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The present critical interpretive study and paper constitutes an endeavor 

to demonstrate that active citizenship is a fundamental pillar in cultivati

ng the academic, communicative, and social skills of students with 

disabilities, and does not merely represent a tool of socialization. 

Consequently, self-perception, self-efficacy, the development of critical 

thinking,and the empowerment of the voice of students with disabilities 

are reinforced through their active participation in collective activities. 

At the same time, it is ascertained and established that teaching through

 practices of active citizenship– provides a comprehensive learning 

framework, since it is connected with equality, social justice, and 

education for human rights. Finally, certain proposals of practical 

interventions are presented/deposited, aiming at universal access to 

education, equal participation, and the assurance that students with 

disabilities will enjoy the same rights and opportunities as all their 

peers. 

 
"© 2025 by the Author(s). Published by IJAR under CC BY 4.0. Unrestricted use allowed 

with credit to the author." 

…………………………………………………………………………………………………….... 

Introduction:- 
It is usually ascertained that the educational process and practice for students with disabilities often focuses on 

therapeutic and/or supportive practices, leaving in the background the cultivation of their social and political skills 

and abilities. The United Nations Convention (United Nations, 2006) on the Rights of Persons with Disabilities, 

however, explicitly and affirmatively highlights the need to promote their (persons/students with disabilities) full 

and equal inclusion and participation in all fields of social life. Education, as a fundamental mechanism of 

socialization, on the other hand, must contribute to the cultivation and promotion of active citizenship skills from 

childhood, especially for students who are at risk of marginalization, stigmatization, and isolation from the socio-

cultural context (Balestra et al., 2022). 

 

Therefore, at the center of the bidirectional relationship between education and active citizenship is placed, on the 

one hand, the way and the form in which active citizenship can be utilized as a means of teaching for students with 

disabilities, and, on the other hand, how education contributes to the shaping of citizens with critical thinking and 

creativity, with a sense of social justice, and with the capacity for collective action (Gallo & Owen, 2021; European 

Commission, Directorate-General for Education, Youth, Sport and Culture, 2024). 

 

The adoption, in this case, of practices of active citizenship in school classrooms may take many forms, that is, from 

collaborative activities and student councils to actions of social contribution and participation in community 
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development programs (enfoqueeducacion, 2024). Through such practices, it is discerned that students with 

disabilities are empowered to express their voice, to develop leadership and responsibility skills, and to co-shape in 

advance substantive and practical decisions. Furthermore, active citizenship functions as a bridge between academic 

learning and life beyond school. This implies that students who cultivate skills of cooperation, dialogue, and 

collective responsibility are, in effect, more prepared to respond to the challenges of social and professional life 

(Barber et al., 2021; Schulz et al., 2022; Cabello et al., 2024).In this way, it becomes understood that active 

citizenship is transformed into a tool for strengthening cohesion, social equality, and substantive inclusion. 

 

However, what must be underlined and emphasized is that the introduction of active citizenship in the education of 

students with disabilities requires a paradigm shift, which means that there must be a transition from the 

traditional/teacher-centered/historical/outdated model of teaching to a more participatory, student-centered, co-

educational, and inclusive model of implementing all the aforementioned (Bae & Park, 2019). In other words, it is 

recognized that this specific transformative framework lays the foundations for the acceptance of diversity, equal 

inclusion, and the creation of a society where every individual will have a voice of expression and a space of 

individual and personal creativity, autonomy, and self-determination (Dalcin, 2022). 

