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Whereas the motto of the United Nations’ 2030 Agenda for Sustainable
Development is “Leave no one behind”, it serves as a guiding principle
for all to work towards an inclusive society.As Physical Education (PE)
serves as a fertile ground for expressions of supportive milieu, the new
generation of PE teachers should seize this opportunity to become
advocates of mainstreaming students with additional needs in order to
achieve substantive equality for all in schools. Pursuing this endeavor,
understanding the meaning of their experiences in mainstreaming may
give a glimpse of the current perspectives and viewpoints that are vital
in the formulation of appropriate intervention for improved inclusive
instruction in the 21st century. This Heideggerian phenomenological
study using one-on-one unstructured interviews was used to explore the
meaning of the lived experience of the seventeen (17) purposively
selected millennial teachers in mainstreamed PE classrooms in Cebu
City and Cebu Province, Philippines. Using hermeneutical analysis, it
was deduced that while they see mainstreaming as a wonderful concept,
their experiences on it had apparently captured A Reflection of a Wider
Problem on Inclusion in Academia as an overarching theme that
encapsulated how PE teachers today subsisted the multifaceted issues
and challenges on mainstreaming. This journey was specified through
the subthemes: A Test of Pedagogical Competence, Multifaceted
Contextual Inclusion Challenges, Fete of Teacher’s Complex Support
Roles and Risk of Curriculum Infidelity. The findings implicate that
pedagogies that “fit all” do not guarantee the best possible learning
outcomes and, teachers who represent only as “teacher” do not foster
inclusive ethos to their students. Achieving these expectations can be
daunting, thus, it is recommended that education administrators to
conduct capacity building opportunities to the faculty and staff for in-
depth theoretical knowledge and practical understanding on the concept
and application of inclusive education.
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The United Nations” 2030 Agenda for Sustainable Development is “Leave no one behind”, represents an
unprecedented opportunity to initiate and implement catalytic changes towards an inclusive society. This means that
development cannot be considered successful unless it reaches everyone. Unlike from its predecessor, the
Millennium Development Goals (MDGs) were silent on disability that consequently excluded persons with
disabilities from many development initiatives of various organizations and institutions. As school enrolment today
increased, they were largely left out of this achievement. To ensure inclusion-oriented development, it is important
that the concept of inclusion should be visible in academic and scientific endeavor.

As Physical Education (PE) serves as a fertile ground for expressions of supportive milieu, the new generation of PE
teachers should seize this opportunity to become advocates of mainstreaming Students With Additional Needs
(SWAN:S) in order to achieve substantive equality for all in schools. PE is valuable for children in many ways, aside
from the physical benefits it brings, children are taught about life skills that are vital in surviving in the complex
diverse society. In this case, PE teachers hold a vital responsibility of developing healthy, physically literate and
well-rounded children regardless of gender, religion, social status and abilities. Thus, the PE curriculum in schools
should be recognized as a fertile ground for expressions of supportive environment that helps the fight against social
exclusion (Fernandes & Mauller, 2008). When all children, regardless of their differences, are educated together, it
serves as the cornerstone of inclusive education where the principle of “mainstreaming” is applied. Mainstreaming is
about the SWANS being taught full-time in a general education classroom by a regular education teacher. It creates a
microcosm of the society, where children is interacting and collaborating with one another regardless of their
differences. In this process, all children will benefit which include a more positive attitude to individuals with
disability, improved social skills, and self-respect (Bekele, 2017). With this tenet, various laws and policies for
inclusion have been introduced in Philippine Education system that heralded the call for PE teachers to strengthen
and widen their share in educating all students with or without disability in school spaces. As mainstreaming of
children with varying types of abilities in PE classes becomes more prevalent (Nadeau & Tessier, 2007), it is also
crucial that the experiences of those involved are explored. This research described the experiences of millennial
teachers in mainstream PE classes. It is imperative to look into the perspective of the new generation such as the
teachers themselves because by 2025, they will comprise 75% of the workforce (Layton, 2015), covering one-third
of global employees who will hold the greatest influence in shaping the future generations.

