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Abstract

The reading comprehension is a basic requirement when the students
enter in the universities or colleges or decide to work in the industry.
Therefore, it is necessary for the teachers to give as many opportunities
as possible by providing them with wide range of effective and useful
materials in reading as well as to develop student’s reading habit and
enhance their reading techniques. Students nowadays are observed
having a great dilemma when it comes to comprehending a text.
Reading comprehension is said to be the heart and goal of reading since
the purpose of it is to gather meaning from the text. A good reader must
always see to it that reading materials is properly understood. Most
students can easily read a text but cannot comprehend its meaning. The
study assesses the levels of reading comprehension of grade 11 General
Academic Strand Students of Buting Senior High School towards the
development of K-12 Context Appropriate Instructional Tool. This
study sought to answer the following questions: What are the students’
reading profile? What are the levels of reading comprehension the
respondents? Is there significant difference on the levels of reading
comprehension of the two sections? And; What K-12 instructional
toolcan be proposed? The data was calculated using simple statistical
tool of percentage, weighted mean and T-test. Students’ reading profile
reveals that they read few times a week with 11-20 minutes reading
time, read only one to five books during free time and they use
electronic sources when reading. Students sometimes prefer to read the
materials they want to read. With regards to reading techniques, they
sometime make predictions, guessesand set goals when reading,
however, students rarely summarize the story. There is no significant
difference on students’ preference in reading habit and reading
techniques  between the two  sections. The results of
readingcomprehension levels:70% are outstanding in literal level; 55%
are satisfactory in inferential level; and 42% are fair in critical-
evaluative level. There is no significant difference on the levels of
Reading Comprehension between the two sections. The study
recommends instructional tools must be constructed which will be
beneficial to the students with low levels of reading comprehension.
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Introduction:-

The 21* century learners, in order to become achievers and successful in their chosen fields are expected to develop
skills in critical-thinking, collaboration, creativity and communication. The Department of Education in the
Philippines started implementing the K-12 Program in school year 2012 as the key to the Nation’s development and
to produce globally competitive learners. To become a 21* century skilled learner, a student must excel in the four
major skills of language which are speaking, listening, reading and writing. These set of capabilities allow an
individual to comprehend and produce spoken language for proper and effective interpersonal communication,
Morehouse (2017).

The true backbone of most learning which every student must master is reading. Everything starts with the written
word whether in different subjects like Science, Mathematics or even Home Economics. More reading is usually
required as subjects in educational ladder become more challenging, Philippine Star (2010) as cited by Suarez
(2015).

According to Badilla (2015), reading is a very important subject in the learning system since it is an indicator which
establishes that what is read is understood by the pupils. Hence, the reading ability of pupils is clear manifestation of
learning. In other words, failure to read and comprehend means that the students also failed to learn.

Tizon (2011) as cited by Isidoro (2018), stated that the mother of all study skills is reading, thereforeit is one of the
most valuable skills a person can acquire. Reading is a complex process which cannot be taught in isolation.
Moreover, reading is not merely an ability to recognize written or printed words, but it also refers to putting meaning
to what you read and draw a unified thought of what is read.

Like Mathematics, reading as important gateway to the other discipline, is an essential part of basic education. In
2015, The Philippine Basic Education revealed the results of National Assessment of Educational Progress (NAEP)
exams, which for the past two decades the progress in reading comprehension is lagging behind the improvement in
Mathematics.

Cabardo (2015), in his study about reading proficiency level of Year 1 to Year 3 students in HNHS Aplaya
Extension High School as basis for reading intervention program for the school year 2014- 2015 mentioned that the
Philippine-Informal Reading Inventory (Phil-IRI) materials were used in assessing the level of reading proficiency
and the results revealed that majority of the students belonged to frustration level of reading proficiency in silent
reading while in instructional level for the oral reading in which majority of the males are less proficient in reading
compared to females in both silent and oral reading.

Suérez (2015) said that understanding is the main purpose of reading. Secondary school students are expected to
have developed their understanding of reading. Secondary students are asked to understand, analyze, synthesize and
evaluate a wide range of data. However, in order to develop and achieve high level of reading comprehension, the
first thing that educators must do is to assess the reading ability of their students. Assessment is an essential element
of education used to inform instruction, Wren (2004). The first step in implementing good reading instruction is to
determine the baseline performance.

One of the concerns of Buting Senior High School is to identify the students with low levels of reading
comprehension and address their needs through developing a proposed K-12 context appropriate instructional tool.
The reading comprehension is a basic requirement when the students enter in the universities or colleges or decide to
work in the industry. Therefore, it is necessary for the teachers to give as many opportunities as possible by
providing them with wide range of effective and useful materials in reading as well as to develop student’s reading
habit and enhance their reading techniques. Students nowadays are observed having a great dilemma when it comes
to comprehending a text. Reading comprehension is said to be the heart and goal of reading since the purpose of it is
to gather meaning from the text. A good reader must always see to it that reading materials is properly understood.
Most students can easily read a text but cannot comprehend its meaning.
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Background of the Study:

Buting Senior High School in Pasig City as a newly founded standalone public school in 2016, has not yet
conducted areading test among their students that will measure their reading comprehension levels in terms of
literal, inferential and critical-evaluative, therefore the needs of the unidentified students with low reading
comprehension has not been address yet. This is the reason why the researcher wanted to conduct a study on
determining the reading ability of the selected senior high school students - Grade 11 General Academic Strand
(GAS) of Buting Senior High School. The researcher handling GAS sections has observed students having difficulty
in comprehending the reading materials not just in non-academic and academic text but as well as in following
instructions.

Motivated by passion and love for teaching, the researcher wanted to gather information to assess which levels of
reading comprehension the grade 11 GAS students of Buting Senior High School. Moreover, the researcher also
wanted to identify their reading profile in terms ofreading materials, reading habit, and reading techniques used and
propose an instructional tool aligned in learning competencies of the K-12 Curriculum Guide in the 21% Century
Literature Subject that would benefit them in achieving high level of reading comprehension and as well as in
academics.

Statement of the Problem:
The purpose of the study is to assess the reading comprehension levels of grade 11 General Academic Strand
Students of Buting Senior High School for the School Year 2018-2019.

Specifically, The Study Aims To Identify The Following:
1. What are the students’ reading profile in two sections of grade 11 GAS students?
2.  What are the Students’ preference on reading in terms of:
a. Reading Habit;
b. Reading Techniques?
3. Is there significant differenceon students’ preference on reading between the two sections?
4. What are the Levels of reading comprehension of the two sections of Grade 11 GAS Students of Buting Senior
High School?
5. Is there significantdifference on the level of reading comprehension between the two sections?
6. What K-12 instructional tool for grade 11 students in 21* Century Literature subject can be proposed?

Hypothesis:

1. There is no significant difference between the two sections of General Academic Strand with regards on the
reading preference on reading habit and reading techniques.

2. There is no significant difference between the two sections of General Academic Strand with regards on the
reading comprehension levels.

Significance of the study:
The researcher deemed it necessary to conduct a research on the reading comprehension levels of Grade 11 General
Academic Strand Students of Buting Senior High School because no study yet has been made about this subject.

The result and findings of this study will be helpful to the following:

Students:

It will help them identify their levels of reading comprehension. They will become aware of the reading techniques
they use when reading. It will also encourage them to develop reading habit and use appropriate reading materials.

Teachers:
This study will help them developinstructional tools and provide reading materials that will improve the level of the
students’ comprehension and their strategies in teaching reading.

School Administrators:

The high and low performances of the students greatly affect the reputation of the school as measured in Reading
Assessment Tool assigned by the Department of Education. It is the school's responsibility to provide the needed
facilities and reading resources for the teachers and students. This study will provide ideas regarding the needs of the
teachers and students on the process of learning specifically, reading with comprehension.
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Parents:

They will become more aware of the status of their children’s reading comprehension levels. It can help them
recognize their parental responsibilities. They should involve themselves by helping their children through
dedicating more time in reading at home and provide responsible and useful reading resources.

Future Researchers:
This study will help them to conduct similar studies to develop students’ passion for reading. It will also provide
other researchers the necessary reference materials and evidence as basis for their future studies.

Scope and Delimitation:

The study will focus on the reading comprehension levels of grade eleven (11) General Academic Strand Students of
Buting Senior High School, during the school year 2018 — 2019, using the Students’ Reading Profile Survey
Questionnaire and Reading Comprehension Test. This will cover only the grade 11 General Academic Strand with a
total of 77 students. The researcher chose the GAS (General Academics Strand) for it is the most flexible strand
among the four strands offered in the Academic Track because students get to learn and experience something from
all the other strands. GAS is essentially for students who are undecided on which course to take in college.

Definition of Terms:
This section provides the functional or operational definition of the significant terms that will be used in the study.
The terms are arranged in alphabetical order:

Critical-Evaluative Level of Reading Comprehension:

It concerns itself with why the author says what he or she says. This high level of comprehension requires the reader
to use some external criteria from his/her own experience in order to evaluate the quality, values of the writing, the
author’s reasoning, simplifications, and generalizations. The reader will react emotionally and intellectually with the
material.

Extensive Reading:

A reading technique focuses on reading for pleasure. You choose your own material, your pace, as well as how
you’ll interpret the content of what you’ve just read. This strategy is great not only for fiction works, but also if you
want to improve your writing, and expand your vocabulary

Inferential Comprehension Level of Reading Comprehension:
It is the ability to process written information and understand the underlying meaning of the text. This information is
then used to infer or determine deeper meaning that is not explicitly stated.

Intensive Reading:
The most time-consuming of all the reading techniques. The main goal here is to retain information for the long-
term.

Literal Reading Comprehension Level:
It is the understanding of the written meaning of a passage: the definition of words, the context of the writing, the
main idea of the passage, and the sequence of thought chosen by the author.

Prior Knowledge:
The knowledge the learner already has before they meet new information.

Scanning:
Involves looking for specific information (such as keywords, numbers, names, etc.) while omitting other details.

Schema Theory:

It is a generalized description or a conceptual system for understanding knowledge or how knowledge is represented
and how it is used.
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Skimming:
Involves reading more in less time. Unlike scanning, you first need to get the main idea of the material before
looking for certain details that back it up.

Review Of Related Literature And Studies:-

This chapter covers the significant related literature which were taken from the studies, a number of books, theses,
internet sites and other materials essential to the study.

Introduction to the Problem:

As the world changes rapidly and the society opens a lot of opportunities, each person must thrive the necessary
skills needed to progress with these transformations. The K to 12 program of the Department of Education provides
competencies to produce 21* century learners and be globally competitive. However, one of the basic skills that a
learner must develop is reading comprehension which is important gateway to the other competencies. This is one
of the problems that our education system is facing. It cannot be denied the fact that there are students who reached
high school with poor mastery in reading and belong to low reading comprehension levels. Therefore, this chapter
helped the researcher gather related review of literature and studies to discuss essential information about the study.

The Schema Theory:

Many theories and studies can be the basis and guide to understand what reading comprehension is. In this study,
reading comprehension is based on the concept of schema theorythat was first introduced in 1932 by a British
psychologist, Frederic Barlett. However, some suggested that it was first introduced in 1926 by Jean Piaget and was
further developed by in 1970 by an American Educational Psychologist, Richard Anderson. The schema theory is
described as how knowledge is acquired, processed and organized. The starting assumption of this theory is that
“very act of comprehension one’s knowledge of the world”. According to this theory, knowledge is a network of
mental frames or cognitive constructs called schema. Schemata organize knowledge stored in the long-term
memory, Learning Theories (2013).

Seymour (2017) stated that schema theory is an explanation of how readers use prior knowledge to comprehend and
learn from text. The term "schema" was first used in psychology by Barlett as "an active organization of past
reactions or experiences" (1932,p.201), later schema was introduced in reading by Rumelhalt (1980), Carrell (1981)
and Hudson (1982) when discussing the important role of background knowledge in reading comprehension. The
fundamental principle of the schema theory assumes that written text does not carry meaning by itself. Rather, a text
only provides directions for readers as to how they should retrieve or construct meaning from their own previously
acquired knowledge.

