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Teacher competence is a crucial factor in the sustainability of the
educational process. However, the portrait of the low competence of
teachers is still a severe problem in the process of implementing
education. The development of teacher work spirituality is believed to
be a significant factor in efforts to increase teacher competence more
effectively. This study aims to reveal which aspects of the pedagogic,
personality, social, and professional competencies of MI teachers in
Tanggamus Regency require development and to what extent the work
spirituality framework can be developed and applied to promote these
competencies. The method used in this research is descriptive
qualitative with a case study approach. Data were obtained from direct
interviews, observation, and documentation of teachers, madrasah
principals, and madrasah ibtidaiyah supervisors in Tanggamus district
and were analyzed with data reduction, data display, and data
verification. The results of the study explain that there are many aspects
of the competence of Madrasah Ibtidaiyah teachers in Tanggamus,
especially pedagogic competence and professional competence, that
have not shown satisfactory results. Therefore, development efforts
should be thoughtfully made by all relevant parties. In addition, the
description of the research data also finds the potential for teacher work
spirituality that can be optimized with the correct principles and
implementation strategies to support the development of all madrasa
teacher competencies and improve the quality of learning more
effectively.
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Quality education requires the ability of school resources to transform various types of inputs and situations to
achieve a certain degree of added value for students. Education experts generally agree that the quality of the
implementation of education ultimately boils down to the aspects and qualities of teachers the teacher's existence is
the leading actor as a facilitator of the implementation of the student learning process. Therefore, teachers must have
sufficient competence and quality because teachers are one of the micro components of the education system and
take many roles in the education process as their performance and competence are very influential in realizing the

national education program!}
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The existence and urgency of competent teachers have become the main topics and targets of various studies and
educational research because teachers are one of the key holders of the success of an educational process. The
progress and setbacks of an educational institution are also highly dependent on the quality of the teacher. No matter
how good the curriculum and the completeness of the infrastructure provided, without the support of qualified
teachers, it is difficult to achieve the desired goals™ Thus, the quality and competence of teachers dramatically
determine the quality of education, the success or failure of the learning process, and the achievement of educational
and learning objectives.

Teacher competence, as stated in Law no. 14 of 2005 Article 10 paragraph (1), covers pedagogic competence,
personality competence, social competence, and professional competence obtained through professional education. !
These four competencies are interrelated and become one of the main factors in determining the quality of
education. However, some data explain the problem of the low quality of education and the quality of teachers in
Indonesia that requires serious attention and improvement efforts. The UNESCO Report in the 2016 Global
Education Monitoring Report shows that education in Indonesia is only ranked 10th out of 14 developing countries,
and the teacher component ranks 14th out of 14 countries.

This condition is also supported by data from the results of the Teacher Competency Test (UKG) conducted by the
Ministry of Education and Culture in 2015, showing that the average national teacher competency only reached
53.02 from the established standard of 55. In Lampung province, the implementation The Teacher Competency Test
in the same year only got an average of 53.38. This shows that the average UKG score of Lampung Province is still
below the national standard. Meanwhile, from the same source, it was stated that the results of the Tanggamus
Regency Teacher Competency Test got an average score of 51.60, with the elementary school level having the
lowest level of 48.90™ This data illustrates that the competence of teachers at the elementary school level is the
most crucial level in providing a solid educational foundation and will significantly affect the quality of education at
the next level still requires serious attention and improvement efforts. Therefore, research and efforts to develop the
ability and competence of teachers at the elementary school level in Tanggamus Regency are urgently needed so that
educational problems can be solved correctly and the quality of education can be improved optimally.

Although there is debate as to which factors most influence the quality of education in madrasas, teacher
competence is the most crucial factor and a benchmark in the quality of education in madrasah ibtidaiyah. This is in
line with the research findings on the performance of madrasah ibtidaiyah teachers, which reveal that teacher
performance and the certification of that performance are the essential factors in creating an optimal quality of
teaching and learning!® Teacher performance is a benchmark of madrasa's success in educating and shaping the
character of students, which requires optimal improvement efforts through various training programs, development,
and performance evaluation®Therefore, improving the quality of teacher performance and competence in teaching
must be supported by efforts to improve leadership, culture, work motivation, and work commitment in madrasas!”
In addition, work discipline and compensation obtained by teachers can also be optimized to enhance the quality of
teacher competence in Madrasah Ibtidaiyah®!