According to Svensson (2005), there is a low level of physical activity participation among children with physical
disabilities. The same situation is experienced by children with intellectual disability as they often engaged in
sedentary and other obesity related behaviors (Conod & Servais, 2008).While inclusive PE is embraced at a
conceptual level and desired at the classroom level, these types of students rarely participate in organized sport
outside of school hours (Packer et al.,2006). Previous studies on inclusion have shown the complexity of successful
implementation which oftentimes overlooked the policy and curriculum guidelines. With the concept of inclusivity
in instruction as emphasized by of Haegele & Sutherland (2015) and Healy, Msetfi, & Gallagher (2013), it is very
important to consider the appropriateness of implementation as it can lead to SWANS being isolated or made fun of
when an inclusive environment is poorly conceptualized. This calls for PE teachers, specially the new ones, to cater
these students with proper care and support. Bukvi¢ (2014) indicated that a successful inclusive classroom should
involve a teacher who has a developed personal competencies to create a stimulating and accommodating
environment for learning. But the issue on millennial generation pivots on their work behaviours. According to
Pierce (2015), they are lazy and ignorant of the way the world works. They are also entitled, arrogant, self-absorbed,
undependable, and lacking a strong work ethic as described by Hartman (2014). The complexity of mainstreaming
demands competences that can deal with students’ varying learning, emotional and behavioural characteristics. With
the consideration that teachers’ attitudes on inclusion and their everyday philosophies on teaching (Green, 2002)
have a considerable impact on the success of educational outcomes, understanding the meaning of the experiences of
the millennial teachers may give a glimpse of the current perspectives and viewpoints that are vital in the
formulation of appropriate intervention for improved inclusive instruction, and in devising future policy in relation
to supporting teachers in their quest of giving quality PE for all.

Imbued with the above premise, it is imperative this study was made to explore the experiences of millennial
teachers as they make sense of their pedagogical praxis in mainstream PE curriculum. The application of
Heideggerian phenomenology answered the question: What are the lived-experiences of the millennial teachers in
mainstreamed physical education? As phenomenology describes and interprets the shared practices and common
meanings of experiences (Benner, 1994), it also attempts to address the situatedness of individual’s dasein (the
human way of being in the world) in relation to various contexts that complements the formulation of the meaning
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of experiences (Campbell, 2001). Therefore, this study has highlighted the concept of forestructure of understanding
where the researcher and the informants cogenerate an interpretation of the phenomenon being studied.

Philosophical Stance:

This study is situated within the constructivist paradigm (Mertens, 2005; Creswell, 2014) where meanings of the
lived experience of the phenomenon are constructed within the viewpoints of the informants and the researchers.
This stance considers knowledge as a social construct, attempting to understand the complexities of multiple
realities through the iterated interaction and interpretation of the researcher and informants or otherwise known as
relativist ontology (Mertens, 2005; O’Leary, 2004 and Flick, 2009). Therefore, the researcher believes that meanings
of experience depends significantly upon the ability to get in touch into the world or experience as it is constructed
by the informants.

Methodology:-

At the core foundation of qualitative research are individuals’ stories, behaviors and perspectives. Hence, the
researcher being the main instrument of the study is not only to listen and record others’ voices, but to analyze their
statements into meanings of their context. With this objective, Heidegger's interpretive phenomenology is the
appropriate design. This study has interviewed seventeen (17) purposively selected PE teachers from different public
schools in Cebu City and Cebu Province, Philippines in order to capture the entirety of meanings behind their
experiences in mainstream PE classes. Informants were selected through the three criteria: (1) Basic Education PE
teacher who experience mainstreaming in PE classroom, (2) with less than three years of experience in teaching and
3) born from 1981 to 1996. The collection of data was finally adjourned after data saturation was achieved. The use
of unstructured interviews was done to have a smooth flow of conversation between the participant and researcher.
All the significant data were analyzed using hermeneutical analysis as described by Smith, Flowers, and Larkin
(2009). Specifically, the researcher followed a four-part analytical process: (1) reading and re-reading; (2) initial
noting; (3) developing emergent themes; and (4) searching for connections across emergent themes.