According to schema theory, comprehending a text is an interactive process between the reader’s background
knowledge and the text. Efficient comprehension requires the ability to relate the textual material to one's own
knowledge. As Anderson (1977) point out, "every act of comprehension involves one’s knowledge of the world as
well". Reading comprehension operates in two directions, from bottom up to the top and from the top down to the
bottom of the hierarchy. Bottom-up processing is activated by specific data from the text, while top-down
processing starts with general to confirm these predictions. These two kinds of processing are occurring
simultaneously and interactively, which adds to the concept of interaction or comprehension between bottom-up and
top-down processes, Carrel and Eiserhold (1983), all cited by An (2013).

Therefore, Schema theory is the process of interpreting sensory data in retrieving information from memory to
organize new idea. If the schema is incomplete and do not provide understanding of the new information or idea,
there will be a problem in understanding the text.

Prior Knowledge:

Another factor linked to reading difficulties is low prior knowledge and lack of scope in vocabulary. Prior
knowledge is directly linked to reading comprehension and is a strong predictor of reading ability,
Elbro&Buchlversen (2013). When a student lacks prior knowledge about a topic, reading comprehension is
impacted, Tarchi (2010) as cited by Kintsch (2013). Students who have a basic understanding of what they are
reading about can connect new information to what they already know. Prior knowledge is formed through
experience, by reading or hearing about a topic, or through family customs. A student’s general cognitive ability is
also a contributor to prior knowledge. A student who reads, or who has been read to, is able to access this
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knowledge when reading related topics, which can increase comprehension. It is not known at this time, however, if
there are mediating factors (e.g., working memory, motivation, decoding) that might impede prior knowledge and
impact reading comprehension, all cited by Sandford (2015).

Prior knowledge is the knowledge the learner already has before they meet new information. A learner's
understanding of a text can be improved by activating their prior knowledge before dealing with the text, and
developing this habit is good learner training for them.

The reader rather than the text is at the heart of the reading process, therefore, prior knowledge must properly
activate in order for the reader to connect and understand the text.

Reading Comprehension:

Reading Comprehension is defined as the level of understanding of a text or message. This understanding comes
from the interaction between the words that are written and how they trigger knowledge outside the text or message,
Rayne (2001). Pressley (2003) as cited by Isidoro (2018) stated that increasing vocabulary, extensive reading and
critical reading are some of the practices that can be used to strengthen and refine the person's ability to comprehend
any text. However, reading comprehension fails for a number of reasons. One of the reasons is the lack of
knowledge base. This deals on how much knowledge a reader has about the subject he or she is reading. Reading
comprehension is a skill that can be strengthened and improved through more reading practices.

In Al-Khateeb 's study (2010), it was stated that reading understanding is considered the real core of the reading
process. Understanding is the manifestation of reading skills and the basis for all processes of reading. The ultimate
goal of this reading process. The skills such as acquiring the right meaning, analyzing the author's point of view and
applying what one learns from reading to real life situations constitute a comprehension of reading. Reading
understanding must be at the heart of all readers. Therefore, reading alone is not enough, understanding must exist
so that students can concentrate not only on the text but also on the interpretation of its deeper meaning.

It has also been demonstrated that the lack of strong reading skills clearly affects the success of a student in school.
Academic progress depends on comprehension, analysis and application of the information collected during reading.
But it goes far beyond that. Poor reading skills have also been linked to poverty and crime. In a research study
conducted in the United States, it was reported that more than 60 percent of prisoners in the U.S. prison system have
reading skills at or below the 4th grade level; 85 percent of prisoners in the U.S. are functionally illiterate; and 43
percent of adults with extremely low reading skills live on or below the poverty line. Children from all walks of life
suffer significant difficulties in learning to read and comprehend. Countless young pupils beginning kindergarten -
lacking reading skills necessary to a successful adjustment to school, Cooke, Kretlow and Helf (2010), cited by
Isidoro (2018).

Philippines is remarked as nation of storytellers. Ours is a culture of oral history passed on by word of mouth not
through the written word. That is why most of the information people receive today is gathered from television (62
percent) and radio (57 percent). Newspaper and magazines are read by only 47 percent and 36 percent of the
population respectively, according to 2003 government survey, Isidoro (2018).

It was proven that the lack of strong reading comprehension skill obviously affects a student’s success in school.
Academic progress depends on understanding, analyzing and applying the information gathered through reading.
Children from all walks of life suffer significant difficulties in learning to read and comprehend. Many students
from kinder to high school lack reading skills necessary to successful adjustment to school. Different researches
about reading comprehension prove that if children don't understand what they read, they will never embrace
reading. And that limits what they can learn while in school. This fact frightens parents, worries teachers, and
ultimately hurts children. To read and to be able to comprehend is a sequential process; each new skill builds the
mastery of previously learned skills.

The problem of non-readers lies in the heart of why Philippines is so uncompetitive in the world economy and why

so many of our people continue to live in poverty or barely escape it even after graduating in college. Reading is the
true backbone of learning, (Philippine Star 2010).
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Levels of Reading Comprehension:

Learning to read requires many building blocks skills as phonological awareness and alphabet understanding. What
is not widely acknowledge is that reading comprehension, an even complex process, also requires different-block
skills. Rumelhart (1977) described schemata as “building blocks of cognitive” which used in the process of
interpreting sensory data in retrieving information from memory in organizing goals and subgoals, in allocating
resources and in guiding the flow of the processing system.

Education Research News Letter and Webinars (2015) stated that one model of reading comprehension proposes
that understanding what the readers read is really of three levels of skills; the literal comprehension, inferential
comprehension and evaluative comprehension.

Seymour (2017) stated that reading comprehension is the ability to process information that we have read and to
understand its meaning. The three levels of comprehension are the literal level, inferential level and the
critical/evaluative level.

1. The Literal Level: It is simply what the text says and what actually happens in the story. This is a very
important level of understanding because it provides the foundation for more advanced comprehension. It
focuses on reading the passages, hearing the words or viewing the images. It involves identifying the
important and essential information. With guidance, students can distinguish between the important and less
important ideas.

2. The Inferential Level: It involves determining what the text means. Determining inferential meaning requires
you to think about the text and draw a conclusion, the focus shifts to reading between the lines, looking at
what is implied by the material under study. It requires students to combine pieces of information in order to
make inferences about the author's intent and message. Guiding students to recognize these perceived
relationships promotes understanding and decreases the risk of being overwhelmed by the complexities of the
text being view, heard or read.

3. The Critical Level: In this level we are analyzing or synthesizing information and applying it to other
information. Understandings at the literal and interpretive levels are combined, reorganized and restructured at
the critical level to express opinions, draw new insights and develop fresh ideas. Guiding students through the
applied level shows them how to synthesize information, to read between the lines and to develop a deeper
understanding of the concepts, principles, and implications presented in the text.

Reading Materials:-

Students need to develop their reading, comprehension and learning skills in both arenas. They need to develop one
set of skills to build their competence in reading and learning from paper, however they also need to develop a
completely different set of skills: digital literacy and navigation skills. Students now spend a lot of time reading
from a screen: computers, kindle, mobile devices. The research into the implications of this are still in the early
stages, however current evidence indicates that at this point in time print may be slightly superior to the screen in
relation to comprehension, learning, retention and ease of use. However, as screen technology continues to advance,
interfaces become increasingly intuitive and personal preferences change from early exposure to reading on a
screen, this may change — and may have already changed for some individuals, Salter (2015).

In addition, Delgado et. al (2018), pointed that with the increasing dominance of digital reading over paper reading,
gaining understanding of the effects of the medium on reading comprehension has become critical. However, results
from research comparing learning outcomes across printed and digital media are mixed, making conclusions
difficult to reach.

Moreover, the study of Maloch and Bomer (2013), states that teaching nonfiction is no easy task. There are many
different strategies and approaches used to teach nonfiction texts. It is important to remember that “comprehension
is genre specific; to make sense of texts, readers employ comprehension strategies in particular ways for particular
types of text”. Teachers need to be aware of the type of text and type of instruction they are teaching to students.
McMaster et al. (2015) also agrees stating “comprehension tasks are highly text-dependent, requiring a literal
understanding of the text”. Such strategies include, creating authentic opportunities to read nonfiction texts, explicit
instruction, shared and interactive read alouds and discussion, and inquiry-based instruction.

Nonfiction texts help children develop the literacy skills they need to read and write informational texts in later
grades McMaster et al. (2014). Students need to understand nonfiction because it builds within their schooling.
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Additionally, nonfictional texts help students connect to the real world and the immediate community around them.
Connecting the words on a page to real-life experience motivate children, especially for Students’ Interests Impact
on Reading Comprehension 11 struggling readers or those who had a high level of interest in informational text,
Gallo & Ness (2013). If taught correctly, nonfictional texts can be used to engage students. When teaching it is
important to engage students with real world reasons as to why it is important for them to read nonfiction texts,
Maloch&Bomer (2013).

Garro (2014), in her study about the importance of reading fiction, mentions that reading fiction helps students in
scholarly ways and it helps people to make better decisions in everyday situations. With the emergence of
technology, researchers have had to change the way they measure how much people read. People are now not only
reading printed materials, but they are reading on their computers, by listening to audio technology, and through
eReader devices.

Parkhurst (2014) reports findings show differences between readers. Those who read more often are able to
understand more complex text, they have more knowledge, and they have a bigger range of vocabulary than those
who read very little. Parkhurst claims that reading for fun helps with reading comprehension, vocabulary, and
fluency. He also added that reading short texts, such as magazines and newspapers, does not help with the
understanding and growth that is needed for reading more difficult text (15). He also says that fiction provides
opportunities that other genres of books do not provide such as presenting moral choices, requiring the use of
imagination, and depicting role models. Moral choices that fictional characters make in books, help individuals
make better choices in real life.

Nicholson (2014) cited that if students like to read fiction for fun, they will more likely to visit the library where
they will get to know the librarians. They claim that this is beneficial to students because when it comes time for
them to do research, students will feel more comfortable going to the library. They are also more likely to ask for
help from the librarians who work there.

Reading Habit:

Schmidt and Retelsdoft (2016) cited the study of Verplanken and Aarts (1999) which defined habit as “learned
sequences of acts that have become automatic responses to specific cues, and are functional in obtaining certain
goals or end states”.Reading habit is considered as an important variable in reading research. However, researchers
often use the term habit synonymously to behavioral frequency. Thereby, the concept of habit often forms the
theoretical foundation, even if in a particular study labels such as reading activity, behavior or frequency are used.

Erdem (2014) said that the activity of reading of an individual, which commences together with the beginning of
school age and continues throughout their lifetime, is also the basic tool of learning. After acquiring basic skills
pertaining to reading, ensuring that these skills are permanent, sustained throughout life, and transition to functional
and critical literacy is closely related to the reading habit of the individual. In individualistic terms, the habit of
reading is also one of the most important foundations of a robust and developed personality. In the world of today
where knowledge is increasing rapidly and science and technology impose constant changes to human life, it is
observed that humans constantly need to improve themselves in both their professional and social lives. In
occupational and career development after formal education, especially for the purpose of being able to adapt to
change, education and lifelong learning has become a necessity.

In addition, the study of Florence et. al (2016) entitled, “A Survey on the Reading Habits among Colleges of
Education Students in the Information Age”, stated the following: Reading is an activity-oriented skill. It involves
the mechanics of the brain and the combination of other organs before comprehension occurs. This activity becomes
a habit when it is frequently carried out. Reading habit stimulates the promotion of one’s personal development and
social progress in general. This habit is usually considered in relation to the amount of materials read, the frequency
of reading and also the average time spent on reading (Wagner, 2002). Reading habit depicts the behavior which
expresses the likeness of reading of individual types of reading and tastes of reading (Sangkaeo in Rout and Chettri,
2013). An individual structured his reading in a way that suits his tastes. Shen (2006) categorizes reading as how
often, how much and what a student reads at a particular time.

