when using the English 

language in oral communication. 

 

Most importantly, the findings of this research can be the basis for the activities or programs they could propose to 

lessen or eliminate the students' anxiety and further improve the students' oral communication skills. Lastly, for 

future researchers, the result of this study would provide them with the needed data for their future research that is 

relevant to this study. The ideas presented and the findings of this study can supplement the need to conduct further 

research in the field where oral communication and English speaking anxiety is a concern. 

 

Definition of Terms 

The following terms are defined operationally as to how they are used in the study: 

 

OralCommunication Strategiesrefer to social, affective strategies; fluency-oriented strategies; negotiation for 

meaning while speaking; accuracy-oriented strategies; message reduction and alteration strategies; nonverbal 

strategies while speaking; message abandonment strategies; and attempt to think in English strategies thatan 

individual employs to cope with the deficiencies in communicating ideas in using the English language orally. 

 

Speaking Anxiety refers to the fear of expressing orally or anxiety, whether in-class or out-of-class anxiety, that can 

impede one‟s speaking ability because of the inability to focus on the speaking process, especially in English. 

 

Oral Communication 

Strategies 

Strategic Competence 

Speaking Anxiety 
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Strategic Competencerefersto the knowledge and the ability to use problem-solving devices to overcome 

communication problems in the English language in terms of cognitive, communicative, goal-seeking, and 

educational compensatory criteria. 

 

Chapter 2 

Method:- 
This chapter presents the study's research design, the research locale to where the study will be conducted, the 

population and the sampling procedure to identify the respondents, the research instrument to be utilized, the data 

collection procedure to be undertaken, and the statistical tools to be employed. 

 

Research Design 

The proponent utilized a descriptive-correlation research design to answer the questions and meet the study's 

objectives. Descriptive research describes and interprets behaviors and characteristicsobserved to provide the basis 

for correlation studies(Groveet al.26).Whereas correlational research designs aim to describe and measure the degree 

of association or the relationship between two or more variables without the researcher‟s familiarity that one 

influences the other using a statistical correlation test (Drummond and Murphy-Reyes 174; Creswell 338).Hence, 

this design determines the degree of association of oral communication strategies and speaking anxiety on the 

strategic competence of students to explain and establish the nature of the relationship between these variables. 

 

Furthermore, since the study had two independent variables and one dependent variable, path analysis was used to 

establish the significant influence of the independent variables on the dependent variable. Path analysis allowsthe 

examination of the complicated relations among the variables with more than one independent variable predicting 

one dependent variable (Streiner 116).The exogenous variables have a single-headed arrow directed towards the 

endogenous variable to show their direct effect on the dependent variable. 

 

Research Locale 

The locale of this research was in Mati City, particularly in DOSCST. This institution was established on December 

13, 1989,under Republic Act 6807 in response to the need for higher quality tertiary education in this easternmost 

part of Mindanao. The 10-hectare campus is located on Martinez Drive, Guang-Guang, Dahican, Mati, Davao 

Oriental.Figure 2 presents the map of the locale of the study. 

 

As the institution‟s mission is to produce holistic graduates who are responsive and resilient to global challenges, the 

school aims to provide quality higher education to its stakeholders. To become responsive and resilient amidst 

global challenges, one must develop communication skills when speaking the global language – English. More 

specifically, the researcher chose to conduct the study in this locale since the researcher is eager to know the level of 

strategic competence of the college students in a government-funded learning institution. 

 

Population and Sample 

The study respondentshave officially enrolled students of DOSCST aged 18 to 25 years old. From the 8, 925 total 

population size given by the College Registrar, a sample size of 300 was computed with a confidence level of 92.2% 

and an acceptable margin of error of 5% using the sample size calculator (Raosoft). Respondents came from 

different college institutes with varied taken courses and majors to have more reliable data. The respondents may be 

new, old, regular, irregular, shiftee, or transferee college studentsenrolled during the first semester (August to 

December) of Academic Year 2020-2021. The respondents were either male or female.  

 

To identify the study's respondents, the researcher used the stratified random sampling technique. The researcher 

divided the population of the respondents according to the courses they took and got random samples from the 

strata. Stratified random sampling is an alternative sampling method where the population is divided into “strata” 

ornonoverlapping subgroups (Nguyen et al. 665). A sample is selected from each stratum through random sampling 

(DeYoreo 1624). 
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Figure 2:- Map of the Philippines highlighting Mati City, Davao Oriental.  