By briefly explaining the low competence of teachers in several areas, especially the Tanggamus district of
Lampung province, it is necessary to have a concept that can support the four main competencies of teachers. In this
case, the work spirituality of teachers is believed to be a relevant factor to be used as the foundation of teacher
competence. Work spirituality has become a research study in various fields, especially concerning the quality of a
person's performance in the context of a public company™ It is rarely found to examine the performance and
competence of teachers in schools, ' especially Islamic educational institutions. In addition, research on spiritual
values in Islamic religious education is only limited to theoretical and philosophical studies™ Research on the
development of work spirituality, especially for teachers in Islamic education institutions, namely madrasas, has
practically not received in-depth analysis.

Therefore, this study aims not only to photograph which aspects of the pedagogic, personality, social, and
professional competencies of MI teachers in Tanggamus District require development but also to what extent the
work spirituality framework can be developed and applied in the development of these teacher competencies.

Research Method:-

This research is descriptive qualitative research with a case study approach exploring research problems in detail
and depth. The subjects of this study were mostly Islamic religious teachers at MIN 1 Tanggamus, MIN 2
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Tanggamus, M1 Mathla'ul Anwar Landbaw and MI Mathla'ul Anwar, Talang district, Tanggamus district, Lampung
Province. The data were obtained from direct interviews, observations, and documentation of teachers, madrasah
principals, and madrasah ibtidaiyah supervisors in the Tanggamus district. Interview, observation, and
documentation guidelines have been prepared and will be used for source triangulation in the validity of the data.
Data analysis was carried out with the stages of data reduction, data display, and data verification which were then
reported in research writing.

Results and Discussion:-

Portraits of the Four Main Competencies of M1 Teachers in Tanggamus District:

Until now, the competencies that teachers must possess have been standardized in Law no. 14 of 2005 concerning
Teachers and Lecturers, Article 10 states that there are four competencies that teachers must possess, namely
pedagogical, personal, social, and professional competencies.[12] The research data describes that the teachers at
Madrasah Ibtidaiyah in the Tanggamus district meet the basic requirements to become teachers and educators. Most
of them even have excellent competence. However, most teachers find it difficult to give equal attention to all
students in carrying out learning activities in the classroom because the differences in students are pretty prominent
in terms of ability, action, and learning style. Teachers also find difficulties in providing direction and guidance as
well as preventing student behavior that deviates and harms other students. This also indicates a lack of personal
closeness from a teacher to students so that students do not pay too much attention to what is taught by the teacher
and are closed to the teacher's advice.

In addition, almost all assessment formats still tend to be the same, with assessment techniques not much different.
In addition, the assessments given tend to be formal and can only represent the results of learning without describing
the process and development of student progress. This problem is caused by the lack of teacher knowledge in
alternative and innovative assessments of student learning outcomes. Improvement efforts can at least be carried out
with several strategies, namely a) optimizing collaboration between teachers, b) optimizing collaboration between
teachers and students, ¢) optimizing support from external parties (foundations and agencies), d) focusing teacher
development programs on knowledge and implementation of learning assessments more effective, e) optimizing the
professionalism and quality of teachers, and d) increasing the cooperation of teachers, students, and parents ™!

This study also concludes the results of professional competence, namely that teachers at Madrasah Ibtidaiyah,
Tanggamus Regency, have mapped competency standards and have formulated planning and carried out learning
well in accordance with the learning implementation plan according to the specified time. In addition, teachers can
also identify topics and materials that are considered difficult to develop and modify to be applied in learning more
effectively*!

In addition, the activities of developing scientific works, innovation works, and teacher activity in other scientific
activities need serious attention and require improvement efforts. For this reason, the support of all madrasah
citizens and the government in conducting programs to develop the ability to compose scientific works, research,
and teacher innovation needs to be continuously improved so that improving the quality of education can be
optimized. The government's policy regarding the obligation of teachers to carry out research has not been balanced
with sufficient scientific and experience provision, which is a weakness of the professional competence of teachers
at this time. Therefore, intensive training and guidance in the preparation of scientific and research works are needed
by teachers.