Furthermore, Yilmaz (2000) discussed in the works of Florence et. al, revealed that the majority of the students
(77.8%) do not possess any reading habits, wherein (8.5%), which is the smallest percentage are heavy readers.
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Hastings and Henry (2006) in Loan (2012) observed that more than half of the students that is (56%) spend less than
half an hour a day on reading and (13%) are nonreaders. Also, the downward trend of reading habits of College

students was witnessed in United States of America by a research carried out by National Endowment for the Arts
(NEA) in 2008, it was (51.7%) compared to 1982 with (59.8%).

Benefits of Good Reading Habits Students can invariably improve their reading habits based on the inherent
advantages: 1. Good reading habits increase students’ reading skills (Reyhenes, 1998) 2. Reading habits widen
students experience and knowledge (Green, 2002). 3. Good reading habits develop reading speed, fluency,
vocabulary, general knowledge and academic achievement, Chettri & Rout (2013).

Reading comprehension can be influenced by reading habit. Giving students more time in reading can actually
develop their reading habit. Frequency of reading can be identified as a factor which can increase their reading
comprehension. On the contrary, a person who reads less than 2 hours every day which include reading with
understanding the has poor reading ability, Chettri & Rout (2013).

Reading habit is originated from two theories by Jean Piaget; the constructivism theory which states humans
generating knowledge and meaning from an interaction between their experiences and ideas and the cognitive theory
of multimedia learning explains that learning is an active process which includes filtering, selecting, organizing and
integrating information. This theory proposed that a combination of words and pictures rather than words alone is an
effective way to achieve multimedia learning, Learning Theories (2019).

Reading Techniques:

Reading is an important part of learning English, but many students find it difficult, Beare (2017). McDonald
(2012), stated that training students to know their reading techniques and deduce when best to apply them is indeed
important, especially under exam conditions when time constraints come into play and decisions need to be made
depending on time availability and the importance of the task at hand. The following are the reading techniques:

Skimming:

Skimming is sometimes referred to as gist reading. Skimming may help in order to know what the text is about at its
most basic level. You might typically do this with a magazine or newspaper and would help you mentally and
quickly shortlist those articles which you might consider for a deeper read. You might typically skim to search for a
name in a telephone directory.

You can reach a speed count of even 700 words per minute if you train yourself well in this particular method.
Comprehension is of course very low and understanding of overall content very superficial.

Scanning:

Picture yourself visiting a historical city, guide book in hand. You would most probably just scan the guide book to
see which site you might want to visit. Scanning involves getting your eyes to quickly scuttle across sentence and is
used to get just a simple piece of information. Interestingly, research has concluded that reading off a computer
screen actually inhibits the pathways to effective scanning and thus, reading of paper is far more conducive to
speedy comprehension of texts.

Something students sometimes do not give enough importance to is illustrations. These should be included in your
scanning. Special attention to the introduction and the conclusion should also be paid.

Intensive Reading:

You need to have your aims clear in mind when undertaking intensive reading. Remember this is going to be far
more time consuming than scanning or skimming. If you need to list the chronology of events in a long passage, you
will need to read it intensively. This type of reading has indeed beneficial to language learners as it helps them
understand vocabulary by deducing the meaning of words in context. It moreover, helps with retention of
information for long periods of time and knowledge resulting from intensive reading persists in your long-term
memory.
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This is one reason why reading huge amounts of information just before an exam does not work very well. When
students do this, they undertake neither type of reading process effectively, especially neglecting intensive reading.
They may remember the answers in an exam but will likely forget everything soon afterwards.

Extensive reading:

Extensive reading involves reading for pleasure. Because there is an element of enjoyment in extensive reading it is
unlikely that students will undertake extensive reading of a text they do not like. It also requires a fluid decoding and
assimilation of the text and content in front of you. If the text is difficult and you stop every few minutes to figure
out what is being said or to look up new words in the dictionary, you are breaking your concentration and diverting
your thoughts.

On the other hand, McLeod (2016), mentioned that within the category of silent reading, one
encounters intensive and extensive reading. Intensive reading is used to teach or practice specific reading strategies
or skills. The text is treated as an end in itself. Extensive reading on the other hand, involves reading of large
quantities of material, directly and fluently. It is treated as a means to an end. It may include reading simply for
pleasure or reading technical, scientific or professional material. This later type of text, more academic, may involve
two specific types of reading, scanning for key details or skimming for the essential meaning. A relatively quick
and efficient read, either on its own or after scanning or skimming, will give a global or general meaning.

McLeod (2016) mentioned the following about reading techniques: Skimming and scanning are sometimes referred
to as types of reading and at other times, as skills. Skimming involves a thorough overview of a text and implies a
reading competence. Scanning is more a limited activity, only retrieving information relevant to a purpose. Brown
(1994) suggest ed that "perhaps the two most valuable reading strategies for learners as well as native speakers are
skimming and scanning." (p.283). Pugh (1978) suggested that since scanning is a less complex style of reading it
can be introduced first. Skimming requires greater fluency and more practice is required, so it should be introduced
later. Often skimming and scanning are used together when reading a text. For example, the reader may
skim through first to see if it is worth reading, then read it more carefully and scan for a specific piece of
information to note. Students need to learn that they need to adapt their reading and techniques to the purpose of the
reading. By practicing skimming and scanning, the individual learns to read and select specific information without
focusing on information that is not important for meaning.

Several Theories in Extensive Reading are mentioned in from different studies - Krashen's Input Hypothesis (1982)
made a distinction between acquisition and learning. For Krashen, the dominant mode of language learning is in
acquisition, the largely subconscious "picking up of the language" which characterizes language in informal settings
and which is similar, if not identical, to the way children develop ability in their first language." Language
acquisition represents unconscious learning which takes place when attention is focused on meaning rather than
form. In order to acquire language, Krashen suggested the learner must be exposed to large amounts of second
language input that was "meaningful”,interesting, relevant, not grammatically sequenced, and in a low anxiety
setting. It is felt that Extensive Reading programs provide such an environment. Rumelhart (1980) proposed
an "interactive model" of the reading process in which reading is a complex task of simultaneously combining
"bottom-up" processes (in which the reader analyzes text in small pieces and builds meaning from these) and "top-
down" processes (in which the reader makes "guesses" about the content of a passage). It is thought that Extensive
Reading programs provide the quantities of reading practice necessary for the automaticity of the "bottom-up" (word
recognition) process.

Intensive reading on the other hand, was explained by Brown (1989) which "calls attention to grammatical forms,
discourse markers, and other surface structure details for the purpose of understanding literal meaning, implications,
rhetorical relationships, and the like." He draws an analogy to intensive reading as a "zoom lens" strategy. Long and
Richards (1987) say it is a "detailed in-class" analysis, led by the teacher, of vocabulary and grammar points, in a
short passage." Intensive Reading, sometimes called "Narrow Reading", may involve students reading selections by
the same author or several texts about the same topic. When this occurs, content and grammatical structures repeat
themselves and students get any opportunities to understand the meanings of the text. The success of "Narrow
Reading" on improving reading comprehension is based on the premise that the more familiar the reader is with the
text, either due to the subject matter or having read other works by the same author, the more comprehension is
promoted.

440



ISSN: 2320-5407 Int. J. Adv. Res. 9(01), 431-466

Department of Education K-12 Program:

The K to 12 Program of the Department of Education in the Philippines covers Kindergarten and the 12 years of
basic education (six years of primary education, four years of Junior High School and two years of Senior High
School) to provide sufficient time for mastery of concepts and skills, develop lifelong learners, and prepare
graduates for tertiary education, middle-level skills development, employment and entrepreneurship.

The Philippine is the last country in Asia and one of the three countries worldwide with a 10-year pre-university
cycle. A thirteen (13) year program is found to be the best period for learning under basic education. It is also the
recognized standard for students and professionals globally.

Program implementation in public schools is being done in phases starting S.Y. 2012-2013. Grade 1 entrants in S.Y.
2012-2013 are the first batch to fully undergo the program, and current 1% year Junior High School students (or
Grade 7) are the first to undergo the enhanced secondary education program. To facilitate the transition of from the
existing 10-year basic education to 12-years, DepEd is also implementing the Senior High School, Official Gazette
(2019).

K-12 Core Curriculum in Senior High School:

Senior High School is two years of specialized upper secondary education, students may choose a specialization
based on aptitude, interest, and school capacity. The choice of the career track will define the content of the subjects
a student will take in Grade 11 and 12. Each student in Senior High School can choose among three tracks:
Academic, Technical-Vocational Livelihood and Sports and Arts. The Academic Track include: Accountancy
Business and Management (ABM), Humanities and Social Sciences (HUMSS), Science Technology Engineering
and Mathematics (STEM), and General Academic Strand (GAS).

The K-12 curriculum is standards-and-competence-based. It is inclusive and built around the needs of learners and
the community. There are seven Learning Areas under the Core Curriculum: Languages, Literature,
Communication, Mathematics, Philosophy, Natural Sciences, and Social Sciences. 21* Century Literature in one of
the core subjects in Literature. This course aims to engage students in appreciation and critical study of 21st Century
Literature from the Philippines and the World encompassing their various dimensions, genres, elements, structures,
contexts, and traditions.

No Child Left Behind Act of 2001:
The No Child Left Behind Act of 2001 mandates that principals, assistant principals, teachers, and support staff in
schools be highly qualified in order to increase student achievement.

This law seeks to provide every child, not only access to an appropriate education, but success in achieving an
acceptable level of performance.

One initiative of the No Child Left Behind Act that focuses on improving student’s readiness and skills to read by
the third grade is Reading First.

With the implementation of this Act, it is also expected that issues of school frustration readers or students with
reading disabilities and other related problem would be addressed accordingly.

Reading Assessment Tool/Reading Program:

In line with Item five of the President's Ten Point Basic Education Agenda (2010), which states that every child
should be a reader by Grade 1, the Department of Education (DepEd), remains steadfast in strengthening its reading
program through the implementation of the early language, literacy and numeracy program. The DepEd then came
up with a new reading program guideline on the utilization of the 2016 "Every Child a Reader Program Funds for
the Early Language, Literacy and Numeracy Program: Professional Development Component." The purpose of the
program is to develop in Filipino children literacy and numeracy skills and attitudes that will contribute to lifelong
learning. With this, it is the goal of DepEd to improve the literacy and numeracy skills of Kindergarten to Grade 3
leaners following the K to 12 Basic Education Curriculum by establishing a sustainable and cost-efficient
professional development system from teachers, Department of Education (2016).
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Stressing the need to inculcate in children the love for reading, the Department of Education has declared November
2011 as National Reading Month. Education Secretary Armin Luistro (2011), stated that the month-long observance
supports the 10-point education agenda of the Aquino administration and the promotion of Every Child a Reader
Program (ECARP). DepEd enjoins schools to conduct a Read-A-Thon to foster a reading culture among pupils and
launch a search for the best individual and team readers from students in public schools. DepEd is pushing as well
the Shared Reading projects (Big Ate, Big Kuya/Kaklase Ko, Sagot KO), an activity. Here, older students or
independent readers teacher pupils who are at the so-called "frustration reading" or non-reading level,
InterAksyon.com (2011).

However, in order to teach and engage the students in reading, reading assessment must be conducted by the
teachers to identify nonreaders to be able to group them accordingly.

Assessment is an essential element of education used to inform instruction, Wren (2004). The first step in
implementing good reading instruction is to determine the baseline performance. Students enter the classroom with
diverse background and skills in literacy. Some students may enter the classroom with special needs that require
review of basic skills in reading, while other students may have mastered the content a teacher intends to cover. Due
to these various student levels, it is necessary to design literacy instruction to meet the individual needs of each
student. Individual needs can be determined by initial and outgoing reading assessments. These assessments provide
teachers with the information needed to develop appropriate lessons and improve instruction for all students,
including students with disabilities, Isidoro (2018).