 

 

 



ISSN: 2320-5407                                                                                  Int. J. Adv. Res. 10(02), 23-50 

37 

 

Students aged below 18 years old and above 25 years old were excluded from participating in the study. Also, 

students who were not officially enrolled and stopped schooling for the said semester during the conduct of the 

study were not viable to participate as respondents. The survey was only applicable to students and not to teachers 

and other professionals. The respondent's involvement shall be purely voluntary and no punishment, coercion or 

penalty shall fall to the respondents should they wish to withdraw and not continue to answer the survey. They could 

withdraw their consent and discontinue their participation if they feel any psychological and emotional distress 

while participating in the study. 

 

Research Instrument 

The first instrument used in the study is the Strategies for Coping with Speaking Problem, which was adapted from 

the Oral Communication Strategy Inventory of Nakatani (165-166). This survey questionnaire is a five-point Likert 

 

Scale from 1 (Never) to 5 (always) will determine the respondents' level of oral communication strategies.This 

survey has 32 statements with eight indicators: social fluency-oriented strategies, negotiation for meaning while 

speaking strategies, accuracy-oriented techniques, message reduction and alteration strategies, and nonverbal 

strategies while speaking. The Cronbach alpha reliability coefficient for the 32 items is 0.776, suggesting that the 

items have relatively high internal consistency. To determine the level the oral communication strategies, the 

following scale will be used. 

Range of Means Descriptive Level Interpretation 

4.20 – 5.00 Very High Measures of oral communication strategies are always 

observed. 

3.40 – 4.19 High Measures of oral communication strategies are often 

observed. 

2.60 – 3.39 Moderate Measures of oral communication strategies are 

sometimes observed. 

1.80 – 2.59 Low Measures of oral communication strategies are seldom 

observed. 

1.00 – 1.79 Very Low Measures of oral communication strategies are never 

observed. 

 

The second instrument adapted in this study isWoodrow's Second Language Speaking Anxiety Scale (SLAS) (327). 

This is used to determine the level of anxiousness of the students when speaking the English Language. This 

questionnaire is a five-point Likert Scale from 1 (Not at all anxious) to 5 (Extremely anxious) and has two 

indicators: in-class anxiety and out-of-class anxiety. The alpha coefficient for the 12 items is 0.914, suggesting that 

the items have relatively high internal consistency.To determine the level of anxiousness of the students when 

speaking the English language, the following scale will be used. 

Range of Means Descriptive Level Interpretation 

4.20 – 5.00 Very High Measures of speaking anxiety are always observed. 

3.40 – 4.19 High Measures of speaking anxiety are often observed. 

2.60 – 3.39 Moderate Measures of speaking anxiety are sometimes 

observed. 

1.80 – 2.59 Low Measures of speaking anxiety are seldom observed. 

1.00 – 1.79 Very Low Measures of speaking anxiety are never observed. 

 

The third survey questionnaire determines the strategic competence development in speaking, which was adapted 

from Tereshchuk (515). This questionnaire is a five-point Likert Scale from 1 (Never) to 5 (always) and has four 

indicators: cognitive, communicative, goal-seeking, andeducational compensatory. The alpha coefficient for the 32 

items is 0.962, suggesting that the items have relatively high internal consistency.To determine the level of strategic 

competence of the students, the following scale will be used. 

Range of Means Descriptive Level Interpretation 

4.20 – 5.00 Very High Measures of strategic competence are always 

manifested. 

3.40 – 4.19 High Measures of strategic competence are often 

manifested. 

2.60 – 3.39 Moderate Measures of strategic competence are sometimes 
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manifested. 

1.80 – 2.59 Low Measures of strategic competence are seldom 

manifested. 

1.00 – 1.79 Very Low Measures of strategic competence are never 

manifested. 

 

To obtain the data needed from the respondents to answer the study's objectives, three sets of survey questionnaires 

were adapted from previous studies. These questionnaires were validated by the internal and external validators, 

experts in language and research. The overall mean score of the validation given by the experts was 4.596, with a 

descriptive meaning of excellent. Minor revisions were made following the validators' recommendations to fully fit 

the instrument to be used according to the objectives and context of the study. 