 

Interweaving of the fundamental principles and values of active citizenship with inclusion and democratic 

rights Active citizenship is defined as the active and conscious participation of the individual in the commons of the 

public sphere, with the aim of promoting social justice, solidarity, and democratic life. In reality, it is not only about 

the possession of political rights, but about their substantive utilization through participation in active activist 

collective actions that positively influence the social whole (Council of the EU, 2022). Regarding education, it must 

be mentioned that active citizenship incorporates dialogue, cooperation, critical thinking, and responsibility as 

central axes of the learning process and fermentation. Particularly for students with disabilities, it is considered and 

judged that their inclusion in education cannot be complete –without the cultivation of active citizenship–, since 

their substantive participation ensures that they will not remain on the margins, but on the contrary, they will have a 

role in the shaping of their school everyday life and social functioning. Education through active citizenship, 

therefore, renders the student with a disability –not only a recipient of knowledge–, but also an acting citizen with 

rights, obligations, duties, and responsibilities (Clay & Rubin, 2020). 

 

Beyond everything else, it is judged that active citizenship is closely connected with the concept of inclusive 

education, since both focus on the removal of barriers and exclusions and on the creation of equal, fairly and justly 

distributed opportunities (Kleinschmidt, 2024). For this reason, it must be noted that inclusion does not concern only 

the physical presence of students with disabilities in school, but mainly their participation in the learning process 

and in the social becoming (mccausland et al., 2018). At this point, it is emphasized that active citizenship provides 

the theoretical and practical framework and foundation for the substantive involvement of students in collective 

processes and actions of uplifting for the better their participation and establishment in the functioning of the social 

superstructure (Jung, 2024). 

 

At the same time, it is ascertained, as the social model of disability also supports, that the limitations experienced by 

persons with disabilities do not derive exclusively from their biological condition, but from the social and 

institutional barriers that restrict and/or exclude their participation from the events and happenings of the public 

sphere. In a certain way, it becomes apparent that the promotion of active citizenship functions as a practical 

response to these obstacles and impediments that appear in the everyday life of students with disabilities, cultivating 

in this way a climate of credibility, fairness, acceptance, participation, equality, and cooperation (Ata, 2019; 

Sanpasuk, 2022). 

 

According to Hoskins and Mascherini (2009), active citizenship includes four dimensions, namely:- 

 Social identity, where it refers to the sense that most people have who consider and deem that they belong 

tosome community. 

 Political participation, where most people firmly deem that they must participate in decision-making processes 

and in collective bodies. 

 Social participation, where by nature most citizens/people are bound by qualities such as their participation in 

collective actions, volunteering, and solidarity. 

 Democratic values, where respect for human rights, equality, and the multi-level and polymorphic tolerance of 

diversity prevails, not only of the nature and life of each person, but above all of social differentiation and 

reality. 
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It is ascertained for students with disabilities that inclusion in such processes has dual value, since on the one hand, 

it promotes their personal development and sense of self-awareness, self-efficacy, self-empowerment, and self-

consciousness of their undertakings and actions, while on the other hand, it strengthens their social image, as they 

are recognized as equal members of the community. Research data and findings demonstrate that the participation of 

students with disabilities in actions of social contribution improves their self-esteem (Sailer, 2022) while at the same 

time it cultivates positive attitudes, values, principles, and beliefs in their peers, reducing the phenomena of 

exclusion and prejudice. UNESCO (2021) proposes the integration of education for global citizenship (Citizenship 

education for democratic and sustainable communities) into the school curricula of all countries, emphasizing that 

social justice and sustainable development are not feasible without the inclusion of the most vulnerable and 

disadvantaged groups. 

 

Active citizenship as a pedagogical tool, therefore, provides the possibility of transforming education from a 

mechanism of reproduction of inequalities, distortions, and pathologies into a lever of social change (Jung & Bae, 

2025). With regard to the educational framework and context, it is discerned that active citizenship is integrated into 

the broader philosophy of education for democracy, which emphatically leans on participation, critical thinking, and 

social justice. School units that cultivate active citizenship, obviously create opportunities so that students, 

regardless of knowledge, academic performance, and neurodevelopmental deficiencies and abilities, may experience 

the reality of responsible action, conflict management, and collective decision-making (Encina & Berger, 2021; 

Dansholm et al., 2024; De Wet et al., 2024). 