The following description is about personality competence. There are no significant differences in the personality
competencies possessed by teachers at four madrasahs in the Tanggamus district. In general, all teachers have high
personality competencies in acting by religious, legal, social, and cultural norms but have also shown mature
personalities and role models for students. In addition, teachers also offer a high work ethic and responsibility and
good manners in behaving and communicating. The main drawback is the self-evaluation that has not been carried
out effectively. At the same time, self-evaluation is one of the primary keys to developing a teacher's self**!

The last competency photographed in this research is social competence which explains that the teacher has applied
an objective and non-discriminatory attitude in treating students in the learning process in class. Although the
teacher's activity in social activities is still not optimal, the teacher's communication with all madrasa residents and
the community can be categorized as very good. This indicates that teachers should increase their activity and
involvement in community activities because this is a significant part of social competence ™

335



ISSN: 2320-5407 Int. J. Adv. Res. 10(04), 333-344

The following discussion compares the results of the descriptions of the four competencies so that patterns and
findings can be analyzed further. This analysis explains fundamental differences in data collection on pedagogic
competencies and the other three competencies. Pedagogic competence is an essential ability that is easy to observe
and assess and can be proven by supporting documents. This convenience is since most of the pedagogical
competencies are important actions that can be seen with the five senses with various complementary documents. In
contrast, in other competencies, data tends to be obtained from personal individual recognition and the perspective
of peers and leaders who tend to be biased by various considerations and pressure.

In addition, madrasas with higher accreditation scores tend to have higher teacher pedagogic and professional
competencies than madrasas with low accreditation. However, there is no significant difference in the social
competence and personality in all of these madrasas, so almost all madrasas with high and low accreditation have
pretty good social and personality competencies. Although this phenomenon has not provided evidence of a link
between the value of accreditation and teacher competence, it can be understood that the higher the professional
competence of teachers, the greater the potential for increasing madrasah accreditation which is one of the
fundamental indicators in determining quality madrasah. This is to previous research that teacher skills in teaching
are a determining factor for the effectiveness of learning in the classroom™ In addition, pedagogic competence is
also believed to be the core competence of teachers in encouraging effective and efficient learning activities™*®

This study also found a tendency towards bias and lack of validity of data descriptions in the collection and
assessment of personality competencies and social competencies. Personality assessment is challenging to do using
only brief observations and behavioral checklist guidelines; besides, it also requires a lot of time in assessing a
person's behavior, for example, with daily observations by the head of the madrasa. This also occurs in social
competence, which seems limited to communication skills, namely communicating and interacting effectively and
efficiently with students, fellow teachers, parents/guardians of students, and the surrounding community. In
comparison, social skills are pretty complex things that involve a positive motivational mood that requires
successful social adaptation and the development of awareness to realize the goals of togetherness supported by
emotional, cognitive, and behavioral abilities™

The findings of this study also indicate that several aspects of teacher competency indicators overlap. For example,
in professional competence, teachers are expected to show their expertise in mastering the field of study, curriculum,
and communication and information technology in learning that has similarities and seems to overlap with
pedagogic competencies. This overlap is also felt in the teacher's attitude in providing assistance and help can be
categorized as personality competence and social competence. The sub-indicator of communication with students is
also explicitly listed in pedagogic competence and indirectly included in the category of communication skills which
is an indicator of social competence. This inequality can also be identified in carrying out research data collection,
namely when the informants provide answers to the questions asked but answer the questions.

The obstacles found in the implementation of the teacher's duties in the field are basically due to the lack of
knowledge and experience of teachers, especially in terms of evaluation/assessment of effective learning, adjustment
of material to everyday life, as well as the preparation of research and scientific works. These problems will be
overcome by increasing the intensity of teacher development programs that focus on the weaknesses of these
teachers, not on providing general learning concepts. So this research becomes one of the considerations for
implementing a more specific and targeted teacher development and training program.

