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Poetry is the genre that draws attention of teachers and students more 

than other types of texts. However, both students and teachers face 

challenges in reading and understanding poetry. Poetry for teaching 

English is widely adopted but understanding poetry is problematic. 

Reading strategies can address the problem. Therefore, this study 

investigated the actual strategies that students used when they read 

poetry. In this research, the most effective strategies which are usually 

used by English as a Foreign Language (EFL) post-graduate students 

while they read poetry in English were studied. This study adopted the 

qualitative design in the analysis. The instruments for data collection 

included Think-aloud protocols to detect the actual poetry reading 

strategies. Ten participants were purposely chosen based on 

convenience random sampling for the qualitative data collection. 

Results from the protocol showed that Global strategies were used 

more than Support and Problem solving strategies. It is recommended 

that future research examines strategies for reading of poetry from 

different era. 
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Introduction: 
Today, researchers mainly emphasise on reading strategies to improve reading (Ebrahimi, 2011; Zare, 2013, Larijani 

et al., 2015). In this regard, it is also important to know how poetry as a marginal genre in English language classes 

can help reading. This research attempts to study the role by poetry to suggest a more effective way of poetry reading 

and teaching by introducing the main strategies that readers e in their reading process as reading strategies are 

inevitable in understanding and reading (Zare and Mobarakeh, 2011). 

 

Poetry is a great genre to learn about for many reasons (Ebrahimi and Zainal, 2014). Poetry allows the reader to 

express emotions and feelings in such a way that no other genre does. It gives enough freedom to the poets to express 

as little or as much as they wish. Readers are also able to enjoy choosing topics that are of importance to them and 

their lives; therefore, readers try to connect poetry to the real world. It is an important genre to teach because poetry 

can be a wonderful source of enhancing reading and analytical skills. Students will learn to pay close attention to text, 

since meaning in poetry can often be hidden in the grammar and word choice that the poet used. The ultimate goal for 

this study is that the readers are able to recognize poetry, understand its purpose, and use their acquired knowledge in 

their lives. 
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Poetry provides the reader with a sense of pleasure, it brightens senses, connects us with ourselves and other people, 

and makes us think synthetically because of the concise language that is used in making it, such a language makes 

poetry to convey a lot in a short form. That is the reason that reading and understanding poetry is more difficult than 

reading and understanding any other literary genres as the words in poetry have both denotative and connotative 

meanings. These words are informative as well as expressive to convey the poet's tone and attitude. 

 

Reading poetry helps discover profound truths that we do not realize we knew. It is not only a means for expression, 

but also a way of knowing and viewing matters through a new perspective. That is why poetry readers become skilful 

in language usage. The language skills that poetry readers gain helps not only in literature reading but also in life. 

 

The English reading instruction in most EFL countries is based on the traditional approach. English is a very 

influential subjects at school time at all levels. However, in many EFL countries, the orientation still tends to be 

towards not developed methods such as grammar translation and audiolingual. There is not much exposure to 

English out of the class for EFL students as Eslami-Rasekh and Valizadeh (2004) explain and that rare English 

programs are on social media in EFL countries but recently several factors like advancements in technology and the 

interest in private language classes affected people to learn English language (Ebrahimi, 2016; Ebrahimi and Jiar 

2018b). 

In EFL countries, English teachers use reading strategies which usually include decoding of words with great 

emphasis on “correct” reading, and vocabulary definitions. The texts include a collection of passages from various 

authors and poets. Teachers emphasize on correct reading and use one of the students for demonstration. After such 

a long and tedious procedure, there are some comprehension questions that are answered by few students and are 

finalized by the teacher's 'correct' response. 

Although the main interest in this study is on poetries, reading of literary texts are discussed at some points of the 

work. Therefore, literary criticism of poetry might not always be the central point of the present study, but the main 

concern is the reading strategies of such pieces of aesthetic art. 

Poetries like any other type of texts, are made of words. Poetry has the reputation of an esoteric art, but an effect on 

the constructedness of poetries is to make them more accessible but not necessarily easy. Thorne and Reinhardt 

(2008) says that the function of poetry is to practice the mysterious power of language. This makes this belief in the 

poetry readers that they might not fully understand a poem, the meaning that it targets to communicate, and the 

language the poet uses to communicate the meaning. Therefore, comprehension seems difficult because of the 

richness of the language the poet uses. As a result, the readers might have various invention of meanings. This is the 

reason that makes reading of poetry different from the reading of any other kind of texts, and therefore, reading 

poetry can be considered as an art. In such an aesthetic triad of poet, poem, and reader, this research mainly follows 

the focus on the role of the readers and the strategies that the readers use in reading poetry, therefore the main 

question is “what are the actual strategies that the EFL postgraduate students use while reading English poetry?” 

 

Theoretical Framework: 

This study situates itself within theories of reading (Schemata theory) and theories of understanding literary texts 

(Transactional theory and Reader response theory). It is deemed critical that the three types of theories are integrated 

for a number of reasons as follows: 

The area of reading strategies is well developed and current research tends to use top-down and bottom-up 

information processing as the thematic framework (Schemata theory). 

Studies of literary texts tend to focus on analysis of genres, stylistics, and general understanding of the literary text. 

However, study on strategies of reading poetry is rare, this researcher acknowledges the importance of Transactional 

theory and Reader response theory, and believes that these theories are able to explain the behaviour of learners in 

reading poetry. 

To describe the above mentioned theories, it is worth explaining each briefly as there are some studies, which 

describe the strategies that L2 readers use: “top-down” and “bottom-up” information processing. Block (1986) also 

categorizes strategies into general comprehension strategies, which deal with comprehension gathering, and 



 

 

monitoring that are top-down reader-centred strategies, and local strategies which involved in the readers‟ intention 

to comprehend linguistic units, and are known as bottom-up text-centred strategies. 

In this study, reading strategies are illustrated based on Block's (1986) assumption that good readers have the ability 

to think aloud and verbalize their thoughts while they are completely aware of their use of different strategies. The 

method which is decided to be applied while doing this research is the think-aloud method which is widely popular 

and known in this type of research as the suitable method in gathering data on the process of reading. 

One theory related to this study is Reader response theory (Rosenblatt, 1988). According to the reader response 

theory, readers are active creatures in producing their own unique interpretation of the text. Reader response theory 

points out that reading process is both subjective and objective. Some critics of this theory believe that reading is a 

bi-active process in a way that it can be affected partly by literary work and partly by the readers‟ controlling part. 

The other point about Reader-Response theory is that it explains that the work is actually the reader's experience. 

Reader-Response theorists expect the reader to sense the text in a way that is relevant to his experiences. The 

researcher believes that such kind of sources of information clarifies the vision as the  interpreter. Since this study 

focuses on individual poetry reading of the students it can be related to Reader Response theory since the individual 

readers would use their own experience in their interpretation of the poems. 

The next theory is Transactional theory which applies to literature teaching. According to Rosenblatt (1988), 

meaning is neither in the text nor in the reader, but it happens in the course of the transaction between the reader and 

the text. It means that without this relationship, meaning would not be constructed. According to transactional 

theory, interpretation of a text depends on the context in which reader reads the passage as well as his/her 

background knowledge about that specific issue. Therefore, interpretation of the same text for different readers in 

different contexts may be different from each other because of their background knowledge and their special 

knowledge about their special context that they live in. 

This theory emphasises on the relationship between the reader and the literary texts or poems in case of this study. 