 

The pedagogical weight of active citizenship in the upbringing and education of students with disabilities The 

pedagogical significance and value of active citizenship for students with disabilities is connected with the sense of 

“belonging” to a group and/or community, with the empowerment of their identity, and with their self-esteem. For 

example, through actions and practices such as their participation in school councils and in co-shaping collective 

decision-making and group discussions, students with disabilities experience in real time and situations their social 

acceptance and at the same time strengthen their self-confidence (Chalachanova et al., 2021). In light of this 

reasoning, it is affirmed that their active involvement in such processes, fermentations, and procedures improves 

social interaction and reduces their isolation, while strengthening the shaping and building of positive attitudes and 

skills among their peers (Civics Renewal Network, 2025). 

 

The cultivation of active citizenship has multiple benefits for students with disabilities, since it contributes to the 

improvement of their self-perception as they acquire and conquer receptions and possibilities of a leadership role 

and realize that their voice has catalytic weight and importance. In this way, beyond everything else, their social 

integration and inclusion are reinforced, the barriers of communication and understanding with their peers are lifted, 

and their relationship in general with teachers is redefined and reframed (Jung, 2025). Also, their resilience in facing 

the difficulties of their daily school and non-school functioning is improved and promoted, since their participation 

in collective actions gives meaning and strengthens the sense of their individual entity (Fitzgerald et al., 2021; 

SOLIDAR Foundation, Santibanez, 2023; Aiello &Giaconi, 2024; Mangkhang et al., 2025). 

 

Reliable and strong in objectivity data and findings reveal that students with disabilities who actively participate in 

school life present better rates of school retention and higher levels of satisfaction from their learning experience 

(Dees, 2025). Consequently, it is recognized that active citizenship functions as a catalyst of development, progress, 

and improvement of their academic and social course in all events (Carrington et al., 2021; Padía& Traxler, 2021). 

The introduction and use of active citizenship in the education of students with disabilities, from now on, constitutes 

a strategy and method that transcends the traditional framework and environment of teaching and learning and 

promotes equal participation. In the field of Special Education and Training –even today–, very often emphasis and 

weight are given to the development of academic and/or functional skills, overlooking in this way the cultivation of 

psychosocial, behavioral, social, and political skills, which are critical for their life in the community and in the 

broader social system (Jackson et al., 2023). Active citizenship, therefore, arrives as “a bonding glue” that must 

definitely cover this gap, creating from another perspective and viewpoint opportunities for experiential learning –

through which– students are connected with the happenings and establishments of the social nature (Paris & Alim, 

2017). 

 

Active citizenship on the basis of this reasoning, functions as a “catalyst” that transforms the educational process 

into a tool of social change, providing students with disabilities the right, the possibility, and the ability to be active 
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and effective participants and, not, simple recipients of the education they enjoy from the respective state (Kelsey & 

Fuhrman, 2020; Tai et al., 2023; Brand et al., 2025). 

 

The implementation of active citizenship in the classroom, in particular, requires the creation of learning climates 

and environments that offer opportunities to all students (Kim et al., 2022a). Some exemplary practices documented 

in the international literature include: a) community connection programs, such as recycling, solidarity, 

volunteering, and cultural events, through which schools collaborate with local stakeholders, allowing students to 

contribute –in practice– to initiatives that enhance the daily practicality and life of the citizens of the community –of 

which they themselves (students with disabilities) are part–, b) school campaigns and actions, where students have 

both the opportunity and the capacity to engage in campaigns addressing social awareness issues such as rights, the 

beautification and preservation of the local environment, and accessibility –regardless of disability and/or not– for 

all citizens, c) student councils, where through their operation students with disabilities are included equally and 

meaningfully in bodies making fair decisions, proposing solutions for issues related to school life, and d) 

collaborative learning, because –through the creation and structuring– of working groups including students with 

and without disabilities, qualities such as solidarity, camaraderie, responsibility, altruism, genuine concern for 

others, humanism, spontaneous and sincere selflessness, and mutual support are cultivated (Hauver, 2019; 

Oosterhoff et al., 2021; Elia et al., 2024; Shaisombat&Wongsaphan, 2025). 