The Urgency of the Spirituality Potential of M1 Teachers in Tanggamus:

The results of this study reveal that several teacher competencies still require special attention in efforts to improve
and develop, namely pedagogic competence and professional competence, which show results that are still quite far
from what is expected, so that madrasa teachers in the Tanggamus district has not demonstrated maximum work
performance. In addition, there are phenomena outside the four major research questions that deserve attention,
namely regarding some favorite teacher figures who tend to be liked and loved by students whose teachers are
academically not too prominent and have pedagogic and professional competencies that are not too high but get an
outstanding response from students. Although many aspects can influence this case, when examined in terms of the
competence of the teacher, there are similarities in the characteristics or characteristics that can indicate the pattern
of phenomena that occur, namely, the favorite teacher has similarities in terms of being friendly and easy to get
close to students, have reasonable emotional control and are not easily angered, understand students' shortcomings
and do not cover their weaknesses in front of students, show sincerity and sincerity in teaching, have strong
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character values, try to make it easier for students, and have high devotion to worship. Although some of these
findings describe some aspects or parts of the four teacher competencies, the researcher feels that this is part of a
larger concept beyond the four teacher competencies, namely the existence of the spirituality of teacher work.

In simpler terms, this study shows that teachers who appear to be good at communicating and have good relations
with students, teachers, and other people, as well as have a pretty good personality, politeness, and acting according
to applicable norms, do not necessarily have a high responsibility and commitment in carrying out every task and
carry out the learning process wholeheartedly with all the power and effort in providing the best teaching and
completing the existing administrative requirements. In addition, by still making the teaching profession an
additional job and focusing efforts on other, more promising careers, it also illustrates the low satisfaction of
someone who has a domain as a teacher to meet their needs both physically and mentally. Therefore, it is still
common to find high levels of teacher work stress in the implementation of the educational process, which also
impacts the emergence of conflicts of interest and social events in educational institutions. In addition, someone who
has a low work commitment and is less productive is a sign of a declining quality of performance that requires
efforts to increase spirituality in the world of work®” So it can be concluded that the development of other elements
in the teachers’ four competencies that have been mentioned can encourage teachers to increase their performance
potential more thoroughly, namely by developing the spirituality potential of the teacher's work.

Various studies have proven that one's performance is positively influenced by spirituality?*! The efforts to increase
the value of spirituality in the world of work can provide impetus to improve performance continuously, both for
oneself?? and in performance in a group™ In addition, spirituality has a significant relationship in influencing
work commitment 24 in affective and normative dimensions®®Job satisfaction as one of the determinants of the
quality of a person's work performance is also affected positively and significantly by the existence of spiritual
values upheld in an organization or institution*®

Spirituality is not about supernatural things but is an extension of the dimension of self-actualization, which has a
crucial role in the institutional, managerial context. The work environment is one way to know the value and
meaning of life. In this case, one's spirituality will certainly significantly affect one's performance conditions and
change the work context into a more noble value to align a person's goals, vision, mission, and identity and the place
where one works?”Spirituality is one of the main elements in bringing peace, stability, and sustainable development
to a human being 8

Several studies have illustrated how important it is to consider the value of the nature of a human being in running
an institution'®® The concept of work spirituality has become the focus of research on efforts to improve human
resources in various individual, group or organizational, and social contexts™® Work spirituality will be able to
provide meaning in a job and the quality of life of a person in the world of work®” As a human being in any
context, including in an institution, four fundamental human dimensions must be fulfilled: body, mind, heart, and
soul, especially in the search for the meaning of life.

o

A

Figure 1:- Human Fundamental Dimensions Universally.®"

Work spirituality includes a worker's self-concept in viewing the value and usefulness of a job, developing

interpersonal relationships, and adjusting to organizational values that have been compiled®? Work spirituality, in
various studies, can be used as one of the main strategies in instilling the values to be transferred in an institution to
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produce better work performance™ Concerning a person's performance, the quality of s[pirituality will be able to
influence several aspects, ranging from self-discovery in the primary role in an institution'*" personal development,
and attitude change in the process of adjusting to organizational or institutional culture’™ trust in carrying out work
in teamwork® triggering the value of goal alignment and sense of belonging between workers and the
organization" and decreased mental burden and work stress*®]