Trustworthiness:

1. Credibility of this study was upheld by securing prolonged engagement with the informants as the interview
process occur within an average of 30 minutes. With this timeframe, the researcher was able to reveal
conceptual story that represents the essences of the experience under investigation. Also, validating the research
findings by sharing to informants the completed research paper has strengthened the confidence of the truth in
the data, thereby ensuring accurateness and correctness as they were transcribed and interpreted.

2. Dependability was established through the constant reviews of the methodologies and findings by social
research experts to preserve maximum precision of data gathering, transcriptions and analysis.

3. Confirmability was applied by adhering data saturation to ensure that adequate and quality data are collected
from sufficient number of informants to support the study. Member checking and data triangulation of the
formulated accounts were done to minimized bias and achieve neutrality.

4. Transferability was considered by adequately providing the descriptions of the research design, the informant’s
characteristics, methodology and results in order for the future researchers to determine the practical application
of this research to another setting.

Ethical Consideration:

Due to the nature of this research in which the researcher may dwell into the personal domains of the teachers during
the interactive sharing on their experience in mainstreamed PE, it is critical to clearly observe several ethical
considerations to ensure that the content and method of asking do not divert to the objective stipulated in this paper.
Hence, the researcher has observed cautious actions by means of adhering informed consent from the informants
before data collection process had occurred. Specifically, the principles of voluntary participation, the provisions of
harm/risk, honesty and trust, privacy, confidentiality, and anonymity were followed. Moreover, all information
whether written, computer generated and audio and/or visually recorded were destroyed at the end of the study as
requested by the informants to protect their privacy and preserved their anonymity.

Results and Discussion:-
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A Test of Pedagogical Competence:

The data from the interviews showed that teachers perceived their PE teaching experience in mainstream classrooms
as a test of their pedagogical competence. These experiences were manifested as they expressed that “the experience
has tested the learnings they have acquired in their education courses specially in catering unique individual needs
of their students”.Although they held a favorable predisposition to mainstreaming, the wide ability range of SWANs
had compelled them to deconstruct classic, traditional instructions designed for regular students to a re-
conceptualize pedagogic praxis that fits appropriately to these type of students. Their experience had made them
reflect as well how strong and sufficient their acquired competencies are vis-a-vis creating individualized PE
learning opportunities. They reported specifically that their educational foundation in adapted PE courses is very
limited that most of what they have learned is very difficult to implement in real life setting.

Informant 2:
“The things | have learned from adapted PE class is not enough to answer the needs of my students who have
additional/special needs. It is also very difficult to attend to their needs individually.

Informant 6:

“My experience in a mainstreamed PE classroom is like the concept of expectation versus reality. | expected that it
is easy to handle PE classes to SWANS as we were taught the course adapted PE in our undergraduate years.
However, in reality, it does not go that way. It is very difficult and challenging since you have cater all of your
students with or without disability to play and engage in any activities.”

Their experiences is coherent to the study of Smith and Thomas (2006) which proved that even if teachers support
the inclusion philosophy, there is still a general feeling that achieving full inclusion in schools is impossible. The
culprit is the narrow ability of teachers to provide the best support to children with additional needs, despite wanting
to be able to help them. Teachers need specific knowledge and skills that promote pedagogical and educational
practice. Although all the informants indicated that they get training in an academic context, they did not have
strong and specific training in the professional context. With respect to the results of this study, millennial teachers
do not come to the classroom with a complete knowledge and understanding of disabilities or disorders. If, in the
classroom with students of such issues, the job of teaching becomes potentially unsatisfying. With this situation,
there are manifestations of reluctance among the teachers in including the SWANS in a proper way. Hence, it is
necessary to understand the ways in which teachers in the millennial generation perceive not only inclusion, but the
ways in which their training prepares them to teach in inclusive environments.

Multifaceted Contextual Inclusion Challenges:

Inaccessible Inclusion Space and Materials. The cornerstone of full inclusion has always been on educational
equity. It means that education itself provides all children an access to a wide range of learning opportunities, tools,
and environments needed to be successful in academia and in life. However, based on the findings of the study, none
of the seventeen (17) public schools that mainstreamed SWANs have available resources and materials that are
useable and accessible for these students. Students learn better when they see themselves situated in the curriculum
spaces, when they feel “included” in school by means of providing curb cuts, ramps, and facilities designed for
them. But, this research has provided information that many public schools are not ready for inclusion. What
happens is that the problem with regard to the scarcity of PE facilities and equipment has worsened by the fact that
there are also no available PE tools nor spaces that accommodates the unique needs of the SWANSs. As indicated by:

Informant 2:
“The absence of the materials that assist the SWANs has made it very difficult for me to effectively give the quality
PE that my students should experience.”