 

Both UNESCO (2017) and the European Commission (2020; 2021) have highlighted the value of these approaches, 

emphasizing that participatory education cultivates democratic citizens, while simultaneously reducing the risk of 

marginalization and/or their disappearance from active participation in all expressions of the social fabric. The 

implementation of these practices clearly shows that students with disabilities are not passive recipients, but rather 

active members who can make meaningful contributions to the shaping of school processes and outcomes.At the 

same time, it is recognized that active citizenship contributes to the formation of a more inclusive school climate and 

environment, which can be differentiated and adapted to the abilities of students with disabilities (Hamilton et al., 

2020). Their peers without disabilities, on their part, develop attitudes of respect, acceptance, and solidarity, which 

reduces school bullying and phenomena of discrimination and stigmatization. Furthermore, the families of students 

with disabilities observe their children being recognized as equal members of the community, which strengthens 

family–school collaboration (Zegwaard et al., 2023; Prudente &Demchak, 2025). 

 

Conclusions – Recommendations:- 
Overall, it should be mentioned that active citizenship contributes to achieving the goals of sustainable development 

and the implementation of international conventions on the rights of persons/students with disabilities and, at the 

same time, constitutes a decisive strategy that can lead to deeper social changes. In this sense, it is not merely a 

methodological choice for achieving the aforementioned. Additionally, it also contributes to the transformation of 

social perception regarding the acceptance and/or non-acceptance of disability. Therefore, students with disabilities, 

when taking on leadership roles, participating in actions of common benefit, or presenting proposals in collective 

bodies, overturn stereotypes and prejudices that portray them as “incapable” and/or “dependent.” In this way, they 

are empowered themselves, while at the same time society is strengthened, becoming more open, fair, and inclusive. 

 

Based on the above conclusions, specific proposals are formulated for the enhancement of active citizenship in the 

education of students with disabilities. At a pedagogical level, therefore, it is required: a) The integration of active 

citizenship into the curriculum with clear objectives and activities that promote participation, responsibility, and 

collaboration, b) the use of participatory teaching methods, such as collaborative learning, simulations, and action 

plans that give a role to every student, c) the creation of student councils and decision-making groups, where 

students with disabilities have an active, meaningful, and equal role, d) the integration of experiential activities that 

connect school learning with real social problems, such as environmental actions, social contribution, etc., e) 

differentiated teaching and individualized support, so as to ensure the meaningful participation of all, regardless of 

disability, f) the training of teachers on issues of inclusion, active citizenship, and differentiated teaching, g) the 

development of partnerships between schools, parents, local communities, and social stakeholders, so as to create a 

supportive ecosystem that nurtures and cultivates their skills and abilities, h) the provision of technological tools and 

support services that ensure equal access for students with disabilities to all educational activities, and i) the 

sensitization of society through campaigns, actions, and participatory programs that highlight the abilities of 

students with disabilities. 
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The adoption of these strategies can transform the classroom into an open, polymorphic, and multimodal laboratory 

of democracy, where students with disabilities learn not only at a theoretical level about society, but particularly 

through their practically meaningful participation in it. In this way, it is considered that active citizenship can 

constitute the foundation and the “touchstone” of an educational policy that promotes equality, democracy, and 

social cohesion. Investment in it (active citizenship), ultimately, ensures that all students, regardless of abilities and 

deficiencies, have the opportunity to actively contribute to shaping a more just and inclusive future of society. 

 

References:- 
1. Aiello, P., &Giaconi, C. (2024). L’Agireinclusivo. Interfaccepedagogicheedidattiche. Manuale per l’insegnante. 

Brescia, Italia: Scholè. 

2. Ata, A. (2019). Fostering students’ civic skills: Education for sustainable democracy. Georgia Educational 

Researcher,16(1), 72–91. 