 

Data Collection 
The researcher conducted the following procedures accordingly to gather the data needed to reach the study's 

objectives. Before gathering the data, the adapted survey questionnaires to be used as the instrument of the study 

underwent thorough validations with the help of experts from different institutions.After the validation, revisions or 

modifications were incorporated to finalize the instrument to be used in the study. The manuscript and the 

validations for the survey questionnaires were subjected to the approval of the University of Mindanao Ethics 

Review Committee (UMERC). The Certificate of Approval was given to the researcher to implement the study. A 

pilot test was conducted on 30 respondents to test the reliability of the instruments for the analysis. The pre-testing 

results were subjected to reliability testing to determine the reliability of the instrument. 

 

Next, a letter, attached with the survey questionnaire, was addressed to the OIC-President of the State College to ask 

for permission to conduct a study about the significant influence of oral communication strategies and speaking 

anxiety on the strategic competenceof the target respondents. After the approval, the researcher set out to survey the 

respondents through the use of the questionnaires.Once the respondents completed the survey, the retrieval of the 

instrument was done personally by the researcher. When ample data had been collected, the researcher collated the 

data for analysis.The answers or responses of the respondents were tallied for easy analysis of the data inthe study's 

variables. Then, it was submitted to the statistician for reliability testing. Lastly, it was encoded, tabulated, analyzed, 

and interpreted after retrieving the data according to the study results. 

 

The collection of data commenced in September 2020. With the dangers of the pandemic looming over the 

surroundings, the researcher had more difficulty handing over the survey questionnaires to the target respondents 

than the initial plan. Due to the risk brought by the COVID-19 pandemic, face-to-face classes were suspended; 

hence, the researcher took time to survey the nearby boarding houses around the school, observing the minimum 

health protocol mandated by the Inter-Agency Task Force (IATF). The researcher encountered difficulty in 

completing the target sample size for the study in the minimum amount of time since mostof the students boarding 

went home to their hometowns. Still, the researcher was blessed to complete the target sample size of the study 

despite the restrictions and limitations encountered. 

 

Statistical Tools 

The statistical tools indicated below were utilized to analyzethe data gathered in the study. 

 

Mean.This was used to characterize the levels of oral communication strategies, speaking anxiety,and the strategic 

competence of the students. 

 

Pearson r. Thiswas used to determine the significance of therelationship between oral communication strategies, 

speaking anxiety, andstrategic competence. 

 

Path Analysis.Thiswas used to determine the influence of oral communication strategies and speaking anxiety on 

strategic competence.  

 

Ethical Consideration 

This section discusses the ethical concerns and issues that the researcher might have encounteredalong with the 

conduct of the study. Several ethical considerations were enumerated and discussed to avoid risks and harm in 
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conducting the study, especially on the part of the respondents. This also ensured the researcher and the readers of 

the study that the process of conducting the study was in accordance with the standard protocol. 

 

Voluntary Participation.In the conduct of the study, especially in collecting data through survey questionnaires, 

there was no respondent forced or coerced to answer the questionnaires. The respondents were willing to be 

involved and were fully aware of the purpose of the study. It was made clear to them that no punishment or negative 

consequences will be inflicted if they will decline or refuse to participate. 

 

Privacy and Confidentiality.In collecting data, privacy and confidentiality are very crucial. Hence, the identity and 

any personal information of the respondent remained anonymous. The respondents were informed that their identity 

will remain unknown and that whatever data or information they will give shall be treated with the utmost 

confidentiality. 

 

Informed Consent Process.It is important in conducting a study that respondents fully comprehend what they are 

expected to do and what are the possible outcomes of their participation (Polonsky and Waller 93). Thus, an 

informed consent form was given to the study respondents with an oral explanation. The form contained the 

necessary information about the respondent's study and its purposes, the participant's rights, confidentiality, potential 

benefits, risks and discomforts to the participants, and the participation and withdrawal clause.In any case, the target 

participant hadquestions; it was addressed by the researcher accordingly. The participants affixedtheir signature as a 

sign of confirming and consenting to the researcher to participate in the study. 

 

Recruitment.Identifying and recruiting potential respondents of the study arecrucial to establishing the study 

results' probability. Hence, the researcher was responsible for carefully considering the recruiting procedures, 

including the identification and contact of the respondents. The researcher had direct recruitment of potential 

participants in person. The potential respondents were presented with the Informed Consent Form through random 

sampling or identification to participate in the study. 