Assessment should be undertaken to guide instruction and must be continuous and appropriate for every student.
Teachers who continually assess students are able to accurately guide instruction towards the needs of the students,
Leu & Kinzer (2003); Wren (2006). Reading instruction becomes more student-centered and effective when it is
based on assessment results, the ability to differential instruction is dependent on accurate assessment of the
students' needs. Incorporating both formal and informal assessments in the reading classroom enables the teacher to
assess students based on a number of measures for a complete view of their abilities and needs. Effective reading
instruction is dependent on assessment that helps teachers and students move towards and attain daily and annual
reading goals, Grambell, Morrow &Presly (2007). This calls for a balance between formative and summative
assessment. This balance will enable the reading teacher to effectively assess every student by looking at daily needs
and overall growth, Grambell et al. (2007). High quality reading teachers are well versed in utilizing a variety of
assessments and they used their assessments to guide utilizing and impact students learning.

The information gained from appropriate assessment enables teachers to provide exceptional students with improved
access to the general education curriculum. The following information is an overview of the purpose and benefits of
early reading assessment, examples of data collection methods, and considerations for selecting a measure for
students.

Badilla (2018) cited about The DepEd Philippine Information Reading Inventory or Phil-IRI (2008), provides
different levels of questions to find the reading comprehension of the students. These are arranged in the order of
difficulty as; a.) Literal - questions whose answers are explicitly stated / given in the story; b.) Interpretative - these
are questions which require students read between the lines to find the answer. The answer is not directly stated in
the text; c.) Critical - these are the questions which elicit analysis, synthesis, and judgment in the context of the
author’s point of view/ The Informal Reading Inventory (IRI) is one of the most useful classroom tools in assessing
student's reading ability. It can give the teachers information on the level of their students' performance in reading
by actual observation.

Synthesis of Literature Studies:

To sum up all related literature mentioned, reading has essential role that connects to the other learning skills in
order to produce competent learners. We have learned much about the schema theory related to prior knowledge and
reading comprehension process. It is important to know how to help learners activate prior knowledge through
reading habit, reading materials and reading techniques in order to properly comprehend the meaning of the reading
text.

Reading is of the essence in acquiring information operationally. This simply means that students must activate prior
knowledge to connect properly to the reading text in order to achieve comprehension. This description then clearly
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defines how significant is the acquisition of reading skills for every learner because it is the utilization of these skills
that learners discover significant messages and concepts from written text, that turns into learning. In this regard, it
is really vital and important that every learner will fully acquire reading competencies to be able to utilize
information, understanding written texts and concepts, conveying messages and eventually developing these
competencies needed in the other learning areas.

Theoretical Framework:

Reading is the true backbone of learning that leads to other competencies. However, students nowadays have a poor
performance in reading and find it difficult to understand areading comprehension text. This idea engaged many
researchers to try to find the causes and solutions for the problem.

In this study, reading comprehension is based on the concept of schema theory that was first introduced in 1932 by a
British psychologist, Frederic Bartlett. However, some suggested that it was first introduced in 1926 by Jean Piaget
and was further developed in 1970 by an American Educational Psychologist, Richard Anderson. The schema theory
is described as how knowledge is acquired, processed and organized. Knowledge is a network of mental frames or
cognitive constructions called schemata. Schemata organizes knowledge stored in the long-term memory, Learning
Theories (2013).

There are three types of schemata; linguistic schemata which refers to proficiency of language in terms of grammar,
vocabulary and idioms; formal schemata which include knowledge of different types of texts; content schemata
which refers to the background knowledge of the content area of a text, or the topic a text, Li (2007). Peregoy and
Boyle(2000) stated that prior knowledge is important for native and nonnative readers to achieve high level of
comprehension.

David Rumelhalt (1980) an American Psychologist together with Carrell (1981) and Hudson (1982) discussed the
important role of background knowledge in reading comprehension. According to these psychologists, the
fundamental principle of the schema theory assumes that written text does not carry meaning by itself. Rather, a text
only provides directions for readers as to how they should retrieve or construct meaning from their own previously
acquired knowledge.

In addition, Rumelhalt pointed out that if our schemata are incomplete and do not provide an understanding of the
incoming data from the text, we will have problems processing and understanding the text.In the study of Seymour
(2017), schema theory is an explanation of how readers use prior knowledge to comprehend and learn from
text.Comprehending a text is an interactive process between the reader’s background knowledge and the text.

Prior knowledge is directly linked to reading comprehension and is a strong predictor of reading ability,
Elbro&Buchlversen (2013). When a student lacks prior knowledge about a topic, reading comprehension is
impacted, Tarchi (2010) as cited by Kintsch (2013).

To generalize, Prior Knowledge is the knowledge the learner already has before they meet new information. A
learner's understanding of a text can be improved by activating their prior knowledge before dealing with the text,
and developing this habit is good training for them. The reader rather than the text is at the heart of the reading
process; therefore, prior knowledge must properly activate in order for the reader to connect and understand the text.

Schema Theory

Reading

Prior Knowledge Comprehension
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Figure 1:-
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Figure 2:-

Conceptual Framework:

Prior knowledge is formed through experience, by reading or hearing about a topic. A student who reads, will be
able to access this knowledge when reading related topics, which can increase comprehension. This is the reason
why the researcher included reading habit and reading materials used as well as the reading techniques applied when
reading as student’s reading profile which are important variables of the study. Based from the schema theory, prior
knowledge must activate properly in order for the reader to connect and understand the text. The researcher will also
assess students’ reading comprehension levels through reading comprehension test. From the result of the Reading
Assessment the researcher will target important learning competencies from the K-12 21% Century Literature
Curriculum Guide which will be integrated to the reading instructional tools that willbe suited to the students with
low level of reading comprehension.

Research Methodology:-
This chapter briefly presents the research design to be used, locale of the study, participants, instruments, data
gathering procedure and the statistical treatment of data for the study.

Research Design:
This study is a descriptive research design that describes the characteristics of the population or phenomenon that is
being studied, Adi Baht (2018).

The respondents were assessed using the two instruments: (1) student’s reading profile survey questionnaire with
regards to the reading materials used, reading habit, and reading techniques used; and (2) the reading test material
adopted from the study of Mendoza (2015) who permitted the researcher to use the instrument to assess the reading
comprehension levels of the respondents. The data were gathered were statistically treated using simple statistical
procedure of percentage and weighted mean.
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Locale of the Study:

The studywas conducted at Buting Senior High School, a recently established Senior High School in Pasig City, in
2016 through the initiative of the Former Honorable City Mayor Maria Belen Andaya-Eusebio. It is the biggest
stand-alone senior high school in Pasig City. The school has 1,942 students and 92teaching and non-teaching staff.

The researcher chose the General Academics Strand for it is the most flexible strand among the four strands offered
in the Academic Track. Students also get to learn and experience something from all the other strands. GAS is
essentially for students who are undecided on which course to take in college. In addition, grade 11 is the
preparation stage before they enter tertiary level. In this part, students are trained and given academic tasks
particularly reading activities where they are required to read and understand academic and non-academic
references.

Participants of the Study:

The participants of the study were the two sections of Grade 11 Senior High School Student from General Academic
Strand, composed of 48 male and 29 females with a total of 77 grade 11 students with age ranging from 15 to 20
years old.

Since there are only 77 students, the researcher used them all as the total population of the study. Laerd (2018) cited
that total population sampling is a type of purposive sampling technique where the researcher chooses to examine
the entire population because the size of the population that has the particular set of characteristics of interest is
typically very small.

Research Instrument:

Student’s Reading Profile Survey Questionnaire and Reading Comprehension Test was used to assess the levels of
reading comprehension of grade 11 General Academic Track Students.The instrument consisted of two important
parts:

Part I is the Student’s Reading Profile Survey Questionnaire with three (3) survey questions with regards to reading
materials used, three (3) survey questions with regards to reading habit and Likert scale was also used for ten (10)
survey questions about the student’s perception on reading habit and twenty (20) survey questions about student’s
perception on reading techniques.

Part II is the Reading Comprehension Test to assess the levels of reading comprehension of the students, this was
adopted from the study of Mendoza (2015), who permitted the researcher to use the instrument. The questions in the
passage is composed of three parts: A - includes ten (10) literal questions, B - includes five (5) inferential questions,
and C - includes five (5) critical-evaluative questions. The passage is based on the award-winning short story
entitled, "Footnote to Youth" by Jose Garcia Villa, a National Artist awardee for literature. The researcher chose this
reading material for senior high school students since it contains lessons in life that would be appropriate for them.

Simple statistical procedure using percentage and weighted average method based on the Likert scale was used in
measuring the respondent’s profile with regards to reading materials used, reading habit, reading techniques and the
levels of reading comprehension. T-test o be used toget the significant difference of the reading profile and reading
levels of comprehension of the two sections.

Data Gathering Procedure:

In gathering the data, the researcher carried out the following steps:

The student’s reading profile survey questionnaire was validated by the two (2) Master Teachers and (1) one Public
Schools Division Supervisor.

Letter address to the school principal of Buting Senior High School and to the Schools Division Superintendent to
allow the researcher to administer the student’s reading survey questionnaire and to assess the reading
comprehension levels of the selected respondents. With regards to the reading comprehension test adopted from the
study of Ms. Catherine Mendoza, the researcher asked permission to allow her to use the instrument.

The researcher then asked assistance of the Subject Coordinator in English and the Subject Teacher handling grade
11 GAS sections to administer the said test to the 77 respondents during their class in 21* Century Literature Subject
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in their classroom to minimize the noise and create a conducive place for the students to focus in answering the
instruments. Before answering the test, a letter of agreement between researcher and students will explain carefully
to the respondents to ensure the confidentiality of their personal data. The student’s reading profile survey
questionnaire was given first to the respondents to determine their profile with regards to reading materials used,
reading habit and reading technique used in reading. Then, the reading comprehension test was administered. The
researcher will then collect the questionnaires from the respondents and check if all the questions were answered
accordingly.

The data and information was carefully tabulated and analyzed using the simple statistical treatment of percentage,
mean method, and T-test to measure the result of student’s reading profile with regards to reading materials used,
reading habit and reading techniques and the levels of reading comprehension.

After the data gathering procedure, tabulation of the data and result of the study, the researcher went back to the
principal to show the result and recommendations. The student’s reading profile survey questionnaire was shredded
so no other person will use it and also to protect the personal data of the respondents.

Statistical Treatment of Data:

To achieve the purpose of the study, the researcher was the following statistical tool to treat the data:

1. Student’s Reading Profile -Simple statistical procedure using percentage and weighted mean was used to
measure the central tendencies of the data of student’s reading profile with regards to reading materials used,
reading habit and reading techniques of the respondents.

To get the percentage, this formula will be followed:

Where: n
P = percentage
f = frequency
n = population number of respondents
100 = constant value

To get the weighted mean, this formula will be followed:

Wtd. Mn=_ >wf
xf

Where:

Scale Weighted Mean Interpretation

5 4.50 -5.00 Always — means that respondent
alwaysuses the prefer reading technique.

4 3.50 -4.49 Often — means thatrespondent
most of the timeuses the prefer reading
technique.

3 2.50 —3.49 Sometime — means that the
respondentsevery now and thenuses the
prefer reading technique.

2 1.50 — 2.49 Seldom — means that the respondent
rarelyuses the prefer reading technique.