Informant 10:-

“The things | have learned from adapted PE class is not enough to answer the varied needs of my students who have
additional/special needs. More so, even if | had create individualized instructions for them, the problem now are the
materials in PE which most of the schools do not have enough. ”

Informants of this study were unanimous in pointing out that teaching SWANSs can be exasperating and discouraging

when there is meagreness or absence of appropriate technical and physical facilities in the class. This observation is
similar to the study to Rimmer & Rowland (2008) that reported the lack accessibility of fitness facilities and other
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games and sports spaces delimit the participation of individuals with physical disabilities that consequently
positioned them to have a greater risk of chronic as compared to the general population as indicated by Centers for
Disease Control and Prevention (“Disability and Health,” 2018). In the Philippines, a study commissioned by
Disability Rights Promotion International (DRPI) and the National Federation of Organizations of people with
disabilities in the Philippines (Katipunan ng Maykapansanan sa Pilipinas, Inc., KAMPI) in 2008, found that people
with disabilities often experienced barriers to social participation and access to health and rehabilitation in both in
educational and employment settings.

Classroom Teachers’ Dilemma. All informants agreed that the greatest share of the burden of mainstreaming falls
upon the insufficient training of the teachers to be able to effectively carry out the task they are responsible to do.
For one teacher who potentially has more than 30 students in each of five to seven classes, when students are
grouped according to educational needs, added with another groups of students who have varying special needs, the
task can be daunting. Inclusive classrooms definitely require a lot of training on the part of teachers, however the
results of this study have shown otherwise since majority do not receive sufficient training on inclusion or seminars
related to teaching SWANS in mainstreamed classrooms. What happens in the PE classroom is that SWANs ended
up being the “assistants” of teachers in recording, organizing and simple task not related to the competency being
taught.

Informant 9:
“I never had given the chance to participate in any training about inclusion. That is why whenever | handle PE
classes with SWANSs, | always ask them to assist me in collecting notes, checking attendance and recording scores.”

Informant 14:
“In my 6 years of teaching, | never had a chance to attend trainings that capacitates me to adapt lessons fit for
students with disability. ”

The informants reported that since many of these students require a high degree of physical care and management
over and above their special educational needs it is essential to understand the concept of individualized instruction.
But only few have the confidence to realize the concept. This is the same to the study of Zulfija et. al (2013) and
Thwala (2015) and as they discussed lack of competence of the teachers to include students with disabilities into
their classes. Adaptive instruction would not become a problem if teachers have the sufficient amount of knowledge
and skills in creating lessons for various special needs of the students. With the informants’ responses, it has been
known that access to prior training for teachers is either non-existent or sporadic. The lack of sufficient educational
training of teachers is seen as a significant weakness in the individualizing instruction. Professional development,
support and training in addition to adequate funding are urgently needed.

With the respect of the results in this study, the current scenario of children with disability in the public school is
clearly a violation of their rights. The Philippine Constitution of 1987 reflects the educational provisions which calls
for encouragement of non-formal, informal and indigenous learning system, as well as self-learning, independent
and out-of-school study programs, and to provide the disabled with training on civics, vocational efficiency and
other skills. Students with learning disabilities require adapted instructions that meet their specific learning needs.
When a PE teacher has neither the training nor the flexible time to provide this type of instruction, this can lead to
the child not progressing with skills or may cause adverse medical incidents.The need to provide quality education
to the children with disabilities and take a sense of urgency as evidenced indicated in this study.

Fete of Teacher’s Complex Support Roles:

SWANSs often become frustrated because they see themselves as being incompetent in many areas of school, thus
generally making them unmotivated and unexcited to complete tasks out of fear, embarrassment, and disrespect. The
study conducted by Irvin, Meltzer, & Dukes (2007) reported that in order for students with disability become more
engaged and motivated in academics, the teacher should be able provide learning opportunities that improve their
competence in accomplishing specific tasks. Hence, teacher’s complex support role is needed to foster that
motivation.