Based on this theory, the poem is what happens in the mind of the reader and it is processed after he reads the prints. 

This is the time when the words start functioning in the mind and transact with the text. Reading strategies are a part 

of this process in the mind. 

The other theory is Schema theory. According to Rumelhart (1985), Schema theory is an interactive process 

between the text and the reader‟s prior knowledge. According to Schema theory, the text by itself does not have any 

meanings, in fact, it only provides directions for the reader to build meanins based on their knowledge. 

As can be seen in Figure 1 below, the three literary theories are interconnected to each other by the significant role 

of the reader as the main element in meaning making of the text. In this study also, the role of individual readers is 

emphasised by the separate think aloud sessions for each poetry reader. As a result of the elaboration above, the 

following theoretical framework is suggested for this study in Figure 1. 



 

 

Strategies (SPRS): 

 

GLOBAL 

STRATEGIES 

 

1. setting purpose for poetry reading 

2. using prior knowledge 

3. previewing poetry before reading 

4. checking if content fits purpose 

5. noting poetry characteristics 

6. determining what to read closely 

7. using text features 

8. using context clues 

9. analysing and evaluating 

10. checking understanding 

11. predicting poetry meaning 

12. getting information 

13. making judgment and opinion 

PROBLEM SOLVING 

STRATEGIES 

 

14. reading slowly and carefully 

15. trying to stay focused 

16. adjusting reading rate 

17. paying close attention 

18.  pausing and thinking 

19. visualizing information 

20. re-reading 

21. guessing meaning of 

unknown words 

22. getting emotionally engaged 

SUPPORT 

STRATEGIES 

 

23. note taking 

24.  reading aloud 

25. underlining 

26. paraphrasing 

27. finding relationship among 

poetry ideas 

28. asking oneself questions 

29. translating from English to 

L1 

30. thinking in both languages 

Figure 1: Theoretical framework based on SPRS (Survey of Poetry Reading Strategies) 

(Ebrahimi and Zainal, 2016) 

 

This study provides a deep investigation on the process of reading while the participants interact with poetry. The 

readers‟ responses during the think-aloud sessions show how they read and understand poetry. The assumption in this 

study is that readers‟ expressed words and actions provide information about their thinking as well as the belief of the 

significance of reading strategies in teaching and comprehending literature. 

 

Review of Literature: 

There is no clear cut definition for the terms of poem and poetry since it is the language of experience (Thorne and 

Reinhardt, 2008); in this regard, the words have a sense that their meanings can be understood through the feelings 



 

 

and senses that the reader get while reading. However for this study, the word poem is used for one piece of literary 

work which is autonomously meaningful by itself using the elevated language to express a highly imaginative 

subject. Whereas poetry is the general term for the whole genre of rhythmical and metrical forms or verses. 

If one wants to know poetry, defining its essence is not helpful. However, it is helpful to explain why poetry, but not 

the other literary genres, is appropriate for this study. According to Ebrahimi and Jiar (2018a), poetry is a highly 

accessible literature because in a short while one can use a poem to engage students to the topic in a way that they 

remember it all the time. Rosenblatt (2005) says that when one reads a poem, he connects his past experience with 

others and the world. 

 

Few important factors in doing this study are related to poetry based activities which are useful for EFL learners 

(Ebrahimi and Zaidah, 2017). The other important point in this study is about letting the students free to express in 

either their L1 or L2 in reading the poetries, the study demonstrates the students' voice and its resonance with others 

can show the most used reading strategies. However, it is proven (Freeman, and Freeman, 2006) that if students' L1 is 

used as a scaffold in understanding a poetry, English language learners may be less inhibited to use L2.  

 

In addition to the above mentioned theories, still there are not much practical studies on poetry usage with EFL 

students. Although there have been a number of case studies on EFL or ESL learners in mainstream that used poetry 

(Holmes and Moulton, 2001; Barbieri, 2002; Freeman and Freeman, 2006), there are only a few studies on teaching 

poetry with reliable results (Ebrahimi, 2012b). Some of these studies are case studies of teachers who used literature 

and poems to teach English to their students (Fay and Whaley, 2004).  

 

Barbieri (2002) observes poetry writing of the Chinese English language learners. She asked them to use poetry as a 

tool to learn English. She asks the students to read aloud the poems to hear the poems in different voices. After that, 

they were asked to draw their image of the poems. Then, she asked them to write their feelings and understandings 

about the poems. Then they shared notes with their peers. The conclusion of Barbieri (2002) is that the poems that 

students read and wrote help them remember any of their images instantly by heart. 

 

Freeman and Freeman (2006) observe a dual language poetry class in which Spanish language poetry and the English 

translation were being taught. In this observation, learners tried to illustrate and write poems. The teacher and students 

decide to study poets and their poems. They tried to make generalizations on poems individually and collectively in 

the classroom, and then compare them with poets' intentions. This shows that among English language learners, 

poetry is introduced through dual languages and is studied and responded by the students individually or in a group. 

 

In this study, the definition of reading strategy follows Mokhtari and Sheorey (2002) which is intentional, planned 

techniques that help readers monitor or manage reading (Global strategies), actions that help readers work directly 

with the text (Problem solving strategies), and basic support mechanisms help readers  understand the meanings 

(Support strategies). Moreover, the reading strategy scheme that is used in this study is SPRS (Ebrahimi and Zainal, 

2016). SPRS also classifies the reading strategies to three categories of strategies including Global, Problem-solving, 

and Support strategies. 

 

Methodology: 
The purpose of this study is to identify the reading strategies EFL postgraduate readers use when they read authentic 

English poetry. 

 

Research Design: 

This study has a qualitative design using think aloud instrument. Research proves that proficiency has an effect on 

the second or foreign language reading (Bernhardt, 2005; Koda, 2007). Therefore, there is a transfer or interaction 

between readers' proficiency and reading strategy use. In this study, all of  participants were selected purposefully to 

be in their postgraduate program in TESL. 

The study was conducted with 10 EFL postgraduate TESL students in Malaysia who were chosen randomly with a 

literature background. It means that they  have a Bachelor degree in English language and literature studying about 

four years on English poetry and other English literature related subjects at the university. All of them signed a 

consent form for participating in the study. 



 

 

The researcher decided to take 10 EFL participants in the think aloud sessions based on the saturation point and the 

previous literature. The researcher planned to choose the participants homogeneously to be sure that the data is 

generalizable. In the qualitative research design, the researcher decided to employ think-aloud reading sessions to 

understand selected participants' reading strategies. When the researcher gathered the data, she transcribed and then 

analysed them using either SPSS for statistical part or describing the for the qualitative analysis. 

 

Research Instrument: 

The instrument used in this study is think-aloud protocol, with the tool of two poems as the texts. In protocol, it is 

important for the readers to have a sample session; therefore, a sample poetry for practice session, Richard Cory by 

Edwin Arlington Robinson (1897), was introduced by the researcher to the participants doing think-aloud; so that 

the participants would be familiar with what the researcher expected them to do on the main poems. In this session, 

the subjects were informed about the aim of the study and were given instructions on how to think aloud. Therefore, 

the procedure consisted of two stages: practice session and the think aloud for the main study. 

After the practice session, the think aloud protocol session was conducted to obtain the data for the main study. 

Students read two texts and were asked to verbalize and say aloud anything that they thought about using either their 

native language, English, or both languages. There was not any restrictions for the participants to express their 

thoughts in Persian, English, or both. 