1 1.00 - 1.49 Never — means that the respondent do

not observe the reading technique

Levels of Reading Comprehension:
To determine the level of literal comprehension, the following rating scale was used:

Value Response Category Score

5 Outstanding (O) 9-10
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4 Very Satisfactory (VS) 7-8
3 Satisfactory (S) 5-6
2 Fair (F) 3_4
1 Poor (P) 1-2
In determining the inferential level comprehension, the following rating scale was used:
Value Response Category Score
5 Outstanding (O) 5
4 Very Satisfactory (VS) 4
3 Satisfactory (S) 3
2 Fair (F) 2
1 Poor (P) 1
In determining the critical-evaluative level comprehension the following rating scale was used:
Value Response Category Score
5 Outstanding (O) 5
4 Very Satisfactory (VS) 4
3 Satisfactory (S) 3
2 Fair (F) 2
1 Poor (P) 1
Weighted Mean:

The researcher was utilized the weighted mean to describe the reading comprehension levels of Grade 11 General
Academic Strand Students.

T-test:

A T-Test was used in determining the significant relation of the two sections in GAS in terms of student’s
preference in reading and levels of reading comprehension. A t-test is a type of inferential statistic used to determine
if there is significant difference between the means of two groups, which may be related in certain features,
Investopedia (2019). The purpose of using the T-test is to investigate if there are significant relationship of the two
sections in General Academic Strand in terms of reading profile of the students and their reading comprehension
levels.

Ethical Consideration:

Considering the nature of the research study, the intention between researcher and informants could be ethically
challenging at times and issues could be of a greater concern, Kirk (2007). The possible ethical considerations
related to this study are informed consent and confidentiality. The researcher is expected to obtain informed consent
from all those who are directly involved in research or in vicinity of research. This principle adhered to a large issue
of respect to the participants so that they are not coerced into participation and had access to relevant information
prior to the consent. In terms of confidentiality, data gathered from the instrument will be used solely for the purpose
of the research and not to invade the privacy of the participants. Respondents are permitted to write or not to write
their names during the survey. It emphasized the participation in the research is voluntary and free and that they
could opt to withdraw or decide not to answer the instruments. Official permission for the study was granted by the
school officials. Lastly, it is acknowledged that there is no obligation for the researcher to make sure that the
students are not harmed and damaged by participating in research, Marrow (2012).

Presentation, Analysis And Interpretation Of Data:

This chapter contains information about the results of the study and the analysis and interpretation of data gathered
with the use of the adapted statistical measures. The presentation includes a narrative discussion of the results and
implications of the data gathered which are illustrated in tables.

Problem No. 1. What are the students’ reading profile in two sections of grade 11 GAS students in terms of

1.1 Reading Habit
1.2 Reading Materials?
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Table 1.1:- Reading Profile of the Two Sections in terms of Reading Habit.

Frequency of Reading Habit Gas A Gas B Total
N Y% N % N %
Everyday 0 0% 6 16% 6 8%
A few times a week 36 90% 26 70% 62 81%
Once a month 4 10% 4 11% 8 10%
Once a year 0 0% 1 3% 1 1%
Never 0 0% 0 0% 0 0%
Total 40 100% 37 100% 77 100%
Time Spend in Reading Gas A Gas B Total
N % N % N %
5-10minutes 2 5% 13 35% 15 19%
11-20minutes 15 38% 10 27% 25 32%
21-30minutes 13 33% 7 19% 20 26%
1 hour 4 10% 1 3% 5 6%
More than 1 hour 6 15% 6 16% 12 16%
Total 40 100% 37 100% 77 100%
Number of Books Read During Gas A Gas B Total
Free time N % N % N %
1-5 books 37 93% 36 97% 73 95%
6-10 books 1 3% 1 3% 2 3%
11-15 books 0 0% 0 0 0 0%
More than 16 books 0 0% 0% 0 0 0%
None 2 5% 0% 0 2 3%
Total 40 100% 37 100% 77 100%

The table shows the students’ reading profile of the two sections in terms of reading habit. The student from sections
A and B in General Academic Strand read few times a week with 90% and 70% respectively based on the survey.
Students in both sections spent 11 to 20 minutes in reading with 38% and 27% correspondingly and during their free
time, they read only 1 to 5 books.

This could be attributed to the fact that students have a very small time in reading. Reading habit stimulates the
promotion of one’s personal development and social progress in general. This habit is usually considered in relation
to the amount of materials read, the frequency of reading and also the average time spent on reading (Wagner,
2002). Reading habit depicts the behavior which expresses the likeness of reading of individual types of reading and
tastes of reading Sangkaco, (2013).

The result in the table is supported by a study of Yilmaz (2000) who discussed that the majority of the students
(77.8%) do not possess any reading habits, wherein very few (8.5%), which is the smallest percentage are heavy
readers. In addition, Loan (2012) observed that more than half of the students (56%) spend less than half an hour a
day on reading and (13%) are nonreaders.

Students nowadays have a little time for reading. In public schools, students are required to read more and develop
skills in reading and understanding as the subjects in educational ladder are becoming more challenging.

Table 1.2:- Reading Profile of the Two Sections in Terms of Reading Materials.

Gas A Gas B Total
Reading Materials Used N % N % N %
Print books 23 58% 21 57% 44 57%
E-books 13 33% 14 38% 27 35%
Magazines 7 18% 11 30% 18 23%
Newspaper 15 38% 18 49% 33 43%
Electronic sources 24 60% 12 32% 36 47%

NOTHING 2 5% 2 3%
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OTHERS 2 5% 2 5% 4 5%
Genre of Reading Gas A Gas B Total
Materials N % N % N %
Fiction 29 73% 26 70% 55 71%
Non-fiction 36 90% 19 51% 55 71%
Reading Materials Prefer Format Gas A Gas B Total
N % N % N %
Reading from printed text material 25 63% 15 41% 40 52%
Reading from an e-reader device 3 8% 12 32% 15 19%
Reading from a computer 24 60% 13 35% 37 48%
Reading from Smartphones/Iphones/Ipod 36 90% 26 70% 62 81%
Reading from tablet/Ipad 8 20% 11 30% 19 25%

Table 1.2 shows the result of student’s profile of the two sections in terms of reading materials. 60% of the students
from GAS A read from the electronic sources while 57% from GAS B students read from the printed books. 90% of
the students in GAS A reads fiction while 70% in GAS B reads non-fiction, which both have a preference of reading
either fiction or non-fiction. The two sections have a high percentage of reading from the mobile phones, Iphones or
Ipod with 90% and 70% correspondingly.

With the rapid change in technology, students can easily access different information and resources through internet.
Students now spend a lot of time reading from a screen: computers, gadgets, and mobile devices. The research into
the implications of this are still in the early stages, however current evidence indicates that at this point in time print
may be slightly superior to the screen in relation to comprehension, learning, retention and ease of use. However, as
screen technology continues to advance, interfaces become increasingly intuitive and personal preferences change
from early exposure to reading on a screen, this may change and may have already changed for some individuals,
Salter (2015).

In addition, Garro (2014) in her study about the importance of reading fiction, mentions that reading fiction helps
students in scholarly ways and it helps people to make better decisions in everyday situations. With the emergence
of technology, researchers have had to change the way they measure how much people read. People are now not
only reading printed materials, but they are reading on their computers, by listening to audio technology, and
through eReader devices. On the contrary, McMaster (2014) stated that nonfiction texts help children develop the
literacy skills they need to read and write informational texts in later grades. Students need to understand nonfiction
because it builds within their schooling. Additionally, nonfictional texts help students connect to the real world and
the immediate community around them.Both reading fiction and non-fiction are important to the students’
development of reading comprehension since they help them become a good decision maker, apply what they have
learned from reading and connect and understand the real world.

What is the Students’ preference on reading in terms of:
1.1 Reading Habit
1.2 Reading Techniques?

Table 2.1:- Students’ Preference on Reading in terms of Reading Habit.

READING HABIT WM | VI

1. I find reading as an enjoyable activity. 3.64 | VO

2. I choose the reading materials that I want to read. 399 | VO
3. 1like reading at the library. 2.60 | S

4. 1like reading at home. 3.71 VO
5. Tlike to read before I sleep so I feel more relax and spend more time in reading. 3.04 S
6. 1 like to read using printed text material such as books, newspaper, magazines etc. 3.35 S

7. Tlike to read using my gadget (smartphone, Ipad etc.) as preference. 3.91 VO
8. I spend more time reading during weekdays 2.99 S
9. I spend more time reading during weekend 312 | S

10. I read the stories that I like rather than what I asked to read. 3.84 | VO
Composite Mean 3.42 S
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Legend: Always (A)=4.50-5.00, Very Often (VO) =3.50-4.49, Sometimes (S) = 2.50-3.49,
Rarely (R)=1.50-2.49, Never (N)=1.00-1.49

Based from the result in table 2.1 indicates the students’ answers on their preference in reading habit. Evidently,
students prefer to choose the reading materials that they want to read, they like to read using gadgets like
smartphones, Iphone, Ipad, (etc) and they would rather read the stories they want to read than what they were asked
to read. Breakdown is as follows; statement number two (2) — I choose the reading materials that I want to read has a
weighted mean of 3.99 or verbal interpretation of Very Often, statement number seven (7) — I like to read using my
gadgets like smartphones, Iphone, Ipad, (etc.) as preference when reading with a weighted mean of 3.91 with verbal
inter pretation of Very Often, and statement number ten (10) — I read stories that I like rather than what I asked to
read has a weighted mean of 3.42 or verbal interpretation of very often. However, the table also reveals that students
preference to read at the library has a weighted mean of 2.60 with a verbal interpretation of Sometimes. The overall
weighted mean of table 2.1 or student’s preference in reading habit has a composite mean of 3.42 or verbal
interpretation of Sometimes.

Schmidt and Retelsdoft (2016) cited the study of Verplanken and Aarts (1999) which defined habit as “learned
sequences of acts that have become automatic responses to specific cues, and are functional in obtaining certain
goals or end states”. Erdem (2014) said that the activity of reading of an individual, which commences together
with the beginning of school age and continues throughout their lifetime, is also the basic tool of learning. After
acquiring basic skills pertaining to reading, ensuring that these skills are permanent, sustained throughout life, and
transition to functional and critical literacy is closely related to the reading habit of the individual.

Reading habit depicts the behavior which expresses the likeness of reading of individual types of reading and tastes
of reading, Sangkaeo in Rout and Chettri (2013). An individual structured his reading in a way that suits his tastes.

Shen (2006) categorizes reading as how often, how much and what a student reads at a particular time.

Table 2.2:- Students’ Preference on Reading in terms of Reading Techniques.

READING TECHNIQUES WM VI
1. I read quickly and focus only with the specific information. 3.64 VO
2. I make prediction and guesses. 3.79 VO
3. T use titles and tables of contents to get an idea of what a passage is about. 3.57 VO
4. I look for contextual clues. 3.38 VO
5. I'look for the keywords that might be used in questions. 3.75 VO
6. I locate facts that are expressed in sentences, not single words. 3.65 VO
7. 1 read the title and the introduction or first paragraph. 3.73 VO
8. I read first sentences of each of the following paragraph. 3.74 VO
9. I look at any pictures or phrases that are in boldface or italics. 3.65 VO
10. I read the summary of the last paragraph. 3.45 S
11. I focus on surface structured details such as grammar and discourse markers. 3.16 S
12. I look for the main idea in the whole text. 3.64 VO
13. I look at the order of information and how it affects the message of the text. 3.64 VO
14. I make inferences. 3.44 S
15. I identify the words that connects one idea to another. 3.62 VO
16. I set goals. 3.81 VO
17. I use reading log to write the date, title of the book and author. 2.78 S
18. I can summarize what I read. 1.66 R
19. I can retell the part of the story which I liked most. 2.18 S
20. I can reflect on what I noticed in my reading. 1.99 R
Composite Mean 3.31 S

Legend: Always (A)=4.50-5.00, Very Often (VO) =3.50-4.49, Sometimes (S) = 2.50-3.49,
Rarely (R)=1.50-2.49, Never (N)=1.00-1.49

Table 2.2 shows the result of the students’ preference in reading techniques used when reading: in the statement

number two (2) — I make predictions and guesses when reading with a weighted mean of 3.79 or verbal
interpretation of Very Often. Statement number five (5) - I look for keywords that might be used in questions has a
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weighted mean of 3.75 or verbal interpretation of Very Often. Statement number seven (7) - I read the title and the
introduction of the first paragraph has a weighted mean of 3.73 or verbal interpretation of Very Often. Statement
number eight (8) — I read first sentence of each of the following paragraph has a weighted mean of 3.75 or verbal
interpretation of Very Often. And statement number 16 — I set goals has a weighted mean of 3.81 or verbal
interpretation of Very Often. It is also revealing that the statement number 18 — I can summarize what I have read
has a weighted mean of 1.66 or a verbal interpretation of Rarely.