3. Bae, S., & Park, C. (2019). Experiences and perceptions of team membersin IEP operation and support needs. 

Korean Journal of specialeducation, 54(2), 63–93. 

4. Balestra, S., Eugster, B., & Liebert, H. (2022). Peers with specialneeds: Effects and policies. The Review of 

Economics and Statistics,104(3), 602–618. 

5. Barber, C., Clark, C.H., &Torney-Purta, J. (2021). Learning environmentsand school/classroom climate as 

supports for civicreasoning, discourse, and engagement. Educating for Civic Reasoning& Discourse, 6, 273–

318. Available on: 10.31094/2021/2.  

6. Brand, S.T., Jovic, L.,& Kim, H. (2025). Integrating sustainable development goals into service-learning: A 

pedagogical approach for creating global citizens. Journal of Education and Learning, 14(4), 1–11. Available 

on: https://doi.org/10.5539/jel.v14n4p1.  

7. Cabello, V.M., Zúñiga, C.G., Valbuena, C.A., Manrique, F., Albarrán, M.J.,& Moncada-Arce, A. (2024). We 

are not being taught sustainable citizenship!:Podcasts for critical science literacy in teacher education. LUMAT: 

International Journal on Math, Science and Technology Education, 12(2), 18–49. 

8. Carrington, S.B., Saggers, B.R., Shochet, I.M., Orr, J.A., Wurfl, A.M., Vanelli, J., & Nickerson,J. (2021). 

Researching a whole school approach to school connectedness. International Journalof Inclusive Education, 

27(7), 785–802. 

9. Chalachanovα, A., Lid, I.M., &Gjermestad, A. (2021). Citizenship of persons with intellectualdisabilities within 

the frame of inclusiveresearch: A scoping review of studies to informfuture research. ALTER, European Journal 

of Disability Research, 15, 139–152. Available on: https://doi.org/10.1016/j.alter.2020.09.001. 

10. Civics Renewal Network (2025). How to teach controversial topics and civil debate. The Annenberg Public 

Policy Center. Retrieved on 21/09/2025 from: https://www.civicsrenewalnetwork.org/featured/teaching-

controversial-topics-current-events-civil-debate/.  

11. Clay, K.L., & Rubin, B.C.(2020). I look deep into this stuff because it’s a part of me: Toward a critically 

relevant civics education.Theory and Research in Social Education,48(2), 161–181. 

12. Council of the EU (2022). Council recommendation of 28 November 2022 on pathways tom school success and 

replacing the Council recommendation of 28 June 2011 on policies toreduce early school leaving (Text with 

EEA relevance) 2022/C 469/01. (2022). Official Journal,C 469, 1–15. CELEX: Retrieved on 20/09/2025 from: 

https://eur-lex.europa.eu/legal-content/EN/TXT/?Uri=CELEX:32022H1209(01)%5blegislation. 

13. Dalcin, A.K. (2022). Learning together: The effects of inclusion of students with disabilities in mainstream 

schools. Economia, 23(1),1–24. 

14. Dansholm, K.K., Dickstein, J., &Stokmo, D. (2024). Visible and invisible difference:Negotiating citizenship, 

affect and resistance. Critical Education, 15(3), 79–99. 

15. Dees, B. (2025). Teaching self-management for student independence, n2y. Retrieved on 21/09/2025 from: 

https://www.n2y.com/blog/teaching-self-management-for-independence/#:~:text=With%20self-

management%2C%20students%20learn%20a%20method%20of%20monitoring,will%20help%20students%20a

chieve%20success%20throughout%20their%20life. 

16. De Wet, J.P., Bacher, J., Wetzelhuetter, D.,&Nnebedum, C. (2024). Global citizenship valuesamong students: 

Testing the thesis with world values survey data. International Journal of Development Education and Global 

Learning, 16(1), 13–28. 