In order to control the order effect, the arrangement was to ask five students read a poem first, while the other five 

were asked to read the other poem first. Think aloud method is useful to get the data regarding cognitive processes 

such as reading strategy identification. The think-aloud reports were tape recorded. Each session took approximately 

15-40 minutes. After the sessions were completed, the recorded tapes were transcribed manually and analysed both 

qualitatively and quantitatively using SPSS. In Table 1 samples of each strategies are given. The strategies are from 

SPRS (Survey of Poetry Reading Strategies) (Ebrahimi and Zainal, 2016). 

 

Table 1: Samples of think aloud protocol 

Think aloud protocol Strategy 

each time I read for academic purposes, it is a reason 

behind, because I want to succeed in my academic life, I 

always try my best to understand anything I read for my 

education, either I like it or not. 

1. setting purpose for poetry reading 

- 2. note taking 

it reminds me of those concepts 3. using prior knowledge 

I think that for this one I want to read it all and then  go 

back to it 

4. previewing poetry before reading 

Sasha explained that she reads aloud to be sure to 

understand every detail correctly. 

5. reading aloud 

I should have looked at the title before. 6. checking if content fits purpose 

If I don't understand a part of the text, I read it more 

slowly for myself to be able to concentrate and have 

more time to think. 

7. reading slowly and carefully 

the first four lines serve as an introduction of this poem. 8. noting poetry characteristics 

Shin was the only reader whose eyes were moving all 

over the poem continuously. 

9. trying to stay focused 

- 10. underlining 

I always jump to the next points or skip the part I know 

and I always spend more time on the more difficult 

parts, 

11. adjusting reading rate 



 

 

This is a difficult point, he refers to his life, maybe, … , 12. determining what to read closely 

I have to think about this now. 13. paying close attention 

- 14. using text features 

Zara said that she had pauses in her reading because she 

was thinking of something in the poems. 

15. pausing and thinking 

They are reliable only if they are really 'true lovers' as 

is mentioned above. 

16. using context clues 

“The short-lived holiness” as “he says that this short 

lives is a holy, ahahah, care about our life and only true 

lovers can understand, that life is very short”. 

17. paraphrasing 

“I can see an old person with beard” in explaining 

“With eyes severe and beard of formal cut” 

18. visualizing information 

 don’t agree with all the stages of human life that is 

introduced in these poems. There are some other 

missing stages as well. 

19. analysing and evaluating 

this sentence refers to the previous one. 20. finding relationship among poetry ideas 

but I think I should read it a little more to see whether it 

is true or false 

21. checking understanding 

I cannot have any idea what this poem can be about. So 

I guess the end of the poem is thoughtful. 

22. predicting poetry meaning 

it looks difficult to tell what I read. To present this line, 

I have to repeat reading it. 

23. re-reading 

What he wants to say now? 24. asking oneself questions 

“puking in the nurse's arms” as “maybe he cries” 25. guessing meaning of unknown words 

“All the world's a stage” as “ دنیا کلا یک صحنه 

 ”نمایشه

26. translating from English to L1 

just we have persian literature that have... 27. thinking in both languages 

…. I feel sorry for him… (laughs) 28. getting emotionally engaged 

it talks about... 29. getting information 

Here he behaves like when he was a boy, trembling, yes, 

old people become childish again 

30. making judgment and opinion 

 

Sampling Procedure: 

The participants were selected on convenient sampling which is a non-probability sampling technique (Creswell, 

2009). It means that the samples were selected because they were available to the researcher in Malaysia. 

They are selected among TESL students since most TESL students have a higher proficiency compared to other 

major students. This group was selected by an convenient sampling since they were either from masters or doctorate 

programs in Malaysia where it was convenient to take the data. In order to get the qualitative data, she organized the 

think-aloud sessions with 10 postgraduate TESL students for whom English was a foreign language. These EFL 

students have been studying English for at least eleven to twenty years; that is, they have learned English as a 

compulsory course during their school days. Moreover, since they are EFL students who study abroad at the 

university and one of the requirements of joining the faculty was to have a band of at least 7 in IELTS, it is assumed 

that their level of English proficiency is already high and they are homogeneous in terms of general English 

proficiency. 



 

 

The students who participated in think-aloud sessions were randomly chosen from the population who participated 

in the quantitative data collection. These students all have a bachelor in English literature and therefore studied 

about four years of English literature before joining the postgraduate school. Therefore, they are homogeneous in 

terms of Literary knowledge and understanding. Each of these students has their session separately, so that it would 

be the first time for them to read the poems. In this case, they would employ the authentic reading strategies freshly 

on their first sitting of poetry reading. This is a good point because as Pressley and Afflerbach (1995) explain, if 

readers do not know the topic beforehand, it helps the researcher get more accurate strategies. 

The number of protocol participants is ten, considering the other studies which used think-aloud protocol as the 

main data collection instrument. Few among many of such studies are Hijikata et al. (2013) with two participants, 

Alsheikh and Mokhtari (2011) with ten participants, Yau (2009), Meray (2003), and Boyan (2002) each with four 

participants, and Block (1986) with nine participants. 

 

Data Collection: 

The procedure of data collection consists of two phases namely pre-reading talks and the practice session, and 

qualitative data collection using Think-aloud protocol. Each phase is described more in depth below. 

 

Pre-reading Talk: 

At the opening of each think-aloud session, each participant was invited to a  pre-reading open-ended discussion as 

warm-up to come up with a good rapport. This discussion prompted the participants to talk about their reading habits 

and  background knowledge on poems.  

The friendly talks before the main session could prepare the readers to feel relaxed and do the task without anxiety or 

stress. In these conversations the researcher and each participant talked about their reading habits, poetry, and 

literature reading and any open-ended discussions. After that the researcher did a short think aloud session as a 

sample for the participant and explained what think aloud means so that the participants are totally clear. 

 

For example in “Whenever I read English, I usually use the dictionary, so that I can understand the text I am reading 

more accurately”, the participant declares that she is aware that she uses the dictionary each time she encounters an 

unknown word or new vocabulary in the texts. She continues that the reason she prefers to use the dictionary is that 

she believes it can help her understand the meaning easily and more accurately. In another example in “... Um, now 

that you read this poem, I know what you want...”, the participant said that she became clear about the aim of the 

research after the short instructional explanations and the practice session. 

 

Think Aloud Session: 

Thinking aloud was introduced and explained to the participants through doing a practice by the researcher. She read 

and showed each of the participants how to think aloud by this example while the participants were provided with 

the verbal and written think-aloud instructions. This practice engaged the participants in a kind of think-aloud 

exercise before their main practice. The practice helped them understand and do thinking aloud by themselves. After 

that, they were asked to do their think-aloud on the two poems. 

The time of the think-aloud session was set at any time that the participants feel more comfortable with, so that they 

can present without worries or interruption. Moreover, the place of the sessions was at the library or the room where 

the participants feel comfortable to reduce any anxiety or tension for the session; on the other hand, this researcher 

wishes to have her think-aloud session in a cosy and familiar place for the participants. 

The participants were asked to sit fronting the wall in a way that the door is at their back, so that they would not be 

distracted by any outside interference. To omit any interference from outside people to stop knocking on the door, 

the researcher  hanged a “reading in process” sign on the door to stop people from interrupting the session. She also 

asked each participant to put their phones aside so that if they had any call during the session, it would not cut their 

attention. At the beginning of each session, the researcher provided the participants with a pen and a dictionary so 

that if they were in need of using them, they could easily access to them. The lines of the poems are numbered by 

each five lines to reduce the probability of unexpected skips of the lines. During the reading, whenever the 

participant had a long pause of more than about fifteen seconds, the researcher would show him/her a talk sign 

which was a simple white page with nothing written on that.  