This reveals that students read on thier prefer time and and choose the material that they like to read. Students do not
necessary like to summarize the story that they have read.

Students have to be trained on how to be aware in their reading techniques used when reading at the same time these
techniques must also develop. Teachers must guide their students and set clear goals in reading.

Reading is an important part of learning English, but many students find it difficult, Beare (2017). McDonald
(2012), stated that training students to know their reading techniques and presume when best to apply them is indeed
important, especially under exam conditions when time constraints come into play and decisions need to be made
depending on time availability and the importance of the task at hand.

Problem No.3: Is there significant difference on students’ preference on reading between the two sections in
terms of:

1.1 Reading Habit

1.2 Reading Techniques?

Table 3:- Difference on Students’ Preference on Reading Between the Two Sections .

Variable Computed t-test Sig. (p-value) Interpretation Decision
Value
Reading Habit
1.254 0.352 Not Do not Reject the Null
Significant Hypothesis
Reading
Techniques 1.892 0.461 Not Do not Reject the Null
Significant Hypothesis

Note: p-value < 0.05 — significant, p-value > 0.05 — not significant

Table 3 presents the difference on students’ preferences on Reading Habit and Reading Techniques between the two
sections. Based on the data gathered, students reading habit and reading techniques do not have significant
realationship to the students reading profile preference.

Reading comprehension can be influenced by reading habit. Giving students more time in reading can actually
develop their reading habit. Frequency of reading can be identified as a factor which can increase their reading
comprehension. On the contrary, a person who reads less than 2 hours every day which include reading with
understanding the has poor reading ability, Chettri & Rout (2013).

Problem No. 4. What is the Level of reading comprehension of the two sections of Grade 11 GAS Students of
Buting Senior High School?
Table 4:-Level of Reading Comprehension Profile.

Literal Gas A Gas B Total
Score Category N % N Y% N %
9to 10 5 (Outstanding) 28 70% 26 70% 54 70%
7to 8 4 (Very Satisfactory) 12 30% 10 27% 22 29%
5t06 3 (Satisfactory) 1 3% 1 1%
3to 4 2 (Fair)
1to2 1 (Poor)
Total 40 100% 37 100% 77 100%
Inferential Gas A Gas B Total
Score | Category N | % N | % N \ %
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9to 10 5 (Outstanding) 1 3% 1 1%
7to 8 4 (Very Satisfactory) 6 15% 4 11% 10 13%
5to0 6 3 (Satisfactory) 28 70% 14 38% 42 55%
3to4 2 (Fair) 6 15% 16 43% 22 29%
1to2 1 (Poor) 2 5% 2 3%
Total 40 100% 37 100% 71 100%
Critical-Evaluative Gas A Gas B Total
Score Category N % N % N %
9to 10 5 (Outstanding) 1 3% 1 1%
7 to 8 4 (Very Satisfactory) 6 15% 5 14% 11 14%
5to 6 3 (Satisfactory) 11 28% 12 32% 23 30%
3to 4 2 (Fair) 15 38% 17 46% 32 42%
1to2 1 (Poor) 7 18% 3 8% 10 13%
Total 40 100% 37 100% 71 100%

Grade 11 General Academic Strand students during their 21* Century Literature Subject completed answering the
reading comprehension test. They were given sufficient time to read and answer the instrument. The passage
provided different levels of reading comprehension to measure the understanding of the students in the text.

Table 4 exhibits the levels of reading comprehension of the two sections of grade 11 General Academic Strand. Both
GAS A and GAS B have 70% or verbal interpretation of Outstanding as the result in Literal Level of reading
comprehension. However, GAS A has 70% or verbal interpretation of Satisfactory and GAS B has 43% or verbal
interpretation of Fair with regards to the result in Inferential Level of reading comprehension. In addition, it is
revealing that both sections have Fair result in Critical-Evaluative level of reading comprehension with 38% and
46% of the results correspondingly. In general, the result of each level of reading comprehension are as follows:
students in grade 11 General Academic Strand have 70% or verbal interpretation of Outstanding in Literal Level;
55% or verbal interpretation of Satisfactory in Inferential Level and 42% or verbal interpretation of Fair in Critical-
Evaluative Level.

Learning to read requires many building blocks skills as phonological awareness and alphabet understanding. What
is not widely acknowledge is that reading comprehension, an even complex process, also requires different-block
skills, Rumelhart (1977). This was supported with the study of Education Research News Letter and Webinars
(2015) which stated that one model of reading comprehension proposes that understanding what the readers read is
really of three levels of skills: the literal comprehension, inferential comprehension and evaluative comprehension.

Moreover, Seymour (2017) stated that reading comprehension is the ability to process information that we have read
and to understand its meaning. The three levels of comprehension are the literal level, inferential level and the
critical/evaluative level. The Literal Levelsimply tells what the text says and what actually happens in the story; The
Inferential Level requires students to combine pieces of information in order to make inferences about the author's
intent and message; and the Critical-Evaluative Level is how to synthesize information, to read between the lines
and to develop a deeper understanding of the concepts, principles, and implications presented in the text.

Suarez (2015) said that understanding is the main purpose of reading. Secondary school students are expected to
have developed their understanding of reading. Secondary students are asked to understand, analyze, synthesize and
evaluate a wide range of data. However, in order to develop and achieve high level of reading comprehension, the
first thing that educators must do is to assess the reading ability of their students.

Furthermore, Badilla (2015) said that reading is a very important subject in the learning system since it is an
indicator which establishes that what is read is understood by the pupils. Hence, the reading ability of pupils is clear
manifestation of learning. In other words, failure to read and comprehend means that the students also failed to
learn.

Problem No. 5. Is there significant difference on the level of reading comprehension between the two sections?
Table 5:- Difference on the Level of Reading Comprehension Between the Two Sections.

‘ Variable | Computed Mann- | Sig. (p-value) | Interpretation ‘ Decision
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Whitney U Test
Value
Literal
112.67 0.342 Not Do not Reject the Null
Significant Hypothesis
Inferential
87.578 0.665 Not Do not Reject the Null
Significant Hypothesis
Critical-Evaluative | 100.452 0.672
Not Do not Reject the Null
Significant Hypothesis

Note: p-value < 0.05 — significant, p-value > 0.05 — not significant

Table 5 presents the difference on the levels of reading comprehension between the two sections. It shows that there
is no significant relationship between the two sections in grade 11 General Academic Strand in reading
comprehension levels.

In the article written by Philippine Star (2010) as cited by Suarez (2015), more reading is usually required as
subjects in educational ladder become more challenging.

The study of Cabardo (2015) about reading proficiency level of Year 1 to Year 3 students in HNHS Aplaya
Extension High School as basis for reading intervention program for the school year 2014- 2015 mentioned that the
Philippine-Informal Reading Inventory (Phil-IRI) materials were used in assessing the level of reading proficiency
and the results revealed that majority of the students belonged to frustration level of reading proficiency in silent
reading while in instructional level for the oral reading in which majority of the males are less proficient in reading
compared to females in both silent and oral reading.

Badilla (2015) mentioned that reading is a very important subject in the learning system since it is an indicator
which establishes that what is read is understood by the pupils. Hence, the reading ability of pupils is clear
manifestation of learning. In other words, failure to read and comprehend means that the students also failed to
learn.

Problem No. 6. What K-12 instructional tool for grade 11 students in 21* Century Literature subject can be
proposed?

The Instructional Tool will be used by students with low reading comprehension. It is aligned to the selected
learning competencies of K-12 Curriculum Guide in the 21* Century Literature in the Philippines and around the
World which is a Core Subject of Grade 11 General Academic Strand. The Curriculum Guide is divided into two
major parts; The Philippine Literature and The World Literature.

The Philippine Literature covers two major content: (A) 21* Century Literature from the region where the school is
based in relation to the literature of other regions in various genres and forms in consideration and (B) The study and
appreciation of literary texts from the different regions written in different genres covering (1) regions in Luzon,
Visayas, Mindanao and (2) major genres (poetry, fiction, drama, creative nonfiction, as well as hyper-poetry, blogs,
mobile phone Text-Tula, chick lit, speculative fiction, flash fiction, etc.). The World Literature covers also two
major content: (A) Literary genres, traditions and forms from different national literature and cultures, namely,
Asian, Anglo-American, European, Latin American, and African and (B) Basic textual and contextual reading
approach in the study and appreciation of literature.

The researcher focuses on the following learning competencies under content B of both Philippine and World
Literature: (1) Infer the literary meaning from literal language based on usage; (2) Analyze the figure of speech and
other literary techniques and devices in the text; and (3) Explain the literary, biographical, linguistic and
sociocultural contexts and discuss how they enhance the text’s meaning and enrich the reader’s understanding.

Assessment Of Reading Comprehension

21%CenturyLiterature from the Philippines
Learning Competency: Infer literary meaning from literal language based on usage.
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Turban Legend
[Excerpt from Leche] by R. Zamora Linmark (Fiction)
(Reference: 21% Century Literature from the Philippines and the World Textbook p. 37)

By the time Vince arrives at the Philippines Airlines departures terminal, it is already bustling with restless souls
who, with their balikbayan boxes, have transformed the terminal into a warehouse, as if they’re returning to the
motherland on a cargo ship rather that Asia’s first airline carrier. Comedians use these durable cardboard boxes as
materials for their Filipino-flavored jokes. “How is the balikbayan box like American Express to Filipinos? Because
they never leave home without it.”

Everywhere Vince turns are boxes, boxes, and more boxes. Boxes secured by electrical tape and ropes. Boxes with
drawstring covers made from canvas or tarp. Boxes lined up like a fortified wall behind check-in counters or
convoying on squeaky conveyor belts of x-ray machines. Boxes blocking Mabuhay Express lane for first-and
business-class passengers. Boxes stacked up on carts right beside coach passengers standing in queues that are
straight only their starting points before branching out to form more—or converge with other—Ilines, bottlenecking
as they near the ticket counter.

Boxes that ought to be the Philippines’ exhibit at the next World’s Fair, Vince tells himself as he navigates his
cartload of Louis Vuitton bags in and out of the maze. An exhibit that should take place none other than here, at the
Honolulu International Airport, he laughs, as he imagines an entire terminal buried in the Filipinos’ most popular—
and preferred—pieces of luggage.

With a balikbayan box, Filipinos can pack cans of Hormel corned beef, Libby’s Vienna sausage, Folgers, and
SPAM; perfume samples; new or hand-me-down designer jeans; travel-sized bottles of shampoo, conditioner, and
body lotion gleaned from Las Vegas hotels; and appliances marked with first-world labels that, as anyone who’s
been to the Philippines knows, can easilypurchase at Duty Free right outside the airport, or from any of the crypt-
like malls that are so gargantuan they’re metropolis unto themselves.

Filipinos will even throw themselves into these boxes, as was the case of the overseas contract worker in Dubai. The
man, an engineer, was so homesick that, unable to afford the ticket—most of his earnings went to cover his living
expenses and the rest to his wife and children—he talked his roommate, who was homebound for the holidays, into
checking him in. He paid for the excess baggage fee, which still came out cheaper than a round-trip airfare. En route
to Manila, he died from hypothermia.

Vince, who had heard the story from his older sister Jing, didn’t buy it. There were too many loopholes, too many
unanswered questions, like wouldn’t an x-ray machine in the Middle East detect a Filipino man curled up inside a
box? He simply dismissed it as a “turban legend.”