 

Risks.Risks or potential harm to the participants could include physical, psychological, emotional, and the like 

(Polonsky and Waller97). In conducting thestudy, the researcher saw that there should be minimal, if any, harm 

caused to the respondents. Maintaining confidentiality to the participant‟s identity and answers will avoid causing 

them shame if found out that they were not efficientand/or confident in speaking English.Since the target 

respondents were students, their answers will not be used, at any cost, as the basis for their academic grades and 

assessment. Their grades and class standing should not be affected, whatever the study results will be.  

 

Benefits.The study results might benefit the school administrators, faculty, and students of DOSCST. The study's 

results, discussions, and findings might help the tertiary schools and the governing agency, Commission on Higher 

Education (CHED), provide possible interventions and school programs or activities that aim to improve college 

students' communication competence in English. For the participants, each of them was given a snack as 

compensation for their willingness, time, and effort for answering the questionnaire and for participating in the 

study. 

 

Plagiarism.Misinterpreting someone else‟s work as your own is considered plagiarism (Polonsky and Waller 102). 

Hence, the researcher made sure that all ideas and information from varied sources were paraphrased and were cited 

and referenced correctly and accordingly. Toensure that no information or opinion had been copied from the works 

of others, the researcher utilizedGrammarly, Turnitin, and other plagiarism detector software or applications.  

 

Fabrication.Also known as academic fraud refers to the intentional misrepresentation, collection, analysis, and 

interpretation of data (Polonsky and Waller 188). The data and the study resultswould be based on the respondents' 

gathered data and/or information and the existing literature and related studies. No make-up of data was done to 

gratify inaccurate conclusions of the study. 

 

Falsification.Data and any information gathered, especially the study results, would not be purposefully 

misrepresented. The conclusions and recommendations given were based on the generated results. No information 

was misinterpreted, omitted, over-claimed, and exaggerated based on what was found in the study.  
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Chapter 3 

Results:- 

The data obtained from the respondents are presented, analyzed, and interpreted in this section based on the 

objectives presented in this study. The order of the discussion is as follows: level of oral communication strategies; 

level of strategic competence; level of speaking anxiety; the relationship between oral communication strategies and 

strategic competence; the relationship between oral communication strategies and speaking anxiety; the relationship 

between speaking anxiety and strategic competence; and mediation analysis of the three variables. 

 

Oral Communication Strategies 

Table 1 presents the level of oral communication strategies of the students with a weighted mean of 4.22 and a 

standard deviation of 0.64, which was described as very high. The results showed that negotiation for meaning while 

speaking strategies had the highest mean value of 4.22, which was described as very high. The following indicators, 

nonverbal strategies while speaking, message reduction and alteration strategies, fluency-oriented strategies, 

accuracy-oriented strategies, social affective strategies,and attempt to think in English strategies had mean value of 

4.13, 4.07, 4.00, 3.93, 3.87, and 3.77, respectively, had a descriptive level of high. On the other hand, the indicator 

message abandonment strategies had the lowest mean value of 3.19, had a descriptive level which is moderate. 

 

Table 1:- Level of Oral Communication Strategies. 

Indicator SD Mean Descriptive Level 

Social Affective Strategies 0.49 3.87 High 

Fluency-oriented Strategies 0.59 4.00 High 

Negotiation for Meaning while  Speaking 

Strategies 

0.64 4.22 Very High 

Accuracy-oriented Strategies 0.58 3.93 High 

Message Reduction and Alteration Strategies 0.55 4.07 High 

Nonverbal Strategies while Speaking 0.78 4.13 High 

Message Abandonment strategies 0.74 3.19 Moderate 

Attempt to Think in English Strategies 0.71 3.77 High 

Overall 0.64 4.22 Very High 

 

Speaking Anxiety 

Table 2 displays the results of the respondents' speaking anxiety level with an overall mean of 2.98 and a standard 

deviation of 0.70 with a descriptive interpretation of moderate. The two indicators, in-class anxiety, and out-of-class 

anxiety, with mean values of 2.98 and 2.99, respectively, had a moderate descriptive interpretation. 
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Table 2:- Level of Speaking Anxiety. 