 

 

The researcher purposefully selected a ten participants for the think-aloud sessions. Each session takes about ten 

minutes of warm-up and practice, and about twenty to forty minutes of reading the poetries. The whole sessions 

were tape-recorded to be transcribed later. 

 

Data Analysis: 

The procedure of data analysis consists of the data from the think aloud protocols for the actual poetry reading 

strategies. As explained earlier, this instrument is considered as an effective tool in collecting the data (Ebrahimi and 

Zainal, 2015). 

The recorded tape of the think-aloud sessions were transcribed and analysed by the researcher. This researcher 

recognized the strategies that the readers of this research use with the help of the transcriptions or listening to the 

tapes again. The analysis consisted of getting the data, transcribing the data, and analysing them. The data from each 

participant was separately analysed looking for similarities and differences of the reading strategies among 

participants manually. 

Transcribing data manually, lets researchers find out uncovered issues that  softwares cannot find (Erickson, 1986). 

The data were derived from the tape-recording of the pre-reading warm-up and think aloud protocols. Few samples 

are as follows: 

In the first examples, “ok…[he is going to an online dictionary to search for the word “Mewling.”]… hmm”, the 

participant is employing the strategy of using reference materials since he tries to check the meaning of an unknown 

word from the dictionnary. In the second example, “let me see what it means, wait a minute..., ok, probably it means 

that...”, the participant took few seconds to think more deeply about the line to understand it so she used pausing 

and thinking strategy. Then, she guessed the meaning of the text since she is not sure because she used the word 

“probably,” this indicated the use of predicting poetry meaning. 

Think-aloud protocol was used by researchers to get in-depth information on strategy use (He, 2008). This 

researcher also utilized think-aloud protocol as a primary instrument for getting information about the participants‟ 

strategy use while reading poetry in English. 

The table of the strategies taken from the transcription of the think aloud protocol as samples can be found in Table 

1. To complete this table, the researcher conducts the inter-rater reliability test by asking two other experts in 

reading strategies to check if the strategies that she extracted through the think aloud protocol are right. Kappa value 

also can show if the raters' opinion matches with the researcher's strategy extracts. 

Before the main data collection starts, the participants were trained on how to do the think-aloud protocols at the 

beginning of the session which helps them to have an idea of how the researcher expects them to read the poems. 

The students have the chance to choose to complete the think-aloud task in either English or their mother tongue. 

Seng, and Hashim (2006) say that most participants produce verbal protocols in their native languages, in other 

words, EFL readers tend to use their first language, especially when encountering tough parts in reading, which 

supports the significant effect of the first language use in EFL readers‟ comprehension. 

The researcher conducted think-aloud sessions with ten participants separately, the readers randomly were prompted 

regarding their reading text whenever it was needed without disturbing the flow of their thoughts as think aloud 

protocol should not be influenced by any questions. During the session, participants were asked to do think aloud on 

what they were doing and thinking. More prompts were given to them, when the researcher determines to remind 

their think-aloud task or to know more about their thinking (e.g., Would you tell me what you are thinking of?) Then, 

participants were encouraged to verbalize their thinkings while reading. They were allowed to look back to their 

reading poems and think aloud more. Obviously, the duration of these session varies from participant to participant, 

because there are a lot of factors that lets a reader talk less or more. 

The other point in doing think aloud in this research was that while participants are often asked to do think-aloud 

with prompts, in this study participants were not asked to give prompts if it is not necessary as the researcher does 

not wish to meddle in the process of the participants' thinking. At times when there was a more than normal silent 

only, the researcher would invite them to keep talking by “tell me what you are thinking of,” or “is there anything 

else you want to add”. 

 



 

 

Results and Discussion: 
The researcher's interest in doing this study on EFL university students originates from her personal experience in 

teaching EFL university students. In her classes, she recognized that there is a huge need for EFL university students 

to learn how to read and understand English poetry properly. This is the belief of the researcher that although 

English proficiency improves in the society, English teachers have a lot more to do in terms of strategy instruction to 

the students in order to equip them with the acceptable level of English capacity for their academic success and life. 

However, generally EFL university students, who have studied English for at least 11 years (the same average years 

of the participants of this study), struggle with learning and reading English poems (Fountas and Pinnell, 2001). 

 

This study employs think aloud as the qualitative measurement tool. Therefore, 10 participants were chosen from the 

population of TESL postgraduate students with literature background in Malaysia for think aloud sessions. All of the 

participants were homogeneous in language proficiency. 

 

Each think aloud session took about half an hour on average consisting the reading strategy instruction briefly which 

includes a practice section at the beginning of each session. It was a tool for the think aloud sessions with an 

intention to know the participants' English poetry reading experience and their reading strategy awareness. 

 

To answer the question, first we need to measure the mean and standard deviation of the strategies that the Think 

aloud session participants used while they were reading English poetry to detect the actual strategies that they use in 

poetry reading. Table 2 below shows the high response frequency of each strategies in detail. The table is calculated 

using SPSS software. The full table with all strategies ranging from high to low can be seen in Table 8. These 

strategies are from SPRS (Ebrahimi and Zainal, 2016). 

 

Table 2: Range of levels of reading strategy use in TA 

Usage Mean range in TA Number % 

High 15.7 – 4 7 21.21 

Medium 2.8 – 1.1 11 33.33 

Low .8 - 0 9 27.27 

 

The high range is selected for the strategies with over the mean of 4 since there is a jump between the item rank 8 

with mean of 2.8 and item rank 7 with mean of 4. The same reason lead to the selection of low and medium range 

between item 16 as a medium range with mean of 1.1 and item 15 as low range with mean of .8. therefore, if the 

strategy is used by more than 8 participants out of 10, that strategy was considered as high, if between 4 to 6 

participants used it, it was considered as medium, and if less than 2 participants used it, it was considered as low 

range. In short, the mean above 3 is high range, the mean between 1 and 4 is medium, and the mean less than 1 is 

low. 

 

Table 3: High response frequency for actual strategies of poetry reading 

Rank Strategy Frequency Mean SD % 

1 Sup4. paraphrasing 157 15.7 7.3 21.42 

2 Glob9. analysing and evaluating 87 8.7 5.68 11.87 

3 Prob7. re-reading 58 5.8 5.05 7.91 

4 Glob11. predicting poetry meaning 54 5.4 4.62 7.37 

5 Glob13. making judgment and opinion 48 4.8 4.69 6.55 

6 Glob8. using context clues 42 4.2 3.19 5.73 

7 Prob5. pausing and thinking 40 4 3.05 5.46 

Total 486 6.94 4.8 66.31 

 

Therefore, as a whole the analysis indicates that the occurrence of 7 strategies can be considered as high. They are 

paraphrasing, analysing and evaluating, re-reading, predicting poetry meaning, making judgment and opinion, 

using context clues, and pausing and thinking. Similar strategies are reported as the highly ranked strategies by 

many other researchers such as Sheorey and Mokhtari (2001) and Malcolm (2009). 

 

As Table 3 illustrates clearly, paraphrasing as a support strategy is the leading actual strategy that readers use in 

their poetry reading with 157 out of 733 times of usage. Alone, this strategy allocates about one fifth or more 



 

 

accurately 21.42% of the total used strategies to itself. Moreover, it has the only two digit mean score among all 

strategies (Mean = 15.7, SD = 7.3). This huge difference between paraphrasing and other strategies happens 

because most students have been taught poetry since their fist grades by paraphrasing and making meaning by 

explanation of each line by their teachers. Therefore, once that they have been asked to do think aloud, their first 

automatic impression were doing paraphrase. 