“You’re missing the point, brother,” Jing said. “It’s not the mechanics that matter. It’s about drama. The extremes a
Filipino will go to just to be back home for Christmas with his family.”

Direction:
Answer the following questions based from the story. Encircle the letter of the appropriate answer.
1. Who is the main character of the story?
a. Vincent
b. Vince
c. Victor
d. Vivian
2. Where is the setting of the story?
a. Airport
b. Fish port
¢. School
d. Park
3. What are the things that Filipino most likely to receive in the story?
a. Balikbayan Box
b. Jewelry
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c. Cellphone
d. House and Lot

4. What is inside the balikbayan box?
a. Libby's Vienna Sausage
b. Folgers and SPAM
c. Travel sized bottles of shampoo and conditioner
d. All of the above

5. What detail from the story tells that the Filipino wants to receive balikbayan boxes?
a. Philippine Airlines departures terminal, it is already bustling with restless souls who, with their
balikbayan boxes.
b. Boxes blocking the Mabuhay Express lane for first and business class passenger.
c¢. Boxes secured by electrical tape and ropes.
d. He simply dismissed it as a "Turban Legend".

6. What can you infer with this line "Vince tells himself as he navigates his cartload of Louis Vuitton bags in and

out of the maze"?
a. Vince is a Filipino.
b. Vince is a rich man.
c. Vince had a culture shock when it comes to balikbayan box that he saw.
d. Vince loves to travel.

7. What is the meaning of "He simply dismissed it as turban legend"?
a. It is a legend.
b. Turban is a legend.
c. People create such stories.
d. It has something to do with urban.

8. What does balikbayan box signify?
a. The love and sacrifice of the OFW's.
b. People are so materialistic.
¢. To give happiness in every member of the family.
d. OFW's were concern with their family.

9. How do you compare OFW's balikbayan boxes with other country's boxes?
a. OFW's were practical unlike other country.
b. OFW's were thrifty unlike other country.
c. OFW's were practical like other country.
d. OFW's were thrifty like other country.
10. Does sending balikbayan boxes a common practice nowadays?
a. Yes, because it can bring happiness to the members of the family
b. Yes, because it is much convenient.
c. No, because they send money instead of boxes.
d. No, because it is not easy to manage.

21* Century Literature from the World
Learning Competency: Distinguish the literary use of language from the nonliterary and understand theformal
features and conventions of literature.

The Valley of Amazement
[Excerpt] by Amy Tan (USA)
Reference: 21% Century Literature from the Philippines and the World p. 117

At the age of eight. I was determined to be true to My Self. Of course, that made it essential to know that My Self
consisted of. My manifesto began the day I discovered I had once possessed an extra finger in each hand, twins to
my pinkies. My grandmother had recommended that the surplus be amputated before leaving the hospital, lest
people think there was a familial tendency toward giving birth to octopuses. Mother and Father were Freethinkers,
whose opinions were based on reason, logic, deduction, and their own opinions. Mother, who disagreed with any
advice my grandmother had to give, said: “Should the extra fingers be removed simply to enable her to wear gloves
from the dry goods store?” They took me home with all my fingers in place. But then an old family friend of my
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father’s, Mr. Maubert, who was also my piano teacher, convinced them to turn my unusual hands into ordinary ones.
He was a former concert pianist, who, early in his promising career, lost his right arm during the siege of Paris by
the Prussians. “There are only a few piano compositions for one hand,” he said to my parents, “and none for six
fingers. If you intend for her to have musical training, it would be a pity if she had to take up the tambourine due to
lack of suitable instruments.” Mr. Maubert was the one who proudly informed me when I was eight that he had
influenced the decision.

Few can understand the shock of the little girl learning that part of her was considered undesirable and thus needed
to be completely removed. It made me fearful that people could change parts of me, without my knowledge and
permission. And thus, began my quest to know which of my many attributes I needed to protect, the whole of which
I named scientifically “My Pure Self-Being.”

In the beginning, the complete list comprised my preferences and dislikes, my strong feelings for animals, my
animosity toward anyone who laughed at me, my aversion to stickiness, and several more things I have now
forgotten. I also collected secrets about myself, mostly what had wounded my heart, and the very fact that they
needed to be kept private was proof of My Pure Self-Being. I later added to my list my intelligence, opinions of
others, fears and revulsions, certain nagging discomforts, which I later knew as worries. A few years later, after 1
stained my undergarments, Mother explained to me “the biology that led to your existence’—the gist of which was
my beginning as an egg slipping down a fallopian tube. She made it sound as if I had been a mindless blob and that
upon entry into the world I took on a personality shaped through my parents’ guidance.

Direction:
Answer the following questions based from the story. Encircle the letter of the appropriate answer.
1. At what age that the girl determined to be true to herself?
a. at the age of seven
b. at the age of eight
c. at the age of nine
d. at the age of ten
2. What is the subject in the story?
a. extra finger
b. allergy on the Face
c. fungi on feet
d. warts on skin
3. Who disagreed with the grandmother's plan?
a. Mother
b. Father
c. Sister
d. Brother
4. What details from the story tell us that the girl loves herself?
a. It made me fearful that people could change part of me.
b. They took me home with all fingers in place.
c. I needed to protect, the whole of which I named scientifically "My Pure Self-Being".
d. Mother and father were freethinkers.
5. What characteristic Mr. Maubert has when he was convincing the parent to turn the
unusual hands into ordinary ones?
a. He was an optimistic person.
b. He was a rich man.
c. He was a strict parent.
d. He was the father of the girl.
6. Do you think the girl did the right thing to love herself?
a. Yes, because despite of our differences, we still have a unique personality that differs from other.
b. Yes, because we have to love ourselves.
c. No, because she should let her mom to cut her fingers when she was young.
d. No, because no one will love her because of her condition.
7. Do you think that the girl is matured enough? Why?
a. Yes, because she can decide for herself.
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b. Yes, because in life we should accept the reality whether it is good or bad just like the way she did.
¢. No, because she overthinks all the time.
d. No, because she cannot accept her situation.
8. What does her excess fingers symbolize?
a. It symbolizes acceptance.
b. It symbolizes purity.
c. It symbolizes maturity.
d. It symbolizes independence.
9. How do you compare the girl in the story with the girls of her age at the present?
a. The girl in the story accepted the reality but girls nowadays were being sensitive.
b. The girl in the story is optimistic just like girls nowadays.
c. The girl in the story was understanding just like girls nowadays.
d. The girl in the story is the same as girls nowadays.
10. What is the contemporary youth's attitude towards appreciating self-worth?
a. Teenagers were getting more complex when it comes on accepting themselves.
b. Teenagers were getting more understanding and appreciative.
c. Teenagers were getting more open with themselves.
d. Teenagers were getting more secretive on what are they actually feels.

21* Century Literature from the Philippines
Learning Competency:
Analyze the figures of speech and other literary techniques and devices in the text.

Mayon
by Kristian Sendon Cordero

(References: 21%Cenutry Literature from the Philippines and the World by Sanchez et. al p.5-6)

Ayonsaalamat, lason ng pananiPagtuga,
Ang lumikhasabulkan - libinganito
Ng dalagangnamataysaisangdigmaan.

Ngayon, ano ang tutubosapaanan ng Mayon
Gayongnagigingmalawaknaitongsementeryo
Ng abo, ng tao. Manganganakna kaya ito?

Titignan ko ang nakangangangbulkan - binalot
ng ulap at ng sarilingusok and tuktok, gatassalabi.
Baka sakali, magpakita, nang may silbi ang kamera.

Sa ilangretratonaibinebenta ng mgabatasaCagsawa
lusawnatae ang nagliliyabna lava, dumadaloypababa.
Matandang nag-ngangangaayonnamansaisangmakata.

Sa isanglumang postcard nanakita ko saAntigongMerkado
Kapagsamalayo, isasiyangmagandangsikyungnakatanod,
Handasapagkapkap, naghihintaysaiyongpagpasok.

Direction:-
Answer the following questions based from the poem that you have read. Write the correct letter of your answer on
the blank.
1. According to the poem, what led to the creation of the volcano?
a. The arrow used by Pagtuga
b. A war which led to Magayon's death
¢. The position of the arrow of Pagtuga
d. The legend of DaragangMagayon
2. What was described inthe second stanza about the area around Mayon's foot?
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a. a graveyard

b. a farm

c. a disaster zone

d. a myth
3. What persona in the poem waiting for in the third stanza?

a. for the volcano to erupt

b. for the volcano to show its peak

c. for the volcano to blow more smoke

d. for the volcano to be covered in clouds
4. What figure of speech is used in this line: "Titignan ko ang nakangangangbulkan - binalot ng ulap at ng
sarilingusok and tuktok, gatassalabi."?

a. Simile

b. Metaphor

c. Personification

d. Hyperbole
5. What figure of speech is used in the line, “Tinitigan ko ang nakangangangbulkan — binabalot ng ulap at ng
sarilingusok ang tuktok, gatassalabi.”

a. Allusion

b. Metaphor
c. Personification
d. Simile

6. What figure of speech is used in the second stanza?
a. Onomatopoeia
b. Simile
c. Metaphor
d. Personification
7. What does the first stanza of the poem showcase?
a. The death of Magayon as the cause of the birth of the volcano
b. The war that Pagtuga started
c. The powerful weapon of Pagtuga
d. The people who died in the war
8. What figure of speech is used in the last stanza?
a. Personification
b. Alliteration
c. Simile
d. Metaphor

9. Which paragraph in the poem states the dominant physical sense being used by the author to create images to the
readers?
a. first stanza
b. second stanza
c. third stanza
d. fourth stanza
10. Why do you think the author used a security guard as the final image of the poem?
a. The Mayon volcano can easily get the lives of the people living within the area once it started to erupt.
b. The Mayon volcano can protect them people living in the area in the upcoming typhoon.
c. The Mayon volcano is the attraction in the area.
d. The Mayon volcano is the source of living in the area.

21* Century Literature from the World
Learning Competency:
Identify the figures of speech and other literary techniques and devices in the text.

Because I could not stop for Death
By Emily Dickinson (1830 — 1886)

Because I could not stop for Death —
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He kindly stopped for me —
The Carriage held but just Ourselves —
And Immortality.

We slowly drove — He knew no haste
And I had put away
My labor and my leisure too,
For His Civility —

We passed the School, where Children strove
At Recess — in the Ring —
We passed the Fields of Gazing Grain —
We passed the Setting Sun —

Or rather — He passed us —
The Dews drew quivering and chill —
For only Gossamer, my Gown —
My Tippet — only Tulle —

We paused before a House that seemed
A Swelling of the Ground —
The Roof was scarcely visible —
The Cornice — in the Ground —

Since then — ‘tis Centuries — and yet
Feels shorter than the Day
I first surmised the Horses’ Heads
Were toward Eternity —

Direction:
Answer the questions below. Encircle the letter of appropriate answer.

1. Who is being referred in line 2, “He kindly stopped for me”? A child at school
a. A farmer in the field
b. Immorality

c. Death
2. What literary device is used in the first stanza of the poem?
a. Simile
b. Metaphor
c. Personification
d. Hyperbole
3. What is the form of the stanza?
a. Lyrical
b. Narrative
c. Sonnet
d. Haiku
4. What do you call the stanza with four lines?
a. Tercet
b. Couplet
¢. Quatrain
d. Octave
5. Who is persona of the poem?
a. Life
b. Immortality
c. Death

d. A person who just died
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6. What is the mood of the poem?
a. Romantic
b. Realistic
c. Gloomy
d. Sorrowful
7.  What are the three things that Death’s carriage holds?
a. A way out, acceptance, and understanding
b. Hope, superstition, and truth
c. Death, the speaker, and immortality
d. Clarity, despair, and triumph
8. How will you describe death in stanza 2 of the poem?

a. Excited
b. Polite
c. Loving
d. Timid

9. How does the speaker seem to feel about the length of the time that has passed?
a. Calm and accepting
b. Slightly and surprised
c. Angry and furious
d. Shocked and confused

10. Why do you think the speaker used death as the subject in the poem?
a. to explain that life after death does not exist
b. to stress the similarity between the idea of immortality and eternity
c. to make death like a person instead of an event
d. to compare obedient horses with a person who has died

21* Century Literature from the Philippines
Learning Competency: Explain the literary, biographical, linguistic, and sociocultural contexts and discuss how they
improve the text’s meaning and enrich the reader’s understanding.