17. Elia, G., Seveso, G., Giaconi, C., &Vannini, I. (2024). Editorial. Pedagogiaoggi,22(1), 9–18. Available on: 

https://10.7346/PO-012024-01.  

18. Encina, Y., & Berger, C. (2021). Civic behavior and sense of belongingat school: The moderating role of school 

climate. Child indicatorsresearch, 14, 1453–1477. 

http://dx.doi.org/10.31094/2021/2
https://doi.org/10.5539/jel.v14n4p1
https://doi.org/10.1016/j.alter.2020.09.001
https://www.civicsrenewalnetwork.org/featured/teaching-controversial-topics-current-events-civil-debate/
https://www.civicsrenewalnetwork.org/featured/teaching-controversial-topics-current-events-civil-debate/
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32022H1209(01)%5blegislation
https://www.n2y.com/blog/teaching-self-management-for-independence/#:~:text=With%20self-management%2C%20students%20learn%20a%20method%20of%20monitoring,will%20help%20students%20achieve%20success%20throughout%20their%20life
https://www.n2y.com/blog/teaching-self-management-for-independence/#:~:text=With%20self-management%2C%20students%20learn%20a%20method%20of%20monitoring,will%20help%20students%20achieve%20success%20throughout%20their%20life
https://www.n2y.com/blog/teaching-self-management-for-independence/#:~:text=With%20self-management%2C%20students%20learn%20a%20method%20of%20monitoring,will%20help%20students%20achieve%20success%20throughout%20their%20life
https://10.0.28.178/PO-012024-01


ISSN:(O) 2320-5407, ISSN(P) 3107-4928         Int. J. Adv. Res. 13(09), September-2025, 1294-1300 

 

1299 

 

19. Enfoqueeducacion (2024).Global citizenship education can lead to more disability-inclusive education. Here’s 

how. Retrieved on 20/09/2025 from: https://blogs.iadb.org/educacion/en/global-citizenship-education-can-lead-

to-more-disability-inclusive-education-heres-how/?Utm_source=chatgpt.com.  

20. European Commission (2020). Communication from the commission to the European parliament, the council, 

the European economic and social committee and the Committee of the regions on achieving the European 

education area by 2025. Retrieved on 20/09/2025 from: https://eur-lex.europa.eu/legal-

content/EN/TXT/?Uri=CELEX:52020DC0625.  

21. European Commission: Directorate-General for Education, Youth, Sport and Culture, Simões,C., Caravita, S., 

&Cefai, C. (2021). A systemic, whole-school approach to mental health and well-being in schools in the EU: 

Analytical report, Publications Office of the European Union. Retrieved on 20/09/2025 from: 

https://data.europa.eu/doi/10.2766/50546.  

22. European Commission, Directorate-General for Education, Youth, Sport and Culture (2024).Wellbeing and 

mental health at school: Guidelines for school leaders, teachers and educators, Publications Office of the 

European Union. Retrieved on 20/09/2025 from: https://op.europa.eu/en/publication-detail/-

/publication/ec1136e2-0d3a-11ef-a251-01aa75ed71a1/language-en. 

23. Fitzgerald, J.C., Cohen, A.K., Castro, E.M., & Pope, A. (2021). A systematic review of the last decade of civic 

education research in the United States. Peabody Journal of Education, 96(3), 235–246. 

24. Zegwaard, K.E., Pretti, T.J., Rowe, A.D., & Ferns, S.J. (2023). Defining work-integrated learning. In K.E. 

Zegwaard& T.J.Pretti (Eds.), The Routledge international handbook of work-integrated learning (3rd ed., pp. 

29–48). New York: Routledge. 

25. Gallo, M., & Owen, D.(2021). Closing the civic empowerment gap: Professional development for teachers of 

High-need students.The Journal of the Middle States Council forthe Social Studies, 3, 17–23. 