After that analysing and evaluating, a global strategy, with 87 times stands at the second rank of actual strategies 

with the mean score of 8.7 and SD of 5.68. This is not surprising since according to Bloom's (1956) Taxonomy, 

these strategies are always the basis for understanding. Moreover, as postgraduate students, the participants tend to 

look at everything critically. 

Re-reading as a problem solving strategy with 58 times of usage is at the third highest rank with the mean of 5.8 and 

SD of 5.05. They allocate more than 11% and 7% of the total strategies that the participants used in their poetry 

reading. That is logical that the students are taught to analyse and evaluate poetries line by line and once there is no 

understanding, they have to read again till they understand what the poetry tries to convey. As a result, high usage of 

these two strategies one after the other occurs in poetry reading of EFL students. 

Three Global strategies of predicting poetry meaning (M = 5.4, SD = 4.62), making judgment and opinion (M = 4.8, 

SD = 4.69), and using context clues (M = 4.2, SD = 3.19) are at the next ranks. They are used about 7%, 6%, and 5% 

respectively which still can be considered a high rank among all strategies. This can also show that readers prefer to 

use global strategies more often than other categories as their highly used strategies. Only by this first six strategies, 

more than 60% of the total  strategies are used by EFL readers. 

Pausing and thinking is a Problem solving strategy which with 40 times of usage among 733 times is at the seventh 

rank. It means that totally the students used this strategy for more than 5% in their poetry reading. This can still be 

considered as one of the most common strategies because the readers need to concentrate and think to be able to 

build the meanings and it might take few seconds for them to do so. The mean score of usage of this strategy is 4 

while the SD is 3.19. 

The next 11 strategies are considered moderately used by the participants. It is logical that right after pausing and 

thinking is checking understanding strategy at the eighth rank with 28 times of usage which leads to 2.8 mean score 

and 2.3 SD. The moderately used strategies are checking understanding, finding relationship among poetry ideas, 

getting information, using prior knowledge, reading aloud, reading slowly and carefully, asking oneself questions, 

paying close attention, previewing poetry before reading, guessing meaning of unknown words, and determining 

what to read closely. All these strategies are related to critical and efferent stances in reading poetry. This means that 

readers tend to actively think logically about poems than getting emotional. These strategies show that readers tend 

to know about the content of poems and the messages that they convey. Therefore, they use strategies that helps 

them in this matter such as paying attention about all minute points in the poems or activating their own background 

knowledge to facilitate their reading and understanding process. This is a helpful issue in Reader-response approach 

to reading poetry. 

 

Table 4: Medium response frequency for actual strategies of poetry reading 

Rank Strategy Frequency Mean SD % 

8 Glob10. checking understanding 28 2.8 2.3 3.82 

9 Sup5. finding relationship among poetry ideas 26 2.6 2.41 3.55 

10 Glob12. getting information 25 2.5 2.68 3.41 

11 Glob2. using prior knowledge 23 2.3 1.83 3.14 

12 Sup2. reading aloud 21 2.1 3.73 2.86 

13 Prob1. reading slowly and carefully 18 1.8 1.49 2.46 

13 Sup6. asking oneself questions 18 1.8 1.87 2.46 

13 Prob4. paying close attention 18 1.8 1.93 2.46 

14 Glob3. previewing poetry before reading 16 1.7 2 2.18 

15 Prob8. guessing meaning of unknown words 15 1.4 1.95 2.05 

16 Glob6. determining what to read closely 11 1.1 1.2 1.5 

Total 219 1.83 2.13 26.34 



 

 

 

The second strategy together with the next three strategies directly deal with getting meaning or meaning making 

with each of them take about 3% of the total strategies. The order of these strategies is finding relationship among 

poetry ideas (M  = 2.6, SD = 2.41), getting information (M  = 2.5, SD = 2.68), and finally using prior knowledge (M  

= 2.3, SD = 1.83) at the ninth, tenth, and eleventh rank. The close number of usage among these three strategies 

shows how relevant the readers think they are and how often they use the strategies. 

Not with a large distance from the above three strategies stands the twelfth strategy, reading aloud. This support 

strategy is the last strategy that has been used over twenty times totally with the mean score of 2.1 and SD of 3.73. 

This strategy together with next five strategies take about 2% of the total strategy usage each.  

Standing right after reading aloud, are reading slowly and carefully (M = 1.8, SD = 1.49), paying close attention (M 

= 1.8, SD = 1.93), and asking oneself questions (M = 1.8, SD = 1.87) at the thirteenth rank of strategies all with 18 

times of usage in total. This order is not surprising since the three strategies are so similar to each other and if they 

were standing apart it would seem much of a surprise. This interrelation may be because the participants are thinking 

about the meanings of a word or part that they do not know or they may be analysing the meanings deeply that is 

why they read slowly to find the answers of their own questions. 

Usually readers conduct a special procedure to think and analyse a poem. The first step in reading poetry relates to 

the speed of reading a poem that should be done slowly. Stanton (2009) explains that faster reading helps in better 

understanding of the text but in case of reading poetry elements like complexity, style, and unfamiliar words are 

some elements that slow down the process of reading poetry. Consequently, by reading the poetry slowly enough 

one can make sure that it has been understood by the reader clearly. However, one cannot read a poem too slowly. 

The best way for reading a poem is to pause between the title of the poem and first line of the poem. Readers should 

read a poem in a normal and relaxed reading style. Poems should be read as clearly and normally as possible. 

Readers should just stop by punctuations. 

 

The fourteenth rank strategy goes to previewing poetry before reading, another Global strategy with (M = 1.7, SD = 

2). A total 16 times of usage of this strategy reveals that EFL readers get help from their background knowledge to 

understand the message of the lines. It means that they tend to guess meaning of unknown words by help of their 

knowledge which is the very exact next strategy (M = 1.4, SD = 1.95). 

 

Determining what to read closely is the last strategy that was used by EFL readers more than ten times but it is the 

first strategy that they used less than 2% of the total number of times at the same time (M = 1.1, SD = 1.2). It shows 

that the readers decide which parts are understandable for them and which parts are more difficult and need a more 

close reading. In other words, EFL students are aware of their level of understanding in different parts of the poetry. 

This awareness makes them check if content fits their purpose of reading poetry or not. Not surprisingly this strategy 

is right after determining what to read closely. 

 

The next 12 strategies occurred at a low frequency. They are checking if content fits purpose, getting emotionally 

engaged, visualizing information,adjusting reading rate, noting poetry characteristics, translating from English to 

L1, setting purpose for poetry reading, thinking in both languages, trying to stay focused, using text features, note 

taking, underlining. It means that postgraduate readers mainly tend to be critical or think about the facts and 

information in what they read rather than getting emotionally involved in them. In addition, the strategies that 

require getting involved in text features like using pen or paper are not preferred by postgraduate students as they are 

more professional and proficient readers who use their mind and rely on it in solving problems and thinking. 

Therefore, it is not surprising if the strategies in Table 5 be introduced in the low rank. 