About the Poem:

Hymn to Labor was written in response to a request from Rizal’s comrades in Lipa, Batangas, who then were in
need of a hymn to sing during the ceremony in honor of Lipa being declared a city in January 1888. More
accurately, then, this song is intended to praise the hard work and industry of the people of Lipa.

Hymn to Labor
By Jose P. Rizal
Chorus:

For the Motherland in war,
For the Motherland in peace,
Will the Filipino keep watch,

He will live until life will cease!

MEN:

Now the East is glowing with light,
Go! To the field to till the land,
For the labour of man sustains
Fam'ly, home and Motherland.

Hard the land may turn to be,
Scorching the rays of the sun above...
For the country, wife and children
All will be easy to our love.

Chorus:
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WIVES:

Go to work with spirits high,
For the wife keeps home faithfully,
Inculcates love in her children
For virtue, knowledge and country.
When the evening brings repose,
On returning joy awaits you,
And if fate is adverse, the wife,
Shall know the task to continue.

Chorus:

MAIDENS:

H ail! Hail! Praise to labour,
Of the country wealth and vigor!
For it brow serene's exalted,
It's her blood, life, and ardor.

If some youth would show his love
Labor his faith will sustain:
Only a man who struggles and works
Will his offspring know to maintain.

Chorus:

CHILDREN:
Teac h, us ye the laborious work
To pursue your footsteps we wish,
For tomorrow when country calls us
We may be able your task to finish.
And on seeing us the elders will say:
'Look, they're worthy 'f their sires of yore!'
Incense does not honor the dead
As does a son with glory and valor.

Direction:
Answer the questions below. Encircle the letter of appropriate answer.
1. What is the general tone of the poem?
a. amused
b. humorous
c. serious
d. sad
2. What does the first stanza (Chorus) mean?
a. Filipino people are willing to protect and die for their country
b. Filipino people are hardworking
c. Filipino people are loving
d. Filipino people have different role in the society
3. What does the stanza about men explain?
a. They work from sunrise to sunset because they are the ones who sustains the need for their family,
home and country
b. They always get tire everyday just to provide for their family
c. They have long hours working in the field.
4.  What does the stanza for wives confer?
a. Women symbolize light in their home.
b. Men make the family stronger and serves as the protector.
c¢.  Women encourage the men to work hard and not to worry about their children for they will teach them
good values.
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d. Children must obey their parents at all times
5. What is the message of the stanza for maiden mean?
a. Maiden encourages men to work and serve the country.
b. Maiden will choose men who are hard working to be their husband.
c.  Maiden urges the children to be like men in the poem
d. Maiden wanted to be like the wives in the poem.
6. What does the children want to state in their stanza of the poem?
They were thinking of what their future will be if their fathers continue to have a long hour of work.
They just like to play and enjoy their childhood.
They wanted to be with their mother helping with household chores.
They were inspired by the men and wish to be like them who will fulfill their laborious work in the
future.
7.  What feelings do the children portray in their stanza?
a. FEagerness to grow and learn to work.
b. Longing to their father to be at home.
c. They pity their mother for they cannot help them always in their chores.
d. They wanted to have a bonding and fun with their family members
8. What is the central message of the poem?
a. Men should work hard for their family.
b. Women must do their household chores properly.
c. Children should help their mother in their household chores
d. Everyone has a role in life to fulfill

aoe o

9. What do you think Rizal’s purpose of the poem?
a. To ask the people especially children to work hard
b. To inspire maiden and live life like the women in the poem
c. To reshape the moral and ethical values of a Filipino society
d. To make a confusion of who must be the best in the society
10. Do you think the characters in the poem have the same characteristics with our society nowadays? Why?
a. Yes, because everyone has different role to fulfill for our society’s progress.
b. Yes, because we are living in one country.
c. No, because children nowadays are different.
d. No, because what’s important today is their individual achievement

21* Century Literature from the World
Learning Competency: Explain the literary, biographical, linguistic, and sociocultural contexts and discuss how they
enhance the text’s meaning and enrich the reader’s understanding.

A Thousand Splendid Suns
[Excerpt] by Khaled Hosseini (Afghanistan)

Mariam had never before worn a burqa. Rasheed had to help her put it on. The padded headpiece felt tight and heavy
on her skull, and it was strange seeing the world through a mesh screen. She practiced walking around her room in it
and kept stepping on the hem and stumbling. The loss of peripheral vision was unnerving, and she did not like
suffocating way the pleated cloth kept pressing against her mouth.

“You’ll get used to it,” Rasheed said. “With time, I bet you’ll even like it.”

They took a bus to a place Rasheed called Shar-e-Nau Park, where children pushed each other on swings and
slapped volleyballs over ragged nets tied to tree trunks. They strolled together and watched boys fly kites, Mariam
walking beside Rasheed, tripping now and then on the burqa’s hem. For lunch, Rasheed took her to eat in a small
kebab house near as mosque called the Haji Yaghoub. The floor was sticky and the air smoky. The walls smelled
faintly of raw meat and music, which Rasheed described to her aslogari, was loud. The cooks were thin boys who
fanned skewers with one hand and swatted gnats with the other. Mariam, who had never been inside a restaurant,
found it odd at first to sit in a crowded room with so many strangers, to lift her burqa to put morsels of food into her
mouth. A hint of the same anxiety as the day at the tandoor stirred in her stomach, but Rasheed’s presence was of

462



ISSN: 2320-5407 Int. J. Adv. Res. 9(01), 431-466

some comfort, and, after a while, she did not mind so much the music, the smoke, even the people. And the burqa,
she learned to her surprise, was also comforting. It was like a one-way window. Inside it, she was an observer,
buffered from the scrutinizing eyes of strangers. She no longer worried that people knew, with a single glance, all
the shameful secrets of her past.

The women in this part of Kabul were a different breed from the women in the poorer neighborhoods—Ilike the one
where she and Rasheed lived, where so many of the women covered fully. These women were—what was the word
Rasheed had used? “modern.” Yes, modern Afghan women married to modern Afghan men who did not mind that
their wives walked among strangers with makeup on their faces and nothing of their heads. Mariam watched them
cantering uninhibited down the street, sometimes with a man, sometimes alone, sometimes alone, sometimes with
rosy-cheeked children who wore shiny shoes and watches with leather bands, who walked bicycles with high-rise
handlebars and gold-colored spokes—unlike the children in Deh-Mazang, who bore sand-fly scars on their cheeks
and rolled old bicycle tores with sticks.

The women were all swinging handbags and rustling skirts. Mariam even spotted one smoking behind the wheel of a
car. Their nails were long, polished pink or orange, their lips red as tulips. They walked in high heels, and quickly,
as if on perpetually urgent business. They wore dark sunglasses, and, when they breezed by, Mariam caught a whiff
of their perfume. She imagined that they all had university degrees, that they worked in office buildings, behind
desks of their own, where they typed and smoke and made important phone calls to important people. These women
mystified Mariam. They made her aware of her lowliness, her plain looks, her lack of aspirations, her ignorance of
so many things.

Direction:
Answer the following questions based from the story. Encircle the letter of the appropriate answer.
1. What does Mariam had never worn before?
a. logari. b.burqa c. heels d. sunglasses
2. Who was with Marian when she went to the park?
a. Rasheed. b. Osama. c. Taliban. d. Children
3. Where did Mariam go when they took a bus?
a. neighborhood b. Deh-Mazang c. Shar-e-Nau Park. d. Market
4. Why did the women in the Shar-e-Nau Park were different from the women in the poor neighborhood?
a. because there were so many fully covered women in the poorer neighborhood
b. because they were richer than the other neighborhood
c. because they can smoke wherever they want
d. because they were lack of aspirations
5. What do you think the burqa symbolizes in the story?
a. being a modern woman
b. a poor kind of woman in Afghanistan
c. giving and showing respect to yourself as a woman
d. Mariam is different to other women
6. Why does Mariam become puzzledfor the women?
a. They worked in office buildings.
b. They are married to modern Afghan men.
c. They are not covered with burqa.
d. They made her aware of her own lowliness.
7. Why does Mariam feel comfortable with the burqa?
a. she no longer worried that people knew all her secrets of her past.
b. it felt tight on her skull.
c. it loses her peripheral vision.
d. it is suffocating her.
8. What can you say about Mariam's relationship with Rasheed?
a. They have mutual understanding.
b. Mariam and Rasheed are just friends and nothing else.
c. Rasheed is Mariam's husband.
d. They are neighbors.
9. What do you think the is the central idea of the story?
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a. marrying Afghan women

b. what her life was like when she’s in Afghanistan before the Taliban came to power
¢. comparing yourself to other women

d. a small kebab house near a mosque

10. Reflecting to the story, do you think it shows the culture of the people in Afghanistan?

a. Yes, because in the story shows the significance of women wearing a burqa.
b. No, because it is just all about women being fancy.

c. Yes, because they went to a place called the Shar-e-Nau Park.

d. No, because the modern women smoked and were not wearing burqa.

This chapter presents the summary of findings, conclusions, and recommendations based from the results of the
study.

Summary of Findings:-
Among the important findings of this research were:

1.

Students’ reading profile reveals that students read a few times a week with eleven to twenty (11-20) minutes
reading time and read only one to five (1-5) books only during their free time. Students also use electronic
sources using their smartphones.

Students sometimes prefer to read the materials they want to read rather what they are asked to read. In
addition, they also prefer to read using their gadgets. With regards to reading techniques, students sometime
make predictions and guesses, look for the keywords that might be used in the questions, read the title and
introduction and first sentences of each paragraph and set goals when reading. However, students rarely
summarize the story.

There is no significant difference on students’ preference on reading habit and reading techniques between the
two sections.

Students in grade 11 General Academic Strands have Outstanding result in Literal Level.However, they have
Satisfactory result in Inferential Level and Fair result in Critical-Evaluative Level of reading comprehension.
There is no significant difference on the level of Reading Comprehension between the two sections in grade 11
General Academic Strand.

Conclusions:-
Based on the foregoing findings, the following conclusions were drawn:

1.

Students have a little time for reading habit and read very limited number of reading materials however they
prefer reading using their mobile devices because of easy access.

2. Students set goals in reading, make guesses and look for keywords that might be used in questions but cannot
summarize the text that they have read.

3. Teachers must guide the students to know and be aware of the reading techniques they can used when reading
and encourage them to develop their reading habit.

4. Students have low result in critical-evaluative level in reading comprehension. Teacher must guide the students
in understanding the text material that they will be using when reading.

5. Students must be given specific and easy task when reading a text for them to be guided accordingly.

Recommendations:-

In the light of the conclusions drawn from the study, the following are hereby recommended:

1. More reading exercises must be given to the students during their 21* Century Literature Class.

2. Simple reading passages with easy to understand questions must be given to guide the students for them to
understand the text.

3. Teachers must guide the students to learn the reading techniques which they can used when reading to achieve
the high level of reading comprehension.

4. The school library must provide more reading materials and students must be allowed to access electronic
sources.

5. Reading Assessment for the students must be given as early as First Quarter of the School Year to address the

problems that they have with regards to reading comprehension so that teachers can plan and provide solutions
during their reading class.
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6. The teachers must develop instructional reading tools that will suit the reading levels of the students and
provide specific and easy to understand instructions when giving questions or activities about the passages.

7. Parallel studies may be conducted considering other aspects of students’ levels of reading comprehension.
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