Teacher as a Parent. For schools to be a positive experience for children, there has to be congruence between the

children’s experiences at home and at school. Some teachers have articulated their experience to be equated to the
role of a parent. In the present study, a teacher who is nurturing and providing were the most recurrent description of
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their role in a mainstream PE classes. This reveals that the learners perceived their PE teachers similar to a parent
who provides not only fundamental knowledge but also a sense of comfort and security.

Informant 15:

“Students with disability needs special attention and care that is why as a teacher | do not just see myself as a
facilitator of learning but also a mother who is ready to give comfort whenever there are disappointments and as a
father who ready to protect whenever there are mischiefs.”

Teachers indicated that a school is similar to a home because just like parents, it is their responsibility to help their
children (students) with whatever things they need. Perhaps for example in the article by Autism Ontario in 2011,
Children with Autism should be given small rewards or are reinforced every time they give appropriate responses.
These ‘reinforcers’ have to be based on a child’s personal preferences in order to serve as an effective motivator.
The use of rewards may lead to the development of the child’s social, language and behavioral skills. In a logical
sense, to effectively deal with SWANS, the teacher has to go beyond being a teacher to instigate real life things for
them to feel free from any disability and to give encouraging words and advices just like parents.

Teachers as a Friend. In this study, teachers perceived their role as provider of support for SWANSs. Such support
describes specifically to a person who can give immediate “comfort” and “confidence whenever there is a need. Just
like a friend, informants indicated that the professional boundaries required for a teacher to create a harmonious
environment is no different from the requisites of a healthy friendship.

Informant 1:

“I believe that forging a genuine personal connection between me as a teacher and my student is fundamental to the
success of mainstreamed PE classroom. For instance, the need to create a personalized or individualized the
exercise program for students, requires me to connect with my students at personal level. | always try to engage
discourses to them just like friends who share strengths, weaknesses, disappointments and experiences with each
other.”

The notion of a “teacher as friend” highlights the affective, personal and moral component of teaching which creates
an educational environment that is not coercive. The millennial teachers who are socially active in nature
deconstruct the meaning of professional distance, wherein a professional teacher concerns about giving caress to
students in order to create a community-like environment in the classroom in any contexts and circumstance.

Teacher as a Mentor. Informants believe that teachers have great influence on the students. This influence involves
activities such as learning, mentoring, coaching and other facets of student’s lives. For instance, informant 3
assumed his responsibility as a mentor by guiding students through difficult decisions through offering sound
advice. Because children with disabilities are oftentimes lonely and have fewer friends, Lindsay and McPherson
(2012) quoted that these students in the field of sports or socio-cultural gathering are often left excluded. In
Informant 9 words, “whenever there are dance activities, it makes me sad seeing students with disability often sit
around the corner waiting for the PE time to end”. That is why, off the field, teacher-informants tried their best to
talk with these students, ask for their feelings or apprehensions with the activity and give some good advices for
them to be cheered up. Oftentimes the sharing was about their frustrations on the things they wanted to do but they
could not; physical activities like running, dancing and singing along with classmates without the problems of
disability.

Informant 8:

“It breaks my heart whenever the SWANSs share their frustrations to me, express their point of view and describe
how they live as different from the normal others. So, being the teacher | give advices about happiness and living the
life that the creator has given.”

Millennial teachers believe that the mentoring-based relationships they shared with their students have given them
more purpose than teaching, it is about touching lives. Informant 4 described the mentoring experience as catalyst of
positive development for SWANSs, that, because of his advices, he observes children become more open and sociable
compared to when he was not given much time for mentoring. The study of Petitpas, et al. (2005) substantiated the
same concept of mentoring in fostering positive youth development. Also, since SWANSs often times experience
social issues, there is a possibility that it can affect their self-concept, their view of the world around them (Pijl and
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Frostad, 2010), hence, mentoring experience is needed for them to feel assured, secured and comforted. Moreover
Lindsay and McPherson (2012) indicated that teachers play a critical role in influencing the quality of social
inclusion in the classroom as perceived by children with disability.