 

Table 5: Low response frequency for actual strategies of poetry reading 

Rank Strategy Frequency Mean SD % 

17 Prob9. getting emotionally engaged 8 0.9 1.1 1.09 

18 Glob4. checking if content fits purpose 8 0.8 1.13 1.09 

19 Prob6. visualizing information 6 0.6 0.7 0.82 

20 Prob3. adjusting reading rate 5 0.5 0.97 0.68 

21 Glob5. noting poetry characteristics 4 0.4 0.97 0.55 

22 Sup7. translating from English to L1 3 0.3 0.48 0.41 



 

 

23 Glob1. setting purpose for poetry reading 2 0.2 0.42 0.27 

23 Sup8. thinking in both languages 2 0.2 0.42 0.27 

24 Prob2. trying to stay focused 1 0.1 0.32 0.14 

- Glob7. using text features 0 0 0 0 

- Sup1. note taking 0 0 0 0 

- Sup3. underlining 0 0 0 0 

Total 39 4.44 0.72 5.35 

 

Getting emotionally engaged (M = 0.9, SD = 1.1) followed by checking if content fits purpose are the strategy that 

has been used less than ten times and has the mean score of less than 1 as well (M = 0.8, SD = 1.13). They stand at 

the seventeenth and eighteenth rank orders with a usage which is about only one percent of the total strategies for 

each. 

 

The last seven strategies occupy less than one percent of the total number of strategies each. It is interesting to know 

that each of the categories has at least three strategies in the last third of the list. The only category with four 

strategies at this part is Support category with the least mean score among all three categories. Visualizing 

information, a Problem solving strategy, is one of these rare strategies with only six times (M = 0.6, SD = 0.7) of 

occurrence. It shows that EFL readers do not visualize information in their real poetry reading practice. 

 

Standing at the twentieth rank is adjusting the reading rate with five times of occurrence (M = 0.5, SD = 0.97). This 

low rank shows that the students read with the same rate all over the poetry. The reason may be that they want to 

pay more attention to the poetry lines and make sure that they thoroughly understand the meanings. However, they 

do not adjust their reading speed often.  

 

EFL readers rarely, about four times only, note poetry characteristics such as length and organization of lines in 

particular and poetry itself in general (M = 0.4, SD = 0.97). This shows that readers are mainly concerned about the 

function or meaning of the text than its form. In this regard, they use any tool such as translation from English to 

their mother tongue. However, as advanced EFL readers they tend to deal with English rather than direct translation 

and it happens only three times (M = 0.3, SD = 0.48). 

 

EFL readers very rarely (M = 0.2, SD = 0.42) set a purpose for poetry reading for themselves before they start 

reading, meaning that they usually read the poetry first and then they try to build its meaning. Therefore, it seems 

that they read poetry with no expectation of the meaning because maybe unusual messages are normal to happen in 

poetry. 

 

Data shows that EFL poetry readers rarely translate to their mother tongue, three times in total. This is a strong 

support for the other Support strategy of thinking in both languages to happen even less, two times only (M = 0.2, 

SD = 0.42). Advanced EFL poetry readers tend to use English to read and understand English poetry and they do not 

show much interest to use their L1. The reason can be the fact that at their level of proficiency, English is 

automatically and unconsciously being used. 

 

EFL readers very rarely try to stay focused, only once of occurrence (M = 0.1, SD = 0.32). They do not really need 

to try for that purpose because their high level of English proficiency helps them to stay in line and do not divert so 

much from the main idea of the poetry. 

 

There are three strategies at the end of the list with the readers never ever used them in their poetry reading. Much 

surprisingly, they are using text features, note taking, and underlining. This shows that these strategies are not 

important to them or they do not find them useful. It is interesting to know that at their English level, readers do not 

use the strategies that deal in one way or another with pens. They do not use text features means that they do not 

draw tables, figures, or pictures to increase their understanding of the English poetry. They never took any note, 

neither they underline or circle information in the lines. This happened although all participants were provided with 

a pencil before the reading session begin so that in case they need to jot down or mark anything they can be able to 

do so. In general, table 6 below shows an overview of all actual poetry reading strategies by EFL readers: 

 

Table 6: Response frequency for actual strategies of poetry reading 



 

 

Rank Strategy Frequency Mean SD % Range 

1 Sup4. paraphrasing 157 15.7 7.3 21.42 High 

2 Glob9. analysing and evaluating 87 8.7 5.68 11.87 High 

3 Prob7. re-reading 58 5.8 5.05 7.91 High 

4 Glob11. predicting poetry meaning 54 5.4 4.62 7.37 High 

5 Glob13. making judgment and opinion 48 4.8 4.69 6.55 High 

6 Glob8. using context clues 42 4.2 3.19 5.73 High 

7 Prob5. pausing and thinking 40 4 3.05 5.46 High 

8 Glob10. checking understanding 28 2.8 2.3 3.82 Medium 

9 Sup5. finding relationship among poetry ideas 26 2.6 2.41 3.55 Medium 

10 Glob12. getting information 25 2.5 2.68 3.41 Medium 

11 Glob2. using prior knowledge 23 2.3 1.83 3.14 Medium 

12 Sup2. reading aloud 21 2.1 3.73 2.86 Medium 

13 Prob1. reading slowly and carefully 18 1.8 1.49 2.46 Medium 

13 Sup6. asking oneself questions 18 1.8 1.87 2.46 Medium 

13 Prob4. paying close attention 18 1.8 1.93 2.46 Medium 

14 Glob3. previewing poetry before reading 16 1.7 2 2.18 Medium 

15 Prob8. guessing meaning of unknown words 15 1.4 1.95 2.05 Medium 

16 Glob6. determining what to read closely 11 1.1 1.2 1.5 Medium 

17 Glob4. checking if content fits purpose 8 0.8 1.13 1.09 Low 

18 Prob9. getting emotionally engaged 8 0.9 1.1 1.09 Low 

19 Prob6. visualizing information 6 0.6 0.7 0.82 Low 

20 Prob3. adjusting reading rate 5 0.5 0.97 0.68 Low 

21 Glob5. noting poetry characteristics 4 0.4 0.97 0.55 Low 

22 Sup7. translating from English to L1 3 0.3 0.48 0.41 Low 

23 Glob1. setting purpose for poetry reading 2 0.2 0.42 0.27 Low 

23 Sup8. thinking in both languages 2 0.2 0.42 0.27 Low 

24 Prob2. trying to stay focused 1 0.1 0.32 0.14 Low 

25 Glob7. using text features 0 0 0 0 Low 

25 Sup1. note taking 0 0 0 0 Low 

25 Sup3. underlining 0 0 0 0 Low 

 Total 733 2.48 2.12 100  

 

In general based on think aloud data as Table 7 below shows, Global category of strategies with 318 times out of 

733 times possesses the first rank of strategy usage among EFL poetry readers. In other research such as Alhaqbani 

and Riazi (2012) also the same finding is reported. In addition, their tendency to use Support strategies with 227 

times is higher than Problem solving strategies which were used 157 times which is only half of the times that global 

strategies were used at the think aloud sessions. 

 

The results show that for EFL poetry readers it is much more important to get the message and the main idea of the 

poetry before anything. That is why they use global strategies such as analysing and evaluating, predicting poetry 

meaning, making judgment and opinion, or using context clues much more than the other two categories. 

 

Using support strategies such as paraphrasing in the second rank is another proof that the readers use any supportive 

strategy to help them understand the lines of poetry better and finally they try their best to get more details out of the 

text by involving problem solving strategies such as re-reading and pausing and thinking only if it is necessary. 