26. Hamilton, L.S., Kaufman, J.H., & Hu, L.(2020). Preparing children and youth for civic life in the era of truth 

decay: Insights from the American teacher panel. Randcorporation. Retrieved on 21/09/2025 

from:https://www.rand.org/pubs/research_reports/RRA112-6.html.   

27. Hauver, J. (2019). Young children’s civic mindedness: Democratic living and learning in an unequal world. 

New York: Routledge. 

28. Hoskins, B.L., &Mascherini, M. (2009). Measuring active citizenship through the development of a composite 

indicator. Social Indicators Research, 90(3), 459–488. 

29. Jackson, D., Dean, B.A., &Eady, M. (2023). Equity and inclusion in work-integrated learning: participation and 

outcomes fordiverse student groups. Educational Review, 1–22. Available 

on:https://doi.org/10.1080/00131911.2023.2182764.  

30. Jung, H. (2024). Peer effects on self-regulated study: Evidence fromrandomly assigned classrooms in South 

Korea. Korean economicreview, 40(2), 349–369. 

31. Jung, Η. (2025). But yet included: Εffects of classmates with special needson elementary school students’ 

civic‑mindedness. Asia Pacific Education Review,26, 763–779. 

32. Jung, H., & Bae, J. (2025). Good friends, better society: Peer effects on civic-mindedness of elementary school 

students. Children &Society, 39(1), 322–342. 

33. Kelsey, K.D., & Fuhrman, N.E. (2020). Leadership and life skills development among 4-Hstate-level youth 

leaders. Journal of Human Sciences and Extension, 8(2), 15–27. 

34. Kim, T., Jang, H., & Kim, J. (2022a). Do peers affect private tutoringengagement in Korea? Evidence from a 

quasi-experimentalapproach. Asia Pacific Education Review, 23(2), 271–283. 

35. Kleinschmidt, M. (2024). Toward a decolonial shift in citizenship education: Empirical insightsinto German 

classrooms. Journal of Social Science Education, 23(4), 1–19. Available on:  https://doi.org/10.11576/jsse-7073.  

36. Mangkhang, C., Kaewpanya, N., Rujiwattanakul, N., Thipthep, O.,Nenbumrung, K., Suktanatawepaisarn, 

T.,Jaisang, S., & Song, W. (2025). Developing teaching ASEAN indigenous Wisdom with handmade material 

innovation the create equitable learning ecosystems to promote global citizenship of students in special 

economic zone, Northern Thailand. Journal of Practical Studies in Education, 6(3), 10–20. Available on: 

https://doi.org/10.46809/jpse.v6i3.100.  

37. Mccausland, D., mccallion, P., Brennan, D., & mccarron, M. (2018). The exercise of human rights and 

citizenship by older adults with an intellectual disability in Ireland. Journal of Intellectual Disability Research, 

62(10), 875–887.  

38. Oosterhoff, B., Alvis, L., Deutchman, D., Poppler, A., & Palmer, C.A.(2021). Civic development within the 

peer context: Associationsbetween early adolescent social connectedness and civic engagement.Journal of 

Youth and Adolescence, 50, 1870–1883. 

https://blogs.iadb.org/educacion/en/global-citizenship-education-can-lead-to-more-disability-inclusive-education-heres-how/?utm_source=chatgpt.com
https://blogs.iadb.org/educacion/en/global-citizenship-education-can-lead-to-more-disability-inclusive-education-heres-how/?utm_source=chatgpt.com
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:52020DC0625
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:52020DC0625
https://data.europa.eu/doi/10.2766/50546
https://op.europa.eu/en/publication-detail/-/publication/ec1136e2-0d3a-11ef-a251-01aa75ed71a1/language-en
https://op.europa.eu/en/publication-detail/-/publication/ec1136e2-0d3a-11ef-a251-01aa75ed71a1/language-en
https://www.rand.org/pubs/research_reports/RRA112-6.html
https://doi.org/10.1080/00131911.2023.2182764
https://doi.org/10.11576/jsse-7073
https://doi.org/10.46809/jpse.v6i3.100