Risk of Curriculum Infidelity:

During the interviews, teachers expressed that mainstreaming of SWANS in their PE classes has challenged their
competence on curriculum implementation for inclusive classroom. Hence, they adapt, alter, or reinvent programs
fitted to the context of students. They expressed that meeting the needs of the students, their lack of proper training,
school disruptions and lack of facilities for both students with and without disability have challenged them to
implement the competencies in the curriculum as stated.

Informant 1:
“l am guilty that sometimes | just let my students (with disability) to just observe the dance activity as they might
have hard time catching up with their peers.”

Informant 8:

“There are times that | just gave them (SWANS) other task like article critique instead of playing sports with their
classmates. This is to protect them from any harm as they are vulnerable to injuries because of the bellicose nature
of sports and their condition.”

Because majority of the teachers do not have the sufficient knowledge and training to carry out physical activities
without compromising the competencies in the curriculum, this results to exclusion of students in the learning
opportunities that PE can offer. As the curriculum policy requires teachers to implement the highest possible quality,
as such it is believed that competencies or standards should be delivered in the exact way they were developed and
tested, any bargaining will most likely decrease the effectiveness of the program (Elliot & Mihalic, 2004).
However, the context of curriculum adaptation is often debated (Chiodo, 2017). According to McCuaig & Hay
(2014), the concept of alterations in the curriculum are necessary to fit to the local context in which they are
implemented. The emphasis on strict fidelity therefore should conform the teacher’s ability to adapt the program
appropriate for changing classroom circumstances and diverse students (Kutcher & Wei, 2013). But in this study,
the tenets of adaptation is often abandoned leading to exclusion practices of SWANS. Thus, program implementation
is highly dependent upon the belief of the individuals who are expected to deliver the implementation.

The findings of this hermeneutic inquiry capture commonalities and ambiguities of the millennial teachers’
experiences in a mainstream PE classrooms. After data analysis, four essential subthemes were identified through
the seamless interaction and interpretation of the constructed reality between the researcher and informants. These
subthemes are: (a) A Test of Pedagogical Competence, (b) Multifaceted Contextual Inclusion Challenges, (c) A Fete
of Teacher’s Complex Support Role, and (d) Risk of Curriculum Infidelity. Although these subthemes were
fundamental to the meaning of mainstreaming in PE classroom for the millennial teachers, A Reflection of a Wider
Problem on Inclusion in Academia, eventually emerged as the overarching theme that alluded the holistic
constructed interpretation of the phenomenon understudied.

A Reflection of a Wider Problem on Inclusion in Academia:

The concepts of “disability” or “additional/special needs” in a classroom environment is an indication that students
learn in different ways and so, education that “fits all” does not guarantee the best possible learning outcomes. It is
only when the curriculum implementation is supported by the tenets of differentiated instruction that prepares the
students for future success. While millennial teachers see mainstream classroom as a wonderful concept that
promotes educational equity, their experiences on it had apparently captured A Reflection of a Wider Problem on
Inclusion in Academia that illustrates how they subsisted the multifaceted issues and challenges on mainstreaming
by reflectively recognizing their experience as A Test of Pedagogical Competence; vigorously engaging productive
ways to neutralized Multifaceted Contextual Inclusion Challenges; compassionately representing Fete of Teacher’s
Complex Support Roles to alleviate social exclusion among SWANs and constantly reinventing programs to mitigate
the Risk of Curriculum Infidelity.

Conclusion and Recommendations:-
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The lived-experiences of the millennial teachers in mainstreamed physical education reflects a wider problem on
inclusion in academia as they are being overwhelemed by multifaceted challenges and issues which percolate in the
personal, professional, administrative and educational context. Also, their experiences correspondingly implicates
that pedagogies that “fit all” do not guarantee the best possible learning outcomes and, teachers who represent only
as “teacher” do not foster inclusive ethos to their students. Achieving these expectations can be daunting, thus, it is
recommended for policy makers to craft a program that instigates rigorous analysis and research on mainstreaming
and inclusion in the classroom, and for education administrators to conduct capacity building opportunities to the
faculty and staff for in-depth theoretical knowledge and practical understanding on the concept and application of
inclusive education in the 21st century..
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