Indicator SD Mean Descriptive Level 

In-class Anxiety 0.74 2.98 Moderate 

Out-of-class Anxiety 0.78 2.99 Moderate 

Overall 0.70 2.98 Moderate 

 

Strategic Competence 

Presented in Table 3 is the level of strategic competence with a weighted mean of 3.45 and a standard deviation of 

0.51, which was descriptively described as high. The results showed that the educational compensatory had the 

highest mean value of 3.63, which was described as high. The indicator cognitive had a mean value of 3.54 and a 

descriptive interpretation of high.  Meanwhile, both communicative and goal-seeking indicators had a mean value of 

3.31, which could be described as moderate. 

 

Table 3:- Level of Strategic Competence. 

Indicator SD Mean Descriptive Level 

Cognitive 0.54 3.54 High 

Communicative 0.57 3.31 Moderate 

Goal-seeking 0.64 3.31 Moderate 

Educational Compensatory 0.59 3.63 High 

Overall 0.51 3.45 High 

 

Relationship between Oral Communication Strategies and Strategic Competence 

Table 4.1 presents the test results of the relationship between oral communication strategies and strategic 

competence. The overall r-value of .612 with a p-value lower than 0.05 signified rejection of the null hypothesis 

showing that there is a significant relationship between the use of oral communication strategies and the strategic 

competence of the students. This implied that theoral communication strategies were positively correlated with their 

strategic competence, which means, the more they use oral communication strategies, the more their strategic 

competence increases. 

 

Correspondingly, it was observed that cognitive, communicative, goal-seeking and educational compensatory 

showed a significant relationship to social, affective strategies, fluency-oriented strategies, negotiation for meaning. 

While speaking strategies, accuracy-oriented strategies, message reduction andalteration strategies, nonverbal 

strategies while speaking,and attempt to think in English strategies. However, message abandonment strategies did 

not show any significant relationship to strategic competence as indicated by its overall r-value of .075 and p-value 

greater than .05. This implies that strategies for message abandonment were not correlated to the strategic 

competence of the students. Furthermore, the student's competency in communicating or speaking in English was 

not influenced by their ability to abandon communication or leave the message unfinished during a conversat ion. 

 

Table 4.1:- Significance of the Relationship between Oral Communication Strategies and Strategic Competence. 

Oral Communication 

Strategies 

Strategic Competence 

Cognitive Communicative Goal-

seeking 

Educational 

Compensatory 

Overall 

Social Affective 

Strategies 

.461
**

 

.000 

.418
**

 

.000 

.324
**

 

.000 

.402
**

 

.000 

.457
**

 

.000 

Fluency-oriented 

Strategies 

.555
**

 

.000 

.509
**

 

.000 

.469
**

 

.000 

.469
**

 

.000 
.572

**
 

.000 

Negotiation for 

Meaning while  

Speaking Strategies 

.450
**

 

.000 

.382
**

 

.000 

.345
**

 

.000 

.448
**

 

.000 

.464
**

 

.000 

Accuracy-oriented 

Strategies 

.555
**

 

.000 

.510
**

 

.000 

.416
**

 

.000 

.487
**

 

.000 

.562
**

 

.000 

Message Reduction 

and Alteration 

Strategies 

.399
**

 

.000 

.357
**

 

.000 

.285
**

 

.000 

.332
**

 

.000 
.391

**
 

.000 

Nonverbal Strategies .454
**

 .441
**

 .354
**

 .319
**

 .447
**
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while Speaking .000 .000 .000 .000 .000 

Message 

Abandonment 

strategies 

.034 

.561 

.053 

.359 

.006 

.918 

.170
**

 

.003 

.075 

.197 

Attempt to Think in 

English Strategies 

.404
**

 

.000 

.336
**

 

.000 

.306
**

 

.000 

.383
**

 

.000 

.409
**

 

.000 

Overall .599
**

 

.000 

.545
**

 

.000 

.454
**

 

.000 

.548
**

 

.000 

.612
**

 

.000 

 

Relationship between Speaking Anxiety and Strategic Competence 

Table 4.2 bares the test results of the relationship between speaking anxiety and strategic competence. The overall r-

value of -.173 with a p-value lower than 0.05 signified rejection of the null hypothesis, showing a significant 

relationship between speaking anxiety and the strategic competence of students. This implies that their speaking 

anxiety is negatively correlated to their strategic competence. Thus, the lesser anxiousness they feel in speaking, the 

greater their strategic competence or vice versa. 