 

Table 7: Response frequency for actual categories of poetry reading per category 

Category Frequency Mean SD % 

Global 361 24.27 12.54 49 

Support 210 22.4 6.31 29 

Problem solving 162 15.8 5.9 22 

Total  733 20.82 8.16 100 

 



 

 

This table shows clearly that postgraduate poetry readers tend to use global, support, and problem solving strategies 

respectively. It means that in reality consciously or unconsciously they used these strategies less than others. For 

them, in reality global strategies are used more than the other categories in general. Overall,  actually they used 

Support strategies in the second rank closely to the first ranked global strategies and far from the third ranked 

problem solving strategies. The difference in the order of categories can show that students do not really know 

themselves what exactly suits them best and helps them and this is the duty of the researchers and teachers to 

collaboratively work with each other to find the most effective methods to assist the students (Beers, 2003). 

The actual mean is taken from the Think aloud protocols that the participants  actually read the two poems. As 

presented in Table 8, the strategies are arranged from the most used strategies to the least used ones based on 

findings of the Think-aloud protocol. The top five most used startegies in each category are in bold. 

 

Summary: 

Think aloud protocol showed that EFL students tend to use Global, followed by Support, and finally Problem 

solving strategies. Being postgraduate students, it is expected that the highly mind oriented and educated students 

have tendency to holistic or top-down strategies rather than local or bottom-up strategies. This is what other research 

also verifies about proficient, more successful, or good readers (Mokhtari and Reichard, 2004). 

 

In case of individual strategies, in reality postgraduate students use paraphrasing as the most frequent strategy. The 

reason is not clear again but it can be because in many EFL countries they have always studied poetry by 

paraphrasing and they are used to read poetry by over-using this strategy. This finding is supported by other 

researchers who reached the same result (Islam et al., 2015). 

 

On the basis of Ebrahimi and Zainal (2016) categorization of poetry reading strategies called SPRS, the 30 strategies 

of this study on poetry were classified to Problem-solving, Support, and Global categories. The order of the poetry 

reading strategies in each category is presented below. 

 

Problem-Solving: This type of strategies assist readers manage their reading when there is a block in the 

comprehension process. The below poetry reading strategies are in this category: 

1. re-reading 

2. pausing and thinking 

3. reading slowly and carefully 

4. paying close attention 

5. guessing meaning of unknown words 

6. getting emotionally engaged 

7. visualizing information 

8. adjusting reading rate 

9. trying to stay focused 

 

Support: Support reading strategies help readers  maintain receptiveness to reading by using materials and actions 

that support a comprehensible reading. The next strategies are the support poetry reading strategies: 

1. paraphrasing 

2. finding relationship among poetry ideas 

3. reading aloud 

4. asking oneself questions 

5. translating from English to L1 

6. thinking in both languages 

7. note taking 

8. underlining 

 

Global: Global reading strategies help readers in planning and controlling their reading and are usually used before 

reading. The below reading strategies are the global poetry reading strategies: 

1. analysing and evaluating 

2. predicting poetry meaning 

3. making judgment and opinion 

4. using context clues 



 

 

5. checking understanding 

6. getting information 

7. using prior knowledge 

8. previewing poetry before reading 

9. determining what to read closely 

10. checking if content fits purpose 

11. noting poetry characteristics 

12. setting purpose for poetry reading 

13. using text features 

 

EFL postgraduate students prefer to employ Problem solving, Support, and Global strategies respectively in poetry 

reading. In case of individual strategies for example, students actually use paraphrasing as the most frequent 

strategy. The reason is not clear but the reason may be because the postgraduate students use to think about every 

thing deeply and therefore they think that they act the same in reading poetry as well and they make their opinion 

and judgment in poetry reading as well as reading in general. The reason for using paraphrasing is also not 

investigated by this study but it can be because in many ESL countries students study poetry by paraphrasing and 

reading a poem means to paraphrase it to get the meaning and therefore they use to read poetry by paraphrasing. 

 

The other finding of the study is that the actual strategies that the EFL postgraduate students tend to use more in 

their poetry reading are paraphrasing, analysing and evaluating, re-reading, predicting poetry meaning, making 

judgment and opinion, using context clues, pausing and thinking respectively. On the other hand, they believe that 

they use making judgment and opinion, getting information, predicting poetry meaning, re-reading, trying to stay 

focused, using prior knowledge,  paying close attention. getting emotionally engaged, reading slowly and carefully, 

guessing meaning of unknown words.  

 

The result of the present study correspond with many other research such as Mokhtari and Reichard (2002). There are 

also some other research that show readers with high level of proficiency use more Global or top-down strategies  

(Mokhtari and Sheorey, 2002), although they do not question the fact that Problem solving strategies are so much 

helpful in reading. Only to be aware of the strategies does not guarantee their effective usage, but the readers have to 

be familiarized with their appropriate usage. As a result, practice can help to improve knowledge on reading 

strategies. In order to help readers to have a more efficient reading performance, they can be taught to use reading 

strategies. 

 

In short, findings and results from qualitative method can be shown in the schematic diagram below in Figure 2. 

Based on findings of the study this model is developed as shown as the main categories of strategies in poetry 

reading. The model  shows the order of categories of strategies in reading poetry: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2: Model of Actual poetry reading categories of strategies by EFL readers 
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This study aimed to explore the actual use of strategies of EFL postgraduate university students while reading 

poetry. Ten of them participated in a think aloud session so that their real strategies can be checked. Therefore, 

considering the research question, the following highlights can be taken from this study: 

 

This study proves that reading strategy use not only is effective for L1 and L2 students (Ebrahimi, 2012a), but it is 

also effective for Foreign language students and ease poetry reading process for them. The most important quality of 

the present study is that while most other research measure the usage of strategies only by using questionnaires and 

present quantitative reports, this study enjoys qualitative descriptions and explanations of how reading strategy is 

used by EFL students in their poetry reading experience in reality. The use of think aloud protocol helped to find 

using dictionary (Support), reading fast (problem solving), and reading quietly and silently (problem solving) as the 

strategies that do not present in SPRS. 

 

The main effective actual categories on poetry reading strategies that this study intended to recognize are Problem 

solving, Support, and Global strategies respectively. This study also identified the main actual strategies in reading 

poetry as predicting poetry meaning, re-reading, and making judgment and opinion. 

 

However, there are some other effective strategies in poetry reading which are not as significant as the above 

mentioned strategies. For example asking oneself questions is used in poetry reading by the participants several 

times but not as many times as some other strategies like the main mentioned ones. In general, participants tended to 

read aloud many times in reading poetries. Although the participants used this strategy highly but the use of this 

strategy was mainly limited to the times that they would face any difficulty in understanding the poems.

 

Acknowledgment: 
Dr Shirin Shafiei Ebrahimi is a Researcher of Universiti Teknologi Malaysia under the Post-Doctoral Fellowship 

Scheme. 

 

 

References:- 
1. Alhaqbani, A., & Riazi, M. (2012). Metacognitive awareness of reading strategy use in Arabic as a second 

language. Reading in a foreign language, 24(2), 231-251. 

2. Alsheikh, N. O., & Mokhtari, K. (2011). An examination of the metacognitive reading strategies used by 

native speakers of Arabic when reading in English and Arabic. English Language Teaching, 4(2), 151. 

3. Barbieri, M. (2002). “change my life forever”: Giving voice to English-language learners. Portsmouth: 

Heinemann. 