Spiritual conditions even affect psychological and mental needs, especially for teachers in madrasas. Ardian argues
that the main benefits of having high spirituality are 1) Increasing feelings of self-peace and inner strength,
increasing personal awareness, good acceptance of life in the world, ability to cope with life's uncertainty and
ambiguity, ability to accept conditions such as physical decline due to age, mental health conditions terminal illness
and stress. 2} The ability to adapt well ( successful adaptation ) and restore health and natural harmony is essential
for health®® A study also proves that religious beliefs and practices (religiosity) are associated with greater life
satisfaction, happiness, positive affect, and increased morale, so one's religiosity or spirituality has been shown to
affect individual mental health positively %

Work spirituality also has strength, energy, vitality spirit, energy or morale, and motivation*!) In the institutional
context, spiritual values are proven to encourage institutional performance towards a better direction. Some values
such as intuition and creativity, honesty, and trust, self-actualization, professional commitment and commitment,
and the quality of performance are a solid foundation for building a vibrant and dynamic work environment in
educational institutions*?! The literature study conducted by Karakas on more than 140 articles on spirituality in the
workplace shows how spirituality benefits employees and supports organizational performance, namely (1)
spirituality improves employee welfare and quality of life, (2) spirituality provides sensitivity to goals and
objectives. The meaning of work and (3) spirituality present employees' sensitivity to the attachment to social life'!**]
Therefore, spiritual development must be the main focus that must be put forward to improve the quality of
education as a whole, especially in developing teacher competencies more optimally.

In the Islamic concept, an educator is responsible for preparing students for the future in the world and eternal life in
the hereafter. Al-Ghazali mentions several things as follows: (a) the teacher is the second parent in front of the
students, (b) the teacher is the heir of the prophet, (c) the teacher is the guide and spiritual guide of the students, (d)
the teacher is the central figure. For students, (e) teachers as motivators for students, (f) teachers as someone who
understand the level of the intellectual development of students, and (g) teachers as role models for students™"
Therefore, teachers must have spiritual-religious abilities inherent in more values that they want to be internalized to
their students, especially in terms of etiquette and morals.

The existence of work spirituality is significant in the continuity of the education process in madrasas. The tendency
of society in this modern era has shifted to the separation of religious affairs and public affairs, which has resulted in
the concept of education also experiencing a shift and being separated in the elements of divinity. Education is only
colored by the power of logic and rationality, which considers irrational religious teaching so that it is separated
from general education™® In its development, the concept of religion and spirituality also releases its function and
institutional structure with other social institutions. In the end, it is driven by the interests of power politics and
business. This segaration also impacts religious values and spirituality, which are increasingly considered mere
religious rituals™ This is not following the goals of national education, which is identical to creating a generation
that believes and is devoted to Allah SWT so that the world of education will never be separated from the elements
of religion and spirituality. Education and internalization of spiritual values need to be carried out by someone with
good spirituality. Therefore, all madrasa teachers need to have high spiritual quality so that all existing teacher
competencies can be optimized and realize the nation's educational goals and ideals.

Framework and Application of M1 Teacher Work Spirituality in Tanggamus District:

Milliman explains one of the conceptual models of work spirituality by dividing the dimensions of spirituality into
three aspects: the meaning of a job, social values, and value conformity™®”! These three dimensions are then used to
develop five aspects of one's job quality: commitment, loyalty, satisfaction, involvement, and self-confidence. Pawar
also points out that the quality of a person's work response is strongly influenced by spirituality in the world of work
and divides the dimensions of work spirituality into four parts, namely values in a job, community or sociality at
work, positive goals of the organization, and personal spirituality of workers*®! VVandenberghe also adds a cultural
dimension of sPirituaIity to the workplace and provides an overview of its contribution to well-being and work
performance™® Some of these models can be developed into a more comprehensive model as follows;
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Figure 2:- Dimensions of Spirituality in Performance Improvement.

The spiritual concept in the study of Islamic education is assumed not only about objects that can be seen with the
five senses but also about non-sensory things®™ Based on the notion of monotheism, spirituality in Islamic
education can be divided into two categories: the spiritual potential of Nafsiah, which includes reason, lust, and
heart, and the spiritual potential of Rohaniyah, which consists of the spirit and nature. The whole can be described as
follows:

Potential for self awareness in finding the truth from any sources and
as a form of belief, Ilham, and peace

Potential for cognitive and thinking aspect,
finding conclusion, analogy & argument,

Potential for hikmah and
| consclous drive in good deeds
and completing life duties

SPRUTUAL
RUHANIYAH

Potential for developing, finding
goals, and awareness of talent,
instinct, character, and intuition.