 

On the other hand, particularly on strategic competence, educational compensatory showed an r-value of -.101 with 

a p-value greater than 0.05 level of significance. This indicator did not have any significant relationship with 

speaking anxiety. This implies that the students' anxiety in speaking English was not correlated to their ability to use 

nonverbal strategies, explain or ask for help, verbalize communicative strategies, and self-correct.  

 

However, all the indicators of speaking anxiety correlated negatively to the indicators of strategic competence, 

namely cognitive (r= -.162, p<.05), communicative (r= -.127, p<.05), and goal-seeking (r= -.208, p<.05). 

Furthermore, this means that the more the students are knowledgeable and capable of using communicative 

functions of thinking, of associating of different strategies in different communication ccontext, and of identifying 

the purpose of communication the more they are less anxious or vice versa. 

 

Table 4.2:- Significance of the Relationship between Speaking Anxiety and Strategic Competence. 

Speaking 

Anxiety 
Strategic Competence 

Cognitive Communication Goal-seeking Educational 

Compensatory 

Overall 

In-class Anxiety -.144
*
 

.012 

-.096 

.098 

-.189
**

 

.001 

-.076 

.187 

-.146
*
 

.011 

Out-of-class 

Anxiety 

-.153
**

 

.008 

-.137
*
 

.018 

-.195
**

 

.001 

-.108 

.062 

-.171
**

 

.003 

Overall -.162
**

 

.005 

-.127
*
 

.028 

-.208
**

 

.000 

-.101 

.082 

-.173
**

 

.003 

 

Path Analysis onthe Influence of OralCommunication Strategies and Speaking AnxietyonStrategic 

Competence 

As shown in Table 5, the independent variable denoted by X1 (oral communication strategies) has a significant 

effect (p<.05) on the dependent variable denoted by Y (strategic competence). Likewise, it was also found that the 

other independent variable denoted by X2 (speaking anxiety) has a significant effect (p<.05) on the dependent 

variable. Path analysis was used to determine the influence of oral communication strategies and speaking anxiety 

on strategic competence. 

 

Furthermore, analysis of the findings shows that the use of oral communication strategies can significantly influence 

strategic competence. Likewise, speaking anxiety has a significant influence on the strategic competence of the 

students. Therefore, both the exogenous variables, oral communication strategies,and speaking anxiety significantly 

predict the endogenous variable, strategic competence. Hence, the results rejected the null hypothesis of the 

study,which states that oral communication strategies and speaking anxiety do not significantly predict the strategic 

competence of the students. 

 

 

 



ISSN: 2320-5407                                                                                  Int. J. Adv. Res. 10(02), 23-50 

43 

 

Table 5:- Path Analysis of the Three Variables. 

   Estimate S.E. C.R. P Label 

Y <--- X1 .729 .053 13.665 ***  

Y <--- X2 -.121 .033 -3.721 ***  

  

Chapter 4 

Discussion:- 
This chapter presents and discusses the data obtained on oral communication strategies, strategic competence, and 

speaking anxiety. Conclusions and recommendations are also formulated based on the results of the study. 

 

Oral Communication Strategies 

The overall level of the oral communication strategies of the students is very high. This implied that the measures of 

oral communication strategies were always observed hence, students observed the use of oral communication 

strategies at all times. The indicator with a very high level was negotiation for meaning while speaking strategies. 

The indicators with high level were social, affective strategies, fluency-oriented strategies, accuracy-oriented 

strategies, message reduction and alteration strategies, nonverbal strategies while speaking, and attempt to think in 

English strategies. However, the indicator with a moderate level was the message abandonment strategies. 

 

These findings are in agreement with the study of Huang (85), Thu and Thu (286), and Kagwesage (1) that students 

always use the oral communication strategies when using the medium of English in their academic tasks. The results 

also conformed to the results of the study of Su (650) that most used communication strategies of the college 

students were non-verbal and social effective strategies. Also, the frequently used strategies are social-affective, 

fluency-oriented, and meaning-negotiation strategies for coping with speaking problems (Mirzaei and Heidari 131), 

message reduction and alternation strategies (Huang 85), and compensatory strategies (Thu and Thu 286). The 

message abandonment was the least frequently used strategy of students (Huang 85; Yaman and Özcan 143) and 

avoidance strategies (Thu and Thu 286). However, the indicator, attempt to think in English strategy, which was 

found high in this study is in contrast with the result of the studies of Huang (94), Larenas (94) and Rohani (169) 

which was found that this strategy was often or sometimes used by the learners during communication. 