ISSN:(O) 2320-5407, ISSN(P) 3107-4928         Int. J. Adv. Res. 13(09), September-2025, 1294-1300 

 

1300 

 

39. Padía, L.B.,& Traxler, R.E. (2021). Traerástusdocumentos (you will bring your documents): Navigating the 

intersections of disability and citizenshipstatus in special education. Race Ethnicity and Education, 24(5), 687–

702. Available on: https://doi.org/10.1080/13613324.2021.1918410.  

40. Paris, D.,& Alim, H.S. (2017).Culturally sustaining pedagogies:Teaching and learning for justice in a changing 

world. The Journal of Teaching and Learning, 11(1), 35–37. Available on: 

http://dx.doi.org/10.22329/jtl.v11i1.4987.  

41. Prudente, J.A., &Demchak, M. (2025). Rural principals’ perceptions of program quality indicators for students 

with an intellectual disability.The Rural Educator, 46(1), 49–64. 

42. Sailer, J.D. (2022). Educating for citizenship. New York: National Association of Scholars. Retrieved on 

21/09/2025 from: https://files.eric.ed.gov/fulltext/ED620410.pdf.  

43. Sanpasuk, W. (2022). Development of a curriculum to enhance strong citizenship competency based on critical 

educationconcepts for preservice teachers. Journal of Education, Mahasarakham University,16(3), 139–153. 

44. Schulz, W.,Ainley, J., Fraillon, J., Losito, B., Agrusti, G., Damiani, V.,&Friedman, T. (2022). Education for 

citizenship in times of global challenge: IEA international civic and citizenship education study 2022 

international report. New York: Springer. Available on: https://doi.org/10.1007/978-3-031-65603-3.  

45. Shaisombat, J., &Wongsaphan, M. (2025). Developing curriculum to enhance active citizenship competencies 

for Primary 6 students at Mahasarakhamtown municipal schools. Journal of Practical Studies in Education, 6(3), 

109–118. Available on:https://doi.org/10.46809/jpse.v6i3.115.  

46. SOLIDAR Foundation, Santibanez B. (2023). We all belong: The role of GCE in supporting democratic 

participation and addressing current global challenges. SOLIDAR foundationpolicy Paper. Retrieved on 

20/09/205 from:https://www.solidar.org/wp-

content/uploads/2024/01/policy_paper_global_citizenship_education-2.pdf. 

47. Tai, J.H.M., Dollinger, M., Ajjawi, R., Jorre de St Jorre, T., Krattli, S., mccarthy, D.,&Prezioso, D. (2023). 

Designing assessment for inclusion: An exploration ofdiverse students’ assessment experiences. Assessment & 

Evaluation in highereducation, 48(3), 403–417. 

48. UNESCO (2017). A guide for ensuring inclusion and equity in education.Retrieved on 20/09/2025 

from:https://unesdoc.unesco.org/ark:/48223/pf0000248254.  

49. UNESCO (2021). Citizenship education for democratic and sustainable communities. Retrieved on 21/09/2025 

from:https://unesdoc.unesco.org/ark:/48223/pf0000379824.   

50. United Nations (2006, 12 December).Convention on the rights of persons with disabilities. Retrieved on 

20/09/2025 from: https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-persons-

disabilities.   

 

 

 

 

 

https://doi.org/10.1080/13613324.2021.1918410
http://dx.doi.org/10.22329/jtl.v11i1.4987
https://files.eric.ed.gov/fulltext/ED620410.pdf
https://doi.org/10.1007/978-3-031-65603-3
https://doi.org/10.46809/jpse.v6i3.115
https://www.solidar.org/wp-content/uploads/2024/01/policy_paper_global_citizenship_education-2.pdf
https://www.solidar.org/wp-content/uploads/2024/01/policy_paper_global_citizenship_education-2.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000248254
https://unesdoc.unesco.org/ark:/48223/pf0000379824
https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-persons-disabilities
https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-persons-disabilities