Potential of developing & habituating good
deeds and preventing bad intention

Figure 3:- The Concept of Potential Spirituality in Islamic Education.

Several principles and alternative steps that can be taken and adopted in developing training, development programs,
and systems for developing teacher spirituality can be described as follows:

Values Reorientation

The alignment of personal and institutional values is one of the main dimensions of teacher spirituality. The

discrepancy between values that teachers and values formulated by schools believe can impact decreasing teacher

commitment and work performance™ Therefore, it is necessary to have an effort to harmonize these values, which

is accommodated in the form of development activities based on the following principles;

a. Focusing the intention of teaching into pure worship symbolizes the usefulness of a teacher's life and making
God's blessing the primary goal.

b. Listen to the voice of the heart. Conscience is part of the manifestation of divine guidance, which also
determines the scale of priority and importance.
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Has humility for the knowledge possessed? All truth belongs to Allah SWT. So all abilities and experiences in
the past are not entirely correct. Leaving the sense of "truth” and "knowing™ will open the door to wisdom and
new knowledge.

Have a student mentality. Being a teacher does not mean just teaching students. However, the teacher must also
have a student mentality who is constantly thirsty for knowledge and open to development and change. So the
concept of "tolabul 'Science” must also be held tightly by the teacher.

Have a pledge or promise yourself to create an impetus in carrying out the vision of life in this world and the
hereafter.

Transformation Planning:

The next step is to realize the values that have been formulated and harmonized with various spiritual
dimensions into self-development planning and to improve the quality of teaching in general®® with the
following principles:

Planning new habits that are better and more useful
Get used to thinking critically and deciding something after seeing the problem from various sides
Always oriented towards the ultimate goal, namely the afterlife that brings optimal effort in carrying out tasks
Trying to align every goal or target to be achieved by aligning it with your mind and conscience

Making the weaknesses of the past a new target for future self-development

Develop lesson plans, learning materials, and infrastructure that support the development of spirituality in the
school environment.

Personal Habituation:

With a good change plan, its implementation will be easier to do in a more focused manner. The main form in
implementing the transformation of the teacher's self-spirituality is to make personal habituation a sustainable
development effort both the teacher's own internal habituation and habituation to spirituality in the work
environment™! which can be based on the following principles:
Get used to starting something good, for example, beginning greetings, escorting prayers, starting giving and
helping, and so on.

Strive to live in order and istigomah in carrying out worship and goodness even though it is simple.
Trying to control the mood so it doesn't affect the implementation of tasks at school.

Can sort out external influences in everyday life that are destructive

Get used to facing every ?roblem and formulating solutions independently to create a formidable person dealing
with issues and suffering ™

Social Directing:

Along with the implementation of the habituation of the teacher's self-spirituality, the performance of
spirituality development must also be directed at the quality of the teacher's self to respond to any external
stimulus and make it a means of developing social spirituality with the following principles:
Always try to be prejudiced against the ideas and actions of others and respond well to them.

Prioritizing the common good and priorities

Prioritizing a person who loves others so that he is loved.

Have a reassuring attitude and bring peace, especially when expressing opinions

Have high emotional and mental control so that it shows a calm personality in every condition
Always give respect and attention to others. The ideal teacher will listen more than talk in communicating.
Thorough Contemplation:

Self-reflection thoroughly and profoundly is an essential step in spirituality development because only by
acknowledging every weakness and being open then development efforts can be carried out ™ The principle of
implementation can be explained as follows:
Always try to re-evaluate his thinking and be open to any developments and constructive changes

Carry out self-assessment with only the aim of developing oneself without other requirement goals, such as
administrative and academic purposes.
Avoid experiences and opinions that influence thinking, and promote tolerance and flexibility.

Before measuring or commenting on others, first, check and judge whether he has done the maximum for what
he has done.