 

Speaking Anxiety 

The overall level of speaking anxiety of the participants is moderate. This implies that the student's anxiety in 

speaking English is occasionally evident. Both the variable indicators, in-class anxiety, and out-of-class anxiety, 

were moderate in level. Furthermore, the results revealed that the anxiety reaction or anxiousness of the respondents 

in speaking the English language inside and/or outside the classroom is sometimes observed. 

 

These findings are congruous with the results of the previous studies (Akkakoson 75; Boonyaprakob et al. 76; 

Hashwani 121), which revealed a moderate level of anxiety. This was brought by fear of negative evaluation 

(Akkakoson 75; Boonyaprakob et al. 76). Also, the findings of the study of Hashwani (135) revealed a puzzling 

result because despite having moderate anxiety level responses towards the confidence to use the English language 

but overall, it was found that the overall classroom anxiety was high emphasizing that anxiety level varies from 

student to student and their circumstances.  

On the other hand, this contradicts the result of Su (650) that the students' speaking anxiety in speaking English was 

high. Dissimilarly, Nigerians did not display anxiety when speaking English because it is their second language 

(Zhiping and Paramasivam 8). 

In the present study, despite the observance that the student-respondents tend to be anxious when speaking in 

English during oral activities, the results showed moderate anxiety levels. This could be the assumption of Dewaele 

(406) that bilingual learners tend to be less anxious than monolinguals since they have experienced learning a new 

language, thus making them more adaptive in learning a new language. 

 

Strategic Competence 

The overall level of strategic competence of the respondents is high. The results indicated that the strategic 

competence of the students was manifested most of the time. Moreover, the ability of the learners to use verbal and 

nonverbal strategies to cope during communication breakdown was often observed. The indicators with high levels 
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were cognitive and educational compensatory, while the indicators with moderate levels were communicative and 

goal-seeking.  

 

These findings were a bit higher than the findings of Sweeney et al. (118) in their study. The respondents' overall 

level of communicative competence (focused on strategic) was moderate.Notably, the indicators 

cognitiveandcommunicativewere both described as moderate, while the educationalcompensatory was low. Hence, 

the present study agrees with the model of Communicative Competence focusing on strategic competence, which 

said that learners could use communication strategies to overcome communication problems (Kongsom 12). 

 

Relationship between Oral Communication Strategies and Strategic Competence 

The test of the relationship between oral communication strategies and strategic competence revealed a significant 

relationship between the use of oral communication strategies and the strategic competence of the students. This 

implied that the oral communication strategies were positively correlated with their strategic competence, which 

means, the more they use oral communication strategies, the more their strategic competence increases. 

 

These results also accord with the earlier results of the study of Alibakhshi and Padiz (945) that teaching 

communicative strategies had a positive effect on the language performance of the participants, further supported 

with the evidence that the experimental group did better in their oral tasks by using different strategies than the other 

group. Also, it is similar to the study of Zhang (194) that proved communicative strategies and communicative 

competence were correlated. 

 

Relationship between Speaking Anxiety and Strategic Competence 

The test results of the relationship between speaking anxiety and strategic competence revealed a significant 

relationship between speaking anxiety and the strategic competence of students. Additionally, speaking anxiety is 

negatively correlated to their strategic competence. Thus, the lesser anxiousness they feel in speaking, the greater 

their strategic competence or vice versa. 

 

These results agree with the findings of the previous studies (Aghajani and Amanzadeh 154; Cakici 190; Gkonou 

24). The study of Gkonou (24) found that the higher the individual‟s speaking anxiety, the higher their language 

anxiety inside the classroom and perceived to be less competent in terms of performance in oral tasks. Also, these 

results are congruent to Aghajani and Amanzadeh (2017), who established a significant negative relationship 

between the anxiety of the students and their communication performance. The results indicated that the more 

anxious the students, the poorer communicative performance and scores. These also accords with the observations of 

Cakici (2016), who also found a negative correlation between the language anxiety of the students and their 

language achievement. 