4. Beers, K. (2003). When kids can't read, what teachers can do. Portsmouth, NH: Heinemann. 

5. Bernhardt, E. (2005). Progress and procrastination in second language reading. Annual review of applied 

linguistics, 25, 133-150. 

6. Block, E. L. (1986). The comprehension strategies of second language readers. TESOL Quarterly, 20(3), 

463-494. 

7. Bloom, B. S. (Ed.). Engelhart, M. D., Furst, E. J., Hill, W. H., Krathwohl, D. R. (1956). Taxonomy of 

Educational Objectives, Handbook I: The Cognitive Domain. New York: David McKay Co Inc. 

8. Boyan, L. (2002). An analysis of the reading strategies employed by fourth-grade students while thinking 

aloud in a group context. Unpublished Doctoral dissertation. UMI Number: 3056158. Fordham University. 

9. Ebrahimi, S. S. (2011). A Comparison of Different Reading Strategies While Reading Modern vs 

Shakespearian Poems. IPEDR, IACSIT Press, 20, 324-327. 

10. Ebrahimi, S. S. (2012a). Reading Strategies of Iranian Postgraduate English Students Living at ESL 

Context in the First and Second Language. IPEDR, IACSIT Press, 30, 195-199. 

11. Ebrahimi, S. S. (2012b). A Comparison of Different Reading Strategies in Reading Poems by EFL Readers. 

IPEDR, IACSIT Press, 33, 99-104. 

12. Ebrahimi, S. S., (2016). Effect of Digital Reading on Comprehension of English Prose Texts in EFL/ESL 

Contexts, International Journal of English Language and Literature Studies, 5(2), 111-117. 

13. Ebrahimi, S. S. & Jiar, Y. K., (2018a). Iranian Students' Perceptions on Poetry Reading Strategies, 

European Journal of Education Studies, 4(5), 92-132. 

14. Ebrahimi, S. S. & Jiar, Y. K., (2018b). The Use of Technology at Malaysian Public High Schools, Merit 

Research Journal of Education and Review. 6(3), 54-60. 



 

 

15. Ebrahimi, S. S. & Zainal, Z., (2014). English Poetry Stances By English As A Foreign Language Readers, 

IEPS2014 International Education Postgraduate Seminar 2014, Proceedings: Innovation, Issues And Challenges 

For Educational Sustainability, Volume II, Lokman Mohd Tahir, et. al. (Eds), Universiti Teknologi Malaysia, 

116 – 131. 

16. Ebrahimi, S. S., & Zainal, Z. (2015). Common Strategies among EFL Students Reading Literature. LSP 

International Journal, 2(1), 31-36. 

17. Ebrahimi, S. S. & Zainal, Z., (2016). Survey of Poetry Reading Strategy as the Modern Tool to Identify 

Poetry Reading Strategies, Journal of Education and Practice, 7(19), 95-106. 

18. Ebrahimi, S. S. & Zainal, Z., (2017). Perceptions on Poetry Reading Strategies by English as a Foreign 

Language Learners, ASIA International Multidisciplinary Conference, Universiti Teknologi Malaysia. 10. 

19. Eslami-Rasekh, Z., & Valizadeh, K. (2004). Classroom Activities Viewed from Different Perspectives: 

Learners' Voice and Teachers' Voice. TESL-EJ, 8(3), n3. 

20. Fay, K., & Whaley, S. (2004). Becoming one community: Reading and writing with English language 

learners. Portland: Stenhouse Publishers. 

21. Fountas, I. C., & Pinnell, G. S. (2001). Guiding Readers and Writers, Grades 3-6: Teaching 

Comprehension, Genre, and Content Literacy. Heinemann, 88 Post Road West, PO Box 5007, Westport, CT 

06881. 

22. Freeman, Y. S., & Freeman, D. (2006). Teaching reading and writing in Spanish and English in bilingual 

and dual language classrooms. Portsmouth: Heinemann. 

23. He, T-h. (2008). Reading for different goals: The interplay of EFL college students„ multiple goals, reading 

strategy use, and reading comprehension. Journal of Research in Reading, 31(2), 224-242. 

24. Hijikata, Y., Nakatani, Y., & Shimizu, M. (2013). Japanese EFL students' reading processes for academic 

papers in English. Journal of Education and Learning, 2(1): 70-83. 

25. Holmes, V. & Moulton, M. (2001). Writing simple poems: Pattern poetry for language acquisition. New 

York: Cambridge University Press. 

26. Islam, M. S., Rahman, M. S., & Haque, E. (2015). Exploring awareness of online reading strategies used by 

EFL learners in a developing country: A study on undergraduate students in Bangladesh. International Journal 

on E-Learning, 14(1), 29-54. 

27. Koda, K. (2007). Reading and language learning: Crosslinguistic constraints on second language reading 

development. Language learning, 57(s1), 1-44. 

28. Larijani, L., Kasmani, M. B., & Sabouri, N. B. (2015). Exploring the Effects of First Language Reading on 

Second Language Reading across Different Proficiency Levels. Theory and Practice in Language Studies, 5(3), 

646-651. 

29. Malcolm, D. (2009). Reading strategy awareness of Arabic-speaking medical students studying in English. 

System, 37(4), 640-651. 

30. Meray, R. (2003). Using think-aloud protocols to investigate the reading revision process of native and 

nonnative speakers of English. Unpublished Doctoral dissertation. UMI Number: 3112106. Indiana University 

of Pennsylvania. 

31. Mokhtari, K., Reichard, C. (2002). Assessing students„ metacognitive awareness of reading strategies. 

Journal of Educational Psychology. 94(2), 249–259. 

32. Mokhtari, K., & Reichard, C. (2004). Investigating the strategic reading processes of first and second 

language readers in two different cultural contexts. System, 32, 279-294. 

33. Mokhtari, K., & Sheorey, R. (2002). Measuring ESL students‟ awareness of reading strategies. Journal of 

Developmental Education, 25(3), 2-10. 

34. Pressley, M., & Afflerbach, P. (1995). The nature of constructively responsive reading. Hillsdale, NJ: 

Lawrence Erlbaum Associates. 

35. Rosenblatt, L. M. (1988). Writing and reading: The transactional theory. Reader, 20, 7. 

36. Rosenblatt, L. M. (2005). The transactional theory of reading and writing. In L. Rosenblatt (Ed.), Making 

meaning with texts (pp. 1-37). Portsmouth: Heinemann. 

37. Seng, G. H., & Hashim, F. (2006). Use of L1 in L2 reading comprehension among tertiary ESL learners. 

Reading in a Foreign Language, 18(1), 29-54. 

38. Sheorey, R., & Mokhtari, K. (2001). Differences in the metacognitive awareness of reading strategies 

among native and non-native readers. System, 29, 431-449. 

39. Stanton, N. (2009). Mastering Communication. 5th ed. New York: Palgrave Macmilian. 

40. Thorne, S. L., & Reinhardt, J. (2008). Bridging activities, new media literacies, and advanced foreign 

language proficiency. Calico Journal, 25(3), 558-572. 



 

 

41. Yau, J. (2009). Reading characteristics of Chinese-English adolescents: knowledge and application of 

strategic reading. Metacognition Learning, 4, 217-235. 

42. Zare, P. (2013). Exploring reading strategy use and reading comprehension success among  EFL 

Learners. World Applied Sciences Journal, 22(11), 1566-1571. 

43. Zare, M., & Mobarakeh, S. D. (2011). The relationship between self-efficacy and use of reading strategies: 

The case of Iranian senior high school students. Studies in Literature and Language, 3(3), 98. 