Carry out periodic and continuous reflection and self-evaluation with professional guidance

From some of the principles above, the author can also provide an overview of the implementation of the
development of the spirituality of the teacher's work, namely by training, mentoring, and habituation
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Figure 4:- Suggestions for Developing Teacher's Work Spirituality.

Training can be the main forum for developing teacher spirituality, especially in formulating concepts and
implementing formal teacher spirituality development with the support of experts. Previously, the government or the
Education Office could collaborate with education experts or consultants to formulate concepts and training
materials for spirituality development for teachers, especially in terms of reviewing values, vision and mission, and
the direction of the teacher's personal goals in teaching and preparing self-transformation plans with values and
values. Better goal. This team also compiles the management and guidelines for mentoring carried out by the
madrasa head, madrasa supervisors, and religious leaders. Obstacles predicted to occur are the slow administrative
process, the availability of funding budgets, and other technical problems that have always been the main problems
in every education training implementation carried out by the government. After all training materials and technical
guidelines, division of tasks, financial and administrative planning, and guidance on the management of
recommendations have been appropriately prepared, the training can be carried out.

The next effort in developing the spirituality of the teacher's work is to carry out spiritual guidance. Several figures
were chosen, either from the government, madrasa supervisors, madrasa heads, or from the community, who met the
criteria and were able to become spiritual guides. The main target of the guidance is the effort to realize the teacher's
self-transformation planning and control the teacher's development towards the habit of istigomah spirituality. In
addition, mentoring can also develop and expand in the context of madrasas, especially in regularly implementing
various spiritual activities in madrasas. This mentor can also ensure that the culture of spirituality becomes the new
identity of the learning system and culture in the madrasa.

The third effort in optimizing teacher spirituality is forming spiritual culture in the madrasa environment, both in
teaching and learning activities in the classroom and outside the school, that is still related to the madrasa. In this
case, all madrasah residents starting from students, teachers, staff, and madrasah principals, carry out new routines
that lead to the cultivation of spiritual values. Efforts to make a culture of spirituality a habit and breath of a learning
system and social interaction in madrasas can be a crucial determinant of the success of developing teacher work
spirituality which will undoubtedly have a very positive impact on the quality of pedagogic, personality, social, and
professional competencies possessed by teachers.

Conclusion:-

The competence of MI teachers in Tanggamus Regency, Lampung Province, especially pedagogic and professional
competencies, still requires serious improvement efforts. The development of teacher work spirituality is believed to
be a practical step in developing teacher competence, especially in Islamic educational institutions. Spirituality
development through training, mentoring, and habituation carried out by all parties involved by prioritizing the
principles of values reorientation, transformation planning, personal habituation, social directing, and thorough
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contemplation will be able to strengthen the personal foundation of teachers to improve the quality of teacher
competence and education comprehensively. more thoroughly can be optimized.

This research only provides an overview of teacher competence in general in a specific area and the extent to which
the potential of teacher work spirituality can trigger an increase in teacher competence so that it can be taken into
consideration and direction in formulating more effective education policies and strategies. Research on the extent
of teacher work spirituality can be carried out, the factors that influence it, various implementation contexts, and a
more applicable framework are still needed to perfect and develop the concept of spiritualism in the Islamic
religious education environment.

The competence of MI teachers in Tanggamus Regency, Lampung Province, especially pedagogic and professional
competencies, still requires serious improvement efforts. The development of teacher work spirituality is believed to
be a practical step in developing teacher competence, especially in Islamic educational institutions. Spirituality
development through training, mentoring, and habituation carried out by all parties involved by prioritizing the
principles of values reorientation, transformation planning, personal habituation, social directing, and thorough
contemplation will be able to strengthen the personal foundation of teachers to improve the quality of teacher
competence and education comprehensively. more thoroughly can be optimized.

This research only provides an overview of teacher competence in general in a specific area and the extent to which
the potential of teacher work spirituality can trigger an increase in teacher competence so that it can be taken into
consideration and direction in formulating more effective education policies and strategies. Research on the extent
of teacher work spirituality can be carried out, the factors that influence it, various implementation contexts, and a
more applicable framework are still needed to perfect and develop the concept of spiritualism in the Islamic
religious education environment.
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