 

Path Analysis on the Influence of Oral Communication Strategies and Speaking Anxiety on Strategic 

Competence 

This study employed path analysis to test the relationship between oral communication strategies and strategic 

competence and speaking anxiety and strategic competence.In this case, path analysis allows the examination of the 

relations among the two independent variables, oral communication strategies and speaking anxiety, predicting one 

dependent variable, strategic competence. Findings revealed that oral communication strategies significantly affect 

strategic competence. Similarly, speaking anxiety significantly affectsthe strategic competence of the students. 

 

The present study revealed that oral communication strategies could significantly influence strategic competence. 

Likewise, speaking anxiety has a significant influence on the strategic competence of the students. Therefore, oral 

communication strategies and speaking anxiety are substantial predictors of strategic competence. Thus, the study 

rejects the null hypothesis of the study, which states that oral communication strategies and speaking anxiety do not 

significantly predict the strategic competence of the students. 

 

Conclusion:- 
From the gathered results and findings of this study, conclusions are drawn in this section. Findings revealed that the 

level of the use of oral communication strategies is very high. In contrast, the students' speaking anxiety level is 

moderate, and the level of strategic competence is high. The results of the path analysis show that there is a significant 

relationship between oral communication strategies and strategic competence; and between speaking anxietyand 
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strategic competence. Thus, oral communication strategies and speaking anxiety are substantial predictors of strategic 

competence.  

 

These findings were anchored to the Communicative Competence model of Canale and Swain,focusing on strategic 

competence, which states that it is the strategic competence that learners use through the aid of communication 

strategies to cope with communication problems (Kongsom 12). Also, the result is in congruence to the Theory of 

Foreign Language Anxiety of Horwitzet al. (128) that learners experience feelings of nervousness and apprehension 

during the language learning process, especially when using the target language.Lastly, the study conforms to the 

notion of Communicative Strategies of Selinker that learners use different communication strategies to compensate 

for communication disruptions encountered by the learners during communication(Nakatani and Goh 208; Rastegar 

and Gohari 402). 

 

With this in mind, the significance of the relationship between oral communication strategies and strategic 

competence was supported by the idea of Kuen et al. (58)that learners could improve students‟ oral proficiency by 

using communication strategies to help them redress their language deficiency. The use of oral communication 

strategies can be considered a good learning strategy for learners to be given more opportunities to learn (Meenakshi 

73). Furthermore, the significance of the relationship between speaking anxiety and strategic competence conformed 

to Orbeta and San Jose's (157) idea that this anxiety can be both a cause and consequence of poor language 

performance.  

 

Recommendation:- 
The researcher formulated the following recommendations based on this study's preceding findings and results. Since 

there is a very high level of usage of oral communication strategies of the students and a high level of strategic 

competence, it is suggested to maintain their level or even improve for higher strategic competence. Moreover, to 

improve the strategic competence of the students, instructors may include in their course syllabus in English activities 

that help improve the oral proficiency of students in the English language.As also suggested by Ghafournia and 

Afghari (2013), there is a need to include strategic-based instructions in language programs.Additionally, instructors 

may include more activities that can help students develop their speaking ability and oral fluency, which conformed 

toRastegar and Gohari (2016) that learners can be provided with real-life tasks and practices intertwined with 

communication strategies to improve English oral communication skills of the students.Furthermore, lecturers may 

focus on training the students on indicators that had moderate to a high level of manifestation. 

 

In the same light, since the level of speaking anxiety of the students is moderate, it is suggested to lessen their 

negative feeling toward speaking the English language. To help them be at ease with the use of the language in 

speaking, instructors may include interactive speaking activities in different communication settings, especially in and 

out of classroom settings.Similarly, Woodrow (2006) emphasized that students may have anxiety because of a lack of 

skills or “retrieval interference.” That is why it is essential to consider communication both inside and outside the 

language learning classroom and ensure that learners have the skills and should practice everyday communication. 

 

Finally, future studies will be of utmost importance to the research community to examine other variables that can 

further establish the relationship between oral communication strategies and strategic competence. Between speaking 

anxiety and strategic competence,exploring different areas not yet included in the study may be an addition to the 

body of literature in the field of language research. 
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